Schools for All
4th Quarterly Report - February 2017

1.Appropriate use of Restrictive Practices and Withdrawal
Spaces Project

Expert Panel Report Recommendation and
ACT Government response

3.1: Agreed That the ACT Government, when responding to
the recommendations of the Law Reform Advisory Council’s
review of the Discrimination Act 1991, considers issues of
consistency between Commonwealth and ACT
discrimination law when applied in the context of education
services.

Original
Due Date

Approved
Due Date1

Status
Flag

Key Outcomes Achieved

Dependencies

This recommendation was closed in June 2016.
2016-17

COMPLETED


June
2016

8.1: Agreed That ETD, CE and each Independent School,
ensure that all existing schools have safe, calming/sensory
spaces that are appropriate to meet the needs of students
with complex needs and challenging behaviour.

Several audits of all Canberra public schools were
undertaken in 2015 and 2016. These audits found that
all Canberra public schools had appropriate safe and
sensory spaces.

Oct 2016

June 2017


Feb
2017

Further, the ACT Government allocated $3 million in
2016-17 (and a total of $5.6 million to 2018-19) to
upgrade safe spaces in schools. The grant process to
receive funding required schools to work with
occupational therapists in Network Student Engagement
Teams to develop their proposals.
A total of 53 submissions were received in 2016. As at
December 2016, 35 schools received funding in the first
round of up to $2.25 million to upgrade internal and
external areas.

Status Legend




Oversight Group has endorsed the closure of this recommendation.



5 to 10% Variance from Program Schedule – action is in progress but has been delayed.




>10% Variance from Program Schedule – action has commenced but is significantly delayed.

<5% Variance from Program Schedule – action has commenced and is on target to meet completion date.

Work not commenced on the action yet.
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Expert Panel Report Recommendation and
ACT Government response

Original
Due Date

Approved
Due Date1

Status
Flag

Key Outcomes Achieved

Dependencies

Funding will be available for upgrade proposals over the
next two financial years.
A process is in place to ensure regular desktop and
physical audits of school infrastructure, including the
availability and appropriateness of safe and sensory
learning spaces.
As audits of school environments are part of the
Directorate’s business processes and there is a
commitment to grant funding to support upgrades to
2018-19, this recommendation is closed.
8.2: Agreed That ETD, CE and each Independent School,
ensure that the design briefs for all new schools follow
principles of universal design, and include an appropriate
range of learning areas and facilities to meet the needs of
students with complex needs and challenging behaviour.
These may include flexible classroom areas with adjacent
small group learning spaces, and inclusive playgrounds, as
well as safe, calming/sensory spaces.

The Functional Brief for the design of new schools P-6
has been developed and provides schools with
guidelines on how to develop school environments that
support the learning needs of all children. The
Functional Brief incorporates the Principles of Universal
Design.
Included in the Functional Brief is information about
creating calm areas and guidelines on how to
appropriately use withdrawal areas.

June 2016

Dec 2016


Feb
2017

Existing schools are able to use the Functional Brief to
improve or develop safe learning environments.
A professional learning program has also been
implemented for school leaders and teachers on:





how classroom space can enhance students’
attitude and motivation towards learning;
promote positive teacher-student interactions;
increase engagement and decrease disruptive
behaviour; and
support the learning, wellbeing and access needs of
students.

The professional learning program was adapted from
the program developed by Catholic Education.
In November 2016, the program was delivered for the
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Original
Due Date

Approved
Due Date1

Status
Flag

Key Outcomes Achieved

Dependencies

first time with positive feedback received from
attendees. The program will be available to staff in 2017
and beyond through the Professional Learning Calendar.
This recommendation is closed.
11.1: Agreed That ETD, CE and each Independent School
develop practical guidelines on the appropriate use of
voluntary withdrawal spaces.

The Safe and Supportive Schools Policy and Procedures
guide Canberra public schools on promoting safe,
respectful and supportive school environments and
procedures on the appropriate use of voluntary
withdrawal spaces.




Mar 2016

Dec 2016


Feb
2017

Procedure A of the Safe and Supportive Schools
Policy provides information to schools in relation to
preventing and addressing bullying, harassment and
violence.
Procedure B focuses on safely responding to
complex and challenging behaviour, with
information relating to behaviour support plans and
the use of protective action as an emergency
response to prevent harm.

The Policy and Procedures are supplemented by a range
of resources to support effective implementation in
schools and to build a shared understanding of the
guidance to schools with parents/carers. They can be
used to guide schools on processes that address
bullying, harassment, violence and respond to complex
and challenging behaviour.
Resources for Parents/Carers and School Communities
are available on the Directorate’s website and include:
 Safe and Supportive Schools Fact Sheet
 Safe and Supportive Schools Frequently Asked
Questions
 National Safe Schools Framework
 Building Positive Partnerships: working together
with school staff to understand and support
behavioural issues at school.
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ACT Government response

Original
Due Date

Approved
Due Date1

Status
Flag

Key Outcomes Achieved

Dependencies

As the Safe and Supportive Schools Policy, Procedures
and implementation guidance materials, are subject to
regular scan as per the Directorate’s policy review
process, and embedded as part of the work of the
Student Engagement Branch, this recommendation is
closed.
This recommendation is also supported by the work
completed to meet recommendation 11.1. The Safe and
Supportive Schools Policy, procedures and risk
management approach guide staff on the use,
monitoring and reporting of restrictive practices.

11.2: Agreed That ETD and CE establish procedures that (a)
enable ETD and CE to approve and monitor any behaviour
support plans that propose the use of restrictive practices
for an individual student; (b) require member schools to
report each occasion of the use of restrictive practices to a
nominated officer within ETD or CE; and (c) monitor the use
of restrictive practices and identify trends in order to inform
service improvement. That each Independent School
establish procedures that enable any behaviour support
plans that propose the use of restrictive practices to be
approved by the school leadership or management.

(a & b) Procedure B of the Safe and Supportive Schools
Policy requires any agreed protective action procedures
that includes any restrictive practices is to be outlined in
a student’s Protective Action Plan, which accompanies
the Positive Behaviour Support Plan, including
information about the circumstances under which they
will be used.

Apr 2016

Dec 2016


Feb
2017

Additional guidance is provided through the Checklist
for developing Positive Behaviour Support Plans and
Protective Action Plans. The Use of Restrictive Practice:
Reporting, Documentation and Responsibilities
Flowchart shows the critical steps to be taken following
the use of restrictive practice, including notification of
parents/carers and the School Network Leader and
Student Engagement Teams (NSET) Deputy Principal.
The policies, procedures and Flowchart for Positive
Support Planning are available to schools through the
Safe and Supportive Schools page on the Intranet.
(c) Section 12 of Safe and Supportive Schools Procedure
B: Safely Responding to Complex and Challenging
Behaviour in Canberra Public Schools details the process
for ‘Reporting, Recording and Follow-up for incidents
involving Restrictive Practice’. Where a pattern of
behaviour is identified by Student Engagement, schools
are supported by Senior Network Leaders and NSETs to
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Original
Due Date

Approved
Due Date1

Status
Flag

Key Outcomes Achieved

Dependencies

address any student management issues.
As the Safe and Supportive Schools Policy, Procedures
and implementation guidance materials, are subject to
regular scans as per the Directorate’s policy review
process, and embedded as part of the work of the
Student Engagement Branch, this recommendation is
closed.
11.3: Agreed That the ACT Government implement a
whole‐of‐government approach, and develop a legislative
framework, to regulate the use and independent oversight
of restrictive practices in all ACT schools, and other relevant
settings.

The Restrictive Practices Oversight Steering Committee
(RPOSG) is a group of executive leaders representing
government directorates and independent statutory
bodies established to ensure the rights and quality of
life for people are upheld by safeguarding against the
unreasonable and unnecessary use of restrictive
practices

Dec 2016



The RPOSG is conducting their work over 2 phases.
Phase 1 involved:
o an audit of existing legislation and policy related
to restrictive practice across all ACT government
directorates;
o development of high-level principles and
definitions to guide review and development of
policy, legislation and oversights;
o review of the Education Directorate’s Safe and
Supportive Schools Policy to ensure it is
consistent with the newly developed principles;
o input to Community Services Directorate’s plan
for developing oversights for the disability service
sector.
The second phase of work will focus on:
o review of each sector’s existing legislation,
oversights and policy against the principles;
o a gap analysis of existing legislation, oversights
and policy to determine requirements for future
development;
o prioritisation and detailed planning for reviewing
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Original
Due Date

Approved
Due Date1

Status
Flag

Key Outcomes Achieved

Dependencies

or drafting new legislation and establishing new
oversights as required;
o input and advice to Community Services
Directorate regarding public consultation on
oversights for restrictive practices in disability
services;
o input and advice regarding development of
oversights for disability services following
consultation;
o input to changes in legislation to support
oversight and regulation of restrictive practices in
ACT schools.
Principles for the reduction and elimination of restrictive
practices in the ACT have been endorsed by the
Strategic Board. These principles are intended to guide
the development of any legislative frameworks and
oversight mechanisms to regulate and minimise the use
of restrictive practices across a range of services and
settings. They will also guide the development of more
detailed and context specific policies within each area of
service delivery.
As this group will continue its work during 2017 this
recommendation will remain open.
15.6: Agreed That the Minister for Education and Training
establish an appropriately constituted advisory group to
consider progress reports from ETD CE and AIS on their
response to and implementation of the recommendations of
this Expert Panel report. ETD, CE and AIS should provide
progress reports annually to the advisory group for three
years, with the first reports to be provided in November
2016.

This recommendation was closed in June 2016. Refer to
nd
EDU 2 quarter report for more detail.


Feb 2016

COMPLETED

June
2016
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ACT Government response

Original
Due Date

Approved
Due Date1

Status
Flag

2. Suspensions and Alternative School Setting Project

7.4: Agreed That ETD publish information about support and
education options for students at risk in the ACT Public
School system, including the location of programs,
operational philosophy, curriculum offered, criteria for
enrolment, and referral process.

Key Outcomes Achieved

Dependencies

Information is currently available to schools and the
school community through the Education Options (other
than school) procedure. This procedure was last updated
in March 2015 and will be reviewed and updated during
2017 following the development of the Continuum of
Educational Support model.

Continuum of
Education Support
Model

The Directorate currently funds a range of alternative
high school education programs for young people who
are at risk of disengagement from education. These
include Achievement Centres for years 7-8 students, the
Connect 10 program for years 9-10 students and the
Youth Education Program for years 10-12 students.
Jul 2016

Nov 2016



In addition, a range of alternative in-school programs
and flexible learning options have been developed to
cater for students with a range of learning, behaviour
and school engagement needs.
The Wellbeing and Diversity Staff intranet page brings
together information about supports and education
options related to student with complex needs and
challenging behaviour. This site went live in November
2016.
This recommendation will remain open, as education
options for students at risk of disengagement from
schooling will be considered in the Continuum of
Educational Support Model. Due to the complexity of
this work, the due date is anticipated to be mid 2017.
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Original
Due Date

Approved
Due Date1

Status
Flag

7.5: Agreed That ETD develop and implement a coherent
strategy for the provision of alternative education programs
and/or other flexible learning options, for students at risk of
disengaging from secondary school. This strategy should
ensure that, if required, such students have access to an
appropriate alternative education program throughout their
secondary schooling, building on the positive features of the
Achievement Centres and Connect10 programs.

Key Outcomes Achieved

Dependencies

Griffith University has been engaged by the Directorate
to develop the Continuum of Educational Support for
High Schools (Year 7-10). The provision of alternative
education programs for young people who have
difficulties engaging in mainstream school is an
important equity and community issue.

Jul 2016

Nov 2016



The Model will provide:
o a unifying framework that is based on research
and is congruent with the Directorate’s strategic
plan and existing school network structure;
o a map of a continuum of educational support
components for high schools that addresses the
different needs for ‘at risk’ students;
o a program document for each component that
describes intent, structure, goals, outcomes,
measures, staff requirements, resources, details
of characteristics and numbers of students
involved in each component, referral criteria and
processes, governance, and potential nongovernment agencies that can provide support
to achieve the program’s outcomes;
o evaluation and improvement mechanisms for
continuous action research and feedback using
existing student databases, diagnostic, and
achievement data.
The Directorate will use the model to identify priorities
for action with regard to students at risk of disengaging
and to shape future policy direction.
This recommendation will remain open as the
Directorate progresses work on the continuum model.
Due to the complexity of this work, the due date is
anticipated to be mid 2017.
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Expert Panel Report Recommendation and
ACT Government response
11.4: Agreed That ETD (a) amend the Exemption Certificate
policy and procedures to require all Exemption Certificates
to be subject to regular review (for example, every six
months) to ensure that the exemption remains necessary;
and (b) monitor the basis for the exemption of students, and
the proportion of students subject to exemption who have a
disability.

Original
Due Date

Approved
Due Date1

Status
Flag

Key Outcomes Achieved

Dependencies

This recommendation was closed in September 2016
rd
(refer to EDU 3 quarter report for further detail).


Sep 2016
Oct 2016

COMPLETED

11.5: Agreed That ETD, CE, and each Independent School,
provide alternative options to out‐of‐school suspension
where appropriate and possible, including in‐school
suspensions with temporary additional staffing or support.

The Suspension, Exclusion or Transfer of Students in ACT
Public Schools Policy (2010) and related procedures and
guidelines are the source documents for advice on inschool and out-of-school suspensions. In school
suspension or in-school alternate program is the process
of removing a student from scheduled activities with
peers to participate in an alternate activity for a defined
and sustained period of time.
Dec 2016



A project proposal has been developed to guide a
review of this Policy in term 3 2017. In line with the
policy cycle and review process, this will involve
extensive consultation with stakeholders and the
consideration of the Continuum of Educational Support
model with regard to the provision of in-school
alternate programs.
Due to the policy review being scheduled for term 3
2017, this recommendation will remain open.

11.6: Agreed in principle That ETD monitor and publicly
report the proportion of suspensions, transfers and
exclusions that are applied to students with a disability and
to students in out of home care.

Dec 2016


Feb
2017

The intent by the Schools for All Expert Panel in making
this recommendation was to ensure transparency and
to support practice improvement towards minimising
the use of suspensions and exclusionary withdrawal.
The recommendation also supports the need for the use
by of data on suspensions, transfers and exclusions by
schools and education support office to improve

The School
Administrative
System (SAS)
project will provide
a more efficient
cohesive,
streamlined,
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Original
Due Date

Approved
Due Date1

Status
Flag

Key Outcomes Achieved

Dependencies

planning and practice support for students, particularly
those with challenging behaviour that leads to
suspensions.

student reporting
portal. This is being
piloted in semester
2 2017 for
introduction in all
schools in 2018.

The solutions to this recommendation must be viewed
in conjunction with recommendations 11.5 and 11.7
which directly refer to consideration by the ACT Schools
system in relation to suspensions and exclusions of
students.
The Education Directorate collects data on suspensions
from every Canberra public school and this data is
available each term for internal use. Annual data is also
available in early February the following year and is used
to develop summary tables for internal use. Data and
trends are monitored by School Network Leaders and
NSETs.
Schools use suspension data to target school
improvement and increase school engagement for the
students who are suspended, particularly those with
challenging behaviour that leads to suspensions.
The Education Directorate will commence reporting
high-level data on suspensions on its website, which is a
primary vehicle for achieving transparency and
accountability to the public.
The Safe and Supportive Schools Policy and Engaging
Schools Framework also support schools to address the
causes of suspension.
This recommendation is closed.
11.7: Agreed in principle That the ACT Government seek an
amendment to the Education Act 2004 (ACT) to require
Catholic and Independent Schools to report data of
suspensions and exclusions of students, including the

Dec 2016


Feb
2017

CE and AISACT currently report exclusions to the
Registrar of Non-Government Schools. This
requirement is specified in the Education Act 2004 (ACT)

Review of
Education
Discussion Paper
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Expert Panel Report Recommendation and
ACT Government response
proportion of students with a disability and students in out
of home care, to the Registrar of Non‐Government Schools.

Original
Due Date

Approved
Due Date1

Status
Flag

Key Outcomes Achieved
as specified below:
 Section 104 in the Education Act 2004 (ACT) outlines
the responsibilities of Catholic schools in
undertaking suspension of students. Subsection 11
also states that CE must give written notice of
exclusion where a student has been excluded from
all Catholic systemic schools.

Dependencies
(ACT Government
2016 Election
Commitment)

 Section 105 of the Education Act 2004 (ACT) outlines
the responsibilities of Independent schools in
undertaking suspension or exclusion of a student.
Subsection 9 also requires that principals must give
written notice of exclusions to the Registrar.
Both Catholic Education and the Association of
Independent Schools ACT ensure that they are
transparent and accountable to their school
communities and that they have processes in place to
report data on the suspensions of students to their
school boards and governance bodies; and to respond
to issues raised by their school communities.
The Schools for All Program Board has agreed that no
amendment to the Education Act 2004 (ACT) would be
sought at this time.
A range of data on student in out of home care is
regularly considered by the Improving Education
Outcomes Committee for students in out of home care
(refer recommendation 6.4). This includes data on
suspensions. The Committee includes representation by
AISACT and CE and the information is used by the
Committee to inform decisions and future actions.
As Catholic Education and Association for Independent
Schools ACT are confident that transparency and
accountability is achieved through their existing
governance structures and processes, this
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Original
Due Date

Approved
Due Date1

Status
Flag

Key Outcomes Achieved

Dependencies

recommendation is closed.

3. Allied Health & Specialist Support Project

7.2: Agreed That ETD consult stakeholders and develop and
publish a policy and procedure regarding the placement of
students in Learning Support Units and Centres, covering
issues including: timing, eligibility criteria, and rights of
review of placement decisions.

The Education Directorate is currently implementing the
Student Resource Allocation (SRA) program, which is
based on the allocation of resources based on the
individual needs of students. As part of the SRA
program, a new needs-based resource allocation model
for ACT public schools will replace existing funding
arrangements. This includes a new policy framework
and resourcing arrangements to support students with
disability.

May 2016

July 2017



Consultation on the Student Resource Allocation
program – Students with Disability loading is extensive,
involving a wide variety of stakeholder groups, including
advocacy groups, families, teachers and students.
Outcomes from this consultation will inform policy
direction and result in the development of a resource
allocation model for students with disability. The review
outcomes are expected to provide advice on eligibility
criteria, timing and rights of placement decisions with
regard to students in Learning Support Units and
Centres.

The Student
Resource Allocation
(SRA) Program
timeframes for
Students with
Disability will see
the introduction of
a new policy,
needs-based
loading and
supporting and
guidance material
ready for the start
of the 2018 school
year.

The majority of placements into Learning Support
Centres and Units occur at the Central Placement Panel
(CPP) in the year prior to the student entering a
program. At Central Placement Panel students are
placed according to eligibility, capacity, location of
program in relation to students’ residential address and
with consideration of the current cohort in the program.
Parents/carers are supported by their school and in
particular the school psychologist to understand the
needs of their child and the range of educational
supports/services available.
This recommendation will remain open and be
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Original
Due Date

Approved
Due Date1

Status
Flag

Key Outcomes Achieved
informed by the outcomes from the SRA Program –
Students with Disability consultation.
As per response to Recommendation 7.2 above, the
Education Directorate is currently implementing the
Student Resource Allocation (SRA) program, which is
based on the fairer allocation of resources based on the
individual needs of students. This includes a new policy
framework and resourcing arrangements to support
students with disability.

7.3: Agreed That the Centralised Placement Panel provide
information about the profile and needs of prospective
students to the relevant ACT Public School Principal, and
consult with schools before reaching a decision to place a
student in a Learning Support Unit.

This recommendation aims to ensure that Canberra
public school principals are better informed and enabled
to support the transitioning of prospective students into
their school.

Aug 2016

2018


Feb
2017

Students with disability have the right to enrol in an
educational institution on the same basis as prospective
students without disabilities, including the right to
reasonable adjustments that are necessary to ensure
that they are able to enrol. The Directorate has focused
on improving transitions to support placements,
including exchange of information with schools once a
student is placed.

Dependencies

The Student
Resource Allocation
(SRA) Program for
Students with
Disability will see
the introduction of
a new policy,
needs-based
loading and
supporting and
guidance material
ready for the start
of the 2018 school
year.

At Central Placement Panel, students are placed
according to eligibility, capacity, location of program in
relation to a student’s residential address and with
consideration to the current cohort in the Program.
Applications for placements are received throughout
the year. Student Engagement works with individual
principals to discuss the placement of prospective
students in their school and to support the student and
their parents/carers to transition into the school
placement.
Canberra public schools are resourced to meet the
needs of students eligible for Disability Programs.
Student Engagement and NSET teams work with schools
to build their capacity to identify and implement the
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Original
Due Date

Approved
Due Date1

Status
Flag

Key Outcomes Achieved

Dependencies

necessary adjustments to support students to access
and participate within the school community. Planned
and supported transitions are critical to the success of
student placements. NSET works with both sending and
receiving schools to ensure transitions are planned and
supported as appropriate.
Through the Disability Standards for Education (DSE),
which assist educators understand and comply with
their obligations under the Disability Discrimination Act
1992 (DDA), teachers are made aware of the rights of
students with disabilities under the DDA; the obligation
for schools to assist students with disability; and that
students with disability should have access to the same
opportunities and choices in their education that are
available to a person without disability.

10.1: Agreed in principle That ETD increase the number of
psychologists/school counsellors (or other professionals with
complementary expertise) within schools to meet the ratio
of 1:500 students recommended by the Australian
Psychologists and Counsellors in Schools Association.
10.3: Agreed That ETD ensure that the NSETs are sufficiently
resourced and supported to allow them to (a) provide
ongoing coaching to teachers within the classroom setting to
assist with the support of students with very challenging
behaviours; (b) respond proactively and in a timely way to
meet identified needs; and (c) develop a high level of
expertise in relation to the support and management of
students with very challenging behaviours, and obtain
specialist consultant advice where required.


Sep 2016
Jul 2016

COMPLETED



This recommendation is closed as there is a process in
place through the Central Placement Panel to engage
with Principals and to support schools, students and
their families, to transition to a placement in a
Learning Support Unit or Centre.
This recommendation was closed in September 2016.
rd
Refer to EDU 3 quarter report for more detail.

This recommendation was closed in September 2016.
rd
Refer to EDU 3 quarter report for more detail.


Jul 2016

COMPLETED

Sep
2016
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ACT Government response
10.4: Agreed That ETD resource and establish within each
NSET a Learning Difficulties Partner position with specialised
expertise in assessing and responding to students with
learning difficulties.

Original
Due Date

Approved
Due Date1

Status
Flag


June
2016
Mar 2016

Key Outcomes Achieved
This recommendation was closed in June 2016. Refer to
nd
EDU 2 quarter report for more detail.

COMPLETED

10.5: Agreed That ETD develop a mechanism to allow each
NSET, in circumstances where a student with complex needs
and challenging behaviour does not meet criteria for SCAN
funding, to obtain funding for additional staffing or other
services assessed by the NSET as necessary to adequately
support that student.

A process is in place as part of the Network Student
Engagement Teams (NSET) to support students who
meet disability criteria that can be used for all students
with significant additional needs. Access to NSET is not
linked to Student Centred Appraisal of Need (SCAN)
funding or a diagnosis.

Apr 2016

Dependencies

2018


Feb
2017

When the resourcing provided to a school through the
SCAN process is not sufficient to provide the necessary
adjustments a Request for Review may be made
through the NSET referral process. The process involves
the school and NSET reviewing the needs of the student
and the current supports and resources available to the
school. The school and NSET work together to critically
reflect on the current practices and processes in place to
effect the necessary adjustment. The Request for
Review process may result in the provision of additional
resourcing.

The Student
Resource Allocation
(SRA) Program for
Students with
Disability will see
the introduction of
a new policy,
needs-based
loading and
supporting and
guidance material
ready for the start
of the 2018 school
year.

Network Student Engagement Teams consist of: a
Deputy Principal, Behaviour Support Partners, Disability
Education Partners, Senior Psychologists, Social
Workers, Speech Therapists, Occupational Therapists,
Engagement Officers and Positive Behaviour for
Learning Partners.
NSETs work with schools to build their capacity to
engage every student every day in meaningful relevant
learning and enabling students to fulfil their potential.
This can include the allocation of an additional staff
member to support a particular student in the
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Original
Due Date

Approved
Due Date1

Status
Flag

Key Outcomes Achieved

Dependencies

classroom. It can also involve seeking additional
resources from teams within the Directorate, e.g.
Careers and Transitions, Aboriginal and Torres Strait
Islander team, etc, to effectively meet the specific needs
of individual students.
This recommendation is closed as processes are in
place to support students with complex needs and
challenging behaviour who do not meet the disability
criteria, through the strengthened Network Student
Engagement Teams.
12.1: Agreed That ETD, CE, and each Independent School (a)
develop and implement a case management framework for
students with complex needs and challenging behaviour; and
(b) support all schools to identify or recruit suitably qualified
staff to act as case managers, including, for example, social
workers, welfare officers, and/or community development
workers.

(a) The strengthening of the capacity of the Network
Student Engagement Teams (NSET) during 2016 has
supported the development and implementation of a
case management approach for students with complex
needs and challenging behaviour.

Aug 2016

Feb 2017


Feb
2017

NSETs provide guidance to schools when they request
additional support. Support can vary from the whole
school level (universal), to small groups (selected) to
individual student (targeted/intensive). The type of
support provided by NSET varies depending on the
circumstances but can include: coaching of school staff,
developing behaviour and individual learning plans with
school staff, professional learning, and consultation and
advice to teachers and school leaders.
NSETs also work with parents to address issues at home
that may impact on student’s engagement in learning.
Schools and NSET work with other government and
community agencies to address student complex needs
and challenging behaviours. This most often involves
working with ACT Health (CAMHS, School Youth Health
Program, the Cottage) and the Community Services
Directorate (e.g. care and protection concerns, out of
home care and youth justice issues, Strengthening
Families). To support this, the Directorate co-chairs the
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Original
Due Date

Approved
Due Date1

Status
Flag

Key Outcomes Achieved

Dependencies

Educational Outcomes Committee with CSD and
participates in the Interagency Youth Support Team
which is a cross agency coordination group chaired by
ACT Policing with a focus on young people that may
have youth justice concerns.
The case management approach involves the
coordination of a range of identified services (such as
health and human services) and involves advocacy,
communication and resource management. It involves a
rigorous case conceptualisation process
(b) The 2016-17 ACT Budget provided funding of
$12.1m over four years to strengthen the capacity of
NSET through 26 additional positions. In 2016, the
Directorate engaged additional senior psychologists,
speech pathologists, occupational therapists and
physiotherapists. Four additional social workers have
commenced in 2017, with a particular focus on
supporting families with complex needs.
In addition, the Continuum of Educational Support
model will also support the intent of this
recommendation by taking a strategic and cohesive
approach to managing students at risk of disengaging
from schooling.
This recommendation is closed.
12.6: Agreed That ETD, CE, and each Independent School,
develop guidelines which regulate access to schools by NDIS
service providers.

12.7: Agreed That ETD evaluate the Pilot Projects currently
being undertaken at Black Mountain and Cranleigh Schools,
and, if suitable, consider developing an ongoing program of
therapy specialists at key school sites across the ACT.

Dec 2016

Feb 2016

COMPLETED

COMPLETED



This recommendation was closed in June 2016. Refer to
nd
EDU 2 quarter report for more detail.

June
2016



This recommendation was closed in June 2016. Refer to
nd
EDU 2 quarter report for more detail.

June
2016
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Original
Due Date

Approved
Due Date1

Status
Flag

4. Policies, Procedure and Data Project

3.2: Agreed That ETD, CE, and each Independent School,
develop practical and readily accessible guidelines to enable
school leaders and staff to understand and comply with their
core legal obligations with respect to human rights,
discrimination, work health and safety, and privacy;
including how to reconcile potentially competing obligations.

Key Outcomes Achieved

Dependencies

The Directorate is committed to ensuring compliance
with respect to the core legal obligations relevant to
schools
Schools leaders, School Boards and educators are
provided with information to ensure that they
understand their legal obligations with respect to
human rights, discrimination, work health safety, and
privacy.
The People, Practice and Performance resource provides
the Framework to guide performance and accountability
in Canberra schools.

Nov 2016


Feb
2017

School Principals complete a compliance checklist twice
yearly. The compliance checklist assists schools to
understand the ACT policies and legislative
requirements under which they are required to operate.
Educators have access to the Team Teach program that
includes a module on legal obligations such as Human
Rights, Discrimination and WHS. The Team Teach
program is on the Directorate’s professional learning
calendar. Team Teach aims: through positive behaviour
support approaches and plans, with a focus on deescalation; to actively reduce risk and the need for
restraint; to support teaching, learning and caring, by
increasing staff confidence and competence, in
responding to behaviours that challenge, whilst
promoting and protecting positive relationships.
The Induction Program mandatory for all New Starters
includes the following modules:
o

Disability Standards for Education (Disability
Standards for Education 2005; Disability
Discrimination Act 1991; Discrimination
Amendment Act 2016)
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Original
Due Date

Approved
Due Date1

Status
Flag

Key Outcomes Achieved
o
o

o

o

Dependencies

Mandatory Reporting and Domestic Violence
(Children and Young People’s Act 2008)
Teachers’ Code of Professional Practice (ACTPS
Code of Conduct 2012; Section 9 Public Sector
Management Act 1994)
Workplace Bullying (Respect Equity and
Diversity Framework 2010; Work Health and
Safety Act 2011; Fair Work Act 2009)
Workplace Health and Safety (Work Health and
Safety Act 2011).

Data on staff participation in mandatory programs is
regularly monitored and reviewed by the Directorate.
The Safe and Supportive Schools Policy and Procedures
also provide advice to staff on their legislative
responsibilities. The policy and procedures are
consistent with ACT and Commonwealth human rights
and anti-discrimination laws which protect individuals
from unfavourable treatment on a number of grounds
including disability, race, sex, sexuality, and gender
identity.
Collectively, these resources and professional learning
programs, support educators to understand and
comply with their core legal obligations with respect to
human rights, discrimination, work health and safe,
and privacy; including how to reconcile potentially
competing obligations. This recommendation is
closed.

4.1: Agreed That ETD, CE, and each Independent School,
review their policies and procedures with respect to
students with complex needs and challenging behaviour to
ensure that all schools have a comprehensive suite of
relevant policies and procedures.

Nov 2016



A scan of policies, procedures and guidelines, including
those referenced in the Expert Panel Report or impacted
by the Report, was undertaken to identify any gaps and
suggested areas for consideration in scheduled reviews
of these policies. Feedback was provided to policy

The School
Administrative
System (SAS)
project will provide
a cohesive
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Original
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Approved
Due Date1

Status
Flag

Key Outcomes Achieved

Dependencies

owners for consideration in schedule reviews of policies.

streamlined,
student reporting
portal.

The Directorate’s Policy Development Guide provides
guidance to all staff on the development and/or review
of policies and procedures. To ensure that new and
reviewed policies and procedures consider the impact
on, and the needs of students with complex needs and
challenging behaviour and/or disability, the Guide
includes the following consideration: What is the impact
for students, their families and their wellbeing? How
does the policy align with Directorate’s priorities such as
the Schools for all Children and Young People: Report of
the Expert Panel on Students with Complex Needs and
Challenging Behaviour and the Engaging School
Framework? The Guide is currently pending clearance
for publication.
A new policy and procedures webpage is being finalised
and will be launched in term 1 2017. This webpage
provides all staff with access to a comprehensive suite
of policies and procedures.
This recommendation will remain open, pending
clearance of the Policy Development Guide and formal
review of the relevant policies.
10.6: Agreed That ETD collect and analyse data on student
outcomes, and school, student and parent/carer satisfaction,
with respect to the NSET program, and that this data be used
to monitor and improve the effectiveness of ETD’s overall
strategy with respect to students with complex needs and
challenging behaviours.

Currently, data on student outcomes who are referred
to the Network Student Engagement Team (NSET) are
collected at each step of the referral to NSET process

Jun 2016

Nov 2017


Feb
2017

NSET works closely with School Network Leaders to
identify trends and issues in each network. The data
allows the identification of schools requiring significant
support and schools who have not engaged with NSET.
As processes are further refined and developed, it is
anticipated the data will also highlight areas for broader
cross agency and community engagement. Satisfaction
with NSET data is also collected by the School Network

The School
Administrative
System (SAS)
project will provide
a cohesive
streamlined,
student reporting
portal.
Schools for All
Program Evaluation.
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Flag

Key Outcomes Achieved

Dependencies

Leaders
The evaluation of the Schools for All Program includes
the requirement for the development of data collection
tools. It is anticipated that the evaluation of the Schools
for All Program will include a comparative assessment of
current satisfaction of stakeholders with NSET to the
data collected in 2015 as part of the Expert Panel
review. It is also envisaged that this will include
interviews with parents of students who have been
referred to NSETs.
Detailed NSET referral data is reported to the Senior
Executive Team twice a year.
Throughout the NSET referral process, student and
school data is collected. The Directorate is committed
to building a robust evidence base to inform practice
and policies. This recommendation is closed.
15.3: Agreed in principle That ETD, CE, and AIS co‐fund a
tertiary institution, or other relevant research institute, to
undertake a longitudinal study on post‐school outcomes for
students with complex needs and challenging behaviour.

The Education Directorate manages a number of data
collections and surveys to help ascertain the life
journeys of students post school. These include:
The annual post-school destination survey of
school leavers years 9 to 12; and
The longitudinal survey of post school
outcomes for students who have left public,
Catholic and independent schools.
2016-2018

Dec 2018



The 2015 report combining both surveys is provided
here: ACT post school destinations and pathways in
2015.

The School
Administrative
System (SAS)
project will provide
a cohesive
streamlined,
student reporting
portal.

Schools for All
Program Evaluation.

Across ACT Government there is a commitment to, and
a strong focus on, enhancing the evidence base for
research and evaluation by integrating existing ACT
Government data across Directorates and with
Commonwealth data such as ABS and Human Services.
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Status
Flag

Key Outcomes Achieved

Dependencies

This recommendation will remain open as the Program
Team and Planning & Analytics: confirm the definition
of complex needs and challenging behaviour and
develop a set of indicators and data sources.
15.4: Agreed That ETD undertake an evaluation of the post
school outcomes of graduates of the two senior specialist
schools, and special units in mainstream high-schools and
colleges, by following up recent graduates, their
parents/carers and others where appropriate, and consider
any implications for program development at these schools.

As stated above at Recommendation 15.3, post school
outcomes of graduates of specialist schools and special
units in mainstream schools are collected in the ACT
Post School Destinations and Pathways longitudinal
study (and school leaver survey).

2016-2018

June 2018

The 2015 summary report (page 13) found that:
The majority of young people who participated in school
support programs for students with disability, and
graduated or left school in 2014, were employed and/or
studying in 2015. Although most attended a regular
school, a small proportion attended a specialist school
for students with disabilities and the majority of these
students were participating in community support
programs for people with disabilities at the time of the
survey in 2015.



The School
Administrative
System (SAS)
project will provide
a cohesive
streamlined,
student reporting
portal.
Schools for All
Program Evaluation.

Data from this Survey is available to Directorate staff to
enable assessment of programs and settings for
students with a disability.
In 2015 and 2016, the National Disability Insurance
Agency (NDIA) invited ACT Education to participate in
the WorkStart pilot (now known as School Leaver
Employment Supports – SLES). SLES is a NDIS initiative
being trialled in the ACT and Tasmania, which can
provide school leavers with up to two years of support
to access further training and develop the skills
necessary to participate in the workforce. The initiative
focuses on increasing economic participation outcomes
for young people with disability and finishing year 12,
who may require assistance to transition to open
employment.
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Dependencies

All year 12 students accessing a Disability Education
program were invited to participate in a SLS assessment.
In 2016, this represented a group of 141 students. Ten
Canberra public schools conducted SLES assessments for
81 students with 70% found eligible to participate.
These students have chosen, or are in the process of
choosing, a SLES provider.
The NDIS and the Directorate are continuing to work in
partnership to improve the implementation of SLES and
the outcomes students achieve by being a recipient of
SLES.
This recommendation will remain open to enable the
Program Team and Planning & Analytics to develop a
detailed plan for ongoing data analysis and
assessment.
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5. Professional Learning and Support for Staff Project

10.7: Agreed in principle That ETD, CE, and each
Independent School, commit to the professionalisation of
LSAs and ensure that by 2018 (a) all LSAs hold, or are in the
process of obtaining, at least a Certificate IV in School Age
Education & Care or equivalent; and (b) all LSAs working in a
Learning Support Unit or specialist school hold, or are in the
process of obtaining, at least a Certificate IV in Education
Support or equivalent.

Key Outcomes Achieved
The Directorate employs almost 3,500 classroom
teachers and 752 school leaders. As well as a broad mix
of administrative and education support staff, the
Directorate employs 759 LSAs who are located in school
classrooms to support teachers and students in their
learning. 528 LSAs are located in public primary schools,
191 in public high schools and 40 in colleges.

Dependencies
Workforce
capability Plan

The Directorate encourages schools to invest in the
capacity building of all school staff, including Learning
Support Assistants.
A tailored Certificate IV Education Support will be
developed with Canberra Institute of Technology (CIT),
drawing on existing units across Allied Health, Mental
Health; Community Services and Disability to meet the
Schools for All Expert Panel report recommendations.

2017-18

Dec 2017



ACT Education and ACT Health have collaborated to
develop a revised contemporary model of Healthcare
Access at School (HAAS) designed to meet the ongoing
healthcare needs of students across all Canberra public
schools. This revised HAAS model is based on a tiered
approach to healthcare in Canberra public schools and
involves a combination of Registered Nurses Level 2,
First Aid Officers and Learning Support Assistants (LSAs).
There are currently two specialist and 13 mainstream
schools participating. LSAs completing healthcare tasks
for students on the HAAS program are trained and
deemed competent by the Level 2 registered nurses.
The training provided to HAAS workers will be tailored
to the needs of the student receiving the care.
HAAS workers will also be required to undertake CIT
training in a ‘targeted skill set’ of three nationally
accredited competencies that can contribute towards a
relevant Certificate IV.
This recommendation will remain open.
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13.1: Agreed in principle That ETD, CE, and AIS, liaise with
the Australian Catholic University (Canberra Campus) and
the University of Canberra to review and improve the
theoretical and practical relevance of teacher education
units with respect to teaching students with complex needs
and challenging behaviour.

Key Outcomes Achieved

Dependencies

The Teacher Quality Institute (TQI) established a crosssectoral Project Team to guide the implementation of
the Government response to recommendation 13.1.
The Project Team has representatives from the Catholic,
Independent and public education sectors, University of
Canberra, Australian Catholic University and TQI.
Engagement has been highly positive and all are
committed to achieving the intent of the Government
response.
The Project team has focussed its attention to date on
the initial teacher education (ITE) aspect of teacher
education although there has been more recent
discussion on postgraduate teacher education
programs.

2017-18

Sept 2018


Feb
2017

ITE programs are generally accredited for 5 years.
Both universities offer undergraduate (4 year) and
postgraduate (2 year) ITE Programs. All current
programs were accredited prior to the Expert Panel
Report being tabled and this accreditation expires in
2020.
Additionally, all current ITE programs accredited by TQI
for ACT ITE providers will transition to revised national
standards and procedures during 2017. These standards
include new annual reporting provisions.
During 2017, TQI will work with both ACT ITE providers
to map the components of inclusive education in
current ITE programs. Based on this mapping, ITE
providers will be encouraged to address any gaps to
ensure that ITE graduates are better equipped to cater
for the full range of students enrolled in ACT schools.
The annual reporting process, required by the ITE
program accreditation, will be expanded to include
requirements to report on variations to ITE programs to
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Approved
Due Date1

Status
Flag

Key Outcomes Achieved

Dependencies

accommodate inclusive education requirements and to
confirm that all students are completing studies in these
areas. Both UC and ACU will provide an annual report to
TQI in July 2017.
TQI will ensure that they continue to work closely with
employers to promote continuous high quality
professional learning for teachers.
This recommendation is closed with ongoing
accountability for this recommendation to be with TQI,
in collaboration with education sector partners.
13.2: Agreed That ETD, CE, and each Independent School,
ensure that the program of induction for all permanent and
temporary teachers includes components on the teaching of
students with complex needs and challenging behaviour.


Nov 2016

COMPLETED

Sep
2016

13.3: Agreed That ETD immediately review the qualifications,
experience and professional learning needs of all staff
working in Learning Support Units and Centres, and ensure
that these staff have access to appropriate and ongoing
professional learning, further study and networking
opportunities that are most relevant to their settings, their
students and their personal professional needs.

This recommendation was closed in September 2016.
rd
Refer to EDU 3 quarter report for more detail.

An Inclusive Education Learning Needs Analysis Survey
was conducted during November 2016. The survey was
conducted across all public and non-government
schools.

Apr 2016

Nov 2016


Feb
2017

The Survey was adapted from the Victorian Department
of Education survey, developed by the Melbourne
University and informed by an extensive literature
review of best practice inclusive education for initial
teacher education training and ongoing professional
learning.
The survey was also informed by extensive consultation
with key stakeholders including professional
associations and unions.
Analysis of the survey results will enable the Directorate
to identify the qualifications, experience and
professional learning needs of all staff (teaching and
non-teaching) working in Learning Support Units (LSUs),
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Flag

Key Outcomes Achieved

Dependencies

Learning Support Centres (LSCs) and Special Schools to
meet recommendation. Using the analysis the current
suite of professional learning will be enhanced where
needs are identified.
Data from the survey will also inform a Workforce
Capability Strategy to build staff capabilities to meet the
needs of all students, particularly those with complex
needs and challenging behaviour, including disability.
This recommendation is closed.
13.4: Agreed That ETD, CE, and AIS, cooperate to (a) make
available to all member schools existing online learning
modules in: autism spectrum disorder; dyslexia and
significant reading difficulties; motor coordination
difficulties; speech, language and communication needs;
understanding and managing behaviour; understanding
hearing loss; and/or other courses as identified by member
schools; and (b) ensure that these learning modules are
complemented by follow‐up support including face to face
assistance, workshops and coaching components.
13.5: Agreed That ETD, CE and AIS, (a) develop, and liaise
with the Teacher Quality Institute to accredit, a suite of
professional learning options relevant to teaching students
with complex needs and challenging behaviour. This would
include, but not be limited to, modules on: de‐escalation and
safe use of restraint; trauma; autism spectrum disorder;
mental health; attention deficit hyperactivity disorder;
and/or learning difficulties; and (b) establish mechanisms to
monitor staff and school participation in these programs.

This recommendation was closed in September 2016.
rd
Refer to EDU 3 quarter report for more detail.


Jun 2016

COMPLETED

Sep
2016

This recommendation was closed in September 2016.
rd
Refer to EDU 3 quarter report for more detail.

Jun 2016

COMPLETED


Sep 2016
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13.6: Agreed That ETD and CE develop and implement a
formal program of professional supervision to support staff
working with students with complex needs and challenging
behaviour, with priority for those staff who work in Learning
Support Units and Centres.

Key Outcomes Achieved

Dependencies

The Directorate has existing frameworks for supervision
and reflective practice through Professional Learning
Communities. The Expert Panel report cites a model of
supervision similar to the clinical supervision of school
psychologists and social workers. At this point in time,
this type of formal supervision model is not readily
transferrable to the education and learning support
context.

2016-17

Sep 2018


Feb
2017

The Australian Professional Standards for Teachers (the
Standards) developed by the Australian Institute for
Teaching and School Leadership (AITSL) are the
benchmarks that guide professional practice,
engagement and growth. They describe the essential
elements of teacher quality in the ACT. Further
information is available at
http://www.aitsl.edu.au/australian-professionalstandards-for-teachers/standards/list
The Education Directorate also works with the Teacher
Quality Institute (TQI) to improve teacher quality by:
 integrating the Standards into teacher
performance and development through the
Annual Professional Discussion
 facilitating quality assured professional learning
for teachers
 rewarding Highly Accomplished and Lead
Teachers.
Professional Pathways supports the continuous
improvement of performance through effective goal
setting and evidence-based feedback. Teachers
participate in the setting of professional goals, followed
by mid-cycle and summative reviews of progress
towards achieving them. Teachers are encouraged to
self-evaluate their teaching practice, and use the
Standards as a guide to improvement.
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Dependencies

The Great Teachers by Design provides a systemic
approach to ensuring highly effective teachers in
Canberra public schools and Great Teaching by Design:
Evidence-based practices to improve student outcomes
in Canberra’s classrooms frameworks provide a range of
evidence based strategies to support system-wide
improvement in teaching, develop great teachers, and
improve educational outcomes for all students. Both
publications can be accessed on the Directorate’s
website.
Network Student Engagement Teams (NSETs): NSETs are
a multidisciplinary team of professionals with a diverse
skill set who are working collaboratively to build
capacity within students, schools, and the community to
increase engagement and improve student outcomes.
The team supports schools through provision of
professional learning, consultation, whole school
programs and targeted programs. This includes case
management, group supervision and debriefing.
Schools make referrals to NSET through an online form
found on the Index page. After making a referral to
NSET, key workers from the NSET and the school
formulate an individualised Service Agreement. This
plan will outline the actions, outcomes and strategies to
be completed by the NSET and school.
Allied health professionals are required to meet
professional registration requirements through clinical
supervision. Individual staff are responsible for meeting
these requirements, which are supported by ETD as a
mechanism for ensuring currency of practice and
expertise.
A Community of Practice for Strengthening Families
that brings together lead workers and practitioners to
share best practice and initiatives. This forum will be
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Dependencies

extended in 2017 to engage more teachers and LSAs. It
will also contribute to the 2017 Engaging Schools Forum.
This recommendation is closed.
13.7: Agreed That ETD, CE, and each Independent School, (a)
prioritise scholarships and sabbaticals for school leaders and
teachers to undertake formal study in relation to students
with complex needs and challenging behaviour; (b) create
opportunities for school leaders and teachers to visit and see
in action practices in schools with a reputation for creative
and resourceful approaches to teaching students with
complex needs and challenging behaviour; and (c) create
opportunities for these school leaders and teachers to
become mentors and facilitators within networks, sectors,
and schools.

(a) In 2016 the ACT Education Directorate’s Teachers
Scholarship Program prioritised qualifications focusing
on students with complex needs and challenging
behaviour. In 2016, the scholarship amount provided to
study a degree rose from $4,000 to $8,000 and support
for Masters or Doctorate study increased from $6,000 to
$10,000. Since 2016, seven recipients have received
scholarships in qualifications focusing on students with
complex needs and challenging behaviour.
The Directorate does not currently provide an explicit
sabbatical leave program. School leaders and teachers
can apply for leave for study purposes through the ACT
Government’s study assist program.

Jun 2016

Jun 2017


Feb
2017

(b) and (c)
ACT Education Directorate Teacher Scholarships
Program
Teacher scholarship recipients commit to share their
professional learning throughout their period of study,
and the application guidelines were amended in 2016 to
highlight this expectation.
Scholarship applicants must now outline in more detail:





how they intend to share their professional
learning
who they intend to share their professional
learning with
how their sharing methods will add to the
professional learning of their audience
when they intend to share their professional
learning.

ACT Education Directorate Aspiring Leaders Program
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In 2017 the Directorate, in partnership with the
Melbourne Graduate School of Education, will deliver
the second Aspiring Leaders Program. The purpose of
the Program is to enhance the contemporary
knowledge, skills and attributes of leaders that improve
student, school and system outcomes.
Throughout the Program participants will complete an
action research project that includes a reflection on
their leadership practices in a school context.
The Program will be offered to approximately 30
participants, drawn primarily from the executive teacher
and deputy principal cohorts, as well as classroom
teachers who fulfil a leadership role.
ACT Education Directorate School Reviews – Principal
Membership on Panels
In term 3 2016, sixteen public schools in the ACT
underwent the Directorate’s new approach to school
reviews.
The school review panels consisted of two independent
experts from the Australian Council for Educational
Research (ACER) and experienced system principals who
were trained in the school review process.
A core feature of school reviews has been the use of the
National School Improvement Tool (NSIT) as an
instrument for schools and external review panels to
consider a school’s effectiveness across the nine
domains of the NSIT.
Panels would visit schools for a period of 2-4 days, and
spend time meeting with staff and leadership teams,
speaking to students and parents, and observing
practice. This information was used by the panel to
develop the school’s external review report.
This recommendation is closed.
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7. Universal School-Based Interventions Project

6. Student Centred Appraisal of Need
Project

Expert Panel Report Recommendation and
ACT Government response

14.1: Agreed That ETD (a) undertake an urgent review of the
Student Centred Appraisal of Need (SCAN) model, with
particular attention to the: appropriateness of the current
eligibility criteria for SCAN funding; adequacy of funding; the
effectiveness of the appraisal process, and its impact on
parents, carers and students; and (b) in undertaking this
review, consult with school leaders, teachers, parents, carers
and students, as well as the Disability Education Reference
Group, CE and AIS.

Original
Due Date

Approved
Due Date1

Status
Flag

Key Outcomes Achieved

The Student Resource Allocation (SRA) Program
timeframes for Students with Disability is expected to
see the introduction of a new policy, needs-based
loading for the start of the 2018 school year.

Dec 2016

2017-2018



Stakeholder consultations began in November 2016 and
will continue into early 2017. A discussion paper was
developed to support these consultations.
Outcomes from the consultations will inform future
policy direction including the SCAN model.

Dependencies

SRA timeframes for
Students with
Disability will see
the introduction of
a new policy,
needs-based
loading and
guidance material
ready for the start
of the 2018 school
year.

As consultations are continuing, this recommendation
will remain open.

6.1: Agreed That ETD, CE, and each Independent School,
encourage all school leaders to implement KidsMatter (for
primary schools) and MindMatters (for high schools) as part
of their overall strategy to support positive school culture,
student wellbeing, and behaviour.

This recommendation was closed in September 2016.
rd
Refer to EDU 3 quarter report for more detail.
Mar 2016

COMPLETED

9.1: Agreed That ETD, CE, and each Independent School, (a)
endorse School‐Wide Positive Behavioural Support; (b)
resource and support schools to implement the program for
a minimum of three years; and (c) evaluate the success of
the program.
June 2016

Dec 2018


Sep 2016


Feb
2017

(a) The Directorate is implementing the Positive
Behaviours for Learning (PBL) Framework across
Canberra schools (2016-2019). The PBL is a whole
school approach to creating a positive environment
through:
o Leadership and school wide support
o Common language, vision and experience
o Clearly defined set of expected behaviours
(expectations and rules)
o Procedures for teaching and practicing
expected behaviours
o Continuum of procedures for acknowledging
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expected behaviours
o Continuum of procedures for responding to
problem behaviours
o Procedures for record keeping and decision
making and ongoing monitoring of data
PBL is an evidence-based whole school systems
approach that:
o Addresses the diverse academic and social
needs of every student to support them to be
successful
o Support students in early childhood settings
through to senior years of schooling
o Enables schools to establish a continuum of
supports that are intensified to meet the needs
of every student
o Is team driven, using a problem solving
approach (data, systems and practices) that
engages students, parents and all school staff
o Establishes positive social expectations for all in
the school community
o Provides a framework for the school and its
community to collectively support the
wellbeing of every student.
The Directorate is working with the Australian National
University to enhance PBL by supporting schools to
ensure that their school environments are trauma
sensitive (TS). This picks up on a key theme in the Expert
Panel report where trauma is seen as a major
contributor to challenging behaviours. A senior
psychologist has been recruited to the PBL team to
support integration of PBL with TS and to support
training, implementation and scaling.
(b) Four PBL coaches have been engaged by the
Directorate to support schools to implement PBL. As at
January 2017, 25 schools are implementing PBL.
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(c) Research on the impact of the PBL program show:
Increased student engagement in learning with
improved learning outcomes
Decreased levels of problem behaviours (low
level, repetitive) and challenging behaviours
Increased attendance rates
Decreases suspensions
Improved school climate.
The evaluation of PBL will measure whether these
impacts are evident in school data. Annual Reports and
a four year report will be produced to evaluate PBL.
Given the Directorate’s commitment to rolling this
program out across all Canberra public schools, and
expanding the program to include trauma sensitive
training, this recommendation is closed.

8. Student Voice Project

6.2: Agreed That ETD, CE, and each Independent School,
develop and promote tools to assist all schools to
meaningfully and regularly consult with all students about (a)
their experiences at school; (b) decisions that affect them at
school; and (c) the operation of the school.

The Cross Sectoral Youth Forum was held on 28 July
2016 and was facilitated by the Youth Coalition of the
ACT. The focus of the forum was on Student Voice with
the aim that “all ACT schools will have a raised
awareness of the importance of student voice to school
engagement, educational objectives and student
outcomes”.

Sep 2016

Dec 2016



Following this event, a range of tools to assist schools to
involve students will be developed and provided to
schools.
A draft report summarising student ideas from the
Forum has been received from the Youth Coalition.
The Directorate provides a range of mechanisms for
students to participate in decision making and to
support initiating positive actions within their school. In
high schools and colleges, students are often members
of the School Board.
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Education Directorate also promotes the Engaging
Schools Framework which emphasises student voice and
participation of students across schools.
This recommendation will remain open, with resources
expected to be delivered end of term 1, 2017.

9. Children, Young People and Families Project

15.1: Agreed That ETD and CE, and each Independent School,
make clear in their strategic plans a) how their
student‐centred vision and principles are operationalised
with respect to priorities, targets and indicators; and b) how
the various components, services and programs that they
provide contribute to the implementation of their
student‐centred vision.

This recommendation was closed in June 2016. Refer to
nd
EDU 2 quarter report for more detail.
June 2016

COMPLETED


June 2016

6.4: Agreed That ETD, CE, and AIS, negotiate a partnership
agreement or Memorandum of Understanding with the
Community Services Directorate to better meet the needs of
students who live in out of home care, drawing on models
such as the Victorian ‘Out of Home Care Education
Commitment’.

The Improving Educational Outcomes Committee (for
children and young people in care and protection or
youth justice orders) was established in November
2014. The Committee has senior representatives from
the Education Directorate, Catholic Education,
Independent Schools Association, Child and Youth
Protection Services (Community Services Directorate)
and ACT Together.
June 2016

Nov 2016


Feb
2017

Step Up For Our
Kids Program (CSD)
Better Services
OneLink

The Committee is focused on maturing existing systems
to improve the educational outcomes for the target
cohort of children and young people
The Committee has negotiated the ACT Out-of-Home
Care Education Collaboration Agreement 2016-2021. All
members have agreed to the terms of the Agreement.
The purpose of this collaboration agreement is to
provide a framework for:


meeting the educational needs and improving
educational outcomes for children and young
people in out-of-home care who are enrolled in
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Original
Due Date

Approved
Due Date1

Status
Flag

Key Outcomes Achieved









7.1: Agreed That the ACT Government, in consultation with
ETD, the Community Services Directorate, and ACT Health,
develop and implement a range of options to ensure that
primary school students with very challenging behaviours are
able to access an appropriate educational setting (or
combination of settings), that provides them with
appropriate behavioural support and therapeutic
intervention.

Nov 2016

June 2017



Dependencies

or applying to enrol in a government, catholic
or independent school in the ACT;
supporting the learning needs of children and
young people in out-of-home care through the
implementation of a range of education plans
to improve their participation and performance
in school;
ensuring children and young people in out-ofhome care receive coordinated service delivery
at key stages or circumstances in their school
life, including transition;
working collaboratively to establish effective
communication channels and modes of
working to improve the educational outcomes
of children and young people in out-of-home
care; and
promoting information sharing about each
organisations’ policies, programs, services and
other resources, to facilitate better outcomes
for children and young people in out-of-home
care.

This recommendation is closed as there is agreement
by all members to the MoU.
The Directorate is developing an Action Research model
to meet this recommendation. This Model will be based
on the Action Inquiry model applied to Aboriginal and
Torres Strait Islander Education.

Better Services
OneLink

This model will be developed in consultation with key
partners and delivered for application through the
Student Engagement Branch.
This recommendation will remain open.
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12.2: Agreed That ETD and the Community Services
Directorate develop a protocol to allow for the timely
referral of students with complex needs and challenging
behaviour, and their families, to the Strengthening Families
Program.

Original
Due Date

Approved
Due Date1

Status
Flag

COMPLETED

June 2016

12.3: Agreed That ETD, CE, AIS, the Community Services
Directorate, and ACT Health, collaboratively develop
mechanisms to ensure that service provision with respect to
children and young people with complex needs and
challenging behaviour, and their families, is offered in a
strategic and client focused manner and demonstrates
effective communication among all parties.

The Education Directorate acknowledges this
recommendation as a cornerstone recommendation
that captures the intent of the Expert Panel report to
build capabilities required to drive systems and cultural
change. This recommendation is dependent on a
number of activities underway across the Schools for All
Program, as well as across systems-level strategic and
operational activities within the Education Directorate
and the broader human services.
The last quarter in 2016 saw significant progress in
collaboration across the ACT education and human
services system.

Nov 2016

Dec 2018

Dependencies

This recommendation was closed in June 2016. Refer to
nd
EDU 2 quarter report for more detail.


Apr 2016

Key Outcomes Achieved




Better Services
(CSD)
Continuum of
Educational Support
project
Schools for All
Program Evaluation

1) Improving systems-wide collaboration:
The ACT Government’s Human Services Cluster
comprising Directors-General of Education, Health,
Justice and Community Safety, and Community
Services Directorates is driving a focus on personcentred systems design, investment and response
for Canberrans including for vulnerable children and
young people and their families / carers. They are
developing a set of strategic and policy priorities
that will build on the work of the Better Services
and take forward the implementation of the Human
Services Blueprint.
2) Improving information and referral pathways across
education and human services:
a.

Within the Education Directorate, the Student
Engagement Branch and NSET teams have
worked closely with its partners including
Community Services Directorate, Onelink and
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Approved
Due Date1

Status
Flag

Key Outcomes Achieved

Dependencies

ACT Health to develop targeted responses for
children, young people and their
families/carers. EDU and Onelink is developing
an MOU to support improved information and
referral processes and developing stronger
linkages with the Child and Youth Protection
Services Liaison officer.
Community Services Directorate is also considering ways
to build knowledge of the ACT Education system about
available services in the ACT community for children,
young people and families/carers.
This recommendation will remain open.
12.5: Agreed That ETD investigate the feasibility of a ‘Schools
as a Hub’ project to assist schools in key areas of social
disadvantage to develop multiagency outreach services on
site, and consider establishing pilot sites using existing P‐10
schools.

The Schools for All Program is scoping the Feasibility
Study and will consider:

2016-17

Dec 2017

•

Research into the ‘schools as a hub’ model and
other local hubs in key communities including CSD’s
Child and Family Centres, Schools and Early
childhood centres, CSD and Onelink, Family Safety
Hub, Capital Health Network, Community Health,
and Better Services West Belconnen Local Services
Network

•

Summarise the former Schools as Community
program and achievements

•

Identify key areas of social disadvantage in the ACT.



Evaluation of the
West Belconnen
Local Services
Network

This recommendation will remain open.
15.5: Agreed in principle That ETD support innovation in ACT
schools through the establishment of a ‘Challenge Funding’
program to provide tangible support for cross‐sector
collaborations involving students, parents/carers and/or
others to stimulate, evaluate and share innovative and
hopeful approaches for students with complex needs and
challenging behaviour in all ACT schools.

Nov 2016

June 2017



Work is underway to identify learnings from the Better
Services and Local Services Network in West Belconnen
trial evaluation and assess lessons for broader
application.
The Schools for All Program team is developing
guidelines for establishing a Challenge Fund to support
cross‐sector collaborations – areas for inclusion will be
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Dependencies

purpose and principles, outcomes, funding sources, and
administrative mechanism including investment
partners. This will consider and align closely the EDU’s
Student Resource Allocation model and Better Services /
Human Services Cluster approach to flexible investment
across the broader ACT Human Services System
This recommendation will remain open.

6.3: Agreed That ETD, CE, and each Independent School,
develop and promote practical resources to assist all schools
to effectively engage with parents/carers of students with
complex needs and challenging behaviour.

10. Learning and Teaching Project

Dec 2016



Stakeholder consultation to inform the development of
parental engagement resources was delayed. This
consultation will now occur in February-March 2017 and
an extension to the contract with Australian Research
Alliance on Children and Young people (ARACY) has
been granted to facilitate this.
It is anticipated that resources will be available at the
end of term 1, 2017.
This recommendation will remain open.
The Evaluation of Early Childhood Schools and the Koori
Preschool Program was completed by the Western
Sydney University and accepted by the Directorate in
November 2016. The report will be publicly released in
early 2017.

12.4: Agreed That ETD publicly release the report on the
evaluation of the Early Childhood Schools and Koori
Pre‐schools once completed.

Dec 2016



The findings from this evaluation will contribute to the
Early Childhood Strategy that will be progressed during
2017.
Together with the 0-8 project and the Review of Early
Childhood Education and Care (2016) they provide a
valuable foundation and evidence base to inform a
whole-of-government strategic policy for the early
childhood cohort.
This recommendation will remain open pending
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publication of the Evaluation Report.

15.2: Agreed That ETD, CE, and each Independent School,
complement the reporting of students’ academic
performance with reports on student progress towards the
personal and social‐emotional goals listed in school’s vision
statements and strategic plans.

Feb 2016

Dec 2016


Feb
2017

The Reporting Student Achievement (Preschool – Year
12) Policy, which applies to all Canberra public schools,
was amended in August 2016. The policy now requires
schools and colleges to use a school or collegedeveloped format to report on student achievement,
including information on academic performance,
student engagement, work habits, personal and social
capabilities, strengths and areas for development, and
strategies for improving student learning. The amended
policy also references the inclusion of student voice and
active parental engagement in reporting to align with
Expert Panel recommendations.
The policy is available to staff through the Directorate’s
intranet.
A flexible student reporting template is currently
available to all schools for use as the basis of their
school-developed report format. In 2016, 40 schools
used a version of this template to report on student
achievement.
This recommendation is closed.
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