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Section A: Transmittal Certificate 
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Compliance Statement 
The ACT Teacher Quality Institute (TQI) must comply with the Annual Report Directions 
(the Directions) made under Section 8 of the Annual Reports (Government Agencies) Act 
2004. The Directions are found at the ACT Legislation Register (www.legislation.act.gov.au). 
  
The Compliance Statement indicates the subsections, under Parts 1 to 5 of the Directions, 
that are applicable to the TQI and the location of information that satisfies these 
requirements: 

Part 1 Directions Overview 
The requirements under Part 1 of the Directions relate to the purpose, timing and 
distribution, and record keeping of annual reports. The TQI Annual Report complies with all 
subsections of Part 1 under the Directions. 
 
To meet Section 15 Feedback, Part 1 of the Directions, contact details for TQI are provided 
within the TQI Annual Report to provide readers with the opportunity to provide feedback. 

Part 2 Reporting Entity Annual Report Requirements 
The requirements within Part 2 of the Directions are mandatory for all reporting entities and 
TQI complies with all subsections. The information that satisfies the requirements of Part 2 is 
found in the TQI Annual Report as follows: 
 
A Transmittal Certificate, see page 348 
B Organisational Overview and Performance, inclusive of all subsections, see pages 351 

to 393 
C Financial Management Reporting, inclusive of all subsections, see page 394 to 396. 

Part 3 Reporting by Exception 
TQI has no information to report by exception under Part 3 of the Directions for the  
2022-23 reporting period. 

Part 4 Directorate and Public Sector Body Specific Annual 
Report Requirements 
The following subsections of Part 4 of the 2023 Directions are applicable to TQI and can be 
found within the TQI Annual Report: 
 Ministerial directions. A copy of any direction and a statement about the action taken 

during the year to give effect to any direction given must be included. 
 TQI must also report on:   

(a) the number of new approved teachers  
(b) the education programs available for the professional learning and development of 
teachers 
(c) the current assessment and certification standards that are required to be met by 
teachers.  

http://www.legislation.act.gov.au/
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Part 5 Whole of Government Annual Reporting 
Most subsections of Part 5 of the Directions apply to TQI. Consistent with the Directions, the 
information satisfying these requirements is reported in the one place for all ACT Public 
Service directorates, as follows: 
 Human Rights, see the annual report of the Justice and Community Safety Directorate 
 Legal Services Directions, see the annual report of the Justice and Community Safety 

Directorate 
 Public Sector Standards and Workforce Profile, see the annual State of the Service Report 
 Territory Records, see the annual report of Chief Minister, Treasury and Economic 

Development Directorate. 

ACT Public Service Directorate annual reports are found at the following web address: 
www.cmd.act.gov.au/open_government/report/annual_reports  
  
  

http://www.cmd.act.gov.au/open_government/report/annual_reports
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Section B: Organisational Overview and 
Performance 
Organisational Overview 
The ACT Teacher Quality Institute (TQI) is an independent statutory authority established by 
the ACT Teacher Quality Institute Act 2010 (TQI Act) to build the professional standing of all 
ACT teachers, to enhance the community’s confidence in the teaching profession through 
professional regulation and practical initiatives to raise teacher quality.  
 
The ultimate goal of all its endeavours is to help enhance the learning outcomes of ACT 
school students. 

Vision, Purpose and Values of the Institute  
Our Vision 
TQI enables ACT teachers to demonstrate their professionalism to the ACT community 
through registration and a responsive regulatory approach that upholds professional 
standards, and ensures teachers have access to high-quality professional learning at all 
stages of their career. 

Our Aim 
To promote teacher quality, protect students, and maintain community confidence in the 
teaching profession. 

Our Values 
 respect 
 integrity 
 collaboration 
 innovation 
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TQI Figure 1: Image of TQI Vision, Values and Aim  

 

Role, Functions and Services of the Institute 
Our Role 
TQI’s role in relation to the ACT teaching profession stems from the Teacher Quality Institute 
Act 2010 (TQI Act). TQI undertakes its responsibilities by integrating the direct regulation of 
the teaching workforce with specific strategic measures designed to raise the quality of that 
workforce. The primary strategy is embedding the Australian Professional Standards for 
Teachers (the Standards) in the teaching practice of all ACT teachers.  
 
This integrated approach applies to all ACT teachers as they enter and progress through the 
career stages of the profession. TQI emphasises collaboration across school sectors and 
amongst teachers, schools and universities. TQI promotes continuous professional learning 
and development and the professionalism of all teachers in the ACT and supports teachers 
to uphold the ACT Code of Professional Practice and Conduct. The ultimate goal of all its 
endeavours is to help enhance the learning outcomes of ACT school students. 

Functions and Services 
The functions of the Institute set out in Section 11 of the TQI Act are to: 
 register, or grant permits to teach to eligible people 
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 keep a register of, and records relating to, teachers working or intending to work in the 
ACT 

 keep a register of pre-service teachers undertaking or intending to undertake 
professional experience in an ACT school 

 use and share information on the teachers register and pre-service teachers register to 
facilitate planning or research in relation to teacher quality or the teaching workforce 

 promote and encourage: 
− the continuous professional learning and development of teachers and 

− increased levels of skill, knowledge, expertise and professionalism of teachers 

− determine standards for, and to facilitate, the professional learning and development of 
teachers 

− develop and apply codes of practice about the professional conduct or practice of teachers 

− determine standards, including assessment and certification standards, for the teaching 
profession within a framework of nationally recognised professional standards 

− accredit education programs for pre-service teachers and teachers 

− monitor compliance with and enforce the TQI Act 

In performing its statutory functions, TQI delivers the following range of services to all 
sectors of school education, ACT universities providing teacher education, and the teaching 
profession in the ACT: 
 direct regulatory services with respect to the ACT teaching profession 
 quality assurance of initial teacher education programs in ACT universities 
 quality assurance with respect to professional learning programs for ACT teachers 
 facilitation of collaborative teaching practice across the ACT teaching profession 
 promotion of the continuing development and professionalism of ACT teachers 
 inclusion on the professional experience register of pre-service teachers who undertake 

professional experience in an ACT school. 

Organisational Structure, Operating Environment 
and Planning Framework 
Our Structure 
TQI is governed by a Board comprising ACT education stakeholders including teacher 
employers, universities and teacher unions, the teaching profession, the early childhood 
education and care sector and the ACT community. Board members who served on the TQI 
Board in the reporting period are listed in TQI Table 1. 
 
The Board advises the Minister on matters relevant to the purpose of the Act.  
Ms Natalie Howson was appointed as the TQI Board Chair on 12 August 2020. During her 
term as Chair, Ms Howson has built coalitions-of-interest in a range of sectors fostering the 
ACT Government’s vision to develop empowered, highly effective educators.  
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Ms Howson sees TQI as a responsive regulator, supporting teachers to meet the vision of 
quality expressed within the Standards. 
 
Management of the Institute’s operations is undertaken by the Chief Executive Officer (CEO) 
subject to the requirements of the Public Sector Management Act 1994, the Financial 
Management Act 1996 (FMA) and specific delegations of authority approved by the Board. 
These delegations are set out in an Instrument of Delegations which may be varied from 
time to time. 
 
Section 10 of the Remuneration Tribunal Act 1995 requires its administrative body (the 
Tribunal) to inquire into and determine the remuneration, allowances, and other 
entitlements of executives within the meaning of the Public Sector Management Act 1994. 
 
The CEO is responsible for the day-to-day operations of TQI, supported by a team of 13 
(full time equivalent). Specialist consultants are employed as needed by TQI. In 2022-23, TQI 
contracted the services of experts in the fields of communications, and human resources.  
 
Ms Coralie McAlister was CEO until her retirement on 12 May 2023. Ms McAlister’s focus 
during her two years as CEO was to ensure the voice of ACT teachers is reflected in the work 
it does. She regularly engaged with the teacher workforce to assist teachers to see 
themselves as active, positive participants within the profession and within the regulatory 
system.  
 
Ms Lyndall Read began in the CEO position in May 2023. Ms Read is an experienced early 
childhood teacher, school principal and instructional leader. Ms Read brings with her 
specialist knowledge, experience and expertise in early childhood education, school 
leadership and stakeholder relationships. This experience is of great value during this time, 
when TQI is working towards the introduction of a new category of registration to include 
early childhood teachers, including those working in early childhood education and care 
settings.  

Operating Environment 
TQI is a Territory authority for the purposes of the Financial Management Act 1996 (FMA).  
By a declaration issued by the Treasurer in February 2012 [Financial Management (Territory 
Authorities) Declaration 2012 (No. 1)], TQI has been exempted from certain provisions of the 
FMA. For example, TQI is not required to produce a detailed statement of intent, statement 
of performance, or annual financial statement. However, in accordance with the 4 April 2012 
direction issued by the Minister for Education and Training under Section 25 of the TQI Act, 
TQI is required to provide a summary of its income and expenses each financial year in its 
annual report. TQI’s operating budget is made up of: 
 an appropriation allocated in the ACT government budget process 
 fees received from teachers on application for teacher registration or permits to teach 
 application fees for teachers applying for Certification under the Australian Professional 

Standards for Teachers. 
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For the purpose of the Annual Reports (Government Agencies) Act 2004, TQI comes within 
the definition of ‘public sector body’. Accordingly, TQI has prepared this annual report to 
comply with Section 7 of that Act and in accordance with the requirements referred to in the 
Annual Report Directions 2023 issued under Section 9 of that Act. 
 
TQI has established administrative arrangements with the Education Directorate in relation 
to providing financial accounting and audit services. The ACT Audit Office conducted a 
comprehensive financial management audit in 2021. The Education Directorate has 
scheduled an audit of TQI finances for 2024.  
 
The Board approves the TQI Budget and oversees the financial management and planning 
that supports TQI’s operations. The Board regularly considers the financial performance of 
TQI. In the reporting period, the Board approved four Finance Reports. 

TQI Governing Board 
Section 15(2) of the TQI Act sets out the composition of the TQI Board and requires the 
Minister to appoint the members of the Board (other than the Chief Executive Officer). 
The appointment of a member, other than the Chief Executive Officer, must be for a term no 
longer than 3 years. A person may be reappointed for a further term of 3 years.  
The Chief Executive Officer is a non-voting member of the Board. Remuneration for the Chair 
is determined by the ACT Remuneration Tribunal in accordance with the provisions of the 
Remuneration Tribunal Act 1995.  
 
Except for the Chair, Board Members and Committee Members will not receive 
remuneration for performing their Board or Board Committee functions. They will, however, 
receive reimbursement for expenses reasonably incurred while performing these functions 
either at board meetings, attending committee meetings or when representing the Board. 
TQI Board Members and meeting attendance 2022-23 are listed in the table below. 

TQI Table 1: TQI Board Members and Meeting Attendance 2022-23 

Member  Qualifications Role/Nominated 

by/Representing  

Appointment Period Meetings 

Attended 

Ms Natalie Howson MEd; B.H.M.S.(Ed) Chair 12 Aug 2020-11 Aug 
2023 

4 

Ms Coralie McAlister 
PSM 

MHRD, B.Ed, Dip Soc Sci. Chief Executive 
Officer, TQI 

n/a 3 

Ms Lyndall Read BECE; Cert IV 
Prockmnt&Contract 

Chief Executive 
Officer, TQI 

n/a 1 

Mr Mark Huxley  

 

 BA; Dip Ed;  

Cert IV WT&A; DipMultim  

Education 
Directorate 

27 July 2021-26 July 
2024 

4 

Mr Timothy Elliott DipTeach, B.Ed, MEd  Catholic Education 
Office 

10 April 2020–10 
April 2023 

3 
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Ms Natalie Harper BGS; BEd; GradCertHRM Catholic Education 
Office 

5 May 2023 – 4 May 
2026 

1 

Ms Berna Simpson CertTeach, BA; DipEd, 
GCert, MEd.  

NSW/ACT 
Independent 

Education Union 

6 Sept 2020 – 5 Sept 
2023 

4 

Professor Barney 
Dalgarno 

PhD; M IT; GDipEd; BSc University of 
Canberra 

27 July 2021-26 July 
2024 

4 

Ms Amanda Hawkins MTeach; BA. Teaching profession 
in government 

schools 

16 June 2022-15 June 
2025 

4 

Mr Andrew Wrigley MEd; BEd Association of 
Independent 

Schools of the ACT 

27 July 2021-26 July 
2024 

4 

Ms Maria O’Donnell MEdL; MEd; CertRE; BEd.  Teaching profession 
in non-government 

schools 

29 April 2022 – 28 
April 2025 

4 

Ms Angela Burroughs BComm; MT(Hon),MA. Australian 
Education Union, 

ACT Branch 

10 Sept 2022 -9 Sept 
2025 

4 

Associate Professor 
Carolyn Broadbent 

PhD (Psy); MEd; BEd; 
DipTchg, SCVC   

Australian Catholic 
University 

6 Sept 2020 – 4 April 
2023 

2 

Ms Helena Walker BSc; Cert IV WT&A; Dip 
Gov; GDipLing; GDip Ed.  

Community 6 Sept 2020 - 5 Sept 
2023 

4 

Ms Samantha Page PhD candidate; MMan; 
BA.  

Early Childhood 
Education and Care 

sector 

17 June 2022 - 16 
June 2025 

4 

Source: Teacher Quality Institute 
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The Board met on 4 occasions during the reporting period: 

TQI Figure 2: TQI Board Meetings 2022-23 

 

The Minister made one appointment during the reporting period. 
 Mr Tim Elliott’s 2 terms as the member nominated by the Archdiocese of Canberra and 

Goulburn Catholic Education Office expired in April 2023. On 5 May 2023, the Minister 
appointed Ms Natalie Harper, under section 15 (2) (e) of the TQI Act  

 The Board membership of 12 as outlined in the TQI Act does not include a member with 
specific representation of the Early Childhood Education and Care (ECEC) sector. Set up 
for Success: An Early Childhood Strategy for the ACT states ‘The ACT community also 
requires a better awareness of value of the professionalism, skills and knowledge of 
those working in the early childhood education and care sector and how the work they 
do translates into an improved school education, and ultimately life, for children’. 
In 2021, the Minister approved the addition of a 13th Board member to represent the 
ECEC sector. On 17 June 2022, the Minister appointed Ms Samantha Page, CEO, Early 
Childhood Australia, as the member representing the ECEC sector.  

During the reporting period, the Board: 
 developed a new Strategic Direction and monitored TQI’s performance against the TQI 

Strategic Direction 2022 – 2024 
 reviewed the Board’s performance 
 monitored TQI’s performance against the annual budget 
 reported TQI’s progress to the Minister 
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 responded to the Minister’s Statement of Expectation with a progress report and 
forecast for 2022-23 

 approved and monitored the TQI Strategic Risk Register 
 applied the functions of Board committees; and monitored committee proceedings 
 approved new policies and reviewed existing policies 
 approved 10 hours of system sponsored professional learning to be recognised as 

teacher identified professional learning for teachers from Catholic Education engaging in 
the Catalyst program 

 approved the change in the Permit to Teach Policy to allow initial teacher education (ITE) 
students who have begun their final year of ITE to be employed via Permit to Teach 

 approved 5 hours of Teacher Identified Professional Learning to be recognised for 
teachers for each module of certification submitted 

 approved 5 hours of Teacher Identified Professional Learning for teachers who submit an 
application to move from Provisional to Full Registration; 

 approved the accreditation of 5 hours of Teacher Identified Professional Learning in 
acknowledgment of teachers’ significant learning undertaken to continue to provide 
quality teaching in the face of a continuing COVID environment 

 engaged with Board stakeholders including: Chair of the Australian Institute of School 
Leadership; chairs of state and territory teacher regulatory authorities; teacher 
employers; unions; universities; and principal peak bodies 

 hosted the 2022 Highly Accomplished and Lead Teacher awards 
 approved the model for Early Childhood Teacher registration.  

The Board deliberated on the following major issues and legislation during the reporting 
period:  
 teacher shortage 
 procurement processes 
 teacher professional boundaries 
 examined the impact of regulatory obligations on the workload of teachers and 

identified projects to reduce the administrative burden, such as, automatic recording of 
approved professional learning, enhancements to the teacher portal, improved 
communication with schools and teachers 

 how TQI data can be used to better inform workforce planning 
 high quality professional learning 
 partnering with employers and universities to grow a highly capable teacher workforce 

including exploring the employment of initial teacher education students in their 
fourth year 

 ways to retain quality teachers considering retirement to continue as casual teachers, 
following their official retirement; and providing alternative pathways into teaching 

 recognising (for registration purposes) system sponsored teacher professional 
development 
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 implementing TQI business system improvements 
 strengthening governance and administration practice 
 the Commonwealth Automatic Mutual Recognition Act and the implications for TQI and 

schools 
 registration of Early Childhood teachers who are working in early childhood education 

and care settings. 

TQI Board Charter 
The TQI Board Charter sets out the responsibilities of Board members and details obligations 
regarding confidentiality of Board discussions and deliberations. The Charter also requires 
members to avoid conflicts of interest; disclose any conflicts of interest; and to absent 
themselves from deliberations should a conflict of interest arise. 
 
The Charter states that in accordance with s85 of the Financial Management Act 1996, 
Board members must exercise their functions with the degree of honesty, care, and 
diligence required to be exercised by a director of a corporation in relation to the affairs of 
that corporation. The charter is reviewed every 2 years or at other intervals as the Board 
may determine. The Board reviewed the Charter in March 2022.  
 
The annual review of the Board’s performance in February 2022 showed there is a high level 
of satisfaction with Board performance amongst the members.  The members believe they 
are well supported to participate in strategic discussion, decision making and to account for 
the performance of TQI. In response to feedback in the annual review of the Board’s 
performance, the Board adjusted the structure of its meeting agendas to allow for more in 
depth discussion of Board priorities.  

Board Committees 
The commitment of Board members is also reflected in the Board committee membership.  
Sixty-five committee members, making up 4 committees, are drawn from education sectors.  
Each committee is chaired by a member of the Board.  Teachers make up a large proportion 
of the membership and offer an authentic perspective on TQI priorities and projects.  
The committees provide considered and quality advice to the Board and give of their time 
voluntarily.  
 
Teacher Professional Registration Committee  
The Teacher Professional Registration Committee (TPRC) provides advice on teacher 
professional registration matters. The Committee’s major focus for the reporting period was 
broadening the registration framework to include early childhood teachers who teach in 
early childhood education and care settings, including out of school hours care.  

The TPRC met and reported to the Board 6 times in the reporting period. After extensive 
consultation with the early childhood education and care sector, in June 2023, a model for 
the registration of early childhood teachers was endorsed by the Board to seek Ministerial 
approval. A response is expected from the Minister in early July 2023.  
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Initial Teacher Education Committee  
The Initial Teacher Education Committee (ITEC) provides advice on initial teacher education 
matters. The Committee’s major focus for the reporting period was the development of the 
policy to enable initial teacher education (ITE) students in their final year of study to be 
employed under a Restricted Permit to Teach for up to 3 days per week, with agreements in 
place to provide for integrity of the program.  

ITEC informed the proposed guidelines and evaluation plan and reported to the Board during 
the reporting period (Nov 2022, Feb 2023). The committee also offered views on national 
initiatives and their implications for the role of TQI in ITE and teacher quality in the ACT. 
These included Reform Areas 1-4 of the Teacher Education Expert Panel (TEEP) discussion 
paper in regard to attracting high-quality, diverse candidates into initial teacher education, 
and teacher preparation pathways. 

Professional Learning and Development Committee 
The Professional Learning and Development Committee (PLAD) provides advice on teacher 
professional learning matters. This committee’s major focus in the reporting period was to 
explore ways of recognising the ongoing reflective and collaborative practice that exists in 
ACT schools that is having a sustained positive impact on student learning. PLAD met and 
reported to the Board 4 times during the reporting period.  PLAD began a pilot recognising 
professional learning through the ‘Catalyst program’ and how the regulatory framework 
could holistically be integrated as part of the system wide initiative being rolled out in all 
Catholic Education Archdiocese of Canberra and Goulburn (CECG) schools. The committee 
endorsed the intent of the pilot and accepted the 3 high level proposed principles moving 
forward with the initiative: 

1. Maintains confidence 
in the regulatory 
framework and its 
focus on quality 

2. Supports system 
investment in PL 
programs that is 
research-based that 
includes ongoing 
reflective practices 
and makes explicit 
connections to school 
improvement. 

3. Provides recognition 
of high-quality PL that 
is evidenced by 
improved student 
outcomes. 
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TQI continues to engage with teachers with an authentic and current understanding of the 
situations within which teachers practise in the ACT.  The Institute applies intelligence led 
decision making. By doing so, TQI aims to reduce duplication and provide realistic 
connections between compliance and professional growth while being cognisant of striving 
for quality. TQI has begun initial consultation with the Education Directorate and 
Independent Sector to explore ways of reducing regulatory burden and increase teacher 
quality. 

Standards and Professional Practice Committee 
The Standards and Professional Practice Committee (SPPC) provides advice on teacher 
standards and professional practice matters including the certification of teachers as 
‘Highly Accomplished’ or ‘Lead’ Teachers.  
 
SPPC’s focus was on the implications arising from the evaluation of the Certification Modular 
Model for Certification and consolidating our approach to its future implementation. Advice 
included opportunities for broadening pathways to Certification, which may include the 
assessment of evidence curated beyond the Certification program. The SPPC met and 
reported to the Board twice during the reporting period.  

TQI Figure 3: Meetings of the Board Committees during 2022-23  
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Planning Framework 
In July 2022, the TQI Board approved the TQI Strategic Direction 2022-2024. Under the 
refreshed strategic direction TQI continued its focus on 4 high-level goals:  

1. Ensure systems and schools uphold professional standards through regulation and 
certification 

2. Enable professional learning, recognition and growth 
3. Accredit Initial Teacher Education programs and support preparation for the 

profession 
4. Present quality data to support education or teacher workforce planning or research. 

The TQI Board regularly monitors progress against different aspects of the Strategic Plan as 
projects are progressed. In February 2023, the Board formally reviewed the goals met during 
the previous 6 months. The Board’s overall assessment was that the strategic goals of the 
organisation were directly addressed throughout 2022.  Further to this assessment, the 
Board identified areas for focus throughout 2023. The areas of focus for 2023 include:  

1. Resolve TQI Portal hosting and managed services arrangements for TQI’s digital 
platform, and strengthen the foundation for TQI’s Digital Strategy 

2. Invigorate teachers’ reflection and evaluation in professional learning through a 
review of the professional learning component of the regulatory framework 

3. Strengthen community confidence through promotion of the:  
­ level of professional learning teachers undertake annually, along with the 

Code of Professional Practice and Conduct 
­ local initial teacher education programs accredited by TQI by trained panel 

members with deep knowledge of the education sector in the ACT  
4. Consult with the profession about the TQI Regulatory framework 
5. Establish a registration model for Early Childhood Teachers  

Each of these priorities is reported under the performance analysis section of the Annual 
Report.  

Performance Analysis 
Overview 
The purpose of TQI is to assure the ACT community that every child and young person is 
educated in preschools, schools and colleges by qualified teachers who keep up to date with 
developments in their professional practices, and who uphold high professional and ethical 
standards. 
 
The primary focus of the ACT Teacher Quality Institute remains the continuous improvement 
in the quality and professionalism of the ACT teaching workforce with the aim of enhancing 
the learning outcomes of all ACT school students. The TQI Act provides the regulatory 
regime within which the Institute pursues its goals. 
Under the TQI Act, the teaching profession in the ACT is governed by a national framework 
that integrates regulatory provisions with a range of specific initiatives designed to assist all 
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ACT teachers to improve their performance, at all stages of their careers. The framework 
integrates: 
 preparation for the profession for initial teachers 
 national professional standards 
 high quality professional learning 
 formal accreditation and registration requirements. 

This framework accords with national agreements on education reform. Importantly, the 
approach in the ACT emphasises continuous quality improvement rather than simply a 
registration process for teachers. 
 
TQI has commenced the development of a local framework which outlines to the profession 
the purpose of the TQI Act, inspires a vision and educates teachers and the broader 
community about the benefits of registration. The TQI framework will provide transparency 
about the actions TQI takes, as well as articulate TQI’s approach and response to risk. 
This work is discussed later in the Annual Report. 

Strategic Direction  
In July 2022, the TQI Board endorsed the TQI Strategic Direction 2022-2024. This plan 
reflects TQI’s commitment to build upon past successes while advancing its mission to 
improve the professional standing of teachers and to build the confidence of the ACT 
community in the teachers in ACT schools.  The plan outlines the actions TQI is taking to 
transition in its second decade to a responsive regulatory approach which appropriately 
recognises the professionalism of ACT teachers and respectfully supports and builds the 
status of our teachers.   
 
The plan takes into account the requirements of the ACT Teacher Quality Institute Act 2010, 
the vision and values of the Board, along with the current local and national drivers for 
change within the quality and regulation of the teaching workforce. The plan incorporates 
the expectations for TQI as outlined in the Minister’s 2022 Statement of Expectation (see 
below). 
  
The 4 strategic goals for 2022 to 2024 are: 
 ensure systems and schools uphold professional standards through regulation and 

certification 
 enable professional learning, recognition and growth 
 accredit initial teacher education programs and support preparation for the profession 
 present quality data to support education or teacher workforce planning and research. 

Each of the strategic goals supports TQI’s legislated purpose under the TQI Act:  
 to uphold the standards of the teaching profession 
 protect students and the community by ensuring education is provided in a professional 

and competent way by approved teachers 
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 enhance the status of the teaching profession by recognising the professional learning 
and development of teachers throughout their careers 

 maintain community confidence in the teaching profession. 

Specific focus areas and outputs are linked to each strategic goal, aligning TQI programs and 
activities. Although presented separately, the goals are interrelated and the successful 
pursuit and achievement of one goal can impact the success of others. 
 
The Minister’s Statement of Expectation, sent to the Board Chair in late 2022, points the 
Board to TQI’s role in delivering the Government’s Future of Education Strategy and the Set 
Up for Success: An Early Childhood Strategy for the ACT.  
 
Specifically, the Minister stated her expectations regarding:  
 registration of early childhood teachers 
 increasing the number of Highly Accomplished and Lead Teachers in the ACT  
 curating and sharing local research and resources on teaching practice through the TQI 

clearing house of excellent practice 
 enabling service access across all sectors 
 articulating TQI’s approach to meeting its statutory functions under the TQI Act through 

its development of a Statement of Practice, in consultation with the profession through 
unions and key education stakeholders. 

Strategic Goal 1: Ensure systems and schools 
uphold professional standards through regulation 
and Certification 
During 2023-2023, the Board and its committees achieved the following matters relating to 
Goal 1: 

Registration of Early Childhood Teachers  
Set up for Success: An Early Childhood Strategy for the ACT outlines the plan for early 
childhood education and care in the ACT for the next decade. The Strategy includes 
amending the ACT teacher professional regulatory framework to include qualified early 
childhood teachers (ECTs). 
 
During the reporting period, the Board’s Teacher Professional Registration Committee 
continued the consultation with the Early Childhood Education and Care (ECEC) sector 
through its Teacher Professional Registration Committee on how the TQI Board might 
provide professional registration for all ECTs, not just those working in a school setting.  
 
Consultation sessions showed that ECTs wished to be recognised as teaching professionals, 
along with their counterparts who teach in schools. They also expressed their wish to be 
held to the same high professional standards as their school teacher counterparts, in the 
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areas of Australian Professional Standards for Teachers and professional learning 
requirements. 
 
The Board approved the addition of the Early Childhood Teacher registration category to sit 
alongside the Provisional registration and Full registration categories. Legislative change to 
the TQI Act will be required to facilitate transition to a revised regulatory model.   

Development of a regulatory framework 
The Board Chair has communicated to the Minister that the Board is consulting with 
teachers, employers, and teacher unions to develop a policy document that outlines how 
TQI regulates and engages with teachers and employers. The framework, or Statement of 
Practice, will articulate TQI’s regulatory stance in our second decade and will demonstrate 
how TQI is environmentally relevant and accountable to the profession. The Board 
acknowledges the intense workload of teachers during 2022 and 2023 and understands 
teachers’ restricted capacity to participate in the consultation process.  
 
In lieu of broad consultation, a draft Statement has been developed to initiate discussion. 
It is proposed that in Terms 3 and 4 2023, TQI will undertake a broad and far-reaching 
consultation to seek teachers’ views about the application of the regulatory framework over 
the past 10 years, and suggestions for the next 10 years.  

Development of the TQI Communications Strategy  
The TQI Board approved the TQI Communications Strategy 2022 in November 2021.  
In the development of the Strategy, TQI reviewed existing communications activities, plans 
and collateral to identify ways to be more efficient with available time and resources, and to 
adapt to changing stakeholder communications opportunities and requirements. 
It prioritised the need to develop an understanding of professional regulatory practice, and 
models that reflect best practice, and to involve the profession in the evolution of the 
Registration, Certification, and Accreditation responsibilities of TQI. 
 
The aim of all TQI communications activities is to get the right message, to the right people, 
at the right time, through the appropriate channel. The TQI Communications Strategy 
outlines the stance TQI will take in adjusting communications methods and channels for 
engaging with stakeholders, particularly with teachers. The Strategy is a high-level parent 
document, which guides the development of companion communications plans.  
The TQI team developed the companion social media plan during Semester 1, 2022. 
 
TQI has embedded its communications strategy that supports compliance, enables positive 
connections with stakeholders, and promotes the profession to the community. 
Throughout the reporting period, communications with employers, principals, teacher 
networks and teachers were based on revised templates, refreshed branding, and developed 
according to TQI communications principles. Simplified, timely, clear, and pragmatic 
communication was appreciated, particularly by school leaders. The TQI Communications 
Strategy was used as an important strategic guide for the Certification Awards event held in 
October 2022.  
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The Strategy also informed communications in the following:  
 
Website – The TQI Website was fully refreshed over the latter half of 2022 prior to release in 
April 2023. The new site is built on the ACT Government’s Single Public Face 2.0 (SPF2) 
framework and incorporates the Institute’s refreshed branding. The site was designed with 
the ambition of enhancing the user experience and reducing redundant information. 
 
TQI portal – The Portal has continued to mature over the course of the reporting period. 
Improvements implemented include self-service allocation of professional learning records, 
provision of access to pre-service teachers, new Events and Resources sections, and the 
completion of work required to retire Version 1 of the Portal (and related server resources). 
Reporting via the Portal was improved, with school and system leaders now able to access 
enhanced reports relating to teachers working in their school. Leaders are also able to 
search the register of ACT teachers and the register of approved pre-service teachers.  
 
Social media – Social media continued to be an important channel of communication for the 
organisation. The TQI social media reach on Facebook is 12,699. Posts focussed on 
informing, inspiring and promoting the profession. Facebook and Instagram followers 
continue to grow organically. Followers appreciate the positive affirmations and sharing of 
colleague achievements using school-based stories and photos. 

TQI Figure 4: Snapshot of TQI social media engagement  

 
 
TQI Post – During the reporting period TQI published a refreshed version of the TQI Post and 
emailed this to all registered and approved teachers via Campaign Monitor. TQI published 4 
issues of the Post, one each quarter. A focus each quarter was to provide teachers with 
myth-busting information and offer valuable insights regarding the work of TQI in the 
educational landscape. 
 
Emails to teachers and principals – TQI tailored emails to teachers and school leaders to 
inform them about the functions and services of TQI, and to support their understanding.  
TQI’s focus was to ensure messaging was clear, succinct, and consistent. Consideration was 
given to the timing of the school year to ensure, where possible, email communications 
were released at an appropriate and relevant time. 
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Email communications were distributed to support the following: 
 teacher access to registration renewals 
 school leader access to school registration reports 
 school leader and employer monitoring of teacher renewal submission 
 teachers undertaking the process to move from provisional to full registration 
 teacher understanding and compliance with registration requirements 
 invitation to sector and school leaders to attend the HALT Certification Awards 

Ceremony recognising teachers who achieved Certification since the beginning of the 
pandemic 

 communication with HALTs and assessors regarding HALT training events and significant 
dates relating to Certification applications.  

Board Chair Engagement 
The TQI Board Chair continued to meet with ACT and national education stakeholders 
including the Chairs of other teacher regulatory authorities (TRAs), the Australian Institute of 
Teachers and School Leadership (AITSL), teacher employers, universities, and unions.  
Discussion with these stakeholders included: teacher shortages; enrolments in initial teacher 
education programs; quality initial teacher education; elevating the profession; information 
sharing across TRAs; teacher workforce data management and analysis; recognising teaching 
excellence; and teacher professional learning.  

Teacher registration: Registration renewal  
In the ACT, teachers renew their registration annually by 31 March. Ninety two per cent of 
ACT teachers successfully renewed their registration in 2023.  

TQI Figure 5: Teacher registration information 2021-2023  
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Renewal of registration requires evidence of valid Working with Vulnerable People 
registration, recent teaching practice and the required 20 hours of professional learning.  
 
On 30 June 2023, TQI had 8,421 teachers registered. This was a 2% increase from the same 
time in 2022.  Of the total number of registrants, 171 people were approved to hold a permit 
to teach (PTT). This includes 45 pre-service teachers who commenced the final year of their 
education program and held a restricted PTT.  

TQI Figure 6: Registration renewal data per year  
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Teacher qualifications 
When teachers apply for registration, they must provide evidence of their recognised 
teaching qualification.  Many teachers bring multiple qualifications in addition to their 
required teaching qualification when they are first registered in the ACT. 
Teachers also continue to undertake professional growth and build their knowledge and 
expertise throughout their career, not only through their yearly 20 hours of professional 
learning, but also by gaining additional 
academic qualifications such as masters 
degrees and doctorates.  
 
To be eligible for registration, in addition to 
holding a recognised teaching qualification, a 
person must meet suitable oral and written 
English language requirements. People who 
have undertaken their teaching qualification 
in a country other than Australia, New 
Zealand, Canada, the United Kingdom, the 
United States of America, or the Republic of 
Ireland, must have successfully completed the 
International English Language Testing System 
academic test, or its equivalent. 

Teacher registration: Provisional to Full Registration 
Newly qualified teachers, as well as experienced teachers returning to the profession are 
provided with provisional registration. Provisionally registered teachers move to full 
registration after they have successfully undertaken a school-based process of reflective 
practice, professional development and assessment which demonstrates teaching practice 
against the Australian Professional Standards for Teachers. 
  
On 30 June 2023, 1,339 teachers were provisionally registered.  Successful transition from 
provisional to full registration occurs through a strong and collaborative connection between 
TQI, employers and the teaching workforce. During the reporting period, 303 teachers 
moved from provisional to full registration. This compares with 229 in 2021-2022. 
 
TQI actively engages with teachers as they journey from provisional to full registration. 
TQI provided Moving from Provisional to Full Registration Question and Answer sessions 
each term. These sessions were well attended by provisionally registered teachers and their 
mentors. 



Education Directorate Annual Report 2022–2023  |  370 

 

TQI Figure 7: Full registration reports assessed and processed July 2022 to June 2023 

 

Teacher registration: Permit to teach 
On 30 June 2023, 171 people held a permit to teach. A permit to teach is not a category of 
registration but an authorisation for a person to teach for a limited period in a specific 
school and teaching role. A permit to teach may be offered to applicants who do not meet 
the requirements for full or provisional registration but who have specialist knowledge, 
training, skills or qualifications, or have completed a teaching qualification that does not 
meet the eligibility requirements for full or provisional registration. It may also be offered to 
Initial Teacher Education (ITE) students who are in the final semester of their ITE program 
and have satisfactorily completed their final practicum. A permit to teach is issued following 
a request to TQI from the employer wishing to engage the person in a teaching position 
where a suitably qualified or registered teacher is not available.   
 
Shortages in the teacher workforce across Australia are resulting in increased opportunities 
for teacher regulatory authorities to collaborate with employers and universities to 
strengthen connections between ITE students and schools prior to course completion.  
In late 2022, the TQI Board approved changes to the Teacher Registration and Permit to 
Teach policy. The revised policy enables initial teacher education students who have begun 
their final year of study to be employed by schools as teachers. To engage in the ‘restricted 
Permit to Teach’ employers and universities have a TQI endorsed agreement in place to 
assure the integrity and quality of the initial teacher education program and to ensure that 
initial teacher education students are adequately supervised, monitored, and supported 
while working in schools. 
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Teacher regulation  
The ACT has a high-quality teaching profession, and this quality is key in delivering effective 
student learning, every day. It is a condition of registration that a teacher complies with the 
TQI Code of Professional Practice and Conduct (the Code). During the reporting period 99.2% 
of the workforce upheld the high professional and ethical standards of integrity, respect and 
responsibility as outlined within the Code. 
 
The TQI Act confers on TQI the responsibility to enforce compliance with the Act. TQI may 
consider at any time whether there are grounds for placing a condition, or suspending or 
cancelling, a teacher’s registration or permit to teach. Section 70B of the TQI Act instructs 
the employer of a registered teacher to notify TQI within 5 days if disciplinary action is being 
taken3. Immediate notification enables TQI to undertake a risk assessment and to monitor 
the outcome of any investigation. In 2022-23, 100% of discipline matters were notified to 
TQI in the required timeframe. TQI Table 2 shows regulatory action taken by TQI during the 
reporting period. 

TQI Table 2: Regulatory action taken between 1 July 2022 to 30 June 2023, compared to 1 
July 2021 to 30 June 2022  

Regulatory Action  2021-22 2022-23 

 Formal written warning 
(conduct) 
Formal written warning 
(s28/29 breach) 

2 5 

 - 6 

s56(1)  the institute may at any time on the 
institute’s own initiative, amend an approved 
teacher’s registration or permit to teach, 
including imposing a condition 

Condition placed on 
registration 

2 3 

s63 Grounds for suspending or cancelling 
registration or permit to teach:  

(1) the institute may suspend or cancel a 
person’s registration or permit to teach 
if  

(a) the person  

Suspension (WwVP 
registration lapsed) 

10 5 

 

 
3 s 70 B defines notification events as: the employer has begun a formal investigation of the teacher; takes 
disciplinary action against the teacher; removes, cancels or ends the access of the teacher to casual 
employment, or; the teacher, who is subject to a formal investigation or preliminary factual enquiry, resigns.   
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(i) contravenes a condition of the 
person’s registration or permit to 
teach; or  

(ii) has become mentally or physically 
incapacitated and the incapacity 
prevents the person from 
performing an inherent 
requirement of their job as a 
teacher; an  

(b) the institute believes on reasonable 
grounds that suspension or 
cancellation is necessary for this Act. 

 
 
Suspension (conduct) 

 
 

1 

 
 

1 

Cancellation - 1 

s36(4) Decision on registration or permit to 
teach application  

Refused approval of 
registration 

- - 

s51(5)(a)(ii) The institute must renew 
registration if satisfied for the renewal of a full 
registration or provisional and has met all other 
conditions prescribed in s51.  

 - 8 

No action warranted  7 16 

Source: Teacher Quality Institute 

 
Teacher Regulatory Authorities (TRAs) have various statutory obligations to share 
information about action taken against a teacher. Strengthening collaboration between TRAs 
in their approach to share information to enhance child safety is an important focus in 
preparing for the introduction of the Automatic Mutual Recognition scheme on 1 July 2027. 
 
As part of the rigorous assessment of applicants applying for registration, all applicants for 
teacher registration and permit to teach undergo a ‘suitability to teach’ check. This includes 
screening checks with other jurisdictions as well as relevant qualifications and where 
appropriate English language proficiency and a positive Working with Children Check. 
This sharing of information is critical in ensuring only quality teachers are registered. 
 
As mentioned earlier, TQI is developing a Statement of Practice which will outline how TQI 
responds to its regulatory compliance obligations. The aim of the Statement is to promote 
voluntary compliance by articulating the strategies and actions TQI uses to inform and 
educate, promote engagement, and monitor and enforce compliance with the TQI Act. 

Professional Boundaries information  
To assist teachers to always maintain professional boundaries in their relationships with 
children and young people, and specifically to comply with the TQI Code of Professional 
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Conduct and Practice, TQI has researched strategies for assisting teachers to develop their 
understanding of professional boundaries, including:  
 consultation with the other teacher regulatory authorities 
 checking the availability and content of programs addressing professional boundaries 
 exploring with providers their offerings for a customised program.  

TQI selected PunkPD, a professional development and coaching firm listed on the ACT panel 
for the supply of goods and services. The provider’s qualifications and experience in school 
and adult education, communication, and experience in behaviour change strategies. 
PunkPD worked with TQI to develop a program which met TQI’s requirements for training in 
professional boundaries.  
 
During Term 1, 2023 TQI partnered with PunkPD to develop a 2-hour professional 
boundaries masterclass as an accredited professional learning program. The program 
encourages critical reflection about teachers’ interactions with students, parents, and staff.  
 
The program explores the nature of professional boundaries and how they are essential in 
keeping both the teacher and the student safe. Specifically, the program provides teachers 
with the opportunity to look at how understanding and practising professional boundaries 
supports them to behave ethically, within their defined role of power and assists to keep 
them safe legally and professionally. Gaining this understanding of professional boundaries 
and putting them into practice will also support the safety of students, keeping them free 
from harm, fostering equity of treatment and strengthening their psychological safety now 
and into the future. 
 
The program also encourages colleagues to engage in discussion during the session and 
bring the discussion into their schools and everyday interactions to normalise the topic and 
embed it into teaching culture. It includes online interactions and communication 
boundaries. The program is being trialled in 2023, with a view to offering further sessions in 
2024. 
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Certification: The Modular Model 
Following a successful trial, an independent evaluation of the modular approach, and Board 
endorsement in March 2022, the modular approach to Certification as a Highly 
Accomplished or Lead Teacher (HALT), is being fully implemented. 

 
 
 
 
 
 
 
 
 
 
 
 

In October 2022, a HALT Certification 
Awards Ceremony, acknowledged and 
celebrated the success of 27 new HALTs 
and 12 renewing HALTs who had achieved 
certification in the period 2020-2022.  
The event was held over due to the 
pandemic. 
 
The Institute provided qualitative and 
quantitative data and detailed responses 
to the Australian Institute of Teaching and 
School Leadership (AITSL) Discussion 
paper and Project for Developing a new 
national framework for the Certification of 
Highly Accomplished and Lead teachers, an action from the December 2022 Education 
Ministers Meeting to ‘streamline HALT certification, increase the number of HALTs, and 
incorporate recognition of equivalent qualification and certification processes.  
 
This opportunity, together with the National HALT Summit (Melbourne, May 2023), provided 
a platform to showcase the ACT’s evidence-based Modular model for Certification, trialled in 
2019-2021. The model has attracted much national interest and been cited among national 
framework recommendations. Tasmania, South Australia, and New South Wales have 
adopted a modular approach adapted from the ACT modular model. 
 
There are a range of incentives for the achievement of HALT status in different schools and 
sectors in the ACT. These range from recognition in Enterprise Agreements, through to        
in-school opportunities for career pathways based on the achievement of HALT certification.  
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Certification data  
A key focus of the ACT Government’s Future of Education Strategy is that ‘teachers must be 
empowered to continue their professional learning throughout their careers and that they 
are supported to collaborate with purpose and positive impact.’ A goal of the Future of 
Education Strategy is that there is a Highly Accomplished and Lead Teacher (HALT) in every 
ACT school over the 10-year period. HALT certification promotes and demonstrates 
leadership and commitment to excellence in teaching. HALTs improve learning outcomes for 
their students and contribute to a school culture of continuing learning among teachers, 
with HALTs sharing their expertise and upskilling their colleagues. 
 
In the ACT, 36% of schools in the ACT have at least one HALT. Nineteen (14%) schools have 
more than one HALT. The 10 (7%) schools that have 3 or more HALTs, practice a ‘cohort 
approach’ towards teacher development through certification.  

TQI Figure 8: HALT certification data breakdown  

 
The ACT boasts a sizable proportion of the total number of HALT teachers certified nationally 
since 2012. In the ACT, 116 teachers have been certified since 2012 (10% of the national 
total of HALT Certified teachers.) 
 

Automatic Mutual Recognition 
In June 2021, the Commonwealth passed the Mutual Recognition Amendment Bill 2021 (Cth) 
(the Amendment Bill). The Amendment Bill enables an individual registered for an 
occupation in one jurisdiction, to be automatically registered to carry on, in other 
jurisdictions, the activities covered by registration. Registration through this provision is 
referred to as an automatic deemed registration (ADR). 
 
The Automatic Mutual Recognition (AMR) scheme came into effect on 1 July 2022. 
Under the Significant Risk Exemption provision, entry into the scheme for Teaching in the 
ACT will be delayed until 1 July 2027. This brings the ACT in line with teaching in the other 
jurisdictions, where Significant Risk Exemptions will delay entry by up to 5 years. TQI staff 
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are continuing to work with the Commonwealth, IT industry representatives and other 
Teacher Regulatory Authorities (TRAs) on 3 feasibility studies to automate both the 
processing of Mutual Recognition applications and the ensuing information flow between 
TRAs. This work will also support the eventual entry into the AMR scheme. This work is 
funded through the Commonwealth’s Business Research and Innovation Initiative. 
 
The AMR scheme, once implemented from 1 July 2027, will enable a teacher who is 
registered in another jurisdiction (the Home State) to work in the ACT. Significant work will 
be undertaken, in collaboration with the Teacher Regulatory Authorities, during the 
exemption period to ensure teacher registration retains its rigour and that information 
sharing across jurisdictions is sufficient to safeguard child safety. 
 
Current mutual recognition arrangements will continue to support teachers gaining 
registration in a second jurisdiction once registered in a first. TRAs have noted concerns and 
identified risks associated with the movement of registered teachers between jurisdictions, 
highlighting the importance of notification between TRAs of events relating to Approved 
Teachers and individual conduct and child safety.  
 
In early 2023, the Minister noted and the TQI Board agreed to the principles in the 
Memorandum of Understanding (MoU) concerning the provision of information between 
Australian Teacher Regulatory Authorities (TRAs) to meet regulatory obligations under 
various state and territory legislation and for the purposes of applying the Mutual 
Recognition Act 1992. This MOU sets out agreed principles of sharing between TRAs to assist 
in lawful disclosure, receipt, retention, and use of information. While the MoU cannot 
override our existing legislation relating to information sharing, it provides a framework for 
parties to collaborate and share information to ensure that TRAs have relevant and most 
complete information about teachers who travel between jurisdictions to ensure that sound 
regulatory decisions are made and the paramount consideration in regulation of the 
teaching profession is the best interests of children, including their safety and wellbeing. 
 
The Institute is preparing for the commencement of Automatic Mutual Recognition in 2027 
and is in the process of amending its legislation to better its position to comply with the 
Automatic Mutual Recognition scheme.  

Strategic Goal 2: Enable professional learning, 
recognition, and growth. 
Professional learning  
TQI’s vision is to be viewed as an adaptable, responsive regulator by the ACT teaching 
profession, enabling teachers to achieve high standards of professionalism and meet their 
commitment to lifelong Professional Learning (PL), development, and growth. TQI wants a 
shared understanding of what teachers are doing in schools and providing a transparent link 
between communities of practice and regulatory requirements.  TQI is working to help 
teachers to view PL reflections as a valuable part of their professional growth and not just a 
compliance activity. 
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TQI has continued to review the professional learning framework to better reflect the 
activities of teachers in the professional learning space. The TQI framework outlining 
professional learning as a requirement for annual registration renewal, recognises the need 
for balance between ‘teacher voice and system coherence’ through Accredited Programs 
and Teacher Identified Professional Learning (TIPL), the former for system quality assurance 
and consistency, the latter in recognition of teachers’ ability to exercise professional 
judgement over their own learning needs in order to be able to cater for the learning needs 
of their students. 
 
The TQI Board acknowledged there is widespread 
evidence around the Territory that the level of 
adjustment and new learning relating to managing 
uncertainty and delivering lessons flexibly beyond 
their ‘normal’ role as teacher has taken place 
throughout 2022 and 2023 due to the aftermath of 
COVID-19. Teachers have had to engage in 
significant new learning to ensure continuity of 
quality learning in safe learning environments 
during a year of sustained stressors and pressures 
that have impacted the community.  
 
Teachers have maintained community confidence 
in the profession by providing students with stable environments in a time where the 
community is suffering from massive fatigue and anxiety about how life needs to function 
post COVID-19. Professional learning relating to wellbeing and differentiation has needed to 
occur to achieve this outcome. TQI has acknowledge this learning by allocating 5 hours of 
Teacher Identified Professional Learning (TIPL) to each teacher.  
 
The TQI Board, in its review of professional learning requirements, also recognised the 
considerable learning teachers undertake in preparing their portfolios to demonstrate their 
achievements against the Australian Professional Standards for Teachers, which they submit 
as evidence for moving from Provisional to Full registration, and in their applications for 
Highly Accomplished and Lead Teacher certification and the renewal of certification. 
In recognition of this learning, 5 hours of Teacher Identified professional learning is 
recognised for moving to Provisional to Full registration, and 5 hours of Teacher Identified 
professional learning is recognised for each Module submitted in the Certification process or 
Certification renewal application. 

Teachers’ reflection and evaluation of professional learning 
ACT teachers recorded more than 250,000 hours of Professional Learning, submitting 
232,994 of these hours to contribute towards their 2023 registration renewal requirements. 
Of the 7,978 teachers renewing registration for 2023, 7,806 met professional learning 
requirements for registration, with the remaining 2% (172) arranging a professional learning 
variation plan with TQI to meet their obligations. 
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In the reporting period, 587 TQI accredited programs were available to ACT teachers. 
Of 334 were offered as online programs, 126 were free of charge. These figures demonstrate 
the accessibility of Accredited Professional Learning to all teachers regardless of their 
employment status. 

TQI Figure 9: TQI Accredited programs available to ACT teachers 2022-23  

 
The ACT continues to be the only jurisdiction where teachers record, reflect, and evaluate on 
professional learning on an annual basis. Evaluation data is used by providers of TQI 
Accredited professional learning to ensure that content continues to meet the needs of ACT 
teachers.  The TQI Board, through the Professional Learning and Development (PLaD) 
Committee actively worked with schools, systems, and sectors to increase the efficiency and 
effectiveness of teacher evaluations of their professional learning. TQI seeks to ensure that 
program evaluation is considered a knowledge source rather than a compliance activity. 
The Board continues to review professional learning evaluation requirements to ensure 
comprehensive feedback is received from participants without imposing unnecessary 
burdens on teachers.   

Recognise system sponsored professional learning  
During the reporting period TQI explored ways the regulatory model might acknowledge 
system sponsored professional learning and for this learning to be automatically credited to 
a teacher’s PL profile. TQI began partnering with employers to pilot how the regulatory 
framework can be holistically integrated into system initiatives to support teachers to 
implement research-based instructional practices in the classroom. Through mutually 
designed and developed solutions, TQI envisions adjustments to the regulatory model to 
reduce regulatory burden. These adjustments will better recognise high-achieving and 
reflective professional learning cultures within schools, underpinned by the Australian 
Professional Standards for Teachers and Australian Professional Standard for Principals. 
In September 2022, the Board approved the recognition of system sponsored professional 
learning for registration purposes for the 2024 renewal period for teachers engaging in the 
Catalyst program. Currently, all teachers employed with Catholic Education Archdiocese of 
Canberra and Goulburn (CECG) are undertaking intensive professional learning in the 
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Catalyst4 program. As a pilot study of recognising system sponsored professional learning for 
registration, TQI is collaborating with approximately 300 teachers (across 4 schools) in ways 
of recognising ongoing reflective practices.    
 
TQI will seek a final evaluation report from CECG and convene a focus group to gain insights 
and draw assumptions on how system sponsored teacher identified professional learning 
can be upscaled moving forward and offered to all employers. 

Teaching Quality 
The ACT Audit Office conducted a performance audit (report no 5: 2021) titled Teaching 
Quality in ACT Public Schools, with the report tabled in the ACT Legislative Assembly on 
23 June 2021. The Auditor-General recommended that the Education Directorate work with 
the ACT Teacher Quality Institute to: 
 receive and analyse data to use for evaluating the quality of Education Directorate 

professional learning activities, and identify trends and insights from its teachers' 
professional learning to help determine the impact this has on improving student 
outcomes 

 design methods and practices to recognise key professional learning supports, including 
professional learning communities, as accredited learning that meets the requirements 
of the Australian Professional Standards for Teachers. 

Following the Catalyst pilot with CECG, TQI began conversations with the Education 
Directorate to develop a similar pilot to recognise evidenced based professional learning 
communities. TQI will engage in a design sprint with Education Directorate in July of 2023 to 
develop a framework to acknowledge the ongoing reflective practices as part of the System 
Sponsored Teacher Identified Professional Learning (SSTIPL) initiative. It is expected that all 
teachers involved in the SSTIPL initiative will receive up to ten hours of Teacher Identified 
Professional Learning (TIPL) automatically populated into their TQI portal. 
 
In early 2023 TQI gave the Education Directorate information about programs attended by 
Directorate employees, and the schools at which these employees were teaching. The data 
focussed on professional learning programs developed by the Directorate as well as 
programs developed externally and attended by Directorate employees. 
 
Of particular interest to the Directorate were: 
 programs attended by provisionally registered teachers (as a proxy for Early Career 

teachers) 
 professional learning addressing the Australian Professional Standard for Principals. 

 

 
4 Catalyst aligns a schools focus to evidence-based pedagogy, curriculum and assessment. This means teachers will be more 
supported in the continuous improvement of their teaching practice – utilising the latest data, evidence and expert insights. 
This includes access to high-quality curriculum resources to integrate into lesson planning, which are continually evolved 
based on teacher feedback. 
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Programs relating to the following areas were selected by the Directorate for more complete 
analysis:  
 Aboriginal and Torres Strait Islander education 
 inclusion, student agency, and gender equity 
 wellbeing and inclusion.  

AITSL cites 3 primary purposes of HALT Certification all of which contribute to improvements 
in teacher quality: 
 to recognise and promote quality teaching 
 to provide the opportunity to reflect on practice 
 to provide a reliable (evidence based) indication of quality teaching.  

The Institute partners with the University of Canberra (UC) in 3 areas of support and 
recognition of students and teachers with the goal of enhancing teacher quality, as follows: 
 TQI staff are directly involved in the delivery of lectures and workshops at UC for the 

Master of Education degree Capstone unit and for pre-service teachers in the 
understanding of the Australian Professional Standards for Teachers 

 Master of Education degree students receive recognition by TQI of their Capstone unit 
work as teacher identified professional learning. This work may also be included as 
evidence in the HALT process for Lead teacher applicants 

 Highly Accomplished and Lead Teachers can have their achievement of HALT 
Certification recognised with 6 credit points towards the UC Master of Education. 

Strategic Goal 3: Accredit Initial Teacher education 
programs and support preparation for the 
profession. 
Pre-service teachers 
As at 30 June 2023, there were 1,697 pre-service teachers approved on the pre-service 
teacher register with 174 pre-service teachers undertaking their initial teacher education at 
universities outside the ACT. 
 
TQI was funded $400,000 over 2 years in the 2021-22 Budget to enhance pre-service 
teacher’s access to the TQI Portal. From June 2023, pre-service teachers were able to access 
the TQI Portal, enabling them to experience meaningful interaction with TQI and prepare 
them to meet registration requirements on entering the workforce. Pre-service teachers can 
maintain their contact details via the Portal, along with their university and professional 
experience placement school and placement dates. They can access and record accredited 
professional learning. Pre-service teachers can seamlessly transition to Permit to Teach or 
Provisional Registration with the same unique identifier, providing ACT teachers with a 
single, career long profile.  
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The updated TQI Portal allows TQI to collect information about the schools and sectors 
which are involved with providing teacher professional experience placements, and the 
number of teachers from the pre-service teacher register who take up a teaching position in 
the ACT following graduation. This information may be used to gain an understanding of the 
teaching experience from a teacher’s entry into Initial Teacher Education, their entry to the 
teaching profession, throughout their teaching career in the ACT and through to their exit. 
All data extracted from the register for research purposes will be deidentified.  

Accreditation of Initial Teacher Education programs  
The accreditation process involves a rigorous assessment of initial teacher education (ITE) 
programs provided by higher education institutions (HEIs) against a set of nationally agreed 
standards. National accreditation standards and procedures are designed to ensure that all 
ITE program graduates meet the Australian Professional Standards for Teachers at the 
Graduate career stage.  
 
The rigorous accreditation process ensures that programs are of high quality and provide 
effective preparation for the teaching profession. The process also provides for an 
assessment of the ITE provider’s quality assurance and continuous improvement 
mechanisms, including moderation of Teaching Performance Assessments (TPAs). It is a 
requirement that ITE students successfully complete a nationally endorsed TPA in their final 
year during which they ‘put it all together’ and demonstrate that they are ‘ready to teach’.  
 
TQI accredits ITE programs offered at the University of Canberra. The Victorian Institute of 
Teaching accredits ITE programs offered by the Australian Catholic University (ACU).  
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Accredited ITE programs currently open for enrolment in the ACT are: 
 ACU (Canberra Campus) – Bachelor of Education (Primary), Bachelor of Education (Early 

Childhood and Primary), Bachelor of Education (Primary and Special Education), Bachelor 
of Education (Secondary), Bachelor of Education (Secondary & Special Education) 

 ACU (Canberra Campus/Online) – Master of Teaching (Early Childhood & Primary), 
Master of Teaching (Early Childhood & Primary)/Graduate Certificate in Religious 
Education, Master of Teaching (Secondary), Master of Teaching (Secondary)/Graduate 
Certificate in Religious Education 

  UC – (On campus) Bachelor of Primary Education, Bachelor of Primary Education 
(Creative Arts), Bachelor of Primary Education (STEM), Bachelor of Primary Education 
(Health and Physical Education), Bachelor of Early Childhood and Primary Education, 
Bachelor of Secondary Education (Science), Bachelor of Secondary Education (Arts), 
Bachelor of Secondary Education (Health and Physical Education) 

 UC – (On campus) Master of Primary Teaching, Master of Secondary Teaching. 

Following extensive assessment, Final ITE Program Accreditation Recommendation Reports 
and approvals for the University of Canberra (UC) Master of Primary and Secondary Teaching 
Programs (Stage Two accreditation) were provided to UC in November 2022. The Stage Two 
accreditation process involves a trained accreditation panel assessing the Stage Two 
submission and report against Program Standard Six, interrogating the university’s 
evaluation of program performance and outcomes measures collected throughout the 
accreditation period, including evidence of impact. 
 
The panel provided the UC Faculty of Education with an interim accreditation report, 
including requests for clarification and further information, prior to the final report being 
issued.  Significant work and deep consideration by members of the UC Faculty of Education 
towards program improvement and teaching quality was evident. Both TQI executive officers 
and accreditation panellists noted the integrity, cohesion and effectiveness of the programs 
assessed, and valued the commitment of the Faculty to providing quality documentation and 
responsive assistance in the conduct of the accreditation process. 

National Teacher Workforce Action Plan  
In its final meeting of 2022, the Board considered its strategic direction against the 5 priority 
areas that are outlined in the National Teacher Workforce Action Plan (NTWAP):  

1. improving teacher supply 
2. strengthening initial teacher education   
3. keeping the teachers we have  
4. elevating the profession  
5. better understanding future teacher workforce needs. 

 
The Board, through its committees, considered the implications for TQI and the ACT teacher 
workforce of the proposed reforms, derived from the National Teacher Workforce Action 
Plan, as outlined in the Teacher Education Expert Panel (TEEP) discussion paper.  



Education Directorate Annual Report 2022–2023  |  383 

 

In its consideration of NTWAP and the discussion paper, the Board noted the following 
actions already taken in the ACT to address teacher workforce issues including: 
 restricted permit to teach which allows ITE students who have begun their final year of 

study, to be employed under a permit to teach for 3 days per week 
 moving towards the Government’s goal of a HALT in every school by improving access to 

Certification through the more streamlined modular model 
 the Affiliated Schools Program – a collaborative approach between schools and the 

University of Canberra to developing quality teacher practice from pre-service teacher 
education through to experienced teacher learning and development 

 formal recognition of the professional learning teachers undertake when they adapt to 
changed teaching circumstances brought on by teacher shortages, when they prepare 
evidence to support their applications for Full registration, highly accomplished or lead 
teacher status, and study towards a Master of Education. 

The Board will maintain its focus on the NTWAP priorities by continuing to work with 
teachers, teacher employers and ITE providers to promote and support the teaching 
profession.  

Strategic Goal 4: Present quality data to support 
education or teacher workforce planning and 
research. 
TQI data strategy 
TQI is developing its data strategy beginning with better management of teacher lifecycles. 
By utilising a single identity for teachers which they will use for all interactions with the 
Institute, we will be better able to analyse and advise Government on questions relating to 
registration pathways, periods of non-registration, and progression through the various 
career stages of the Australian Professional Standards for Teachers. 
 
In partnership with ACT Digital, Data and Technology Solutions (DDTS), the Institute is 
working to move its business systems into ACT Government managed infrastructure. 
Once completed, this project will facilitate closer interaction with other areas of government 
and provide a clearer pathway to the establishment of ongoing IT systems support and 
resourcing.  
 
TQI is engaging in procurement for its business systems, as well as developing in-house 
expertise. Resourcing received as part of the 2021-22 budget, totalling $400,000 over 
2 years, targeted the establishment of the pre-service teacher register including providing 
access to the TQI Portal. The data collected, flowing from pre-service teachers’ interactions 
with TQI through the Portal, prepares the ground for TQI to generate planning or research in 
relation to their experience of professional placements.  
 
Planning is taking place to ensure TQI can provide comprehensive information on subject 
specialties studied through initial teacher education and provide information in relation to 
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Initial Teacher Education (ITE) students’ experience of professional practice placements in 
our schools, and how many pre-service teachers proceed to register as teachers. 
Strengthening the data collected and how it is interpreted will inform further policy 
decisions about the teaching profession in the ACT and support the national strategy for the 
collection and analysis of initial teacher education data and teacher workforce data. 
  
TQI has strengthened its data security. User security measures are implemented, including 
frequently changed passwords and role-based permissions both within client-facing systems 
and the TQI’s own information systems. Web Application Firewalls sit between TQI systems 
and any internet facing services, and the core information systems themselves cannot be 
accessed from outside the ACT Government network. TQI is working to further strengthen its 
security stance with Multi-Factor Authentication on all systems, as well as moving all 
systems into ACT Government managed infrastructure.  
 

Data to improve workforce planning 
During the reporting period, TQI acknowledged the significant challenge of a national 
teacher shortage and the continuing impact of COVID-19 on staff and schools in the ACT. 
The significant long-term effects of COVID-19 have meant that many schools have been in a 
state of constant uncertainty. Teachers have needed to prepare for, and continually reflect 
on, how to best meet the needs of their students under significant stressors related teacher 
shortage. TQI understands that workforce planning, and strategic recruitment of teachers 
are critical to meet the current needs of all ACT schools and demand for teachers as our 
population continues to grow. TQI can assist teacher employers with planning by providing 
data and analysis in relation to the workforce.  
 
Senior level representatives of employers and universities met with TQI on 16 August 2022, 
where TQI presented data to provide information which was intended to inform the 
discussion on the needs of the ACT teaching workforce. The development of this data 
analysis capability is maturing and is informed by feedback from stakeholders. Our intention 
is to deliver comparative, reliable, and valid information to inform policy development. 
Up until recently, teachers joining the teacher register were assigned a new and different ID 
number from their pre-service teacher ID, and a different number again if they let their 
teacher registration lapse and sought re-registration at a later date. Teachers will retain the 
same ID number throughout their dealings with TQI, allowing more accurate data analysis of 
teacher’s entering and leaving the system, and their interactions with TQI over the course of 
their professional lives.  
 
As the data strategy matures this will be resolved to some extent, enabling the provision of 
both data and insights in an ongoing and sustainable manner. 

Survey of ACT teachers who do not renew their registration 
As a responsible regulator TQI must ensure that its regulatory role does not create 
unnecessary barriers to the workforce. Earlier in this report, changes to professional learning 
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requirements are detailed, to acknowledge teachers’ significant undertakings during COVID-
19, and teacher shortages.  
 
Following the annual renewal of registration processes in March 2022, TQI undertook a 
survey of teachers who did not renew their registration. The same survey was undertaken 
following the March 2023 renewal.  
 
On both occasions the survey has resulted in a return rate of between 25-30% of teachers 
who have lapsed registration at the end of the most recent registration renewal period. This 
result may have been higher excepting that many teachers utilise their employment email 
address for their registration, and once they have left that employer, TQI is not able to 
contact them.  
 
Whilst this data set will become more meaningful over future years, the preliminary findings 
indicate that approximately:  
 28% of teachers left registration to seek alternative employment 
 21% of teachers retired 
 31% moved interstate 
 5% moved overseas 
 10% left registration for a period of extended leave to; care for a family member, due to 

illness or injury or to participate in some form of community service 
 a further 5% or so encountered a perceived regulatory barrier 
 a very small number of teachers had not realised their registration had lapsed each year 

until they were invited to take part in the survey. 

Of the teachers indicating they had retired, 21% indicated they might consider an alternative 
form of registration providing that requirements such as professional learning or registration 
fees were waived. 
 
Teachers who had not realised they had lapsed until receiving the survey invitation were not 
actively employed therefore not in breach of s70 of the TQI Act. TQI continues to engage 
with teachers about how TQI can support them to maintain their registration.  

Australian Teacher Workforce Data Strategy 
In 2017 in response to a Teacher Education Ministerial Advisory Group (TEMAG) 
recommendation and a National School Reform Agreement national policy initiative, 
Education Ministers approved the development of the Australian ITE and Teacher Workforce 
Data Strategy (ATWD). They have agreed to fund the ATWD initiative until July 2025.  
 
The ATWD is a national strategy for the collection and analysis of initial teacher education 
data and teacher workforce data. Teacher Regulatory Authorities (TRAs) are tasked with 
primary responsibility for the collection and supply of teacher workforce data to the national 
data set. ITE providers (universities), through the Commonwealth Government’s Higher 
Education Information Management System (HEIMS) and the Quality Indicators for Learning 
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and Teaching (QILT) survey, provide ITE data to inform the ATWD. The ATWD Oversight 
Board, in partnership with TRAs, supplements the data set with data collected annually 
through the ATWD teacher survey. 
 
Amendments to the TQI Act in 2019 authorised TQI to contribute to the ATWD strategy. 
For the first time, in 2020, TQI provided teacher workforce data to the national data 
collection and did so again in 2021. TQI 2022 data will be provided to AITSL in September 
2023. During the reporting period, TQI continued to represent TRAs on the ATWD Oversight 
Board. TQI recently renewed its MOU with the ATWD to provide data to the National 
collection until 30 June 2025. 
 
The ATWD links ITE student data from 2005 with current teacher data to provide 
longitudinal information on teachers working in Australian schools and future teachers 
engaged in teacher preparation. As the data collection expands and data sets are linked, the 
ATWD data will be a highly valuable resource for research and planning. 
 
The aggregated data will: 
 inform ACT research and teacher workforce planning to better enable universities and 

schools to provide an authentic professional experience which will build the ITE students’ 
readiness to teach 

 give more comprehensive information on subject specialties studied in ITE 
 provide information on how many ACT ITE students are graduating compared with how 

many register to work as a teacher  
 provide information on how many teachers stay in the profession and for how long 
 be used to gain an understanding of the teaching experience from an ITE student’s entry 

into ITE, their entry to the teaching profession, through to their exit 
 inform future policy decisions about the teaching profession. 

In April 2023 the ATWD released the Data Explorer which provides digital access to geo-
spatial data and statistical analysis from the ATWD Initiative. The Data Explorer provides 
data on the characteristics of the workforce and their experiences in labour markets across 
Australia. This will support an understanding of local workforce circumstances for planning 
and help to identify place-based critical issues. Location is based on place of employment 
and reported within ABS statistical regions to enable a more localised understanding of the 
national workforce. 
 
Data presented includes: 
 local demographic, employment, and workforce experiences in 2020 
 local career intention information in 2020 
 statistical analysis of the demographic, employment, and workforce experiences, which 

are associated with intentions to remain in the profession until retirement. 
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Quality Initial Teacher Education Review 
Significant national reform and review in ITE has occurred since reforms were first 
introduced by the Education Ministerial Advisory Group (TEMAG) in 2014, to raise standards 
in the selection and preparation of teachers. In 2021, the Quality Initial Teacher Education 
(QITE) Review identified further reforms. The QITE Review panel released its final report in 
February 2022, with 17 recommendations across three key areas: 
 attracting high-quality, diverse candidates into initial teacher education 
 ensuring their preparation is evidence-based and practical 
 supporting early years teachers. 

In response, the Teacher Education Expert panel was established by the Australian 
Government in September 2022 to advise on the implementation of 2 of the QITE Review 
recommendations, as well as key issues raised at the Teacher Workforce Shortage 
Roundtable. Held at Parliament House on 12 August 2022, the roundtable: 
 enabled Australia’s Education Ministers to meet with teachers, school leaders, and other 

education experts to prioritise actions addressing the issue of teacher demand, supply 
and retention 

 agreed to a working group being formed to develop a National Teacher Workforce Action 
Plan (NTWAP). 

Teacher Education Expert Panel (TEEP) 
The TEEP Panel seeks to improve ITE, support the teacher workforce and help students 
excel. Graduate teachers will be better prepared for the classroom and new teachers 
attracted to the profession with considerable professional and life experience, will also 
contribute to the quality of the teacher workforce. The Panel has identified opportunities for 
reform and sought views via a discussion paper to inform their advice. The 4 reform areas 
are: 

1. strengthen ITE programs to deliver confident, effective, classroom ready graduates 
2. strengthen the link between performance and funding of ITE programs 
3. improve the quality of practical experience in teaching 
4. improve postgraduate programs to attract mid-career entrants. 

 
TQI met with TEEP to offer advice informing the reform areas addressed in the discussion 
paper. TQI highlighted the nature and value of ongoing national work between universities 
and TRAs to improve ITE program accreditation and teacher preparation (TEEP Reform Areas 
i. and iii); and cited examples of regulatory responsiveness and innovation through flexible, 
yet responsible solutions being trialled in the ACT, which work in the interests of teacher 
quality while exploring career pathways and improving teacher supply (TEEP Reform Area iv.; 
NTWAP Priority area v.).  
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Scrutiny 
In the reporting period, in relation to scrutiny reports, the Government has made no 
commitments involving the TQI portfolio. 

Risk Management 
TQI pursues integrated risk management in all planning and operational processes. 
Risks particular to TQI arising from its legislative mandate are identified and assessed for 
management at a range of levels within TQI. 
 
Strategic Risks are identified as a part of the development and review of the TQI Strategic 
Risk Register. Strategic risks, their assessment and treatments, are approved and monitored 
by the TQI Board. The Board reviewed the TQI Strategic Risk register 4 times in the reporting 
period, approving updates to risk identification, classification and treatments related to:  
 teacher workforce pressures 
 the introduction of Automatic Mutual Recognition legislation 
 security risks due to failure of technology systems 
 the potential impact of COVID-19 on teachers and TQI employees 
 risks to teachers’ privacy if access to TQI records was gained by unauthorised persons or 

organisations 
 TQI employers and workplace health and safety 
 risks to TQI strategic priorities. 

Operations/service level risks are identified in TQI service standards, policies and 
procedures. The responsibility for assessing and responding to operational level risks lies 
with the Chief Executive Officer and TQI employees. 
 
Project risks are identified in project plans and for ICT projects within the project guidelines 
approved by ACT Digital, Data and Technology Solutions (DDTS). The responsibility for 
assessing and responding to project risks lies with TQI project managers.  
 
As a response to the national data security incidents in 2022, the Education Directorate 
commenced an examination of its IT systems and made recommendations to TQI about TQI’s 
Information Management System which include: 
 create a Data Retention Strategy to include the removal /archive of older registration 

information 
 work on implementing compliance with the Australian cybersecurity framework 
 conduct regular user access reviews. 

TQI is working on all recommendations. TQI’s recently revised Records Management 
Program also addresses the need for ongoing work to ensure the correct collection, storage, 
and disposal of records.  
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Internal Audit  
TQI is covered by the audit arrangements of the Education Directorate audit framework. 
Based on a recommendation from the AO’s audit report to undertake an independent audit 
of TQI’s income and expenditure once in the tenure of each Board Chair, the Directorate has 
agreed to incorporate an audit of TQI finances into the Directorate’s internal audit program 
from 2023 onwards.  
 
At a meeting between the Directorate and TQI in March 2023, it was arranged that an audit 
of TQI financial management occur in early – mid 2024.  

Fraud Prevention 
The TQI Fraud and Corruption Prevention Plan 2021 details fraud prevention measures 
incorporating procedural checks and balances to minimise the risk of financial and other 
fraud and are included in TQI policies and procedures, particularly those involving financial 
transactions and regulatory activities. TQI Board members are required to make a conflict-
of-interest declaration at the beginning of their appointment to the Board and are required 
to declare any real or perceived conflicts of interest at each Board meeting.  
 
In September 2022, the Board reviewed TQI’s financial and regulatory delegations. 
Under section 56 of the Financial Management Act 1996, the Board delegates the powers 
listed in the Financial Delegations. Under section 13 of the Teacher Quality Institute Act 
2010, the Board delegates the Regulatory Delegations to delegated persons and groups. 
Persons and groups include the Chief Executive Officer and TQI staff. 

Freedom of Information  
In the reporting period, decisions to publish Open Access Information included publication 
of, or updates to, 7 TQI policies. TQI has 16 links posted on the Open Access website, 
including links to policies, annual reports, the TQI Strategic Direction and governance 
information. 
 
TQI received 2 applications under the Freedom of Information Act 2016 in the reporting 
period relating to s70 A and B of the TQI Act. In late 2022, TQI collated over 750 records for 
the request. In June 2023 TQI received a second FOI request relating to a s70B notification. 
 
TQI has information on its organisation, function, and decision-making powers on its 
website: https://www.tqi.act.edu.au/about-us. Further information can be obtained by 
contacting tqi@act.gov.au or by phone on (02) 62075005. People seeking information are 
encouraged first to contact TQI before using the more formal Freedom of Information 
process. 
 
Documents available on request and without charge include publications produced by TQI 
on various aspects of its activities. 
 

https://www.tqi.act.edu.au/about-us
mailto:tqi@act.gov.au
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Documents used by TQI employees when making decisions include: 
 Teacher Registration and Permit to Teach Policy 
 TQI Procedure for Review of Registration 
 Teacher Registration Qualifications Policy 
 Australian Qualifications Framework 
 Continuing Professional Learning and Program Accreditation Policy 
 Continuing Professional Learning Program – TQI Accreditation Guide January 2021 
 TQI National Certification of Highly Accomplished and Lead Teachers Policy 
 Certification of Highly Accomplished and Lead ACT Teachers – TQI Supplement 2020 
 ACT Certification of Highly Accomplished and Lead Teachers – Assessor Handbook 
 Australian Professional Standards for Teachers 
 2020 – Progressing from Provisional to Full Registration – A Guide for Professional 

Guidance Panels of Provisionally Registered Teachers 
 2020 – Progressing from Provisional to Full Registration – A Guide for Provisionally 

Registered Teachers 
 Initial Teacher Education Program Accreditation Policy. 

Community engagement and support 
Workshops and Programs  
During the reporting period, TQI continued to adjust its service provision to incorporate on-
line attendance at meetings and workshops as follows: 
 workshops and meetings were hosted face-to-face and/or online, to accommodate the 

availability of attendees 
 professional learning providers of accredited programs continued to offer content 

online. 

When appropriate, TQI took advantage of the ACT Government’s relaxing of restrictions 
regarding indoor gatherings and conducted face-to-face workshops and meetings. 
Participants had the option of attending in person or on-line where practicable. 
Some of the TQI workshops and programs offered by TQI in the reporting period included: 
 moving from provisional to full registration question and answer sessions 
 mentor presentations 
 early career teacher presentations 
 university final year Initial Teacher Education student presentations 
 school moving to full registration process presentations 
 introduction to HALT Certification 
 modules 1,2 and 3 for HALT Certification 
 5 and 10 Year HALT Renewal workshops 
 HALT Assessor Training 
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 sessions for Casual Teacher Network. 

Aboriginal and Torres Strait Islander Reporting 
In the 2022-23 reporting period, TQI accredited 66 professional learning programs which had 
content specifically related to standard 1.4 (strategies for teaching Aboriginal and Torres 
Strait Islander students) and standard 2.4 (understand and respect Aboriginal and Torres 
Strait Islander people to promote reconciliation between Indigenous and non-Indigenous 
Australians) of the Australian Professional Standards for Teachers.  
 
The ACT Government updated its ACT Indigenous protocol in 2023, which included an 
update to the wording of the Acknowledgement of Country message on all ACT Government 
websites and communications. The new message includes that we recognise any other 
people or families with connection to the lands of the ACT and region. TQI has updated the 
signature blocks for all officers and Acknowledgement of Country messages embedded in 
our website and other communications.  

Reconciliation Action Plan 
TQI, in consultation with cultural integrity professionals from the Directorate and Catholic 
Education Archdiocese of Canberra and Goulburn, has developed its first Reconciliation 
Action Plan (RAP) – a Reflect RAP to lay the foundations of our RAP journey.  
Over the next 2 years, TQI seeks to strengthen our relationships with teachers, schools and 
with curriculum support areas within large education organisations, as well as with individual 
independent 
schools in 
order to build 
our own 
understanding 
about 
Aboriginal and Torres Strait Islander ways of knowing, being and doing, along with 
understanding how our regulatory framework is experienced by Aboriginal and Torres Strait 
Islander teachers themselves.  
TQI has updated all email footers with the deliberate intent to acknowledge country. 

Workplace Health and Safety 
In the 2022-2023 reporting period TQI had no incidents requiring reporting under the Work 
Health and Safety Act 2011. 
 
Daily executive and team meetings were held online and face to face throughout the 
reporting period, with employees encouraged to attend on-line if experiencing COVID-19, 
influenza or cold like symptoms. At these meetings, team members were encouraged to 
identify any workplace health and safety issues being experienced, particularly related to the 
working from home environment. A general well-being check happens at each meeting. 
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At performance review meetings, supervisors check with employees about the suitability of 
their working from home arrangements, as well as their satisfaction in the workplace.  
 
TQI employees have the option of working in the office or working from home depending on 
their circumstances. TQI has, however, established times when all staff work from the office 
if available to do so. TQI continued to follow workplace protocols to ensure social distancing 
and safe practices around hygiene. Employees only attended the office if they are well. 
 
In late 2022, TQI employees responded to a staff survey. A dedicated working group 
analysed the responses to the survey and compiled a summary and actions in response to 
survey feedback. Responders in general were positive about the workplace and work culture 
at TQI. In acknowledgement of some concerns about workload balance; recognition of staff 
skills; and attention to positive behaviours, actions were developed and put to the team for 
discussion. Staff endorsed actions to revisit the Respect, Equity and Diversity Framework; 
establish a professional learning fund; and have a strong focus on workplace culture and 
work balance in performance and development plan discussions.  

Human Resources Management  
Staffing Profile  
The TQI comprises the Chief Executive Officer and 12 other FTEs as of 30 June 2023.  
 

Staff Professional Development 
TQI employees attended a range of professional development activities including: 
 Accidental Counsellor training 
 English language testing information sessions 
 Work Health and Safety e-learning 
 first aid 
 Prosci - Change Management  
 Malcolm Sparrow - Fundamentals of Regulatory Design 
 Griffith University - Creating Futures Summit Series 
 Communicating with Influence 
 Professional Writing Essentials for Government 
 English Language Proficiency testing 
 Data Story Telling for Marketing and Communications 
 Malcolm Sparrow - Applying Nudge to Public Policy. 
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Ecologically Sustainable Development 
TQI is a tenant of the University of Canberra (UC). TQI pays UC a flat rate which covers 
energy and water consumption. TQI does not have information about the amount of water 
or energy used.  
 
TQI purchases its paper from responsible sources, avoids the use of disposable crockery and 
cutlery when catering for meetings, forums and functions, recycles used paper, cardboard 
and other recyclables, and promotes a culture among employees of ecologically sustainable 
practices and purchases. 
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Section C – Financial Management 
Reporting   
Financial Management Report 
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Financial Management Analysis 
TQI continues to operate in a sound financial manner. ACT Government and registration fees 
remain the primary sources of revenue for TQI. 

Financial Statements  
The summary report shows the details of income and expenses for TQI for the financial year 
2022-23 in accordance with the direction issued by the Minister for Education and Training 
under section 25 of the TQI Act.  

1. Basis of preparation 
The Teacher Quality Institute (TQI) prepares the Statement of Income and Expenditure to 
meet the requirement of ACT Teacher Quality Institute Ministerial Direction 2012 (No. 1) of 
providing summary details of its income and expenses for a financial year.  
 
The Statement is a special purpose financial report and is prepared in accordance with the 
recognition and measurement requirements of the Australian Accounting Standards and the 
significant accounting policies as set out below. 
 
The financial report has been prepared on a going concern basis as the ongoing functions 
and activities of the TQI have been funded in 2022-23 under section 7 of the Financial 
Management Act 1996. 

2. Significant accounting policies revenue 
Controlled Recurrent Payments are drawn by the Education Directorate and passed on to 
the TQI. Controlled Recurrent Payments are recognised as revenue upon the receipt of cash 
when TQI gains control over the funding, under AASB 1058 Income of Not-for-Profit Entities. 
 
Registration Fees are recognised as revenue when the performance obligations are satisfied, 
under AASB 15 Revenue from Contracts with Customers. 
 
Grants and Other revenue relate to legal services received free of charge from the ACT 
Government. Solicitor’s Office services are recognised within the Budget as revenue on the 
basis that the services would have been purchased if they had not been donated. 
Interest revenue is recognised using the effective interest method. 
 
Expenses 
 employee and superannuation expenses include short-term expenses such as wages and 

salaries, annual leave loading, and applicable on-costs, and other long-term expenses 
such as long service leave and annual leave, and termination expenses. Superannuation 
expenses relate to employer contributions for defined benefit and defined contributions 
schemes 

 depreciation expenses relate to software and furniture and fittings. 



Education Directorate Annual Report 2022–2023  |  396 

 

Asset Management 
The TQI business systems, including the TQI Portal and supporting Customer Relationship 
Management (CRM) System, are the most significant assets of the Institute. Maintaining and 
updating these systems is a key operational consideration. As such, regular analysis, and 
assessment of TQI’s digital services infrastructure is undertaken to ensure that the systems 
remain fit for purpose, are aligned with industry practice, and are developed to meet the 
evolving needs of the Institute.  
 
In the 2022-23 Budget, the ACT Government approved capital funding of $400,000 to 
upgrade the TQI business systems in preparation for registration of early childhood teachers 
in the ACT. Up until end June 2023, $118,110 had been expended on this initiative. 

Government Contracting  
Procurement processes undertaken by TQI comply with the ACT Government procurement 
legislative framework. 
 
Procurement decisions are authorised by the appropriate delegate within TQI. The Institute 
utilises expertise within both Procurement ACT and the Education Directorate to seek advice 
and support in relation to procurement and contract management issues. 
 
TQI leases its office accommodation from the University of Canberra via a lease agreement. 
The 5-year lease is from 1 January 2019 – to 31 December 2023. The cost for 2022-23 was 
$93,000.  
 
TQI purchased printing and mail services from National Mail Marketing in March 2023, for 
the printing and mail out of teacher registration cards. The cost of the service was $31,000.  
 
Contract number SA.2022.025 – ACT Teacher Quality Institute Digital Platform Development 
Support and Support Maintenance. The contract commenced on 9 August 2022 and expired 
on 30 June 2023. The contractor, Dialog Pty Ltd, was contracted to provide IT development 
and administration resources, and supply hosting and networking facilities in support of the 
Institute’s business systems. During the next reporting period TQI will examine its longer-
term requirements regarding IT systems.  
 
The online ACT Government Contracts Register records contracts with suppliers of goods, 
services and works, with a value of $25,000 or more. A full search of TQI contracts notified 
with an execution date from 1 July 2022 to 30 June 2023 can be made at 
https://www.tenders.act.gov.au/contract/search 

Aboriginal and Torres Strait Islander Procurement Policy 
TQI CEO, Ms Coralie McAlister remained an Aboriginal and Torres Strait Islander 
Procurement Policy Executive Champion until her retirement in May 2023. 
Procurement undertaken in the 2022-23 reporting year did not address any of the 3 
Aboriginal and Torres Strait Islander Procurement Policy performance measures.  

https://www.tenders.act.gov.au/contract/search
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Ministerial Directions 
Over the reporting period no directions were given by the Minister under s.25 of the TQI Act. 

Public Interest Disclosure 
The Public Interest Disclosure Act 2012 defines the types of wrongdoing that fall within the 
definition of disclosable conduct. Disclosable conduct includes any activity by an individual 
or an ACT Public Sector entity that: 
 is illegal 
 misuses or wastes public money or resources 
 is misconduct 
 is maladministration 
 presents a danger to the health or safety of the public; and/or 
 presents a danger to the environment. 

No disclosures were received in the reporting period. 

Contact Information 
For more information contact: 
Lyndall Read 
Chief Executive Officer 
lyndall.read@act.gov.au  
 
Natalie Howson 
Board Chair  
natalie.howson@act.gov.au  
 
ACT Teacher Quality Institute  
PO Box 263 
JAMISON CENTRE ACT 2614 
Telephone: 02 6207 5005  
Email: tqi@act.gov.au 
  

mailto:lyndall.read@act.gov.au
mailto:natalie.howson@act.gov.au
mailto:tqi@act.gov.au
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Attachment 1 
TQI Table 3: Details of professional learning programs accredited during 2022-23 

Organisation Program 

(CE) Religious Education and Curriculum Services CECG Catalyst Online Units 3 & 4 

(CE) Religious Education and Curriculum Services Catalyst High Impact Teaching Practice Theory in 
Practice 1 

(CE) Religious Education and Curriculum Services Catalyst: HITP in Action PL 1 

(CE) Religious Education and Curriculum Services Catalyst: HITP in Action PL 2-4 

(CE) Religious Education and Curriculum Services Catalyst High Impact Teaching Practice- 
COGLearn  

(CE) Religious Education and Curriculum Services Teach Well High Impact Practices in Action 

(CE) Religious Education and Curriculum Services Catalyst System Day 2022 

(CE) Religious Education and Curriculum Services CECG Catalyst Online Units 7 & 8 

(CE) Religious Education and Curriculum Services CECG Catalyst Online Units 5 & 6 

(CE) Religious Education and Curriculum Services HITP Theory and Practice 2 (Primary) 

(CE) Religious Education and Curriculum Services HITP Theory and Practice 2 (Secondary) 

(CE) Religious Education and Curriculum Services Spelling Mastery - Dr Toni Hatten-Roberts 

(CE) Religious Education and Curriculum Services Writing and Vocabulary Instruction-Lorraine 
Hammond 

(CE) Religious Education and Curriculum Services Advancing Thinking Through Writing (K-2) 

(CE) Religious Education and Curriculum Services Advancing Thinking Through Writing (3-12) 

(CE) Religious Education and Curriculum Services Developing Culturally Competent & Responsive 
Schools 

(CE) Religious Education and Curriculum Services CECG - Theory & Practice 3 - PRIMARY Reading 
Instruction  

(CE) Religious Education and Curriculum Services CECG Theory & Practice 4 - Primary - Lesson 
Design and Delivery 

(CE) Religious Education and Curriculum Services CECG Theory & Practice 4 - SECONDARY - Lesson 
Design and Delivery 

(CE) Religious Education and Curriculum Services CECG - Theory & Practice 3 - SECONDARY 
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Reading Instruction 

(CE) Religious Education and Curriculum Services HITP Intensive Program 2022 

(CE) Religious Education and Curriculum Services  ‘TRANSFORMING THE SPIRIT’ - Aboriginal and 
Torres Strait Islander Education Conference 

(CE) School Services Understanding and Supporting Behaviour course 

(CE) School Services Autism Spectrum Disorder 

(CE) School Services The Dyslexia and Significant Difficulties in 
Reading online course  

(CE) School Services Attachment and Trauma Theory Online course 

(CE) School Services Speech, language and Communication needs 
online course 

(CE) School Services Understanding Hearing Loss online course 

(CE) School Services Dyspraxia and Motor Coordination Difficulties 
online course 

(CE) School Services MAPA (Management of Actual or Potential 
Aggression)  

(CE) School Services Understanding Attention Deficit/Hyperactivity 
Disorder online course 

(CE) School Services Supporting Student Wellbeing and Mental Health 

(EDU) Inclusion and Engagement Branch Trauma Informed Practices, Level 1: Trauma 
Aware 

(EDU) Inclusion and Engagement Branch Understanding Dyslexia and Other Significant 
Reading Difficulties  

(EDU) Inclusion and Engagement Branch OLT Understanding and Supporting Behaviours 

(EDU) Inclusion and Engagement Branch OLT Understanding Hearing Loss 

(EDU) Inclusion and Engagement Branch 10 Essential Skills for Classroom Teachers 

(EDU) Inclusion and Engagement Branch 10 Essential Skills for Classroom Teachers 
(online) 

(EDU) Inclusion and Engagement Branch Positive Behaviour for Learning: Universal Non-
Classroom Systems 

(EDU) Inclusion and Engagement Branch Positive Behaviour for Learning Universal 
Supports Classroom systems 
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(EDU) Inclusion and Engagement Branch Understanding and Supporting Autism Spectrum 
Disorders (OLTASD) 

(EDU) Inclusion and Engagement Branch Understanding Speech, Language and Other 
Communication Needs (SLCN)  

(EDU) Inclusion and Engagement Branch Understanding and Supporting Dyspraxia and 
Other Motor Coordination Difficulties (DMCD) 

(EDU) Inclusion and Engagement Branch Team Teach (Foundation/Universal) 

(EDU) Inclusion and Engagement Branch Nairn Walker presents Celebrating Student 
Capacity - Optimising Outcomes for Students & 
Educators 

(EDU) Inclusion and Engagement Branch Trauma Informed Practices Level 2: Trauma 
Sensitive Strategies - Safety 

(EDU) Learning and Teaching Branch Engoori for Teachers Leading Cultural Integrity in 
their schools 

(EDU) Learning and Teaching Branch To understand our present, we must understand 
our past. 

(EDU) Learning and Teaching Branch Enabling Pedagogies: Feedback 

(EDU) Learning and Teaching Branch Deepening Scientific Literacy with Digital Sensors 

(EDU) Learning and Teaching Branch Designing and Testing a Sustainable Home: a rich 
STEM project 

(EDU) Learning and Teaching Branch An Integrated Approach to the Digital 
Technologies Curriculum in the Early Years 

(EDU) Learning and Teaching Branch Enabling Pedagogies: Student Centred Learning 

(EDU) Learning and Teaching Branch Rediscovering Country Series - Country as 
Storyteller 

(EDU) Learning and Teaching Branch Meeting the language needs of students at 
Harrison School (Primary) 

(EDU) Learning and Teaching Branch Meeting the language needs of students at 
Harrison Secondary School. 

(EDU) Learning and Teaching Branch Reimagining Inclusion: Beyond the Usual 
Suspects 

(EDU) Learning and Teaching Branch Supporting Data Literate Students through 
Scientific Investigations 
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(EDU) Learning and Teaching Branch The Design Process: Practical tools to enhance 
STEM learning in the Primary Classroom 

(EDU) Learning and Teaching Branch Teaching spelling and vocabulary to EAL/D 
Learners 

(EDU) Learning and Teaching Branch Teaching Young Children English in Multilingual 
Contexts 

(EDU) Learning and Teaching Branch The Irene Lind Speaker Series 

(EDU) Learning and Teaching Branch Supporting EAL/D Learners in Reading 
Acquisition 

(EDU) Learning and Teaching Branch EAL/D Sharing of Professional Practice 

(EDU) Learning and Teaching Branch MurriMatters - Engoori for Cultural Integrity in 
Schools 

(EDU) Learning and Teaching Branch Navigating the Australian Curriculum for EAL/D 
Learners 

(EDU) School Leadership Early Years & Primary Literacy Initiative 2021 
(Phase 10 & 11) 

(EDU) School Leadership Leading for All: Every child and young person, 
every classroom, every day 

(EDU) School Leadership 10 Essential Instructional Practices in Literacy for 
new educators and educators new to ACT 

(EDU) School Leadership Introduction to Discipline Literacy 

(EDU) School Leadership The Workshop Model  

(EDU) School Leadership 10 Essential Instructional Practices in Literacy 
(Phase 11) 

Access Art Academy Access Art Academy: Storytelling through 
shadow puppetry 

ACT Association for the Teaching of English 
(ACTATE) 

Striving Writers (and the reading & writing 
connection) 

ACT Association for the Teaching of English 
(ACTATE) 

Shorts: Tools, Texts and Strategies 

ACT Association for the Teaching of English 
(ACTATE) 

Charting the Course(s):BSSS English Framework 
and V9 of the Australian Curriculum English Yrs 
7-10  
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ACT Association for the Teaching of English 
(ACTATE) 

2022 Sharing the Secrets of Success 

ACT Careers Association (ACTCA) Career Assessment using the Pathways Career 
Education & Development Scale (CEDS) 

ACT Careers Association (ACTCA) Relaunching your career service in a post-
pandemic world. 

ACT No Waste - Transport Canberra and City 
Services 

Recycling and Sustainability in the Early 
Childhood Environment 

ACT No Waste - Transport Canberra and City 
Services 

Recycling, Waste and Sustainability through 
Inquiry Learning 

ACT No Waste - Transport Canberra and City 
Services 

Citizen Science - Getting Involved 

ACT Public Colleges Professional Learning 
Committee 

2022 College Conference - Ways of Knowing, 
Ways of Being 

ACT Public Colleges Professional Learning 
Committee 

Increasing confidence and capability in cultural 
integrity 

Acting For the Fun of It Acting the Playtext 

Acting For the Fun of It Acting Techniques 

Acting For the Fun of It Acting Shakespeare 

Acting For the Fun of It Acting and Devising Theatre 

Ainslie School Empowered Learning Professionals - Finding our 
Voice and Using it with Impact 

ALEA Wrestling with Wicked problems through Inquiry 
and picture books      

ALEA ALEA ACT Literary Event with Kate and Jol 
Temple 

Alfred Deakin High Differentiation at Alfred Deakin 

Alfred Deakin High Understanding the Gifted Learner and 
Differentiating For Them at Alfred Deakin 

All About Writers The Essential Elements of the Writers' Workshop 

All About Writers The Qualities of Great Writing 

All About Writers Unpacking the Writing Process 
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All About Writers Writing Conferences: The Foundation of 
Assessment 

All About Writers All About Writing, K-6 

Alliance Française de Canberra Back to school: "C'est la rentrée!"  

Alliance Française de Canberra Using EPI in the Classroom - a practical session 
with Dr Conti 

Amaroo School Amaroo Effective Reading Practices 

Amaroo School Cultural Integrity - Developing strategies through 
a strength based lens 

Anna Comerford Mindfulness, Neuroscience & Compassion  

ANSTO Australian Nuclear Science and 
Technology Organisation 

Incorporating scientific research and data into 
classroom teaching: Science Inquiry Skills  

ANSTO Australian Nuclear Science and 
Technology Organisation 

Teaching Stage 5 Science: Isotopes, radioactivity 
and nuclear medicines 

ANU Centre for Learning and Teaching Using Action Research to Improve Professional 
Practice 

Arawang Primary Finding the Balance: a differentiated maths 
approach 

Association of Independent Schools of the ACT 
(AISACT) 

AISACT 2021:  Maximising Growth for Diverse 
Learners 

Association of Independent Schools of the ACT 
(AISACT) 

2022 AISACT Colloquium – Leading in a Changing 
Landscape 

Association of Independent Schools of the ACT 
(AISACT) 

Trauma Informed Education 

Association of Independent Schools of the ACT 
(AISACT) 

Exploring research evidence for school 
improvement  

Australian Catholic University - Institute for 
Positive Psychology & Education 

iPLAY Leaders: Course 1 

Australian Catholic University - Institute for 
Positive Psychology & Education 

iPLAY Leaders: Course 2 

Australian Catholic University - Institute for 
Positive Psychology & Education 

iPLAY Leaders: Course 3 

Australian Catholic University - Institute for iPLAY Workshop (2022) 
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Positive Psychology & Education 

Australian Catholic University - Institute for 
Positive Psychology & Education 

iPLAY Motivation 

Australian Catholic University - Institute for 
Positive Psychology & Education 

iPLAY Movement 

Australian Catholic University - Institute for 
Positive Psychology & Education 

iPLAY Inclusive Physical Activity 

Australian Catholic University - Institute for 
Positive Psychology & Education 

iPLAY Feedback 

Australian Council for Educational Research  Getting Started with PAT 

Australian Council for Educational Research  Data Driven Decisions: PAT 

Australian Council for Educational Research  Using and Interpreting Data in Schools 

Australian Council for Educational Research  Getting Ahead with PAT 

Australian Council of Health Physical Education 
and Recreation (NSW Branch)  

Effective assessment practices in HPE 

Australian Council of Health Physical Education 
and Recreation (NSW Branch)  

Re-imagining physical education - Unpacking and 
translating the curriculum 

Australian Council of Health Physical Education 
and Recreation (NSW Branch)  

Reimagining Assessment in Physical Education 

Australian Education Union - ACT Branch Inspiring teachers to champion Aboriginal 
education 

Australian Electoral Commission Voting in the classroom 

Australian Gifted Support Centre Creating a differentiated learning experience for 
high ability and gifted students. 

Australian Gifted Support Centre Gifted and High Potential Students - 
Identification and teaching 

Australian Gifted Support Centre Underperforming high potential and gifted 
students Identification and strategies 

Australian Institute for Teaching and School 
Leadership (AITSL) 

Supervising Pre-service Teachers Professional 
Learning (5 modules) 

Australian School Library Association Australian School Library Association Advocacy 
Summit 



Education Directorate Annual Report 2022–2023  |  405 

 

Australian Taxation Office Teaching primary students to be active and 
informed citizens (Paying It Forward) 

Batyr Australia Limited batyr Teacher PD  

Behaviour Zen Pty Ltd Positive Behaviour Support Strategies for 
Students with Oppositional Defiant Disorder 

Behaviour Zen Pty Ltd Positive Behaviour Support Strategies for 
Students with Attention Deficit Hyperactivity 
Disorder 

Behaviour Zen Pty Ltd Positive Behaviour Support Strategies for 
Students with Aggressive Behaviour 

Behaviour Zen Pty Ltd Positive Behaviour Support Strategies for 
Students with Anxiety 

Behaviour Zen Pty Ltd Positive Behaviour Support Strategies for 
Students with Autism Spectrum Disorder 

Behaviour Zen Pty Ltd Guiding the development of emotional 
regulation skills 

Belconnen High Becoming a Better PLC Part 2 

Berry Street Victoria  Berry Street Education Model  - Day 1 Body 

Berry Street Victoria  Berry Street Education Model Day 2 Relationship 

Berry Street Victoria  Berry Street Education Model Day 3 Stamina & 
Engagement 

Beyond Blue Be You: Early Support  

Beyond Blue Be You: Family Partnerships  

Beyond Blue Be You: Learning Resilience  

Beyond Blue Be You: Mentally Healthy Communities  

Beyond Blue Be You: Responding Together  

Beyond Blue Empowerment: Keys to Mentally Healthy 
Communities Conference 

Birrigai Outdoor School Cultural Integrity / Cultural Weaving with Ronnie 
Jordan 

Birrigai Outdoor School Strengthening Effective Professional Learning 
Communities 



Education Directorate Annual Report 2022–2023  |  406 

 

Birrigai Outdoor School Ngunnawal First Nation workshop 

Blue Gum Community School Blue Gum Philosophy and Practice 2022 

Blue Gum Community School Blue Gum Pedagogy in Action 2022 

Board of Senior Secondary Studies Curriculum Planning: The New English 
Framework   

Board of Senior Secondary Studies Curriculum Planning: The New Science 
Framework 

Board of Senior Secondary Studies Curriculum Planning: The New Mathematics 
Framework 

Board of Senior Secondary Studies Curriculum Planning: The Humanities and Social 
Sciences Framework 

Board of Senior Secondary Studies Curriculum Planning: The Languages Framework 

Board of Senior Secondary Studies Curriculum Planning: Health, Outdoor and 
Physical Education Framework 

Board of Senior Secondary Studies Curriculum Planning: The Commerce Framework 

Board of Senior Secondary Studies Curriculum Planning: The New Arts Framework 

Board of Senior Secondary Studies Curriculum Planning: The Technologies 
Framework 

Board of Senior Secondary Studies Curriculum Planning: The Industry and Services 
Framework 

Board of Senior Secondary Studies Rubric Writing  

Board of Senior Secondary Studies Writing Programs of Learning 

Board of Senior Secondary Studies Introduction to the Board of Senior Secondary 
Studies for New College Teachers 

Board of Senior Secondary Studies Designing Tasks that Assess Thinking 

Board of Senior Secondary Studies Surveying Scaling 

Bonython Primary LEARNING TO BE - LEARNING TO DO 

Brindabella Christian College Developing Powerful Learners - Phase 2 

Brumbies Rugby Smart Rugby 

Burgmann Anglican School Positive Education Partnerships: The Treasure 
Within 
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Burgmann Anglican School Feedback for Learning: Amplifying the Impact for 
Students 

Campbell High Campbell High Aspiring Leaders Program 

Canberra Girls' Grammar School TQI and STEP Goal Setting Based on the 
Australian Professional Standards For Teachers 

Canberra Girls' Grammar School Positive Beginnings 

Canberra Girls' Grammar School Seven Steps for Writing 

Canberra Girls' Grammar School Understanding Overparenting - A Workshop in 
Positive Communication 

Canberra Girls' Grammar School Inquiry in the Middle Years 

Canberra Girls' Grammar School Enhancing learner understanding through 
learning intentions and success criteria  

Canberra Grammar School CGS Quality Assessment 

Canberra Grammar School Interdisciplinary teaching and learning: from 
principles to practice 

Canberra Grammar School Challenging and Empowering: The Way Forward. 

Canberra Grammar School Learning intentions, success criteria and 
collecting evidence of learning 

Canberra Grammar School Challenging and Empowering: The Educational 
Landscape 

Canberra Grammar School Professional Boundaries and Child Protection 

Canberra Grammar School IB MYP Approaches to Learning at CGS 

Canberra High Teaching writing in any faculty 

Canberra Theatre Centre School Drama – Teaching Literacy Through 
Drama 

Canberra Theatre Centre ACT Up Drama Festival - Teachers Mentor 
Program and Workshop 

Chapman Primary  Writer's Workshop Model in a word conscious 
classroom 

Charles Conder Primary Play is the Way 

Charles Weston Primary Literacy Practices at CWSC 
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Charles Weston Primary Evaluative Thinking in Number 

Christian Education National TbD Refresher Course 

CIT Solutions  Vocational, VET, Assessment, Mapping 

CIT Solutions  Vocational, VET, clustering units 

CIT Solutions  Vocational, VET, Training Supervision 

Cool Australia Save The World With STEM 

Cool Australia Advocating For STEM 

Cool Australia Integrating STEM Through Project-based 
Learning 

Cool Australia Analyse the Impact of Everyday Objects 

Cool Australia Teach Indigenous Land Management Using Fire 

Cool Australia Teach Caring for Country Using Fire 

Cool Australia Teach Nature Play 

Cool Australia Get Creative with STEM 

Cool Australia Inspire Young Scientists in the Primary Classroom 

Cool Australia Introduction to Early Learning STEM 

Cool Australia Introduction to Primary STEM 

Cool Australia Introduction to Secondary STEM 

Cool Australia Practical Steps for STEM Inquiry 

Cool Australia How to Teach Critical Thinking 

Cool Australia How to Teach Critical Thinking - Primary 

Cool Australia How to Teach Creative Thinking 

Cool Australia Digital technologies for STEM classrooms 

Cool Australia How To Teach Sustainability With Hope 

Cool Australia Big History 

Cool Australia Create Change with the Right Communication 

Cool Australia Teach persuasive language using videos 

Cool Australia Investigate How Animals Are Impacted by Their 
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Environment 

Cool Australia Inspire Young Scientists in Your Learning Room 

Cool Australia Teach Mindfulness to Children 

Cool Australia Teach Mindfulness to Primary Students 

Cool Australia Teach Mindfulness to Secondary Students 

Cool Australia Teach Science Inquiry in the Primary Classroom 

Cool Australia Use Discussion Circles in the Primary Classroom 

Cool Australia Use Discussion Circles in the Secondary 
Classroom 

Cool Australia Visualise Data in the Primary Classroom 

Cool Australia Visualise Data in the Secondary Classroom 

Cool Australia Extend the Thinking Skills of Young Children 

Cool Australia Exploring General Capabilities: Ethical 
Understanding 

Cool Australia Use Thinking Tools to Strengthen the Primary 
Curriculum 

Cool Australia Use Thinking Tools to Strengthen the Secondary 
Curriculum 

Cool Australia Meet the NQS by Caring for the Environment 

Cool Australia Introduce Primary Students to Design Thinking 

Cool Australia Geographical Inquiry Made Simple 

Cool Australia Inspiring Students to Take Action 

Cool Australia War on Waste - Use Primary Maths to Measure 
Waste 

Cool Australia War on Waste - Use Secondary Maths to 
Measure Waste 

Cool Australia Using Group Work To Improve Student Learning 

Cool Australia Strategies for Dealing with Aggressive and 
Violent Behaviours 

Cool Australia Teaching Consent To Children 
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Cool Australia How to approach trauma in the classroom 

Cool Australia How to teach a unit on fire and flood resilience 

Cranleigh School Team Teach 2021 

Cranleigh School Building and Using our AAC toolkits 

Curtin Primary Cohesive teams, collaborative teaching and 
collective efficacy 

Curtin Primary Whole School Numeracy 

Curtin Primary Building collective culture  

Daramalan College Spirituality Day 2022 

Daramalan College Fr Jules Chevalier: The Person Behind the Heart 

Daramalan College ECT Wellbeing & Resilience Training 

Daramalan College Sustainability @ Daramalan 

Daramalan College Learning From One Another 

Daramalan College Department Day 2022: Negotiated Professional 
Learning 

Daramalan College Language Acknowledgment Session with Tyrone 
Bell 

Daramalan College The Heart of Pedagogy 

Dave Barrie - Personal Development Training EVERYBODY WINS a community BREAKTHROUGH 
experience! 

Deploy Learning Pty Ltd Level 1 Google Certified Educator Course 

Deploy Learning Pty Ltd Level 2 Google Certified Educator Coursef 

Design and Technology Teachers Association ACT DATTA ACT Professional Learning Seminar 
Program 2022 

Design and Technology Teachers Association ACT TECHnow 2022 Technology Teachers Conference 

Design and Technology Teachers Association ACT Technologies 2022 

Drum Effect African Drumming Course  

Duffy Primary Mathematics by Inquiry 

Early Childhood Australia Inc Documenting and assessing children’s learning 
professional package 
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Early Childhood Australia Inc Equity and inclusion professional learning 
package 

Early Childhood Australia Inc Early childhood learning environments package 

Early Childhood Australia Inc Music in early childhood (two-part series) 

Early Childhood Australia Inc Participatory Planning―The Floorbooks® 
Approach―Focus on Talking Tubs™ 

Early Childhood Australia Inc Participatory Planning―The Floorbooks® 
Approach 

Early Childhood Australia Inc Participatory Planning―The Floorbooks® 
Approach (A focus on Floorbooks) 

Early Childhood Australia Inc Play-based learning in early childhood package 

Early Childhood Australia Inc Service leadership in early childhood package 

Early Childhood Australia Inc STEAM―Science, technology, engineering, arts 
and mathematics package 

Early Childhood Australia Inc 2022 Early Childhood Australia National 
Conference Passion to Power 

Early Childhood Australia Inc Philosophy leading strategy (3-part series) 

Early Childhood Australia Inc Engaging with digital documentation and 
technology (3-part series) 

Early Childhood Australia Inc Putting art in place (2-part series) 

Early Childhood Australia Inc Understanding sleep and safe sleep practices in 
early childhood (3-part series) 

Early Childhood Australia Inc Encountering and interpreting the principles of 
Reggio Emilia Encounters 1-4 series 

Education Events Autism Spectrum Disorder - a different way of 
thinking, learning and managing emotions 

Education Events Developing Early Childhood Approaches for 
children with additional needs 

Education Events Understanding Autism Spectrum Disorder - 
Teaching Strategies and Behaviour Support 

Education Events Emotional Regulation in students with Autism - 
Online Masterclass 
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Education Events Making it a Success with Sue Larkey online 

Education Events Strategies and Insights for teaching autistic 
students - Sue Larkey 

EduInfluencers Feedback for Growth  

EduInfluencers Building Professional Trust 

EduInfluencers Equipping Teams for Big Conversations 

EduInfluencers Managing Conflict 

EduInfluencers Crafting Commitment  

EduInfluencers Practicing Accountability 

EduInfluencers Celebrating Results  

EduInfluencers A Feedback Culture 

EduInfluencers Using Collaboration to your Advantage 

EduInfluencers Why Diversity is so Important. 

EduInfluencers Where Are We Going? 

EduInfluencers Are We On The Same Page?   

EduInfluencers Wellbeing and Self Care  

Emerging Minds Supporting primary students following a disaster 
or community trauma 

Emerging Minds Supporting secondary students following a 
disaster or community trauma 

English for Work Grammar for Classroom Teachers 

English for Work Grammar Basics Workshop  

Epilepsy Foundation Introduction to Epilepsy for Educators 

EQ Connect EQ Educator 1 -  6 Seconds Accreditation 

EQ Connect EQ Essentials for Educators 

Erindale College Designing Learning Using SOLO Taxonomy 

Erindale College Visible Learning - How Students Learn 

Evatt Primary Cultural Understanding On Country 

Exhale People Wellbeing & Resilience for Teachers and School 
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Staff  

Fadden Primary Early Years Literacy Reading 

Farrer Primary Finding the balance  - a differentiated maths 
approach 

Franklin Early Childhood School 10 Essential Literacy Practices with Christine 
Topfer 

Garran Primary Intellectual Engagement and Student Agency at 
GPS  

GEG Canberra IndigeniseEDU: First Nations Pedagogy in the 
classroom 

GEG Canberra Google Certified Educator Level 1 

Generation Next The Mental Health and Well Being of Young 
People - Block 1 

Generation Next The Mental Health and Well Being of Young 
People - Block 11 

Generation Next The Mental Health and Well Being of Young 
People - Block 10 

Generation Next The Mental Health and Well Being of Young 
People - Block 12 

Generation Next The Mental Health and Well Being of Young 
People - Block 13 

Generation Next The Mental Health and Well Being of Young 
People - Block 9 

Generation Next The Mental Health and Well Being of Young 
People - Block 8 

Generation Next The Mental Health and Well Being of Young 
People - Block 2 

Generation Next The Mental Health and Well Being of Young 
People - Block 3 

Generation Next The Mental Health and Well Being of Young 
People - Block 4 

Generation Next The Mental Health and Well Being of Young 
People - Block 5 
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Generation Next The Mental Health and Well Being of Young 
People - Block 6 

Generation Next The Mental Health and Well Being of Young 
People - Block 7 

Generation Next The Mental Health and Well Being of Young 
People - Block 14 

Generation Next The Mental Health and Well Being of Young 
People - Block 15 

Generation Next The Mental Health and Well Being of Young 
People - Block 16 

Generation Next The Mental Health and Well Being of Young 
People - Block 17 

Generation Next The Mental Health and Well Being of Young 
People - Block 18 

Generation Next The Mental Health and Well Being of Young 
People - Block 19 

Generation Next The Mental Health and Well Being of Young 
People - Block 20 

Generation Next The Mental Health and Well Being of Young 
People - Block 22 

Generation Next The Mental Health and Well Being of Young 
People - Block 21 

Generation Next The Mental Health and Well Being of Young 
People - Block 23 

Generation Next The Mental Health and Well Being of Young 
People - Block 24 

Giralang Primary ACT Positive Behaviours for Learning (PBL) 

Gold Creek School Transforming Learning through Agency 

Good Shepherd Primary Professional Learning Teams 

Gordon Primary Aligning Beliefs and Practices  

Growth Coaching International Pty Ltd Advanced Coaching: Solutions Focus Master 
Class-online 

Growth Coaching International Pty Ltd Introduction to Leadership Coaching. 
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Growth Coaching International Pty Ltd Video Peer Coaching 

Growth Coaching International Pty Ltd Introduction to Leadership Coaching-Online 

Growth Coaching International Pty Ltd Fundamentals of Coaching Practice 

Growth Coaching International Pty Ltd The Impact Cycle 

Growth Coaching International Pty Ltd A Coaching Approach to Managing Challenging 
Conversations 

Gungahlin College Using Depth of Knowledge to Design 
Assessments and Progress Scales  

Gungahlin College Literacy Strategies for Disengaged Students with 
Dr Misty Adoniou 

Hawker Primary Cultural Integrity 

Hawker Primary Spelling 

Hawker Primary Student Wellbeing at Hawker School 

Health Improvement Branch  ACT Health 

Health Improvement Branch, ACT Health, ACT 
Government 

Food&ME Preschool Online Professional 
Learning 

Health Improvement Branch, ACT Health, ACT 
Government 

Ride or Walk to School: Safe Cycle Years 5&6 
(Teacher Module)  

Health Improvement Branch, ACT Health, ACT 
Government 

It's Your Move: Safe Cycle for High Schools 
(Teacher Module) 

Health Improvement Branch, ACT Health, ACT 
Government 

Food&ME Kindergarten - Year 6 Online 
Professional Learning 

Health Improvement Branch, ACT Health, ACT 
Government 

Entrepreneurs: It's Your Move online 
professional learning course 

Health Improvement Branch, ACT Health, ACT 
Government 

Kids at Play Active Play Professional Learning 
Online Course 

Holy Family Parish Primary School Teacher Wellbeing - Recharge and Take Control 

Holy Trinity Primary Honouring Student Agency Through Assessment  

Howff Design 008: Licence to Innovate 

Hughes Primary Data Analysis at Hughes Primary School 

Hughes Primary Enhancing Curiosity, Authenticity and Agency 
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Through Inquiry Culture 

Human Connections Online Accidental Counsellor Courses 
Membership 

Human Connections Accidental Counsellor Training Face to Face 

ICTE Solutions Australia How to Integrate Technology in the Science 
Classroom? - Primary 

ICTE Solutions Australia Harness Technology in Early Childhood Education 
Today 

ICTE Solutions Australia How to Integrate ICT in Teaching Maths? Primary 

Imagine More Ltd Universal Design For Learning - focussing on 
Numeracy & Mathematics 

Imagine More Ltd Inclusive Education - 'Get that Good Life' 

ImagineerMe Pty. Ltd S1 Imagination as a Way of Knowing 

Inclusive Education ACT Transforming Thinking for Inclusion (Students 
with Disability) 

Inclusive Education ACT Everyone Everyday teaching program 

Innovative Global Education - Singapore Planning and Teaching for Conceptual Inquiry  

Instrumental Music Program Arts Up Front 2022 

Instrumental Music Program IMP New Learning Week 0 

Instrumental Music Program Step into the Limelight Visual Art Exhibition 
Teacher PL Series 

Integrated Information Service Understanding Australian Apprenticeships 

International Baccalaureate - Asia Pacific Category 3 IB Ed+PYP+MYP+DP: Approaches to 
Learning 

International Baccalaureate - Asia Pacific Category 1 PYP: Making the PYP Happen - 
Implementing Agency 

International Baccalaureate - Asia Pacific Category 1 PYP: Making the PYP happen in the 
Early Years: Implementing Agency 

International Baccalaureate - Asia Pacific Introductory MYP: Developing the MYP (one or 
two day option) 

Into English Pty Ltd Raising the Rigour Online: Instructional 
Strategies for the English Classroom 
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Kairos Consultancy & Training Developing your Educational Philosophy 
Statement 

Kairos Consultancy & Training All About Assessment Rubrics: Create valid 
reliable & coherent rubrics 

Kairos Consultancy & Training Classroom Planning for Inclusion: Supporting the 
learning needs of ALL students in your classroom 

Kairos Consultancy & Training Teaching and Learning Cycle.  

KMEIA ACT Inc Kodaly Australia Conference 

Lanyon High Building Cultural Capability 

Learning Environments Australasia ACT Chapter Learning Environments Australasia ACT Chapter - 
2022 Events 

Libby Baker Literacy First Steps in Functional Grammar 

Libby Baker Literacy Multimodal Texts: Using Functional Grammar to 
understand more than just words 

Libby Baker Literacy Planning for Functional Grammar 

Light Educational Ministries LEM Phonics Introductory Course 

Light Educational Ministries LEM Phonics Overview 

Lighthouse Education Rock and Water One Day  Workshop 

Lighthouse Education Rock and Water Three Day Comprehensive 
Workshop 

Lighthouse Education Rock and Water Two Day Primary Focus 

Lighthouse Education Rock and Water Two Day Focus on Girls and 
Women 

Little Scientists Australia Optics + Inquiry Projects in Early Childhood 

Little Scientists Australia Air & Metacognition in Early Childhood 

Little Scientists Australia Acoustics & Peer Group Learning 

Lyneham Primary Building a Restorative School.  A 3-year 
commitment between Lyneham PS and Real 
Schools 

Lyons Early Childhood School Learning by Doing: PLCs and School Curriculum 
Design 
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Lyons Early Childhood School Data Informed Change at Lyons ECS 

Macgregor Primary Wellbeing At Macgregor 

Malkara School PBL Effective Classroom Practices 

Malkara School Sensory Processing in the School Environment 

Marist College Canberra Marist College Marist Learning Principles- 2022 

Mawson Primary How students learn- high impact teaching 
strategies in mathematics to maximise student 
learning 

Michael Griffin Growth Mindset: Improving Teaching and 
Learning 

Michael Griffin Teaching for Metacognition 

Michael Griffin Teaching Musical Skill 

Miles Franklin Primary Cultural Integrity - Developing strategies through 
a strength based lens 

Modern Language Teachers Association of the 
Australian Capital Territory Incorporated 

Becoming an EPI teacher 

Modern Language Teachers Association of the 
Australian Capital Territory Incorporated 

Australian Curriculum: Languages - Opportunities 
for change 

Modern Language Teachers Association of the 
Australian Capital Territory Incorporated 

Content and Language Integrated Learning - 
introducing CLIL strategies into your teaching 

Monash Primary Teaching techniques to wire the student brain 
for reading and writing 

Montessori Australia Group Thinking Different: Supporting Neurological 
Divergences 

Montessori Australia Group Montessori Quality, Authentic Practice: Creative 
Initiatives for educational Leaders 

Montessori Australia Group Positive Discipline for educators 

Mother Teresa Primary School Session 1: Take a Closer Look at Communication 
(Learning Language and Loving It!) 

Mother Teresa Primary School Learning Language and Loving It! Session 2: 
Follow the Child's Lead 

Mother Teresa Primary School Learning Language and Loving It! Session 3: 
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Taking Turns Together 

Mount Stromlo High School The Writing Revolution will not be televised 

Mount Stromlo High School Conscious Interactions: developing winning 
workplace relationships 

MultiLit Pty Ltd MultiLit Reading Tutor Program Professional 
Learning Workshop 

MultiLit Pty Ltd PreLit Professional Development Workshop 

MultiLit Pty Ltd Spell–It Professional Development Workshop 

MultiLit Pty Ltd Word Attack Skills Extension Professional 
Learning Workshop (MulitLit) 

MultiLit Pty Ltd Positive Teaching Professional Learning Online 
Course 

MultiLit Pty Ltd InitiaLit F/1/2 Professional Learning Workshop 

MultiLit Pty Ltd MiniLit Professional Learning Workshop 

MultiLit Pty Ltd MacqLit Professional Learning Workshop 

MultiLit Pty Ltd MiniLit Sage Professional Learning Workshop 

MultiLit Pty Ltd MiniLit Sage Bridging Course 

MultiLit Pty Ltd MultiLit Reading Tutor Program Professional 
Learning Online Course 

MultiLit Pty Ltd MiniLit PD by eLearning 

Muse Consulting BBB Educator Course 

Muse Consulting BBB Neuromusic Module 3 

Muse Consulting BBB Neuromusic Module 1 

Muse Consulting BBB Neuromusic Module 2 

Muse Consulting BBB Facilitator Course 

Muse Consulting BBB Starter Course 

Museum of Australian Democracy (MoAD) Media Literacy and Critical Thinking Skills - 
Political Cartoons 

Musica Viva Australia Musica Viva In Schools Dr Stovepipe Online PD 
Webinar  
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Musica Viva Australia Musica Viva In Schools Music Education Skills for 
the Primary Classroom part 1 

Musica Viva Australia Musica Viva: Music Education Skills for the 
Primary Classroom part 2 

Musica Viva Australia Musica Viva: Music Education Skills for the 
Primary Classroom part 3 

Musica Viva Australia Musica Viva in Schools Wyniss Online PD 
Webinar 

Musica Viva Australia Musica Viva Inspired by the Natural Environment 

Musica Viva Australia Musica Viva in Schools Neuropedagogy: How 
Science informs your music teaching 

Musica Viva Australia Accessible Composition for the Classroom 

Musica Viva Australia Musica Viva in Schools PD Music and Culture 

Namadgi School Teacher resource Training for In My Blood It 
Runs 

Namadgi School Aligning School Plans P-10 

Narragunnawali Aboriginal Corporation Australian First Nations cultural capability 
training 

National Museum of Australia Australian Perspectives 2022: First Nations. 
Gender. Migration 

National Museum of Australia First Nations Histories and Cultures in Schools 

Neville Bonner School The Workshop Model 

Ngunnawal Primary Diving Deeper into Literacy Instruction with 
Christine Topfer  

North Ainslie Primary Maths by inquiry: Beliefs and Practices 

North Ainslie Primary Maths by Inquiry and the Australian Curriculum: 
A pedagogy and practices focus 

NSW ACT Independent Education Union Behaviour Management 1: Getting it right 

NSW ACT Independent Education Union Behaviour Management 2: Keeping it Right 

NSW ACT Independent Education Union Behaviour Management 3: Making it Right 

NSW ACT Independent Education Union Behaviour Management 4: Upholding the Right 
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NSW ACT Independent Education Union Managing Difficult Conversations – How to 
Discuss What Matters 

NSW ACT Independent Education Union Supporting Students With Challenging 
Behaviours 

NSW ACT Independent Education Union Managing and Responding to Extreme 
Behaviours 

NSW ACT Independent Education Union Thriving and Surviving: strategies for casual 
teachers 

NSW ACT Independent Education Union Behaviour Management 1: Getting it Right 

Numeracy Plus The Role of School Middle Leaders 

O'Connor Cooperative School Literacy Workshop Model 

Office of the eSafety Commissioner eSafety Online Safety for School Leaders 

Office of the eSafety Commissioner Online harmful sexual behaviours, 
misinformation & emerging technology 

Office of the eSafety Commissioner Digital rights and responsibilities of students and 
educators  

Office of the Legislative Assembly ACT democracy head on 

OzHarvest Online Food Education And Sustainability 
Training Yr 5&6 unit of inquiry 

Palmerston District Primary Effective Spelling At Palmerston District primary 
School with Christine Topfer 

Parentshop Pty Ltd 1-2-3 Magic® & Emotion Coaching in the 
Classroom 

Parentshop Pty Ltd No Scaredy Cats for Teachers & Teacher Aides 

Parentshop Pty Ltd Tough Conversations for School Leaders 

Parentshop Pty Ltd Resilience in Our Teens 

Parentshop Pty Ltd Tough Conversations with Students 

Parliamentary Education Office Teaching Civics and Citizenship: A parliamentary 
approach 

Parliamentary Education Office Teaching civics and citizenship: Constitution 
masterclass 

Partnerships between Education and the Autism An introduction to autism online module 
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Community (Positive Partnerships)  

Peer Support Australia Peer Support Australia Implementation 
Workshop 

Peer Support Australia Student Representative Council Leadership 
Workshop for Teachers 

Powerful Partnerships Early Career Teacher Program 

Powerful Partnerships From Conflict to Collaboration 

Powerful Partnerships Better Teaching Better Learning 

Powerful Partnerships Effective Pedagogy Workshop 

Powerful Partnerships Leadership - Keeping it Simple 

Primary English Teaching Association Australia PETAA Leading With Literacy Conference 2022 

Radford College Radford College JS 2022 PL Conference: 
Enhancing pedagogy to improve student 
outcomes 

Radford College Thriving Radford Learners 

Red Hill Primary Differentiation in the Primary Years Program 

Refract Ed Cultivating Problem Solving 

Refract Ed Tapping into Numeracy 

Refract Ed Informed by Data 

Refract Ed Lighten the Load with STEM 

Refract Ed Delving into the National Literacy and Numeracy 
Learning Progressions 

Richardson Primary Reading- Essential Instructional Practices 
Workshop 

RoJo van Pty Ltd Mediation in Schools 

School of Education UNSW GERRIC Mini-COGE 

School of Education UNSW Mini-COGE Advanced Gifted with Learning 
Disability 

School of Education UNSW Mini-COGE Advanced - More Curriculum 
Differentiation 

School of Education UNSW Mini-COGE Connect 
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School of Education, University of Newcastle Aspirations: Supporting students' futures. Part A 

School of Education, University of Newcastle Aspirations: Supporting students' futures. Part B 

Science Educators Association for ACT (SEA ACT) CONASTA69 

Sexual Health and Family Planning ACT SoSAFE! User Training 

Sexual Health and Family Planning ACT Teaching Relationships and Puberty to Grades 3-
6 

Sexual Health and Family Planning ACT Safe and Inclusive Schools Core Training 

Sexual Health and Family Planning ACT Relationships and Protective Behaviours Training 
- for Teachers of P - 2 

Sexual Health and Family Planning ACT Teaching Relationships and Sexuality in 
Secondary Schools 

Southern Cross Early Childhood School Exploring the reading/writing connection and 
morphology to motivate and inspire readers and 
writers 

SP Specialist Inclusion Services Executive Function in the Classroom 

SP Specialist Inclusion Services Handwriting and Writing: Know the difference 
and what to do about it.  

SP Specialist Inclusion Services Functioning through Dysfunction 

SP Specialist Inclusion Services Strategies for Written Output and Executive 
Functioning Difficulties  

SP Specialist Inclusion Services Working Memory - Strategies to support working 
memory, learning and independence. 

St Clare's College Feedback that makes Learning Visible 

St Edmund's College Writing: Introduction to the Writer's Toolbox 

St Edmund's College Student Development and Support Framework 

St Edmund's College Synthetic Phonics and Sound Waves Spelling 

St Francis Xavier College Four Ways in the Classroom 

St John Paul II College Mathematical Mindsets 

St Mary MacKillop College Early Career Teacher Mentoring Program 

Stronger Smarter Institute Stronger Smarter Leadership Program 
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Stronger Smarter Institute Introduction to Stronger Smarter Online Module 

Sts Peter and Paul Primary Play Hard, Teach Easy 

Sustainable Schools Program - Environment, 
Planning and Sustainable Development 
Directorate  

Sustainability in your School 

Teaching for Neurodiversity Behaviour for Learning: Get out of my face! It's 
not fair! You don't understand me at all! 2021 

Teaching for Neurodiversity Are they listening or can’t they hear? A sticky 
problem and hiding the Emotional Pain of SpLD's 

Teaching for Neurodiversity Teacher training for students with 
Neurodiversity. 

Teaching for Neurodiversity Dyscalculia and Mathematical Learning 
Difficulties: Identification, Diagnosis and 
Intervention  

Teaching for Neurodiversity Dyspraxia/Developmental Coordination Disorder: 
The Cinderella of Learning Difficulties. 

Telopea Park School Building trust and highly effective teams - Steven 
Francis 

Tennis ACT Tennis for Primary Schools 

Tennis ACT Tennis for Secondary Schools 

The Ian Potter Foundation Technology Learning 
Centre 

Engineering is Elementary: Designing Solar Ovens 
(virtual) 

The Ian Potter Foundation Technology Learning 
Centre 

Engineering is Elementary: Designing Windmills 
(virtual) 

The Karma Class A Karma Classroom 

The Shepherd Centre Understanding Hearing Loss: Tips and Tricks to 
Support a Student with Hearing Loss in the 
Classroom 

The Shepherd Centre The Functional Listening Index-Paediatric (FLI-P): 
Monitoring Listening Skills for Positive Progress 

Theodore Primary School Improvement Plan at Theodore Primary 
School 

Throsby School Building a restorative school culture 



Education Directorate Annual Report 2022–2023  |  425 

 

Trinity Christian School Supporting Diverse Learners Through the 
Development of Quality Learning Spaces 

Turner School Mathematically Minded: How do we build 
thinkers and learners 

UC Faculty of Education Quality Physical Education in Early Childhood 
using a Personalised System of Instruction  

UC Faculty of Education Teachers as Researchers  

UC Faculty of Education Mentoring Pre-service Teachers and the 
Teaching Performance Assessment: Leading 
Practice.  

UC Faculty of Education Affiliated Schools Seminar Series: Celebrating the 
Partnership in 2022 

University of Canberra – Faculty of Arts and 
Design 

Story Ground 

University of Canberra High School Kaleen Writing and the Literacy General Capabilities 
(UCHSK 2022) 

Wabisabi Learning Critical Thinking Literacy Challenge 

Wabisabi Learning Learner Agency Challenge 

Wabisabi Learning Learning Intentions Masterclass 

Wabisabi Learning Blending Learning Masterclass  

Wabisabi Learning Foundations of Inquiry Masterclass 2.0 

Wabisabi Learning Shift to Purposeful Questioning 

Wabisabi Learning Shift to Learning Intentions 

Wabisabi Learning Purposeful Questioning Masterclass 

Wabisabi Learning Higher Order Thinking Masterclass 

Wabisabi Learning Higher Order Thinking Masterclass 

Wellbeing EDvantage Life Space Crisis Intervention 

Wellbeing For Kids Peaceful Kids Facilitator Training 

Wellbeing For Kids Peaceful Kids training 

Xcursion International School Tour Risk Management 
Training Course 
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Xcursion How To Write Risk Assessments For School 
Excursions 

Xcursion Risk Management & Safety For International 
School Tours (Online) 

Xcursion Secrets To Outsourcing School Excursions, Camps 
& Activities 

Xcursion Duke of Ed Adventurous Journey Risk 
Management 

Xcursion Outdoor Education Leaders Program Safety 

Zart Zart Art Book Week Program 2022  
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Attachment 2: Assessment standards required to be met by 
teachers  
(Part 4 of the Annual Report Directions required that TQI’s Annual Report include the current 
assessment and certification standards that are required to be met by teachers) 

Assessment Standards  

Full registration 

Full registration is only available to experienced applicants who meet the criteria specified below 

Qualification(s) Completion of at least four years of higher education (full time or 
equivalent) study including an accredited initial teacher education 
program accredited in Australia, leading to the achievement of a 
recognised qualification. Overseas qualifications will be accepted if 
they are assessed by TQI as equivalent. 

Teaching experience 180 school teaching days in Australia or New Zealand in the 
previous five-year period before the day the application is made. 

Abilities, knowledge and skills TQI must be satisfied that the person has the abilities, knowledge 
and skills of a comparable level to those in the Proficient level of the 
Australian Professional Standards for Teachers. If not applying 
under Mutual Recognition provisions, the applicant is required to 
submit a TQI Professional Practice Report completed and signed by 
a Principal or their delegate attesting to the professional practice of 
the applicant at the Proficient level. 

Suitability to teach TQI will use a current Working with Vulnerable People (Background 
Checking) (WwVP) registration to satisfy itself of the applicant’s 
suitability to teach. 

English language proficiency TQI must be satisfied that the applicant meets the English language 
requirements specified in the TQI Act. Applicants who have not 
undertaken the required four full years of higher education study in 
English in Australia, New Zealand, the United Kingdom, the United 
States of America, Canada or the Republic of Ireland, must provide 
proof of an academic International English Language Testing System 
(IELTS) test undertaken in the two years prior to the date of the 
application with scores of at least band 8 in Speaking and Listening 
and at least band 7 in Reading and Writing; or the required results 
of another approved English language test. 

Provisional Registration 
Provisional registrants meet the qualification requirement for Full registration but have not yet 
accumulated the required teaching experience or skills and abilities for Full registration. It is the 
appropriate category for Graduate entry and applicable as an interim measure when an applicant 
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may meet the requirements for Full registration but is unable at the time to provide the relevant 
supporting evidence. 

Qualification(s) Completion of at least four years of higher education (full-time or 
equivalent) study including an accredited initial teacher education 
program accredited in Australia, leading to the achievement of a 
recognised qualification. Overseas qualifications will be accepted if 
they are assessed by TQI as equivalent. 

Suitability to teach TQI will use a current Working with Vulnerable People (Background 
Checking) (WwVP) registration to satisfy itself of the applicant’s 
suitability to teach. 

English language proficiency TQI must be satisfied that the applicant meets the English language 
requirements specified in the Act. Applicants who have not 
undertaken the required four full years of higher education study in 
English in Australia, New Zealand, the United Kingdom, the United 
States of America, Canada or the Republic of Ireland, must provide 
proof of an academic IELTS test undertaken in the two years prior to 
the date of the application with scores of at least band 8 in 
Speaking and Listening and at least band 7 in Reading and Writing; 
or the required results of another approved English language test. 

Permit to teach 

A permit to teach is not a category of registration but an authorisation for a person to teach for 
a limited period in a specific teaching role. A permit to teach may be offered to applicants who 
do not meet the requirements for Full or Provisional registration but who have specialist 
knowledge, training, skills or qualifications, or have completed a teaching qualification that 
does not meet the eligibility requirements for Full or Provisional registration. It may also be 
offered to Initial Teacher Education (ITE) students who have completed their final practicum. 
This process requires a request to TQI from the employer wishing to engage the person in a 
teaching position where a suitably qualified or registered teacher is not available. 

In 2023, permit to teach (restricted) is offered to initial teacher education students who have 
begun their final year of study. To be eligible for a restricted Permit to Teach, the initial teacher 
education (ITE) students must have commenced the final year of the ITE program and the ITE 
program provider and a teacher employer/school has a TQI endorsed Student Permit to Teach 
agreement addressing the following principles:  

• assuring the integrity and quality of the initial teacher education program; and  

• ensuring that initial teacher education students are adequately supervised, monitored 
and supported while working in schools; and  

• the ITE program provider confirms that the student is likely to graduate at the end of the 
final year of the ITE program and complies with eligibility requirements outlined in the 
TQI endorsed Student Permit to Teach agreement.  



Education Directorate Annual Report 2022–2023  |  429 

 

Approval under this provision permits the ITE student to accept work in the nominated ACT 
school. 

Suitability to teach TQI will use a current Working with Vulnerable People 
(Background Checking) (WwVP) registration to satisfy itself of the 
applicant’s suitability to teach. 

English language 
proficiency 

TQI must be satisfied that the applicant meets the English 
language requirements specified in the TQI Act. Applicants who 
do not hold a qualification undertaken in English in Australia, New 
Zealand, the United Kingdom, the United States of America, 
Canada or the Republic of Ireland, must provide proof of an 
academic IELTS test undertaken in the two years prior to the date 
of the application with scores of at least band 8 in Speaking and 
Listening and at least band 7 in Reading and Writing; or the 
required results of another approved English language test. If 
there is an exceptional demonstrated need by a school for the 
person’s particular specialist knowledge, band scores of no less 
than 7 in Speaking and Listening and 6 in Reading and Writing are 
required. 
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Attachment 3: ACT Teacher Quality Institute Regulation 
2010 Part 2A 
Assessment standards required to be met by teachers.  

Certification against Highly Accomplished and Lead level of the Australian Professional 
Standards for Teachers  

Certification – only available to experienced applicants who meet the eligibility criteria 
and assessment requirements specified below 

Certification assessment  Based on the submission of direct evidence of teacher practice and the 
direct observation of classroom practice by nationally trained ACT 
assessors  

Eligibility criteria to apply 
for Certification 

Australian or New Zealand citizenship or Australian permanent 
residency visa.  

Satisfactory assessment in recent annual performance assessments, ie 
two annual assessment for Highly Accomplished or three annual 
assessments for Lead.  

Full registration with the ACT Teacher Quality Institute  

Current certification standards – required to be met by teachers who elect to apply 

The collection of evidence 
required for assessment 

Annotated evidence of teacher practice accounting for each of the 
descriptors in all seven of the Highly Accomplished or Lead level 
Standards (up to 35 artefacts in total). 
Lesson observation reports. 
Teacher reflection on the direct evidence as a written statement 
addressing the Standards. 

A written description of a Lead initiative for Lead applications. Referee 
statements. 

The direct observation of 
classroom practice 

Classroom observation. 

Discussion with the principal and other colleagues. Professional 
discussion with the applicant. 
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Annexure B – Board of Senior Secondary 
Studies Annual Report 2022–23   
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Section A: Transmittal Certificate 
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Section B: Organisational Overview and 
Performance 
Organisational Overview 
The Board of Senior Secondary Studies (the Board) was established in 1991 and the 
Board of Senior Secondary Studies Act 1997 (the BSSS Act) was enacted in January 1998. 

The key functions of the Board are to: 

 provide students with ACT Senior Secondary Certificates, Tertiary Entrance Statements, 
and vocational certificates 

 maintain the relevance and credibility through a regular accreditation program 
 monitor and support the validity of assessment in years 11 and 12 
 maintain the comparability of standards across ACT and overseas schools through 

moderation procedures 
 gain the widest possible recognition for the credentials awarded by the Board 
 service the information needs of the community. 

The Board is committed to: 

 a general education of high standards providing equal opportunity for all students to the 
end of year 12 

 schools providing expert advice to students in the choice of courses 
 school participation in the development of courses 
 school responsibility for the assessment of its students 
 shared responsibility for education 
 open access to information. 

The Board is also committed to the twin goals of the Mparntwe (Alice Springs) education 
declaration: 

1. The Australian education system promotes excellence and equity 
2. All young Australians become confident and creative individuals, successful lifelong 

learners, and active and informed members of the community. 

Twenty-five ACT colleges and six schools located in Fiji, Indonesia, Papua New Guinea, and 
China are delivering courses certificated by the Board. These schools are listed in 
Appendix C. 

The Board’s goal is to provide a high-quality curriculum, assessment and certification system 
that supports: 

 all young adults to achieve an ACT Senior Secondary Certificate 
 access to vocational training and qualifications 
 high levels of achievement in literacy and numeracy 
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 improving educational outcomes for disadvantaged students 
 effective transitions from school to post-school pathways. 

The Board’s Strategic Directions are: 

 Community engagement – working collaboratively with community groups to identify, 
address or discuss issues that impact the wellbeing of students 

 Tertiary partnerships – establishing collaborative partnerships with the Australian 
tertiary sector who share common goals, knowledge, and resources 

 Digital assessment – innovating in the adoption of the methods and tools that educators 
use to evaluate, measure and document academic readiness, learning progress and skill 
acquisition of students 

 Quality assurance – maintaining a rigorous level of quality in all programs, products and 
services delivered by the BSSS 

 Global education – integrating multiple dimensions, perspectives, and citizenships into 
the BSSS senior secondary system 

 Sustainability – bringing an entrepreneurial mindset to governance, programs, and 
financial planning to ensure long term relevance, sustainability, and economic viability. 

Internal Accountability 
Board membership 
The Board of Senior Secondary Studies Act (BSSS Act) (Section 8) creates a Board with a 
broad membership of fifteen from the many stakeholders in senior secondary education. 
Members, other than the Director-General of the Education Directorate, are appointed by 
the Minister for Education and Youth Affairs for a period of up to three years. Members can 
be reappointed if they are eligible. During the reporting period, three new members were 
appointed to the Board and four members were reappointed. 

The Board has four scheduled meetings each calendar year. 

BSSS Table 1: Board membership as of July 2022 

Member  Affiliation Initial 
Appointment 

Appointment 
Expires 

Meetings 
Attended July-

Dec 2022 

Ms Roberta McRae 
OAM 

Chair 5 June 2018 18 June 2024 2/2 

Ms Lucy Marchant Canberra Institute of 
Technology 

23 November 
2018 

21 November 
2024 

2/2 

Ms Louise Mayo 
AM 

Vocational education 
and training 

organisations 

17 May 2011 31 December 
2022 

0/2 
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Professor Royston 
Gustavson 

Australian National 
University 

31 July 2015 30 July 2021 1/2 

Professor Philip 
Roberts 

University of 
Canberra 

6 November 
2019 

5 November 2022 2/2 

Dr Judith Norris Australian Catholic 
University 

9 August 2022 8 August 2025 1/2 

Ms Rachel Davies Association of 
Independent Schools 

30 July 2021 29 July 2024 2/2 

Ms Lisa Pluis ACT Branch, 
Australian Education 

Union 

28 November 
2020 

27 November 
2023 

2/2 

Mr Michael Lee Catholic Education 
Commission 

1 January 2019 21 February 2025 2/2 

Ms Kerrie Heath ACT Principals’ 
Association 

5 July 2022 5 July 2025 1/2 

Yvonne Jansen Association of 
Parents and Friends 

of ACT Schools 

23 November 
2021 

22 November 
2024 

2/2 

Ms Norma Yap Council of Parents 
and Citizens 
Associations 

28 November 
2020 

27 November 
2023 

1/2 

Mr Mark Field Business and 
Industry 

representative 
organisations in the 

ACT 

7 December 
2018 

21 February 2025 1/2 

Mr Thomas 
Klekner 

ACT Trades and 
Labour Council 

22 February 
2022 

21 February 2025 2/2 

Ms Kate McMahon Delegate for the 
Director-General, 

Education 
Directorate 

15 May 2021 Ongoing 1/2 

 

The Board met on 2 occasions from July to December 2022. 
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BSSS Table 2: Board Membership as of 30 June 2023 

Member Affiliation Initial 
Appointment 

Appointment 
Expires 

Meetings 
Attended Jan-

June 2022 

Ms Roberta McRae 
OAM 

Chair 5 June 2018 18 June 2024 2/2 

Ms Josephine 
Andersen 

Canberra Institute of 
Technology 

9 May 2023 8 May 2026 1/1 

Mr Michael Young Vocational education 
and training 

organisations 

18 April 2023 17 April 2026 0/1 

Professor Royston 
Gustavson 

Australian National 
University 

31 July 2015 29 July 2024 2/2 

Professor Philip 
Roberts 

University of 
Canberra 

6 November 
2019 

4 November 
2025 

2/2 

Dr Judith Norris Australian Catholic 
University 

9 August 2022 8 August 2025 2/2 

Ms Rachel Davies Association of 
Independent Schools 

30 July 2021 29 July 2024 2/2 

Ms Lisa Pluis ACT Branch, 
Australian Education 

Union 

28 November 
2020 

27 November 
2023 

1/2 

Vacant Catholic Education 
Commission 

   

Vacant ACT Principals’ 
Association 

   

Yvonne Jansen Association of 
Parents and Friends 

of ACT Schools 

23 November 
2021 

22 November 
2024 

0/2 

Vacant Council of Parents 
and Citizens 
Associations 

   

Mr Mark Field Business and 
Industry 

representative 

7 December 
2018 

21 February 
2025 

2/2 
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organisations in the 
ACT 

Mr Thomas Klekner ACT Trades and 
Labour Council 

22 February 
2022 

21 February 
2025 

2/2 

Ms Kate McMahon Delegate for the 
Director-General, 

Education 
Directorate 

15 May 2021 Ongoing 2/2 

 

The Board met on 2 occasions from January to June 2023. 

Remuneration for Board members 
The Chair is the only member eligible to receive remuneration, at a rate determined by the 
ACT Remuneration Tribunal. 

Risk Management 
The Office of the Board provides support to the Board on policy and procedures, and the 
implementation of the Act. Accepted practice has been for the Education Directorate to 
include the Office of the Board and its activities within its Risk Assessment and Management 
Framework and consulting with the Board Chair. Through a culture of development and 
improvement the Office of the Board monitors areas of significant risk including data 
systems and end of year processing of senior secondary and vocational certificates. 

Ethical standards 
Prior to appointment, Board members are provided with the Bowen Code of Conduct as a 
guide to ethical behaviour. Members sign a declaration that they have read and agree to 
observe the principles of the code and agree to disclose all conflicts of interest that arise 
during their term on the Board. The Board meeting agenda has declaration of conflicts of 
interests as a standing item. ACT public servants on the Board are also bound by the 
ACT Public Sector Management Act 1994. 

Resources available 
Board members have access to the Board Secretariat if they require assistance or advice to 
carry out their duties. 

Standing Committees 
The Board appoints committees and panels to provide advice on specific matters. The main 
standing committees and their roles are listed below.  

Membership is as of 1 July 2022 and 30 June 2023. 
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BSSS Table 3: Board standing committees and their roles  

Committee Role 

Curriculum Advisory Committee To advise the Board on national and ACT curriculum and quality 
assurance matters, including vocational education, and the overall 
direction of curriculum in the senior secondary years. 

Assessment and Certification 
Committee 

To advise the Board on assessment and certification policies and 
procedures, including vocational education, and the overall direction of 
assessment and certification in the senior secondary years. 

Accreditation Panels To advise the Board on the accreditation and registration of senior 
secondary courses, which have been developed by the Office of the 
Board, teachers, industry and business groups, tertiary institutions, and 
other organisations. 

BSSS Table 4: BSSS Committees  

Curriculum Advisory Committee as of 1 July 2022 

Professor Royston Gustavson Chair 

Craig Edwards ACT Government Education Sector 

Vacant ACT Catholic Education Sector 

Andrew Wrigley ACT Independent Schools Sector 

Dr John Williams University Sector 

Tania Hadlow Canberra Institute of Technology 

Keith Cantlie Business and Industry 

Helen Witcombe Co-opted 

Maria O’Donnell Co-opted 

Martin Watson OBSSS 

Kristofer Feodoroff OBSSS 

 

Curriculum Advisory Committee as of 30 June 2023 

Professor Royston Gustavson Chair 

Craig Edwards ACT Government Education Sector 

Vacant ACT Catholic Education Sector 

Andrew Wrigley ACT Independent Schools Sector 

Michael Davies University Sector 
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Tania Hadlow Canberra Institute of Technology 

Keith Cantlie Business and Industry 

Helen Witcombe Co-opted 

Maria O’Donnell Co-opted 

Martin Watson OBSSS 

Kristofer Feodoroff OBSSS 

 

Assessment and Certification Committee as of 1 July 2022 

Dr Phillip Roberts Chair 

Ken Gordon ACT Government Education Sector 

Dr Ann Cleary ACT Catholic Education Sector 

Lindy Braithwaite ACT Independent Schools Sector 

Lyndall Henman Co-opted 

Dr Richard Lucas Co-opted 

Martin Watson OBSSS 

Mitch Tummers OBSSS 

 

Assessment and Certification Committee as of 30 June 2023 

Dr Phillip Roberts Chair 

Ken Gordon ACT Government Education Sector 

Dr Ann Cleary ACT Catholic Education Sector 

Lindy Braithwaite ACT Independent Schools Sector 

Lyndall Henman Co-opted 

Martin Watson OBSSS 

Mitch Tummers OBSSS 

Board Secretariat 
The Board Secretariat, managed by the Executive Group Manager (titled Executive Director), 
has 12 other staff; 9 education leaders and 3 administrative officers, all employed through 
the Directorate. The Executive Director reports to the Board on its legislated functions and 
to the Directorate on administrative functions. 
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Performance Analysis 
Processing of graduating year senior secondary students results occurred on schedule and 
certificates were issued to ACT colleges and schools on Tuesday 13 December 2023 for 
distribution to ACT students. 13,439 certificates, records, and statements were produced by 
the Board for students studying the Senior Secondary Certificate and over 700 vocational 
qualifications were printed for students in year 10. 

An informed and effective response to international, 
national, and local initiatives 
Artificial Intelligence (AI) 
The Board continues to contribute to the national context. As the nature of Generative AI 
technology moves rapidly, the Office of the Board of Senior Secondary Studies has swiftly 
undertaken projects to enable teacher, student, and community engagement in terms of the 
benefits and the risks. 

The Office of the Board produced four AI Special Interest Papers for schools including the 
Emergence of AI in ACT Senior Secondary Education and Academic Integrity in ACT Senior 
Secondary Education in early phase Generative AI. These publications have provided an 
overview and contemporary insight into the emergence, relevance, and possible impacts of 
generative AI in the senior secondary context. 

The Board has representation on the National AI Taskforce. This taskforce is working to 
provide advice to the jurisdictional authorities and government as to the possible 
repercussions of Generative AI for the national education landscape. A cross-sectoral BSSS AI 
Team has been established to provide advice to the National Taskforce. The composition of 
this team includes experienced teachers from the government and non-government sectors. 
It is envisaged recommendations made by this team will inform a position statement on the 
use of Generative AI nationally and in the ACT senior secondary system. 

Curriculum 
The Board is a member of the Australasian Curriculum, Assessment and Certification 
Authorities (ACACA) consultation, research, and review partnership. The significant focus in 
meetings for the 2022-23 was the use by some universities of unscaled year 11 results only 
to create an ATAR lookalike to be used as a basis for making early offers during year 12. 
This approach to early offers is distinct from the actual rank produced for the Senior 
Secondary Certificate qualification with its checks and balances (particularly scaling), 
including the learning, engagement, and significance of year 12 as the culmination of senior 
secondary studies and all the years of schooling. The Board provided and facilitated ACT 
feedback on this emerging and challenging trend. 

A significant national initiative that has emerged from the Review of Senior Secondary 
Pathways to Work, Further Education and Training (2020) is Learner Profiles. The ACT 
participated in the National Learner Profile Project. A learner profile is an evidence-based 
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description of the student as a learner and not a summary of activities that can be neither be 
verified or quality assured. 

The Board has explored the feasibility and steps required to develop a nationally consistent 
understanding of senior secondary capabilities. The outcome from this project is guiding 
principles for developing and implementing a Learner Profiles. 

A high quality, high equity curriculum, assessment 
and certification system that caters for all students 
A function of the Board, as outlined in the Board of Senior Secondary Studies Act 1997 
(BSSS Act 1997), is to accredit and register courses taught by recognised educational 
institutions. The ACT senior secondary system makes provision for a world class curriculum 
and recognises a range of pathways to further study, work, and life. 

School communities are free to select from an extensive range of contemporary 
Board of Senior Secondary Studies (BSSS) accredited courses. The BSSS register comprises 
of 12 Frameworks. Frameworks state the rationale, goals, assessment, and Achievement 
Standards for a learning area. Courses outline the student learning entitlement. They include 
the rationale, goals, content descriptions, assessment, and Achievement Standards. 
Currently, the BSSS register comprises 249 accredited courses. 

Courses include: 

 75 A classification courses (senior secondary courses that are considered by the Board to 
be educationally sound and appropriate for students in the senior years) 

 64 T classification courses (senior secondary courses that are considered by the Board to 
prepare students for higher education) 

 68 M classification courses (senior secondary courses considered by the Board to provide 
appropriate educational experiences for students who meet specific intellectual disability 
criteria) 

 19 H classification courses (senior secondary courses designed and accredited by the 
BSSS and an Australian university, and where successful completion of the course will be 
recognised towards an undergraduate degree with that university) 

 23 V classification courses (senior secondary courses that integrate a VET Training 
Package). 

The following courses were accredited in 2022-23: 

 Agriculture 
 Interdisciplinary Science 
 Legal Studies 
 Philosophy 
 Politics 
 Automotive Technology 
 Business services 
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 Furniture Making 
 Construction 
 Horticulture 
 Live Production and Services 
 Musical and Stage Performance 
 Outdoor Recreation 
 Outdoor and Environmental Education 
 Discovering Engineering 
 Anatomy and Physiology 
 Visual Communication and Theory 
 Meeting Environmental Challenges. 

Vocational Education and Training (VET) 
A function of the Board, as outlined in the BSSS Act 1997, is to provide to people who have 
undertaken courses, or units of courses, certificates, and transcripts of their attainments. 
In 2022-23, the BSSS implemented a new and innovative approach to the recognition of 
external VET on the ACT Senior Secondary Certificate (ACT SSC). 

Key elements of VET in the ACT are: 

 The Australian Skills Quality Authority (ASQA) is the national regulator for Australia's 
vocational education and training (VET) sector. ASQA ensures that the quality of VET in 
Australia meets the needs of students, employers, and the community 

 A VET qualification is a vocational education and training qualification that is awarded by 
a government-approved training provider. VET qualifications are designed to provide 
students with the skills and knowledge they need to enter the workforce or further their 
studies. VET qualifications are available in a wide range of fields, including business, 
technology, healthcare, and education. The most common types of VET qualifications 
undertaken by senior secondary students are Certificate II and Certificate III 

 VET competencies are the skills and knowledge that are required to be successful in a 
particular vocational education and training (VET) qualification. A registered training 
organisation (RTO) is an organisation that provides vocational education and training 
(VET) courses to students in Australia 

 The ACT Board of Senior Secondary Studies is a statutory authority responsible for the 
certification of senior secondary studies in government and non-government schools in 
the Australian Capital Territory (ACT). In the context of VET, BSSS Policy and Procedures 
stipulate how VET qualifications are recognised on the Certificate (i.e., are described and 
count towards the minimum requirements of the ACT SSC). 

Improvements to the recognition of external VET on the ACT SSC will mean that external VET 
will contribute to a course equivalent and be quality assured through the completion of 
competencies which will be recorded as External VET Credit (E) Units. VET recognition of the 
hours completed on-the-job will be recorded as Registered Vocational (W) Units. 
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This approach to reporting external VET Programs on the ACT SSC makes explicit to parents, 
employers, schools, and other training providers what the student has achieved. 

Improvements to the recognition of external VET on the ACT SSC will result in greater 
support for students to meet the demands of an Australian School-based Apprenticeship 
(ASbA) and the minimum requirements of the SSC. The new requirement that competencies 
achieved by a student may be recognised on the ACT SSC E Units as a course and as W Units 
where a student does not achieve competencies nurtures a context that encourages schools, 
employers, and RTOs to collaborate and support the student to meet the demands of an 
ASbA and the minimum requirements of the SSC. 

Schools delivering BSSS courses integrating a VET Training Package will continue to benefit 
from participation in a collaborative and collegial BSSS professional learning community, 
with access to workshops and networking opportunities. From 2024, school-based RTOs 
have the flexibility to deliver a VET qualification independent from the Board and apply for 
recognition on the ACT Senior Secondary Certificate enabling competency-only delivery of 
VET qualifications to continue. 

Moderation 
A function of the Board, as outlined in the BSSS Act 1997, is to develop and implement 
procedures for the moderation of student assessments. Peer reviewed moderation is the 
process of calibrating assessments so that there is comparability of grades either internally 
within a school, or externally across all colleges and sectors. 

The integrity of the ACT Senior Secondary Certificate is reliant on the quality, reliability, and 
validity of assessment data across ACT senior secondary schools. Moderation processes are 
intended to achieve the comparability that is necessary to maintain that integrity. 

The moderation process takes place twice a year in early March and August. On each day 
presentations of students' work in all subject areas are reviewed. In March, the work from 
year 11 semester 2 is reviewed and in August, the work from year 12 semester 1 is reviewed. 
For Moderation Day 2 (2022), 1,309 presentations were reviewed and there was 97.1% 
overall grade agreement. For Moderation Day 1 (2023), 1,302 presentations were reviewed 
and there was 93.3% overall grade agreement. 

The period 2022-23 was a year of implementing innovations in system moderation. 
The Board is committed to working in partnership with schools to ensure that all students 
receive their learning entitlement – i.e., the commitment to preparing students for life, 
work, and further education. This year, the Board introduced the System Moderation 
Reporting Tool. This tool provides school leadership with a rating on the level of risk to 
student learning entitlement at their school against system expectations. 

The System Moderation School Compliance Tool focusses of strengthening system 
moderation. The objective is to ensure that system moderation supports accountability and 
guides improvement – that all schools are recognised and supported for provision of a 
learning environment that enables achievement for all students. 
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At System Moderation Day 1 2023, the BSSS trialled the implementation of the BSSS System 
Moderation Reporting Tool. Each school received a School Quality Assurance Report. 
This report reflects analysis and feedback provided by the officers of the BSSS and 
ACT senior secondary teachers on the course presentations submitted by schools for review. 

The BSSS System Moderation Reporting Tool includes the following: 

 overall presentation rating 
 validation of the grade assigned to the presentation using the BSSS Achievement 

Standards. 
 quality of assessment using the BSSS Quality Assessment Guidelines (i.e., curriculum 

coverage, feedback on student work, levels of thinking and reliability) 
 provision of materials available to students and evidence to conduct moderation (school 

and system data). 

This report enables schools and the Office of the Board of Senior Secondary Studies to 
identify risk and repeated issues. 

The BSSS will: 

 monitor presentation ratings 
 identify schools that may require support 
 implement accountability strategies for ongoing issues. 

In 2022-23, the Office of the Board of Senior Secondary Studies (OBSSS) delivered a suite of 
synchronous and asynchronous professional learning workshops designed to support 
teachers delivering of curriculum and meeting BSSS policies and procedures. 

These workshops include: 

 Introduction to the BSSS for teachers new to the ACT 
 Introduction to Artificial Intelligence for teachers 
 Designing a Program of Learning 
 Rubric writing workshop 
 Designing a Program of Learning 
 Curriculum Planning – the Arts 
 Curriculum Planning – Languages 
 Curriculum Planning – Humanities and Social Sciences 
 Curriculum Planning – Mathematics 
 Curriculum Planning – English 
 School Based Meshing and Moderation Workshop 
 Engaging ACS for Excellence 
 Designing Assessment to Assess Thinking including the ACT Scaling Test (AST) 
 Surveying Scaling 
 Leading assessment in your school 
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 Quality Assessment Guidelines. 

To further support teachers, the Board developed and implemented the BSSS Ethical 
Research Guidelines. The BSSS Ethical Research Principles and Guidelines were developed to 
support students and teachers who undertake human research. That is, inquiry tasks and 
self-directed projects which involve other people as the subjects of their research. 
These principles and guidelines will assist teachers and students to develop ethical questions 
and methodologies and mitigate risks to the wellbeing and safety of students and 
participants. 

Year 12 Outcomes 2022 
Key points: 

 The Board supplies data to ACT education providers for system improvement 
 Percentage of certificate completions re-bounded slightly from 2021 
 Design and Technology, and Biology are experiencing upward trends in enrolments while 

Languages and Art/Photography are experiencing downward trends 
 While the number of units completed by students continues to be in excess of the 

minimum requirements, there was a decrease in the average number of units completed 
across the graduating cohort in 2022 

 Number of A grades awarded decreased compared to previous years 
 AST correlation was similar to the long-term average 
 VET certificate completions by school-based RTOs decreased with the number of ASBAs 

and externally delivered VET increasing. 

In 2022, 4,527 students met the requirements for an ACT Senior Secondary Certificate. 
This included 4,347 students enrolled in ACT schools, 69 enrolled in the CIT Pathways College 
and 111 enrolled in international schools. In the ACT, this represented 90.3% of final year 
senior secondary students according to school census numbers as of February 2022 (4,814) 
and 83.8% according to the weighted age population calculation (5,189). 

Of the Senior Secondary Certificate receivers 2,828 students also achieved a Tertiary 
Entrance Statement (TES) and an Australian Tertiary Admission Rank (ATAR). This included 
2,721 students enrolled in ACT schools, 24 students at CIT Pathways and 107 students 
enrolled in overseas schools. In the ACT, this represents 56.0% of year final year senior 
secondary students based on school census numbers as of February 2022 and 52.4% of the 
calculated weighted age population. 

The following table provides the percentage of Senior Secondary Certificate receivers who 
completed a course in the nominated areas. 
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BSSS Table 5: BSSS selected courses on Senior Secondary Certificates 2022  

Course area (s) Number of ACT Senior Secondary 
Certificate Students who 
completed a course from this 
course area 

Percentage of ACT Senior 
Secondary Certificate Students 
who completed a course from this 
course area 

Art/Photography 761 16.8% 

Commerce 1,017 22.5% 

Design/Technology 1,072 23.7% 

Drama 270 6% 

English/ESL 4,527 100% 

Geography/Global/Pol 388 8.6% 

History 670 14.8% 

IT 485 10.7% 

Languages 534 11.8% 

Mathematics 4,238 93.6% 

Media 229 5.1% 

Music 207 4.6% 

Religious Studies 1,232 27.2% 

Science 2,500 55.2% 

Sociology 445 9.8% 

SportsSc/HumanMovt/OutEd 1,400 30.9% 

Source: ACT Board of Senior Secondary Studies  

The awarding of grades is underpinned by the Achievement Standards detailed in 
Frameworks. It is an absolute scale regardless of cohort. Grades are reviewed by peers 
through jurisdictional Moderation Days. 

Figure 1 illustrates the distribution of grades in the 2022 graduating cohort. Grades in this 
figure represent:  

 A-E grades represent the achievement standard attained by a student 
 S grades represent a student who received ‘status’ for a unit due to illness or 

misadventure 
 R grades represent a student who received ‘recognition’ for studies completed in 

another jurisdiction 
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 V grades represent a student who ‘voided’ the unit due to insufficient attendance or 
insufficient provision of assessment work. 

  BSSS Figure 1: BSSS unit grade distribution 2022 graduating cohort  

 

 

 

 

 

 

 

 

 

 

 

Source: ACT Board of Senior Secondary Studies 

The Board recognises and prints vocational certificates on behalf of school-based Recognised 
Training Organisations (RTOs). The Board printed 481 VET Certificates and 972 VET 
Statements of Attainment for final year senior secondary students in ACT schools. 

In addition to VET completed by school-based Recognised Training Organisations (RTOs), the 
ACT Senior Secondary Certificate also recognises VET achievement in Australian School-
Based Apprenticeships (ASBAs) and through external RTOs. In the 2022 graduating cohort, 
351 students participated in ASBAs and 95 students were awarded units for vocational 
achievement from external RTOs. 

Technology Systems 
The latter half of the financial year was a busy time in the development of the Assessment 
and Certification System (ACS). Human resourcing issues external to the office due to    
COVID-19 and non-related technology upgrades caused delays in the development and 
implementation of the moderation and assessment enhancement project over the last few 
years. 

The Office has worked diligently with stakeholders to re-establish momentum in this work, 
now back on track, with significant testing and implementation to take place in the latter 
half of 2023. When implemented these enhancements will make a significant contribution to 
the improvement and quality of service delivery to the Canberra community for students 
and their families, and the day-to-day work of teachers. 
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Community Engagement and Support 
The BSSS has a diverse range of stakeholders, including peak bodies and community 
organisations. The BSSS utilises a mix of qualitative consultation methods including          
face-to-face/online engagement, forums, working parties as well as co-design methodology, 
dependent on the needs of the stakeholder groups and the scope of the work.            
In 2022-23, the launch of teacher and student newsletters facilitated community support; 
these newsletters were written in response to teacher and student feedback asking for a 
‘single source of truth’. Similarly, a renewed approach to social media has seen the Board 
make proactive links with teachers, schools, and students. 

BSSS community engagement also extends to senior secondary students. The BSSS Student 
Forum provides an opportunity for young people to have a voice. This forum consists of 
38 students from 20 ACT senior secondary schools. Student feedback and advice from the 
students was extensive and insightful. In particular. Interest in the digitisation of the 
ACT Scaling Test and development of a dedicated transitions strategy. 

The BSSS proactively establishes partnerships within the ACT community and beyond to 
inform decision making and enhance pathways for all senior secondary students. 

Between the period 2022-23 the BSSS maintained or established a broad range of effective 
partnerships including the following organisations: 

Schools 

Brindabella Christian College Merici College 

Burgmann Anglican School Narrabundah College 

Canberra College Orana Steiner School 

Canberra Girls Grammar School Radford College 

Daramalan College St Clare’s College 

Dickson College St Edmund’s College 

Erindale College St Francis Xavier’s College 

Gungahlin College St John Paul II College 

Galilee School St Mary McKillop College 

Hawker College Trinity Christian School 

Lake Tuggeranong College The Woden School 

Marist College UCSSC, Lake Ginninderra  

Melba Copland Secondary School  
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External Contribution 

ACT Education Directorate Aboriginal and Torres Strait Islander Education 

 Learning and Teaching Policy and Service Design 

Australian Catholic University, Canberra Social Work Discipline, School of Allied Health 

 

Australian National University ANU Extension Program 

 Research School of Psychology 

 School of Art and Design, ANU College of Arts 
and Social Sciences 

 School of Culture, History and Language, College 
of Asia, and the Pacific 

Canberra Institute of Technology School of Hospitality, Culinary and Tourism 

 School of Health, Community and Science 

 School of Children’s Education and Care 

Charles Sturt University - Wagga Wagga School of Social Work and Arts 

Macquarie University Department of Media, Communications, Creative 
Arts, Language and Literature 

University of Canberra Accelerated Pathways Program 

 Faculty of Art and Design 

 School of Business, Faculty of Business, 
Government and Law 

 School of Politics, Economics and Society, Faculty 
of Business, Government and Law 

 Faculty of Education 

The University of New South Wales, Canberra School of Humanities and Social Sciences 

The Australian Defence Force Academy School of Humanities and Social Sciences 

University of Sydney Department of Theatre and Performance 
Studies, Faculty of Arts and Social Sciences 

 School of Education, Faculty of Arts and Social 
Sciences 
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University College London Department of Economics and Centre for 
Economic Policy Research 

Victoria University College of Sport and Exercise Science 

 

Additional partnerships  

Construction Industry Training Council Information Technology Educators ACT (InTEACT) 

ACT Teacher Quality Institute Wodonga TAFE 

National Capital Authority Canberra Theatre 

Tuggeranong Auto Centre Food Ladder 

Capital Recruit   

Aboriginal and Torres Strait Islander Reporting 
ACT Board of Senior Secondary Studies curriculum sets standards to maximise learning 
outcomes for all young Canberrans. The BSSS acknowledges the gap in learning outcomes 
between Aboriginal and Torres Strait Islander students and their non-Indigenous peers. 
It recognises the need for the Curriculum to provide every opportunity possible to ‘close the 
gap’. 
 
Therefore, the BSSS has made provision of curriculum that enables schools to address the 
needs of Aboriginal and Torres Strait Islander students and all students to engage with the 
world’s oldest continuous living cultures. Through BSSS curriculum, students will understand 
that contemporary Aboriginal and Torres Strait Islander communities are strong, resilient, 
rich, and diverse. 
 
BSSS senior secondary curriculum makes provision for Aboriginal and Torres Strait Islander 
students to engage with how they see themselves, their identities, and their cultures. 
The BSSS Indigenous Culture and Language course is an interdisciplinary course drawing on 
disciplines that includes politics, linguistics, psychology, sociology, anthropology, history, and 
the Arts. 
 
BSSS senior secondary curriculum makes provision for all students to engage in 
reconciliation, respect, and recognition of the world’s oldest continuous living cultures. 
All senior secondary courses describe how Aboriginal and Torres Strait Islander Histories and 
Cultures can be promoted in the classroom. The Board seeks to model this with 
commensurate emphasis, including presenting Acknowledgement of Country in language 
where possible, and encouraging teachers to partake in the reciprocal responsibility of caring 
for country through our publications and professional learning. 
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For more information contact: 
 
The Executive Director 
ACT Board of Senior Secondary Studies 
GPO Box 158 
CANBERRA ACT 2601 
(02) 620 57181 
bsssenquiries@act.gov.au  
http://www.bsss.act.gov.au 
 
  

mailto:bsssenquiries@act.gov.au
http://www.bsss.act.gov.au/
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BSSS Appendix A: Sections not covered elsewhere 
in this report  
Section Reporting 

Scrutiny There were no direct implications for the Board 
in Legislative Assembly committee inquiries and 
reports in 2022-23. 

Internal Audit Covered within Directorate report. See section B 
in that report. 

Fraud Prevention Covered within Directorate report. See section B 
in that report. 

Freedom of Information Covered within Directorate report. 

Work Health and Safety Covered within Directorate report. See section B 
in that report. 

Human Resources Management Covered within Directorate report. See section B 
in that report. 

Ecologically Sustainable Development Covered within Directorate report. See section B 
in that report. 

Financial Management Reporting Covered within Directorate report. See section C 
in that report. 

Financial Statements Covered within Directorate report. See section C 
in that report. 

Capital Works Covered within Directorate report. See section C 
in that report. 

Asset Management Covered within Directorate report. See section C 
in that report. 

Government Contracting Covered within Directorate report. See section C 
in that report. 

Statement of Performance Covered within Directorate report. See section C 
in that report. 

Ministerial and Director-General Directions There have been no directions to the Board. 
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BSSS Appendix B:  Compliance Statement 
 
The ACT Board of Senior Secondary Studies Annual Report 2022-23 must comply with the 
Annual Report Directions (the Directions) made under section 8 of the Annual Reports Act. 
The Directions are found at the ACT Legislation Register: www.legislation.act.gov.au 
 
The Compliance Statement indicates the subsections, under Part 2 A-C of the Directions, 
which are applicable to the ACT Board of Senior Secondary Studies and the location of 
information that satisfies these requirements: 

Part 1 Directions Overview 
The requirements under Part 1 of the Directions relate to the purpose, timing and 
distribution, and records keeping of annual reports. The Annual Report 2022-23 complies 
with all subsections of Part 1 under the Directions. 
 
To meet Section 15 Feedback, Part 1 of the Directions, contact details for the ACT Board of 
Senior Secondary Studies are provided within the Annual Report 2022-23 to provide readers 
with the opportunity to provide feedback. 

Part 2 Reporting Entity Annual Report Requirements 
The requirements within Part 2 of the Directions are mandatory for all reporting entities and 
the ACT Board of Senior Secondary Studies complies with all subsections. The information 
that satisfies the requirements of Part 2 is found in the Annual Report 2022-23 as follows: 
 
A. Transmittal Certificate see page 432  
B. Organisational Overview and Performance, inclusive of all subsections, see page 433   

to 451 
C. Financial Management Reporting, inclusive of all subsections, these are covered in 

the Education Directorate’s Annual Report. 

Part 3 Reporting by Exception 
The ACT Board of Senior Secondary Studies has nil information to report by exception under 
Part 3 of the Directions for the 2022-23 reporting year. 

Part 4 Directorate and Public Sector Body Specific Annual 
Report Requirements 
The following subsections of Part 4 of the 2023 Directions are not applicable to the ACT 
Board of Senior Secondary Studies and can be found within the Annual Report 2022-23: 
 Ministerial and Director-General Directions, see page 452. 

  

http://www.legislation.act.gov.au/
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Part 5 Whole of Government Annual Reporting 
All subsections of Part 5 of the Directions apply to the ACT Board of Senior Secondary 
Studies. Consistent with the Directions, the information satisfying these requirements is 
reported in the one place for all ACT Public Service directorates, as follows: 
 Bushfire Risk Management, see the annual report of the Justice and Community Safety 

Directorate 
 Human Rights, see the annual report of the Justice and Community Safety Directorate 
 Legal Services Directions, see the annual report of the Justice and Community Safety 

Directorate 
 Public Sector Standards and Workforce Profile, see the annual State of the Service Report 
 Territory Records see the annual report of Chief Minister, Treasury and Economic, 

Development Directorate and 
 Human Rights Reporting, the Board of Senior Secondary Studies is included in the 

Education Directorate response. 
 
ACT Public Service Directorate annual reports are found at the following web address: 
http://www.cmd.act.gov.au/open_government/report/annual_reports 
 
 
  

http://www.cmd.act.gov.au/open_government/report/annual_reports
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BSSS Appendix C: Institutions delivering Board 
certificated courses 
Government Colleges 

Canberra College  Lake Tuggeranong College 

Dickson College Melba Copland Secondary School 

Erindale College Narrabundah College 

Gungahlin College The Woden School 

Hawker College University of Canberra Senior Secondary College 
Lake Ginninderra 

 

Non-Government Colleges 

Brindabella Christian College Radford College 

Burgmann Anglican School St Clare’s College 

Canberra Girls Grammar Schools St Edmund’s College 

Daramalan College St Francis Xavier College 

Galilee School St Mary McKillop College 

Marist College Canberra St John Paul II College 

Merici College Trinity Christian School 

Orana Steiner School  

 

Other ACT institutions 

CIT Pathways College 

Australian National University Extension Program 

University of Canberra Accelerate Program 

 

International Schools 

Shanghai Bohua Bilingual School, China 

Sekolah Cita Buana, Indonesia 
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Port Moresby International School, Papua New Guinea 

Kimbe International School, Papua New Guinea 

Lae International School, Papua New Guinea 

International School Suva, Fiji 

 

Specialist Education Providers 

Canberra Academy of Languages 

Spanish Language and Culture Program in Australia 

The Australian School of Contemporary Chinese 

  


