




EDUCATION AND YOUTH OVERVIEW 
As Minister for Education and Youth Affairs you are responsible for: 

 
• Government and non-government schools 
• Schools education 
• Home Education 
• Board of Senior Secondary Studies 
• Teacher Quality Institute 

These portfolio responsibilities are administered through the Education Directorate. 

The Education Act 2004 applies the principle that every child has the right to 
receive a high-quality education and acknowledges the right of parents to 
choose a suitable education environment. 
Canberra schools provide inclusive, accessible, and high-quality education across all 
sectors. 

 
 
 

INDEX



INDEX



DELIVERING ON YOUR PRIORITIES 
You have committed to the Future of Education – an inclusive, equitable and 
high-quality education system that recognises the rights of every child and 
young person to learn and benefit from the life opportunities that education 
brings. You have acknowledged that every child’s learning journey starts at birth 
and is influenced by a range of factors that should not be a barrier to learning. 

Regardless of background, or individual differences, all children and 
young people should be supported to reach their full potential in a 
supportive and welcoming school community. 
Choices and pathways from school will be supported through 
both Education and Community Services Directorates. 

You have committed to learning pathways that set children and young people 
up for success as adults, including through a focus on inclusion, wellbeing, 
personalisation, and community partnerships. You have also committed to 
empowering teachers to design learning around the needs and aspirations of 
each child and young person and recognise the critical role that teachers play 
in achieving educational outcomes from early childhood through to senior 
secondary studies and beyond. 

The significant investment in school upgrades and new schools that form part of 
the ACT Government election commitments will support broader policy 
objectives – specifically around climate change and economic recovery – while 
ensuring ACT Public School students have access to modern facilities that 
encourage learning and belonging within inclusive school environments. This also 
includes your election commitments to increase the number of teachers and 
school support staff to meet the needs of a growing community. 
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EARLY CHILDHOOD DEVELOPMENT OVERVIEW 
As Minister for Early Childhood Development you are responsible for: 

• Early childhood development and education, including: 
o early childhood education and care regulated services; 
o preschool programs; and 
o Koori preschool programs. 

These portfolio responsibilities are administered through the Education Directorate. 

Set up for Success: ACT Early Childhood Strategy 

We will support you to deliver your priorities through the implementation of the 
Set up for Success: ACT Early Childhood Strategy. 

Quality early childhood education has the power to bridge inequities and ensure all 
children get the best start to life. Your commitment to early childhood education is 
outlined in Set up for Success: ACT Early Childhood Strategy, a commitment that 
acknowledges that every child has a story and that by working together for 
children, the Government and community partners can ensure a fair start for every 
child. 

This includes continuing to roll out free quality early childhood education for 3-
year-olds with a commitment to one day a week for all 3-year-olds during the 
tenth assembly. This commitment complements and leverages the full range of 
early childhood initiatives outlined in Set up for Success: ACT Early Childhood 
Strategy. 
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Portfolio/s: Education and Youth Affairs 

Deputy Chief Minister 

Teacher Librarian Scholarships 
  2020-21 

$’000 
2021-22 

$’000 
2022-23 

$’000 
2023-24 

$’000 
Total 
$’000 

Expenses 222 222 222 222 888 
Net Expenses 222 222 222 222 888 

 

Initiative description 

The Government will provide funding for a Master of Education (teacher librarian) scholarships. This 
initiative will support 10 full-time scholarships per year until 2024. The scholarships will help support 
future growth in the number of teacher librarians. 

Election Commitment / Parliamentary Agreement details 

This initiative is supported by a 2020 Election commitment. 

Key deliverables and timetable 

Teacher librarian scholarships are being made available to ACT public school teachers from early 
2021.  

An application process has been developed to align with other teacher scholarship programs already 
available to assist with professional learning and development for ACT public school teachers. An 
initial round of applications for the Master of Education (teacher librarian) is anticipated to close in 
late February.  

A maximum of $22,000.00 will be allowed for each successful applicant to study for a Master of 
Education (teacher librarian) through an accredited university. Teachers will be able to choose their 
educational institution in accordance with the scholarship guidelines. A maximum of 10 scholarship 
places will be awarded per year, over a four year period. 

Previous Funding Provided / Project development details  

This commitment supports the election commitment to recruitment of an additional 25 teacher 
librarians by the end of this term of Government. These scholarships will assist in building the 
appropriate capability within our teaching workforce. 

There are currently 33 full time teacher librarians across our schools. The commitment to 
scholarships and to increasing teacher librarians will assist in ensuring more schools have access to 
these important resources. 

Teacher librarians play a crucial role in a school and can be used in many different ways, in 
supporting research, improving literacy and in supporting digital skills. Schools have flexibility to best 
utilise these skills and tailoring support to meet the needs of the school and individual students.  
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Portfolio/s: Education and Youth Affairs 

Deputy Chief Minister 

Office of the Coordinator General for the Whole of Government (Non-Health 
Response to COVID-19) 

2020-21 Budget Policy Decision 
  2020-21 

$’000 
2021-22 

$’000 
2022-23 

$’000 
2023-24 

$’000 
Total 
$’000 

Expenses -153 - - - -153 
Net Expenses -153 - - - -153 

 

Initiative description 

The Government has established the Office of Coordinator-General for whole of government 
(non-health) response to COVID-19 to assist in coordinating non-health related processes and 
actions in response to the COVID-19 emergency.  The cost of this initiative will be met by all 
Directorates. 

Election Commitment / Parliamentary Agreement details 

Not applicable. 

Key deliverables and timetable 

The Directorate does not have any key deliverables or timeframes associated with this initiative. This 
is the Directorate’s contribution to the whole of government COVID function.  All ACT Government 
Directorates support and benefit from the Office of the Coordinator General, which ensures 
coordination of the COVID response for the benefit of ACT residents.  

Previous Funding Provided / Project development details  

Not applicable. 

 

See 01.03. COVID-19 Public Health Response, 01.10. Continuing Government Services – 
Compensating for Loss of Own-Source Revenue due to COVID-19 and 01.19. Response to COVID 19 - 
Investment and Expenditure for related information. 
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Portfolio/s: Education and Youth Affairs 

Deputy Chief Minister 
COVID-19 Public Health Response 

2020-21 Budget Policy Decision 
  2020-21 

$’000 
2021-22 

$’000 
2022-23 

$’000 
2023-24 

$’000 
Total 
$’000 

Expenses 2,081 - - - 2,081 
Offset -1,551 - - - -1,551 
Net Expenses 530 - - - 530 

Note: The Commonwealth Government are providing financial assistance of up to $2.082 million in 2020-21 for this 
initiative through the current COVID National Partnership Agreement. 

Initiative description 

The Government will continue to support the COVID-19 response through the next phase of the 
pandemic in the coming 12 months. This initiative will continue to support a whole of government 
response to the health emergency, and will assist in minimising the risk associated with COVID-19 
transmission in the ACT. 

For the Education Directorate, this initiative will provide additional cleaning services in ACT public 
schools, including the provision of additional cleaning supplies, such as hand sanitiser.  The increased 
cleaning services and supplies will ensure that recommendations made by the Chief Health Officer in 
relation to cleaning of Education Directorate facilities are met, and that students, staff and other 
users of the facilities (such as hirers of school facilities) are kept safe.   

An offset of $1.551 million is required to be achieved by the Directorate.  The offset was a budget 
decision of government.  The offset will be factored into the Directorate’s 2020-21 budget.   

Election Commitment / Parliamentary Agreement details 

Not applicable. 

Key deliverables and timetable 

One-year funding only. The additional funding provided by Government will allow for an additional 
four hours of day cleaning per day per school, which is consistent with current recommendations 
made by the Chief Health Officer and will be implemented from the commencement of Term 1 2021.  
Funding is available for 2020-21 only, and the requirement for the addition cleaning services will be 
re-assessed in Term 2 2021 based on recommendations from the Chief Health Officer, with any 
additional funding required to by sought through the 2021-22 Budget.  

Previous Funding Provided / Project development details  

Not applicable. 

Key Information 

$7.7m relating to Jobs for Canberrans program, which provided funding for up to 90 School 
maintenance and repairs officers, and along with funding for up to 140 School Cleaning staff to 
conduct enhanced cleaning during school operational hours. 
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Portfolio/s: Early Childhood Development 

Deputy Chief Minister 

ACT Early Childhood Strategy – Building on the 2019-20 Foundation 

2020-21 Budget Policy Decision 
  2020-21 

$’000 
2021-22 

$’000 
2022-23 

$’000 
2023-24 

$’000 
Total 
$’000 

Second Appropriation      
Expenses 980 1,661 1,734 1,806 6,181 
Offset – Expenses – Provision -980 -1,661 -1,734 -1,806 -6,181 
2020-21 Budget Policy Decision      
Expense 402 817 842 867 2,928 
Offset – Expenses -402 -817 -842 -867 -2,928 
Net Expenses - - - - - 

 

Initiative description 

The Government will increase the number of 3 year-old preschool places offered to 500 (this is the 
second appropriation funding) and the number of weeks offered to priority families accessing early 
childhood for three-year olds, from 40 to 48 weeks per year (budget policy decision). This increase 
will align with the annual operating period of most ACT early childhood education and care 
providers.  

The expansion will be funded through the reinvestment of funds associated with the National 
Schools Reform Agreement. 

Election Commitment / Parliamentary Agreement details 

Yes – This initiative continues to support the ACT Government’s ongoing commitments to develop 
an ACT Early Childhood Strategy per election commitment EC LAB 023. 

Key deliverables and timetable 

Evaluation of the implementation of the first phase of the three year-old initiative is currently 
underway. This is an onoing initiative to deliver three year old preschool in the ACT. 

Previous Funding Provided / Project development details  

This budget proposal builds on the 2019-20 initiative to deliver the quality early childhood education 
for three year-olds initiative, as a part of the ACT Early Childhood Strategy (EC LAB 030 (CAB16/39)), 
including increasing the number of places for priority children to 500, providing community 
coordinator positions to support warm referrals for priority families, and supporting education and 
care services to embed quality educational programs and practice.  
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Portfolio/s: Education and Youth Affairs 

Deputy Chief Minister 

Schools for our Growing City – North Gungahlin Primary School 

2020-21 Budget Policy Decision 
 2019-20 

$’000 
2020-21 

$’000 
2021-22 

$’000 
2022-23 

$’000 
2023-24 

$’000 
Total 
$’000 

Capital - NFP NFP NFP NFP NFP 
Net Capital - NFP NFP NFP NFP NFP 
Depreciation - - - - - - 
Associated Expenses - 1,000 - - - - 
Total Expenses - 1,000 - - - - 
NFP – Not for Publication to ensure competitive tender processes. 

Initiative description 

The Government will fund the expansion of Margaret Hendry School to accommodate expected 
future enrolment growth in the North Gungahlin area. 

The capital cost of this initiative has been withheld in order to secure value for money when the 
Government approaches the market. 

The associated expenses will provide for master planning and tender-ready design work for the site 
including due diligence. The work will commence in 2021, for completion and delivery ready for the 
2023 school year.  

Election Commitment / Parliamentary Agreement details 

Yes – the new school is a 2020 Election commitment and is included in the Parliamentary 
Agreement. 

Key deliverables and timetable 

Construction on the new school will commence in the 2021-22 financial year with the school to open 
for the 2023 school year. 

The project will provide permanent expansion of Margaret Hendry School for up to 600 students. 

Previous Funding Provided / Project development details 

Not Applicable.  

 

INDEX



ANNUAL REPORT HEARING BRIEF 
 

Cleared as complete and accurate: 19/02/2021  
Cleared for public release by: Director-General Ext: 59158 
Contact Officer name: Lynette Daly Ext: 52685 
Lead Directorate: Education  
TRIM Ref:  FILE2021/565  

 

Portfolio/s: Education and Youth Affairs 

Deputy Chief Minister 

Schools for our Growing City – North Gungahlin High School 

2020-21 Budget Policy Decision 
 2019-20 

$’000 
2020-21 

$’000 
2021-22 

$’000 
2022-23 

$’000 
2023-24 

$’000 
Total 
$’000 

Capital - NFP NFP NFP NFP NFP 
Net Capital - NFP NFP NFP NFP NFP 
Depreciation - - - - - - 
Associated Expenses - 2,000 - - - - 
Total Expenses - 2,000 - - - - 
NFP – Not for Publication to ensure competitive tender processes. 

Initiative description (as per budget papers) 

The Government will commence works in preparation for a new high school in Taylor. The initial 
funding will provide for site investigations, master planning and tender-ready design works to be 
undertaken in 2021 to deliver the high school by 2024. 

The new high school will provide 800 permanent places (and potential for up to 1,000 places) for 
Year 7 to Year 10 and provide additional enrolment capacity in the North Gungahlin region. 

The capital cost of this initiative has been withheld in order to secure value for money when the 
Government approaches the market. 

Election Commitment / Parliamentary Agreement details 

Yes – the new school is a 2020 Election commitment and is included in the Parliamentary 
Agreement. 

Key deliverables and timetable 

Construction on the new school will commence in the 2022-23 financial year with the school to 
open for the 2024 school year. 

Previous Funding Provided / Project development details 

Not Applicable.  
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Portfolio/s: Education and Youth Affairs 

Deputy Chief Minister 

Schools for our Growing City – Kenny High School 

2020-21 Budget Policy Decision 
  

2020-21 
$’000 

2021-22 
$’000 

2022-23 
$’000 

2023-24 
$’000 

Total 
$’000 

Capital 1,500 33,674 46,726 4,000 85,900 
Depreciation - - 859 1,718 2,577 
Associated Expenses - 195 3,565 4,034 7,794 
Net Expenses - 195 4,424 5,752 10,371 

Note – the expense funding provides for the operational costs of the school including core staffing, cleaning and other 
operational costs. 

Initiative description (as per budget papers) 

The Government will design and construct a new Year 7 to 10 high school in the suburb of Kenny 
(East Gungahlin). The school will be completed at the end of 2022, in readiness for the school 
opening at the start of the 2023 school year. The school will have an initial capacity of 800 student 
places, with the potential to expand the capacity to 1,000 students.  

Note – funding was received for this initiative through the 2019-20 2nd Appropriation and the 
2020-21 Budget.  The table at the bottom of the details the breakdown.   

Election Commitment / Parliamentary Agreement details 

Yes – the Parliamentary Agreement identifies construction will commence on a new high school in 
Kenny. 

Key deliverables and timetable 

The school is scheduled to open for the start of the of the 2023 school year.  Construction will be 
undertaken from 2021 to 2023.  

Previous Funding Provided / Project development details  

Additional recurrent funding of $0.5 million was provided to the Education Directorate through the 
2019-20 Budget for feasibility and design work associated with the new school.  In addition, a further 
$1.5 million was provided to the Transport Canberra and City Services Directorate to assist with 
planning, infrastructure studies and concept design for associated roadworks.   
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2020-21 Budget Initiative Funding 

Recurrent funding (associated expenses) provides for the operational costs of the school including 
core staffing, cleaning and other operational costs. 

The additional capital funding of $13.410 million has been provided due to a change in the site and 
a number of other uncertainties related to the construction. 
 

 
 
 
  2020-21 

$’000 
2021-22 

$’000 
2022-23 

$’000 
2023-24 

$’000 
Total 
$’000 

Capital - - 13,410 - 13,410 
Depreciation - - 859 1,718 2,577 
Associated Expenses - 195 3,565 4,034 7,794 
Net Expenses - 195 4,424 5,752 10,371 

 

2020-21 2nd Apropriation Funding 
  

2020-21 
$’000 

2021-22 
$’000 

2022-23 
$’000 

2023-24 
$’000 

Total 
$’000 

Capital 1,500 33,674 33,316 4,000 72,490 
Depreciation - - - - - 
Associated Expenses - - - - - 
Net Expenses - - - - - 
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Portfolio/s: Education and Youth Affairs 

Deputy Chief Minister 

Supporting Vulnerable Students 

Second Appropriation 
  2019-20 

$’000 
2020-21 

$’000 
2021-22 

$’000 
2022-23 

$’000 
2023-24 

$’000 
Total 
$’000 

Expenses - 2,537 - - - 2,537 
Net Expenses - 2,537 - - - 2,537 
 

Initiative description 

The Government will continue to fund supporting vulnerable students to address a range of 
stressors experienced by children, young people and their families.  

Election Commitment / Parliamentary Agreement details 

N/A. 

Key deliverables and timetable 

The program will be delivered in 2020-21.  The program is already in place and therefore the funding 
will be allocated in line with the existing program structure.   

Previous Funding Provided / Project development details  

This initiative is partly continuing the 2019-20 Budget initiative ‘Ensuring teachers and school staff 
are safe at work’. 

Additional information 

Funding to support vulnerable students was made available from 1 July 2020.  

The two funding components are: 

1) Support for vulnerable or disengaged students:  
a. Strengthen the Muliyan program by continuing and extending the program at the 

southside campus to support up to 30 students.  
b. Establishment of an Aboriginal and Torres Strait Islander Enrichment Centre for 

students at risk of disengaging or disconnecting with education.  
2) Prevention of occupational violence through the continuation of funding for two positions 

critical to the Education Directorate’s management and mitigation of occupational violence, 
and support for complex case management in ACT public schools. 
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Portfolio/s: Education and Youth Affairs 

Deputy Chief Minister 

More Support for Families and Inclusion – Implementing the Commonwealth 
Redress Scheme for Institutional Child and Sexual Abuse 

2nd Appropriation 
  2019-20 

$’000 
2020-21 

$’000 
2021-22 

$’000 
2022-23 

$’000 
2023-24 

$’000 
Total 
$’000 

Expenses - 157 - - - 157 
Net Expenses - 157 - - - 157 
 

Initiative description 

This initiative is the continuation of the 2018-19 Budget initiave.  As part of the Commonwealth 
Redress Scheme, the ACT Government will provide support to eligible survivors of abuse in 
Government institutions through a redress payment, counselling and psychological care, and a direct 
personal response.  This is a cross agency initiative. 

The funding for the Education Directorate supports employment of a Senior Officer Grade C to 
provide administrative support for this work. 

Election Commitment / Parliamentary Agreement details 

Not applicable. 

Key deliverables and timetable 

The 10-year National Redress Scheme for Institutional Child Sexual Abuse (the Scheme) commenced 
on 1 July 2018, and the ACT Government joined the Scheme from this date. 

Previous Funding Provided / Project development details  

The 2018-19 Budget provided $2.806m over two years to the Justice and Community Safety, 
Community Services, Education and Health directorates for administrative costs associated with 
meeting the first two years of the ACT Government’s obligations under the scheme. 

INDEX



ANNUAL REPORT HEARING BRIEF 
 

Cleared as complete and accurate: 19/02/2021  
Cleared for public release by: Director-General Ext: 59158 
Contact Officer name: Lynette Daly Ext: 52685 
Lead Directorate: Education  
TRIM Ref:  FILE2021/565  

 

Portfolio/s: Education and Youth Affairs 

Deputy Chief Minister 

Continuing Government Services – Compensating for Loss of Own-Source 
Revenue due to COVID-19 

2nd Appropriation 
  2019-20 

$’000 
2020-21 

$’000 
2021-22 

$’000 
2022-23 

$’000 
2023-24 

$’000 
Total 
$’000 

Expenses 1,249 - - - - 1,249 
Net Expenses 1,249 - - - - 1,249 
 

Initiative description 

Through the second appropriation, the Government provided funding to continue government 
services by compensating loss of own source revenue due to the COVID-19 Pandemic.  The loss of 
own source revenue primarily includes waiving of fees, such as hire of facilities fees and Children’s 
Education and Care Assurance licence fees.  Fees have been waived until 31 March 2021 in line with 
ACT Government Direction. 

Principals currently have discretion to waive fees for community hirers under the current policy. 

Note – this initiative was funded through the 2nd Appropriation and relates to the 2019-20 financial 
year.  All other initiatives funded through the 2nd Appropriation provide funding in 2020-21 and/or 
the forward years.  

Election Commitment / Parliamentary Agreement details 

Not applicable. 

Key deliverables and timetable 

This is one-off funding to compensate the Education Directorate for the loss of own source revenue 
due to the COVID-19 Pandemic.  There are no key deliverables associated with this initiative.  
Funding was available from 1 July 2019. 

$2.3m in support to the community by waiving school hire fees for community users, along with 
waiving of registration fees for 2020 for childcare providers. 

Previous Funding Provided / Project development details  

Not applicable. 
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Portfolio/s: Education and Youth Affairs 

Deputy Chief Minister 

Better Government – Supporting the Freedom of Information Act 2016 

2nd Appropriation 
  2020-21 

$’000 
2021-22 

$’000 
2022-23 

$’000 
2023-24 

$’000 
Total 
$’000 

Expenses 156 - - - 156 
Net Expenses 156 - - - 156 

 

Initiative description 

The Government will continue to fund sustainable capacity to support compliance with the Freedom 
of Information Act 2016 and promote the objective of increased government transparency and 
accountability. 

The funding supports employment of a Senior Officer Grade C to assist with this initiative. 

Election Commitment / Parliamentary Agreement details 

Not applicable. 

Key deliverables and timetable 

This initiative is lead by the Justice and Community Services Directorate. The initiative initially 
commenced in January 2018.  A review was undertaken in 2018-19 to determine the ongoing 
requirements of this service. Building on existing funding, this initiative enables directorates to 
continue to meet their base obligations under the Act and fulfil this objective during 2020-21. 

Structures are already in place to operate the program.  Funding will be utilised for the continuation 
of the program in 2020-21.  Consideration regarding further extension of the program will be 
undertaken as part of the 2021-22 budget. 

Previous Funding Provided / Project development details  

Initially funded through the 2017-18 Budget, this initiative builds on existing funding to enable 
directorates to continue to meet their base obligations under the Act and fulfil this objective during 
2020-21. 
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Portfolio/s: Education and Youth Affairs 

Deputy Chief Minister 

Additional Teachers and Equitable Funding for all Students – Government 
School Enrolment Adjustment  

2nd Appropriation 
  2020-21 

$’000 
2021-22 

$’000 
2022-23 

$’000 
2023-24 

$’000 
Total 
$’000 

Expenses 10,432 10,744 11,066 11,399 43,641 
Net Expenses 10,432 10,744 11,066 11,399 43,641 

 

Initiative description 

The Government will continue to provide equitable, consistent and sustainable resourcing for 
changes in student enrolments in public schools, ensuring funding is provided for growth associated 
with students with a disability, Aboriginal and Torres Strait Islander students and other high needs 
students. 

This initiative provides teaching resources to meet the demand of increased students in public 
schools.  The funding will provide for the equivalent of around 55 FTE teachers in mainstream 
schools as well as significant additional resources to assist students with high needs. 

Election Commitment / Parliamentary Agreement details 

Yes – this initiative links to the ACT Government 2016 Election Commitment regarding Gonski needs 
based funding – committing to ongoing support to meet the needs of students with disability. 

Key deliverables and timetable 

This is ongoing funding.  The funding will be incorporated into the annual budget for schools. 

Previous Funding Provided / Project development details  

Yes – annual technical adjustment for enrolment growth. 
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Portfolio/s: Education and Youth Affairs 

Deputy Chief Minister 

Modular Learning Centres 

2020-21 2nd Appropriation 
 2019-20 

$’000 
2020-21 

$’000 
2021-22 

$’000 
2022-23 

$’000 
2023-24 

$’000 
Total 
$’000 

Capital - 17,082 - - - 17,082 
Net Capital - 17,082 - - - 17,082 
Depreciation - 854 1,708 1,708 1,708 5,978 
Associated Expenses - - 427 854 854 2,135 
Total Expenses - 854 2,135 2,562 2,562 8,113 
 
Initiative description 

The Initiative provides for the procurement and installation of relocatable Modular Learning 
Centres at schools requiring additional capacity.  The additional school capacity is required 
to meet unexpected increased enrolments from nearby residential developments and/or 
changing demographics in the region and/or to meet the classroom size constraints, agreed 
in the Enterprise Agreement for teaching staff, with the Australian Education Union.  
Modular Learning Centres may also be placed at schools to minimise disruption to learning 
activities, whilst construction activity occurs at the school. 

Under this Initiative, 13 relocatable Modular Learning Centres (equivalent to 26 
classrooms) will be provided at 11 schools across Canberra.   

The provision of Modular Learning Centres is an important way that the Directorate 
responds quickly and flexibly to changes in enrolment demand, to meet short-term peaks in 
school enrolments and medium-term transient enrolment pressures, whilst also allowing 
time to plan and deliver a permanent response, if sustained enrolment growth is 
anticipated. 

The provision of the relocatable Modular Learning Centres will also reduce the need for any 
of the schools to reduce their curriculum offerings and will ensure the schools are able to 
adequately accommodate students with higher support needs.  That is, schools with very 
high utilisation rates may be constrained in accommodating students with higher support 
needs.   

Importantly, the provision of the Modular Learning Centres will also provide time for the 
Directorate to plan and deliver more permanent responses to enrolment pressures at 
schools across the ACT (particularly in regions of high growth), if this is required. 

Election Commitment / Parliamentary Agreement details 

Funding for additional temporary capacity at a range of schools was included on the 
Directorate’s urgent and critical list of works to be undertaken. 
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Key deliverables and timetable 

Site investigations, scoping and design has been undertaken and procurement of the 
Modular Learning Centres is underway.  Due to the expected surge in market demand for 
relocatable Modular Learning Centres across a number of other jurisdictions, that may 
impact availability and delivery of the Learning Centres, procurement has been progressed.  

Installation of the Modular Learning Centres is planned over the remainder of the year.   

To minimise the disruption to school operations, it is preferable that the Modular Learning 
Centres be installed during school holidays.  

Previous Funding Provided / Project development details  

Funding of $8.5 million for the provision of relocatable temporary Modular Learning Centres 
was provided in 2019-20 and has been regularly provided in the past to: 
• meet peak enrolment demand at schools, as schools are built to meet the long-term 

enrolment demand; 
• provide accommodation for unanticipated medium-term growth in enrolments; and  
• temporarily accommodate students whilst schools undergo upgrading, refurbishment 

and/or expansion. 
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Portfolio/s: Education and Youth Affairs 

Deputy Chief Minister 

Technology Enabled Learning 

2020-21 2nd Appropriation 
 2019-20 

$’000 
2020-21 

$’000 
2021-22 

$’000 
2022-23 

$’000 
2023-24 

$’000 
Total 
$’000 

Capital - 7,286 - - - 7,286 
Net Capital - 7,286 - - - 7,286 
Depreciation - 1,214 2,429 2,429 1,214 7,286 
Associated Expenses - - - - - - 
Total Expenses - 1,214 2,429 2,429 1,214 7,286 
 

Initiative description 

This initiative provides funding for the one year continuation of the Technology Enabled Learning 
Program. The initiative provides a personal device to all secondary students from year 7 to year 12.  

Election Commitment / Parliamentary Agreement details 

Yes – the continuation of the Technology Enabled Learning Program was a 2020 Election 
commitment. The original program was also an Election commitment made as part of the 2016 
Election. The program is also identified in the Parliamentary Agreement. 

Key deliverables and timetable 

The Chromebooks will be purchased and provided to students for the commencement of the 2021 
school year. 

Previous Funding Provided / Project development details  

Funding was provided for the first three years of this program through the 2017-18 
2nd Appropriation. 

In February 2021, 3000 devices are being provided to new secondary students in ACT public schools.  

10,000 devices will be provided as part of a refresh program during the first half of the 2021 school 
year. 
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Portfolio/s: Education and Youth Affairs 

Deputy Chief Minister 

North Gungahlin Investment – Amaroo School Expansion 

2nd Appropriation 
 2019-20 

$’000 
2020-21 

$’000 
2021-22 

$’000 
2022-23 

$’000 
2023-24 

$’000 
Total 
$’000 

Capital - 2,000 10,730 - - 12,730 
Net Capital - 2,000 10,730 - - 12,730 
Depreciation - 12 131 239 239 621 
Associated Expenses - - - - - - 
Total Expenses - 12 131 239 239 621 
 
Initiative description 

The Initiative provides for the expansion of Amaroo School Year 7 – 10 Senior Campus by up to 200 
places due to the higher than expected enrolment demand for high school places in Gungahlin.  In 
2021 Amaroo High School is at capacity.   

The expansion will provide additional general learning and specialist learning areas, including 
Electronics, Robotics, Art, Dance, Drama and Food technology.  The expansion of the school will also 
assist in improving the amenity and teaching and learning environment at the school, particularly 
through better aligning the functional areas for the high school and primary school areas into more 
discrete campuses and improving and expanding the outdoor learning and play areas. 

Design and construction of the school expansion will occur over 2021 to enable the learning spaces 
to be available from the commencement of the 2022 school year. 

Election Commitment / Parliamentary Agreement details 

Expansion of Amaroo School Senior Campus was included on the Directorate’s urgent and critical list 
of projects to be undertaken in 2020-21 due to enrolments exceeding capacity in 2021.  The expansion 
of high school capacity in Gungahlin is outlined as a key investment priority in the Infrastructure Plan 
and is an important part of the Government’s commitment to ensuring students in our community 
have access to school places within their Priority Enrolment Area.   

Key deliverables and timetable 

Design and construction will commence in early 2020-21, with construction to be completed in 
December 2021 to enable the additional learning spaces to be ready for use by the commencement 
of the 2022 school year. 

Previous Funding Provided / Project development details  

Not applicable. 
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Portfolio/s: Education and Youth Affairs 

Local Schools Community Fund (Commonwealth) 
Talking points: 

• Through the Local Schools Community Fund (the Fund), almost $600,000 funding 
was provided to ACT schools for small scale projects. 

• The funded projects included 

o purchase of tools and equipment for use in technology and STEM classes; 

o construction of sensory learning spaces and other infrastructure projects; and 

o installation of air conditioning. 

Key Information 

• All ACT schools received $598,404 in grants through the Fund allocated to 44 schools 
as per the table below. 

Sector No. Schools Grant 

Government 30 $405,620 

Independent 6 $90,584 

Catholic 8 $102,200 

Total 44 $598,404 

• A detailed breakdown of the government school projects is provided in 
Attachment A below including the work undertaken and the value of the grant 
provided. 

Background Information  

• The Commonwealth Government allocated $30.2 million to the Fund in 2019-20. 

• The Fund was an application based process open to all eligible schools (government, 
Catholic and independent) designed to benefit all students and their school by 
contributing to small scale projects and associated costs at the school level. 

• The application period for the Fund was 25 July 2019 to 30 September 2019. 

• This was a one off offering from the Commonwealth, no announcement about the 
continuation of this has been made into 2021.
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Portfolio/s: Education and Youth Affairs 

  

Commonwealth Schooling Resource Standard 
Talking points: 

• ACT Government funding to all public and non-government schools is at or above 
the minimum required levels of 80 percent and 20 percent of the schooling resource 
standard (SRS) respectively. 

• The Commonwealth is transitioning funding to ACT public schools up to 20 percent 
of the SRS by 2023.   

• Commonwealth funding to non-government schools currently funded below 
80 percent of the SRS will transition up to 80 percent by 2023. 

• Commonwealth funding to non-government schools currently funded above 
80 percent of the SRS will transition down to 80 percent by 2029. 

Key Information 

Public Schools 

• Commonwealth funding to ACT public schools is currently below the minimum 
required amount of 20 percent of the SRS.  The Commonwealth Government will 
transition funding to ACT public schools up to 20 percent of the Schooling Resource 
Standard (SRS) by 2023.  In 2021 funding is estimated to be 18.7 percent of the SRS. 

• ACT Government funding to public schools is currently above the minimum required 
level of 80 percent of the SRS.  For 2019, the most recent available data, ACT funding 
to public schools was 87.48 percent of the SRS. 

Non-Government schools   

• The Commonwealth is transitioning non-government schools that are funded below 
80 percent of the SRS up to 80 percent by 2023.  For non-government schools 
funded above 80 percent of the SRS, the Commonwealth will transition these schools 
down to 80 percent of the SRS by 2029.  

• The ACT Government is transitioning all non-government schools to 20 percent of 
the Commonwealth Schooling Resource Standard by 2023.   
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• The table below provides details of non-government schools transition to 20 percent 
of the SRS by sector.  This information is not publicly available.  

 Proportion of Schooling Resource Standard 
School 2020 2021 2022 2023 
Catholic Systemic Schools 
Independent Schools 

 

All Schools 

• This transition path for both sectors aligns with the Commonwealth Education Act 
2013 and the Bilateral Agreement between the ACT and Commonwealth 
Governments’ signed in December 2018. 

• ACT Government contributions to public and non-government schools is reviewed 
each year through the Section 22A compliance report.   

Background Information  

• In December 2018 the ACT Government signed a bilateral agreement around schools 
funding and reform principles with the Commonwealth. 

• The bilateral agreement makes a commitment to transition government schools to 
their share of Commonwealth funding under the Schooling Resource Standard (SRS) 
by 2023 with non-government schools transitioned by 2029.  This provides long term 
certainty for schools surrounding Commonwealth and Territory funding 
arrangements. 

• The Commonwealth’s funding to ACT public schools is currently lower than 20 per 
cent of the SRS baseline.  However, as they are a minor funding provider to this 
sector, the anticipated annual increases to this sector are relatively small. 

• The Commonwealth’s funding for most ACT non-government schools is currently 
higher than 80 per cent of the SRS baseline for most schools. This position is due to 
historical funding arrangements and the removal of special arrangements for the 
calculation of some ACT non-government schools, capacity, most notably the ACT 
Catholic Systemic Schools.  
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• The SRA funding model is structured around three broad categories: 

o Core Funding which includes per student funding, base funding, and adjustments 
for stages of schooling; 

o Loadings to address needs of key groups; Students with Disability, Students with 
English as an Additional Language or Dialect and Students with low Socio-
Economic Status. 

o Other allocations include Schools Operational Allocation, Continuum of 
Educational Support, Transition and Career Support, Cultural Integrity etc. 

Background Information 

• The SRA is one component of the broader reform agenda set in the Australian 
Government Review of Funding for Schooling Final Report December 2011. 

• Recommendation 8 refers to the development and implementation of a new funding 
model for schools based on, amongst others, the principles of funding in response to 
need, driving broader school reform, transparency and clarity, value for money and 
accountability. 

• The ACT Government signed a National Education Reform Agreement (NERA) with 
the Australian Government in response to the Gonski Review on 30 May 2013. 
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Portfolio: Education and Youth Affairs 

Response to COVID-19 – 2019-20 expenditure and 2020-21 Projections 
Talking points: 

• The Government has provided over $29 million  to ACT public schools and the 
community since the beginning of the COVID-19 Pandemic. 

• The investments and additional expenditure made by the Education Directorate have 
kept students and teachers in ACT public schools safe, while enabling the 
continuation of learning activities through the lockdown period, and the transition 
back to school once it was deemed safe to return. 

• The additional support has also allowed for job security and stimulating economic 
activity through initiatives such as the screwdriver ready program and the Jobs for 
Canberrans program   

• Through additional resourcing provided by Government through budget initiatives 
such as the whole of government COVID-19 Public Health response which provides 
additional day cleaning in schools, the Directorate will continue to support students 
and teachers in the school environment and keep them safe. 

Key Information 

• Since the beginning of the response to the pandemic, the Education Directorate 
spent over $29 million dollars in response to the management of the COVID-19 
pandemic. 

• These investments have included: 

o an additional investment of $7.5 million relating to ‘screwdriver’ ready 
projects that provided improved facilities for schools and supported local 
construction and maintenance contractors and associated businesses within 
the ACT; 

o $7.7m relating to Jobs for Canberrans program, which provided funding for 
up to 90 School maintenance and repairs officers, and along with funding for 
up to 140 School Cleaning staff to conduct enhanced cleaning during school 
operational hour 

o $0.6m to provide additional devices to students and providing Wi-Fi 
connectivity to vulnerable and low-income families. 

o $6.8m relating to the extension of 69 staff on temporary contracts and 
supporting 579 individual vulnerable casual school-based staff who were 
unable to attend work due to health concerns. 

o $2.3m in support to the community by waiving school hire fees for 
community users, along with waiving of registration fees for 2020 for 
childcare providers. 
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o $1.8m in additional cleaning supplies and overtime for cleaners to ensure 
required hygiene standards were maintained in school environments  

o $1.2m relating to the Safe Supervised sites that were established in select 
schools during the lockdown period to allow for supervision of children of 
essential workers. 

• In relation the remainder of 2020-21: 

o The Directorate has additional funding of $0.53m to continue day cleaning 
activities, in line with advice from the Chief Health officer. 

o The Directorate will continue to seek access through the COVID National 
partnership agree for reimbursement of 50% of additional cleaning costs, for 
the duration for the agreement. 

o Wavier of fees for community use of Education Directorate facilities will 
cease from 1 April 2021 in line with whole of government policy. 
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5. The ATSIPP encourages Territory officers to seek quotes from relevant Aboriginal and 
Torres Strait Islander enterprises wherever possible, driving growth in economic 
participation for Aboriginal and Torres Strait Islander enterprises through and 
increase to the Government’s spend with these organisations. 
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Portfolio/s: Education and Youth Affairs 

Annual Report and Notifiable Contracts 
Talking points: 

• In 2019-20, the Directorate conducted 250 procurements for projects to be delivered 
on behalf of the Directorate, with 40% (or 100 procurements) engagement through a 
single select procurement process.  

o Out of the 100 single select contracts, 19 contracts were due to the 
implementation of screwdriver ready projects or a direct response to COVID-
19 for the operational services within schools and the Directorate and 6 
contracts were attributed to school camps or excursions. 

• In 2020-21 financial year to January 2021, the Directorate has conducted 92 
procurements to deliver projects of behalf of the Directorate, with 45% (or 41 
procurements) conducted through a single select procurement process. 

o Out of the 41 single select contracts, 9 procurements can be attributed to 
school camps or excursions and 13 procurements to school upgrades. 

Key Information 

• Refer to Attachment A –2019-20 annual report list of notifiable contracts. 

• Refer to Attachment B – 2020-21 financial year to January 2021 list of notifiable 
contracts. 

• Refer to Attachment C –2019-20 annual report list of single select procurements 

• Refer to Attachment D – 2020-21 financial year to January 2021 annual report list of 
single select procurements. 

• There are circumstances where the Directorate seeks an exemption from the 
procurement threshold rules and directly engages a provider under a single select 
process as the needs are very specific and could not be met though an open tender 
process. For example specific services to met curriculums needs, school camp 
services or specialist training providers. 

Background Information  

• The Annual Report includes agreements entered into from 1 July 2019 to 30 June 
2020 and 1 July 2020 to January 2021 in accordance with Government requirements 
with an estimated total value of $25,000 or more. 

• All procurement processes within the Directorate complied with the procurement 
legislative framework including the Government Procurement Act 2001, Government 
Procurement Regulation 2007 and subordinate guidelines and circulars. The 
procurement selection and management processes are authorised by the 
appropriate delegate within the Directorate. 
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• A notifiable contract is a written contract for a procurement entered into by the 
Territory or a Territory Entity that has a total estimated value of $25,000 (GST 
inclusive) or more. 

• Refer to additional assembly briefings on 01.20. Aboriginal and Torres Strait Islander 
Procurement Policy and 01.22. Procurement activities response to COVID 19. 
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• if you are waiting on final figures DON’T put in ‘dummy’ or ‘estimates’ – rather put in ‘XX’ – 
that way we won’t make a mistake and leave the wrong data in. 

• check what was put in last year’s annual report, and address any “commitments” made for 
2019-20;  

• If something wasn’t achieved or an incident occurred it needs to be reported as well and 
should include what happened and why, and how it was managed or will be managed; 

• unless there is a need to refer to previous years particularly (i.e. don’t do a history lesson) 
the reporting period is from 1 July 2019 to 30 June 2020; 

• use the appropriate language and grammar: 
o tense i.e. if it is about the 2019-20 financial year use the past tense (Education did; 

Education had; was prepared; delivered etc); and 
o don’t use ‘jargons’ or slang; acronyms need to be spelt out first with the 

abbreviation in brackets next to it; the abbreviation can then be used after that.
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2019-20 

Total all projects = 250 

Total Single Select = 100 

% = 40% 

Total contractor for Single Select = 74 
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Portfolio/s: Education and Youth Affairs 

Procurement activities response to COVID-19 
Talking points: 

• The Directorate engaged with 15 providers in contracts to support the operational 
services to ACT public schools and the Directorate in response to COVID-19, with a 
spend of $5.5 million. 

• The engagement of these providers included the support to remote learning and the 
supply of essential hygiene, janitorial and cleaning products to meet schools and the 
Directorate demands. 

Key Information 

• Refer to Attachment A - list of procurement activities. 

Background Information  

• All procurement processes within the Directorate complied with the procurement 
legislative framework including the Government Procurement Act 2001, Government 
Procurement Regulation 2007 and subordinate guidelines and circulars. The 
procurement selection and management processes are authorised by the 
appropriate delegate within the Directorate. 

• This does not include any ICW procurements as they are captured under the 
screwdriver ready projects reported within the Annual Report (p.203-207). 
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Attachment A - Procurement activities in response to COVID19 (excluding ICW) total $5,585,479  

NB. This total only includes $500,000 for Chromebooks as the rest of funding was from within normal BAU activity 

Project Provider Reason for exemption Timeframe Amount (GST 
Inc) 

Psychometrician 
Support for 
COVID-19 
Response 

Australian Council for 
Educational Research 

ACER have delivered similar projects and can 
accommodate the flexibility and cadence required for the 
development of a contingency plan/s and their validation. 
The short planning time related to ensuring BSSS can 
develop a contingency plan/s and their validation, as part 
of our COVID-19 response. The very short implementation 
timeframe has meant the Directorate cannot leverage the 
market by going to select or public tender. 
There is a strong reputational risk to the Territory if the 
Board cannot implement a contingency plan/s for ACT 
senior secondary students. 
There is a strong reputational risk to the Directorate if the 
Board cannot implement a contingency plan/s for its 
students. 

4 May 
2020 to 12 
June 2020 

$61,930.00  

Safe Supervised 
Sites 

1. Communities@Work  
2. OSHClub  
3. YWCA  
4. Community Service 1  
5. Open Circles  

The streamlined, limited approach to market as a result of 
the COVID-19 pandemic is being sought for the following 
reason(s): 

a. the time within which the procurement / contract 
delivery must be completed in order to respond to the 
COVID-19 pandemic prevents compliance with section 
9, and 

b. the procurement will contribute to the creation or 
retention of the workforce in the sector. 

The benefit from the exemption allows for the ACT 
Government to respond efficiently to the COVID-19 
pandemic, supporting the local economy, and this 
outweighs the benefit of compliance with section 9 of the 
Regulation. The reason(s) for this single select 
procurement approach meet(s) international trade 
agreement requirements. 

c. the creation or retention of the workforce in a 
particular sector. 

28 April 
2020 to 30 
May 2020 

$2,200,000 

ContentKeeper 
Mobile for 
protection of 
Students using 
the ACT 
Government 
supplied 
Chromebooks 
on any internet 
connection 

Open Systems Pty Ltd The short planning time related to ensuring our schools 
can run online as part of our COVID-19 response. The very 
short implementation timeframe has meant the 
Directorate cannot leverage the market by going to tender 
for similar products. 
The Directorate (through SSICT) has a current contract 
with Open Systems who have been supplying 
ContentKeeper to provide our existing network filtering for 
devices on SchoolsNet at schools. 
SSICT has provided advice that the existing Contract with 
Open Systems can be leveraged to provide the supply and 
operation of the new instance of ContentKeeper Mobile.  
SSICT have already established a Project Plan to assist in 
the implementation. 

12 months $69,300 

Purchase of 
Google Suite 
Enterprise for 
Education 
Licenses 

Google Australia Google Australia are the only developer of Google 
products in the world. Google have recommended GoT as 
their partner to supply GSEfE licenses. A Single Select 
exemption is required to establish an agreement with GoT. 
It is anticipated that establishing a License Agreement will 
allow the Territory to negotiate significant savings for 

12 months $165,000 
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license costs and have a quick turnaround to provide 
management reporting of Google usage. 

Trauma-
Informed 
Training for the 
ACT’s Early 
Childhood 
Education and 
Care (ECEC) 
Sector. 

Australian Childhood 
Foundation 

Deliver trauma-informed training and practices to the ACT 
ECEC sector. 

2 years $200,000 

The Education 
Directorate 
(Directorate) - 
Schools 
Cleaning 
Services –
Supply of 
Essential 
Hygiene 
Products 

Chemworks As a result of the COVID-19 virus demands on essential 
hygiene, janitorial and cleaning industry products has 
increased. The current whole of government stationary 
suppliers (WIC and COS) have been unable to meet the 
ACT Public School demands. As a result of this the 
Directorate was required to source adequate supplies of 
the essential hygiene products from other suppliers.  
Chemworks Pty Ltd was currently successful in winning a 
public tender with the Directorate to supply cleaning 
industry machinery and consumables. Chemworks have 
been able to source, hold and supply the essential hygiene 
products required for the ACT Public School. 

2 months $328,652 

The Education 
Directorate 
(Directorate) - 
Schools 
Cleaning 
Services –
Supply of Hand 
Sanitiser 

Chemworks As a result of the COVID-19 virus demands on hand 
sanitiser industry products has increased. The current 
whole of government stationary suppliers (WIC and COS) 
have been unable to meet the ACT Public School demands. 
As a result of this the Directorate was required to source 
adequate supplies from other suppliers.  

12 months $996,512 

Case 
management 
for the Schools 
Psychology 
Service – 
Salesforce 
System 
Integrator 

Accenture Accenture is a specialist software integrator, who have 
experience and understanding of the ACT Public Service 
Whole of Government Salesforce platform setup, therefore 
do not require additional time and cost to understand our 
platform, security and governance requirements.   

12 months $361,071 

Screencastify 
Unlimited 

Screencastify LLC of Chicago Screencastify free version is currently available to all 
teachers and students in all ACT Government Schools. The 
free version has limited abilities compared Screencastify 
Unlimited. 
Screencastify is only available from the developer 
Screencastify LLC in Chicago USA. 
Screencastify has over 12 million users worldwide and is 
touted as the world’s best screen casting software for the 
Google platform. 
Embedding locally produced video content in classroom 
teaching material using Screencastify is a foundational 
method in establishing effective and efficient virtual 
classrooms. Embedded videos allow students to replay the 
teacher’s material many times whenever they need and to 
record themselves and submit their video as part of 
demonstrating their learning. 
In response to the COVID-19 health crisis, the Directorate is 
asking students to connect to teaching and learning 
resources using a variety of locally loaded apps and non-
standard teaching applications. A proliferation of non-
corporate supported applications will lead to the inability 
of teachers and students to transfer to different ACT 
Government schools as there may be different software in 

12 months AUD$91,444 
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use. Standardising to Screencastify will support the ability 
for students and teachers to transfer schools. 

Telstra Gifted 
1,000 SIMs and 
200 purchased 
mobile hotspots 
for students for 
COVID-19 
response 

Telstra To support students who have no internet access at home 
with WI-FI hotspots that enable them to connect from 
home. 

8 months $19,200 

Evaluative Think 
COVID-19 

Timperley Consultants To undertake a review and identify the short-term and 
long-terms effects caused by the impact and disruption of 
COVID crisis. 

18 months $35,000 

New ACER 
Chromebooks 
for COVID-19 
Response 

Datacom The short planning time related to ensuring our schools can 
run online as part of our COVID-19 response. The very short 
implementation timeframe has meant the Directorate 
cannot leverage the market by going to tender. 
The Directorate has a current arrangement with Datacom 
(Contract 30180.220) to supply ACER SPIN 511 
Chromebooks for the Technology Enabled Learning (TEL) 
device program in secondary schools. 
The existing Contract with Datacom cannot be utilised as 
this procurement is outside the terms of the original 
Datacom contract. Instead, the terms in the Contract will 
be leveraged so that a new independent Purchase Order 
can be issued that relates to the procurement of these 
devices at short notice for the Directorate’s COVID-10 
response.   

4 weeks A total of 
2,375 devices 
are required 
to be 
provided to 
ACT public 
school 
students at a 
total cost of 
$1,415,395 
(GST incl). 
This 
procurement 
will purchase 
1,375 
immediately 
and have the 
option to 
request up to 
a further 1000 
over the next 
year. Cabinet 
has approved 
$500,000 in 
COVID-19 
stimulus relief 
for the 
purchase of 
devices for 
ACT public 
students, and 
once this 
amount is 
received it 
will offset 
against this 
figure 
(supports the 
purchase of 
approximately 
800 devices). 
There is no 
confirmed 
date for 
receipt of this 
funding. 
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Portfolio/s: Education and Youth Affairs 

2021 Enrolments and Appeals  
Talking points:  

• Final enrolment figures for this calendar year will be confirmed through the 2021 
Census.  

• Families can seek a Review of an enrolment decision, directly through the school, where 
they are not satisfied with that decision.  

• Where they are not satisfied with a review outcome, families can also ask for an Appeal 
through the Education Directorate’s Education Support Office.  

Key Information  

Preschool enrolment allocations   

• Between 28 April 2020 and 16 October 2020, all 4692 preschool applicants were 
allocated to a school. 

• 4131 (88%) allocated to their preferred preschool.   

• 365 applicants (7.8%) were directed to a non-PEA, non-preferred school because their 
preferred and PEA schools had no capacity remaining.  

• 196 (4.2%) applicants were not allocated to their preferred school and were instead 
allocated to their PEA school. 

Enrolment Reviews (as at 29 January 2021)  

• 192 K-12 enrolment reviews conducted. Of these:  

o 38 decisions were overturned;  

o 136 decisions were affirmed; and   

o 18 enrolment reviews were from NSW applicants seeking access to non NSW 
Pathway Schools, decisions were affirmed and  overturned.   

• 119 preschool review requests received by COB 18 November 2020 for applicants who 
were centrally allocated a 2021 preschool place. From 16 October 2020, schools have 
completed reviews in relation to direct offers made by schools. 

• This compares with the total number of reviews (230) of 2020 enrolment decisions to 
December 2019 (K-12 157 and preschool 73).  

Enrolment Appeals  

• As of 24 January 2021 the Directorate has received 94 enrolment appeals for the 2021 
school year. This includes 17 NSW enrolment appeals. Of the 94 appeals, 88 are 
completed (12 overturned, 71 upheld, 5 withdrawn) and 6 are ongoing. The slight 
increase in overturned decisions in 2020 may have been impacted by Principals being 
unable to meet with prospective out of area families face to face due to COVID-19 
restrictions. 

• This compares with 48 appeals of 2020 enrolment decisions as of 24 January 2020. This 
is an increase of 49%. 
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Portfolio/s: Education and Youth Affairs 

School Capacity  
Talking points: 

• The Directorate forecasts enrolments for schools in collaboration with the ANU 
School of Demography, and regularly updates projections based on enrolment trends 
and new demographic information. 

• The ACT Government is planning for significant infrastructure investment through 
new and expanded schools to respond to public school enrolment growth and the 
popularity of public schools – over the past five years, 81 per cent of the growth in 
enrolments have gone to public schools1.  

• The Government has announced 2020-21 Budget funding of: $2 million to scope the 
design for a new high school in Taylor; $1 million to undertake preparatory work for 
the expansion of Margaret Hendry Primary School; and $24.4 million for supporting 
road infrastructure for the new high school in Kenny. The new high school in Kenny 
will also feature a multi-purpose gymnasium that will be available for community 
use.2 

• Responses to emerging enrolment pressure include non-infrastructure solutions such 
as Priority Enrolment Area policy (limiting out of area enrolments, NSW Pathway 
Schools and PEAs) and permanent or temporary school infrastructure. 

Key Information 

• Additional investment in transportables is being delivered in 2021 to meet 
enrolment growth. Modern transportable classrooms are designed to be open, 
spacious and inviting learning environments that are fully insulated and meet current 
energy targets. Transportables are planned for and placed in areas that blend into 
the overall design of the school. 

o North/Gungahlin: Black Mountain School (2 storey unit); Majura Primary 
School (x2); North Ainslie Primary School; Palmerston Primary School (x2) 

o Belconnen: Fraser Primary School; Mt Rogers Primary School 

o Inner South/Weston: Forrest Primary School; Garran Primary School (x2); 
Mawson Primary School; Red Hill Primary School; Telopea Park High School, 
Yarralumla Primary School   

o Tuggeranong: Taylor Primary 

• The Governments infrastructure priorities include planning for new northside 
specialist school capacity, an expansion of Narrabundah College, northside college 
capacity and primary school investment in West Belconnen and North Gungahlin.  

 
1 published education census between 2015 and 2020, there have been 6,845 additional public students, and 
1,654 additional non-govt 
2 https://www.cmtedd.act.gov.au/open government/inform/act government media releases/yvette-berry-
mla-media-releases/2021/delivering-new-schools-to-a-growing-city  
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• The Directorate works closely with schools to plan for well designed new capacity 
and infrastructure that meets the needs of students, staff and the school.  

• ACT Public school enrolments are projected to grow at around 3% per annum over 
the next decade, with plans and investment underway to respond to this growth.  

• Growth will continue in Gungahlin and Molonglo in particular as people take up 
residence in new suburbs; as well as in areas of urban infill, including the  
City-and-Gateway and light rail corridors. 

• Gungahlin is one of the fastest growing regions in Australia. In addition to the 
2020-21 Budget announcement for the new high school in Taylor and the expansion 
at Margaret Hendry, the Government is working towards completing: 

o a new primary school in Throsby by 2022; 

o a new high school in Kenny by 2023; 

o Franklin Early Childhood School has become Franklin School and will be 
expanded into a full Primary School by 2022; and 

o Gold Creek School Senior Campus will increase its permanent capacity by 200 
places for the beginning of the 2022 school year.  

• The new Evelyn Scott Primary School in Denman Prospect was opened for Term 1 
2021 and the new high school will be ready in 2023. The government is also working 
towards the release of a site in Wright for a non-government school. 

• The Directorate has considered potential impacts of the COVID-19 Pandemic 
including reduced migration and economic uncertainty. This may lead to around 500 
more public school students in 2021.  

Background Information  

• In 2010, the overall public school affiliation rate was 57.1% and rose to 61.2% by 
2020. Public enrolments continue to grow by around 3% each year.  

• The ACT Government Infrastructure Plan (2019) provides for $2.1 billion investment 
in education projects to ensure that all ACT children across Canberra have great 
schools, and that schools are planned for and built when they are needed. 

• The ACT Education Enterprise Agreement (Teaching Staff) recognises the 
contribution of class size to learning outcomes and quality teaching. Planning for 
capacity takes these class size limits into account. 

Preschools 22 Year 4-6 30 Year 10 30 

K-3 21 Year 7-9 32 Year 11-12 25 

 

INDEX







ANNUAL REPORT HEARING BRIEF 

Cleared as complete and accurate: 19/02/2021  
Cleared for public release by: Director-General Ext: 59158 
Contact Officer name: Vanessa Attridge Ext: 53502 
Lead Directorate: Education  
TRIM Ref:  FILE2021/565  

 

Portfolio/s: Education and Youth Affairs 

Tharwa Preschool  
Talking points: 

• Charles Conder School runs preschool sessions at both Conder and the Tharwa 
Preschool site. 

• The government recognises the value the community places in the historic Tharwa 
preschool site and Tharwa preschool remains open.  

• All 2021 Charles Conder Primary Tharwa preschool families have been contacted  
directly to reassure them the preschool will operate in 2021. 

• Tharwa preschool will continue to be an option for Tharwa families applying for 
enrolment in 2022. Enrolments for the 2022 school year open in late April 2021. 

Key Information 

• I acknowledge confusion arose in October 2020 regarding the Tharwa campus and 
concern amongst the local community that the site would not operate due to low 
enrolments.  

• This misconception has been addressed and the community has been assured that 
Tharwa Preschool will operate in 2021.  

•  students initially applied to enrol at Tharwa Preschool in 2021 and  students are 
enrolled to attend. 

• I can confirm 2021 preschool enrolment demand at Charles Conder Primary School 
will be met through five preschool sessions including one session at Tharwa. Each 
session can accommodate 22 students. 

Background Information  

• At the start of term 4 2020, Charles Conder Primary School conducted individual 
phone conversations with the  families who had expressed a preference for 
their child to attend the Tharwa Preschool site in 2021 to ask families if they would 
consider their child attending the Charles Conder School site.  

• There was no mention of closing the Tharwa Preschool site however some families 
became uncertain as to the status of Tharwa Preschool remaining open and concern 
for the ongoing viability of Tharwa Preschool was canvassed in the local media.  

• Tharwa School has operated since 1899 and there is significant community support 
for and interest in the longevity of this school.  

• The Tharwa site primarily accommodates enrolments for Charles Conder School from 
families residing in Tharwa and the Naas Valley 

• Families applying to schools with multiple preschool sites have the option of 
nominating their site of preference. The Education Directorate website and the 
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Online Enrolment Form both state that we are unable to guarantee every preschool 
applicant a place at their preferred or local school. 

• Preschool applications for the 2021 school year remain open. 

• Any potential future changes to Tharwa preschool services would be made in 
consultation with the Tharwa community and the Government. No changes are 
planned at this stage.  

• Charles Conder Primary School has experienced strong enrolment growth over the 
past four years.  

• Internal renovations will create two new classroom spaces to be ready for the 2021 
school year. 

• The Directorate will continue to monitor demographic trends over 2021 as well as 
enrolment applications for the 2022 school year, as part of determining whether 
there is a longer term need for additional future capacity at the school.  
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• The Directorate has also established an Expert Panel to offer advice and guidance on 
processes on Hazardous Materials management. Members have been identified 
from across Government and the academic community. They include:  

o Mr Robert Alford from the Office of the Work Health and Safety 
Commissioner, 

o Mr Jason Kniepp Director from the ACT Health Directorate, 

o Professor Mark Taylor from Macquarie University; and, 

o Professor Martyn Kirk from the Australian National University. 

• The panel first met in December 2020 and will continue to meet as the program for 
accelerated management and removal of hazardous materials progresses.  

Key Information 

Hazardous Materials Registers 

• The Education Directorate’s Infrastructure and Capital Works (ICW) branch is 
responsible for all hazardous materials works in schools. This ensures that the 
management and removal occurs efficiently, safely and consistently. 

• All schools that have had Hazardous Materials identified has a Hazardous Materials 
Register. The Hazardous Materials Register informs the school community, visitors 
and tradespeople on the location of hazardous materials, including asbestos and 
lead paint in the school. The register is located in the front entry/reception area of 
the school. 

• The Hazardous Materials Register is a living document – if there is a discovery of 
hazardous material(s) not previously identified (like in the ductwork of air vents, for 
example) or the hazardous material is removed or managed, we update the Register 
that it accurately reflects any changes to the school environment. 

• Any hazardous materials removal works are completed in accordance with WorkSafe 
ACT requirements by licensed removalists who are monitored by an independent 
licensed assessor. Asbestos is removed after hours when there are no students in the 
school (i.e. at night, on weekends and during school holidays). 

Lead Paint 

• There are 75 schools, including Jervis Bay School, with confirmed presence of lead 
paint, which is paint that has been confirmed to have a lead content of greater than 
1 per cent.  

• Over two-thirds of ACT public schools were built before 1992 – and just like houses 
built at this time, these schools were painted using lead paint.  

• Across our public schools, lead paint is most typically found on painted timber 
surfaces including window frames, eaves and handrails, but has also been found in 
storage and equipment rooms. 
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• New instances of lead paint or dust have been discovered while undertaking works, 
e.g. in duct work. These areas are cleaned and certified as safe to occupy before 
students or staff can reoccupy impacted areas.  

• A directive has been issued to all schools to consult with ICW before engaging in any 
building works to provide a further level of control that Lead Paint or Dust is not 
engaged without proper management practices being observed. 

ACM – Abestos Contained Materials 

• There are 71 public schools, including Jervis Bay School, with confirmed presence of 
ACM.  

• Asbestos surveys in ACT public schools are reviewed annually and where required, 
the Asbestos Register is updated.  

• The majority of asbestos found in ACT public schools is non-friable asbestos, also 
known as bonded asbestos. Asbestos remains safe if it is not disturbed or has not 
deteriorated. 

• A directive has been issued to all schools to consult with ICW before engaging in any 
building works to provide a further level of control that ACM is not engaged without 
proper management practices being observed. 

Additional - ACP – Aluminum Composite Panels 

• An ACT Government audit in 2017 found that all Government-owned buildings, 
including schools, that have postenially flammable cladding are safe to occupy. 

• There are currently 38 public schools with confirmed presence of ACP. 

• To appropriately manage combustible cladding, the following fire safety measure are 
already be in place in line with our hazardous materials management plans which 
are available at the front office: 

o notifying ACT Fire and Rescue about the presence of potentially combustible 
cladding 

o inspection, regular testing and maintenance of all fire safety systems 

o ensuring evacuation procedures are current and correct, and engaging with 
occupants about the procedures and the cladding hazard 

o clearing exits and paths of travel of combustible materials and obstructions 

o informing trades onsite of the risk associated with cladding panels and the 
locations 

o removing combustible material(s) near cladding. 

Additonal - PFAS - Poly-Fluoroalkyl Substances 

• Separate to priority focus on hazardous building materials in ACT public schools (e.g. 
Asbestos and Lead), the Directorate is also engaged with stakeholders including 
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EPSDD around the discovery of PFAS (Per- and poly-fluoroalkyl substances) near 
public schools.  

• Assessment is underway on former Fire and Rescue Station sites that may be 
impacted by PFAS (Per- and poly-fluoroalkyl substances), chemicals formerly used in 
firefighting foams.  

Recent PFAS investigations at the Forrest Fire Museum and Residence  

• Following preliminary investigations, the Education Directorate was advised in 2020 
that PFAS contamination has been identified on and around the Forrest Fire Museum 
and Residence  

• Based on these investigations the health risk to children, school students and others 
who use or access the nearby Telopea Park School sports field is considered low.  

• Communications to the local community including Telopea Park School are planned 
early in 2021.  

• The Education Directorate has been advised further investigations will be conducted 
in coming months including 

• additional sampling of soil, groundwater and surface water to assess if there is an 
off-site impact on the Telopea Park School sports field 

• groundwater well testing to evaluate the PFAS impact and potential for PFAS 
movement through the underlying aquifer 

• sampling of surface water and water in adjacent storm drains after rainfall. 

Background  

• PFAS has been detected on and nearby to the former Charnwood fire station on 
Lhotsky Street in Charnwood.  

• PFAS affected areas of the St Thomas Aquinas school sports oval have been enclosed 
to prevent access to the affected area and remediation activities including 
resurfacing are planned by EPSDD in collaboration with the local school community.  
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Portfolio/s: Education and Youth Affairs 

BULLYING AND VIOLENCE IN ACT PUBLC SCHOOLS 
Talking points: 

• The Education Directorate takes bullying and violence in schools very seriously.  

• Each ACT school is required to have policies in place to address and prevent bullying, 
harassment and violence. In particular, Safe and Supportive Schools Contact Officers 
(known as SASSCOs) are trained to provide support to students who have experienced 
bullying of any sort. Each school has at least one female-identified and one 
male-identified teacher or executive teacher in the role of SASSCO. 

• In March every year ACT schools participate in the National Day of Action against 
Bullying and Violence (NDA). This focusses on creating positive, safe learning 
environments and raising awareness of anti-bullying and wellbeing initiatives. The 
2021 NDA theme aims to elevate student voice. In March 2020 the National Day of 
Action was cancelled due to COVID-19.   

• The Ministerial Safe and Supportive Schools Advisory Committee, along with the 
Assembly Standing Committee’s Inquiry into the management and minimisation of 
bullying and violence in ACT schools, provided recommendations about how to 
address bullying and violence in schools. The Government responses were tabled to 
the Assembly on 23 October 2019. 

• Both the committee and inquiry acknowledge that incidents of bullying, cyberbullying 
and violence in ACT schools are by and large well-managed and that schools 
experience similar challenges to other parts of society in relation to bullying and 
violence.   

• Schools use the Student Administration System to record cases of bullying. Case data 
assists with managing incidences of bullying and  identifying and addressing any trends 
as necessary.  

• The Mission Australia Youth Survey Report 2020, released 18 November 2020, 
presented findings from the 19th annual survey of young Australians aged 15 to 19 
years. The survey found that young people expressing concern about 
bullying/emotional abuse in the ACT were similar to national percentages in all 
categories quantifying extent of concern (from extremely concerned through to not at 
all concerned). For example, in the ACT 10.9%, of young people were extremely or very 
concerned about bullying/emotional abuse compared to 12.4% nationally.   

Key Information  

• A Responding to Parent Reports about Bullying workshop package has been promoted 
to schools, providing different perspectives on bullying from parents and staff to assist 
schools. The package was developed by the Australian Safe and Supportive School 
Communities (SSSC) working group and is available on the Bullying. No Way! website.  
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• ACT schools adopt a whole school framework to identify and teach expected behaviour 
and build a culture of respect. As part of this preventative approach to reducing 
bullying and violence. Positive Behaviour for Learning (PBL) currently operates in 
around 70% of ACT Public schools. All remaining schools will commence PBL in 2021.  

• The Directorate works collaboratively with students to enhance wellbeing, promote 
safety and counter bullying and violence in physical and online environments. The June 
2019 Minister’s Student Congress invited students to share their views on bullying and 
what makes a friendly school.  Information gained from the forum will has been used 
to inform policy and program development.  

• The Education Directorate is strengthening work to support the appropriate use of 
technology products by providing students with guidance and support, to counter 
online bullying and harassment and promote esafety. 

Background Information 

• The Ministerial Schools Education Advisory Committee - Safe and Supportive Schools 
(SEAC) was established on 18 March 2019 to provide independent advice to the ACT 
Government on opportunities to strengthen safe and supportive school culture in 
every ACT public school. 

• On 4 April 2019 the ACT Legislative Assembly referred the issue of management and 
minimisation of bullying and violence in ACT schools to the Standing Committee on 
Education, Employment and Youth Affairs for inquiry and report.  

• SEAC acknowledged student voice should be a priority when addressing bullying, in 
line with the Future of Education Strategy. Students should feel they have the power 
to change school policies and see the results of their input. The Safe and Supportive 
Schools Policy, Procedure A, includes consultation with students as part of  the 
development and review of school procedures to address bullying, including 
cyberbullying. 

• On 19 August 2019 SEAC provided its final report acknowledging the Directorate’s 
effort into anti-bullying policies, encouraging the Directorate to persevere with current 
initiatives (e.g., PBL) noting that changes may take up to 3-5 years to fully implement. 

• The ACT Government’s submission to the the Standing Committee on Education, 
Employment and Youth Affairs inquiry reinforced the government’s commitment to 
ensuring all possible measures are being taken to prevent, minimise and manage 
bullying and violence and any opportunity for strengthening safe and supportive 
school cultures in ACT government schools is considered.  
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Portfolio/s: Education and Youth Affairs 

Positive Behaviour for Learning (PBL) 

Talking points: 

• There are now over 70% of ACT Public Schools in the process of Positive Behaviour 
for Learning (PBL) implementation, with all schools engaging with PBL by the end of 
2021.  

• The PBL program is an international evidence-based approach for creating safe and 
supportive schools. Since the beginning of 2016, the ACT Education Directorate has 
had a PBL implementation team to support schools.   

• The Research School of Psychology (ANU) has found that students in schools 
implementing the (PBL) program have overall better student school outcomes than 
students in non PBL schools. 

• Improvements in PBL schools over non-PBL schools included lower depression, 
greater positive affect, greater emotional engagement, greater behavioural 
engagement, greater perceived support and safety, and greater school identification. 

• Further, the research found that conducting PBL with high fidelity to the program 
had a greater protective effect on students. 

Key Information 

• Implementation of all three tiers of PBL (i.e. universal, selected, and targeted 
interventions) takes several years. 

• PBL External Coaches provide shoulder to shoulder support for ACT Public Schools, 
through training and resources for each schools PBL team as well as information 
sessions for other internal stakeholders. 

• The ANU study was conducted as part of ongoing cooperative research work 
program between ANU Research School of Psychology and the Education 
Directorate, in an effort to contribute to evidence-based decision making. 

• The analysis compared six schools in which the PBL program had been fully 
implemented with six non-PBL schools. The schools were matched on school ICSEA, 
staff retention rate and student enrolments, and the research controlled for student 
demographic variables such as age and gender. 

• The measures of student outcomes were collected through the School Satisfaction 
and Climate Survey and so were independent of the implementation of the PBL 
program. This lends weight to the conclusions.  

• There was improvement in PBL compared to non-PBL schools in the following 
measures: 

o Emotional engagement 

o Behavioural engagement 

o Perceived support and safety 
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o Anxiety 

o Depression 

o Positive affect  

• These improvements were strongest in years 1 and 2 of the PBL program.  

• The implementation of PBL did lead to increases in school identification when 
compared to non-PBL schools. 

• The research found that PBL needs to be applied with high fidelity to be most 
effective.  

Background Information  

• The main components of the PBL program involve creating clear behavioural 
expectations for students, teaching these behaviours, reinforcing students who 
manifest these behaviours, and adjusting interventions based on data from that 
school. PBL is based on three tiers of interventions, with the first tier being a general 
(or universal) prevention program employed with all students in school. The second 
and third tiers are more specialized, with interventions aimed at students who are 
not responsive to the first tier intervention (Horner et al., 2009).  

• While every school may have its own unique set of behavioural expectations, these 
are put forward and promoted in a systematic way via the PBL framework. As a 
school-wide framework, it is applied consistently to the entire school, across all 
contexts (courses and freeperiods) and students. 

• Data plays a critical role in initial implementation and ongoing monitoring of the PBL 
framework at both a school and system level. PBL works closely with School 
Improvement to access and maintain a suite of indicators to monitor the progress of 
the program within and across schools, cluster/s, and networks. The data draws on 
multiple sources including School Review, assessment and reporting and a range of 
staff and student wellbeing indicators.  

• The triangulation and overlay of a range of different data provides depth to the 
analysis and enhance the capacity of the team to provide differentiated approaches 
to schools.  
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Portfolio: Education and Youth Affairs 

Teacher Librarians 
Talking points: 

• In the 2020/21 budget the ACT Government provided funding for the Masters of 
Education (teacher librarian) scholarships. This initiative will support 10 full-time 
scholarships per year until 2024. The scholarships will help support future growth in 
the number of teacher librarians. 

• Teacher librarian scholarships are being made available to ACT public school 
teachers from early 2021. 

• A qualified teacher librarian supports the delivery of the curriculum at a student, 
classroom and school level by enhancing digital, information and critical literacy 
skills, resourcing the curriculum and helping students become critical, creative and 
collaborative thinkers.  

Background Information  

• As at February 2019, 33 out of 89 ACT public schools employ a full-time teacher 
librarian and one school employs a part-time teacher librarian. 

• Other schools have appointed classroom teachers, executive staff or administrative 
staff to manage their libraries. Seven schools do not have a dedicated staff member 
in their library. 

• The ACT Government has significantly invested in providing Information Technology 
for ACT Public Schools; ensuring that students and teachers have the tools required 
for 21st Century learning.  

• An increase in teacher librarians will strengthen the learning supports available to 
teachers and students in assisting accessing and evaluating information, supporting 
access to a school’s library resources and facilitating cooperative planning and 
teaching. 

• During the 2020 election ACT Labor committed to increase the number of Teacher 
Librarians by 25 by end of the term of government and will provide scholarships for 
teachers to undertake qualifications in Teacher Librarianship (LAB024a) to support 
this commitment. This commitment is due to begin in 2022.  
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Portfolio: Education and Youth Affairs 

CIRCUS PROGRAMS IN ACT SCHOOLS 
Talking points: 

• The Education Directorate is committed to maintaining a range of high-quality and 
safe learning opportunities for students in all ACT public schools.   

• A Circus program is offered at University of Canberra High School Kaleen (UCKHS) as 
an arts elective subject for Year 7 to 10 students. 

• Warehouse Circus, who support the program at UCHSK, also operate the ‘Spin Out’ 
Circus program (a modified circus program) across five ACT public schools including: 
Malkara, Woden, Cranleigh, Black Mountain and Maribyrnong Primary schools, and 
the two flexible education programs, The Cottage and Muliyan. 

• The ACT Government remains committed to the safety of all students when engaging 
in a range of physical activities in schools. 

• The Education Directorate continues to work with UCKHS to continue to deliver a 
safe circus program.  

Key Information 

• For a period of time in late 2020, the Directorate asked the principals of UCHSK and 
schools participating in the Spin Out program to pause all circus activity whilst the 
Directorate conducted appropriate risk assessments. 

•  The Directorate worked with schools to implement interim additional safety 
controls including revised procedures and protocols, pending the development of 
more detailed guidance for schools. 

• The interim procedures required all schools to implement a range of measures 
including additional fall protection as appropriate, such as crash mats, for all 
activities up to 3 m in height, and adherence to outdoor education mandatory 
procedures for High Ropes activities for all circus activities above 3m. 

• The principal of UCHSK has ensured the school community has been informed of the 
temporary measures on some activities. 

• The Directorate held an engagement session in December 2020 to listen to the 
concerns of the UCHSK community.  

• The interim measures will remain in place until the completion of a set of mandatory 
circus activity specific procedures and risk assessment guidance for schools. These 
are proposed for release in early 2021. 

• Development of these procedures is being informed by the school staff circus 
industry experts, as well as risk, work health and safety experts. 

• Principals, and through them, parents, will be kept informed of the progress of the 
work. 
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Background Information 

• The Circus program at UCKHS has been operating since 2014.  

• The Directorate anticipates the additional safety considerations can be successfully 
implemented in early 2021, to continue to provide a safe program that is valued by 
the students and community. 
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Portfolio: Education and Youth Affairs 

University Canberra Accelerated Pathways Program (H Course) 
Talking points: 

• The ACT Government committed to $0.767 million over four years in the 2019-20 
Budget to create a University ‘H’ Course program with the University of Canberra 
(UC) for students in years 11 and 12.  

• Collaboration between UC and the Education Directoate has developed an 
Accelerated Pathways Program as an extension opportunity for ACT year 11 
students, commencing Term 2 2021. 

• The Program will begin with four H Courses that are university level first semester 
units. These courses offer broad opportunities for tertiary study at the university: 

o Anatomy and Physiology 

o Business Decision Making 

o Information Technology 

o Psychology. 

• Completion of a course will count as two units of study (Minor) for the purpose of 
the Year 12 Senior Secondary School Certificate and ATAR. Successful students can 
receive conditional early offers to study at UC and earn credit towards their degree.  

• The 2021 offering will include place for up to 100 students and will be available for 
students from ACT government and non-government schools. This offeing is likely 
to be expanded in future years.  

Key Information 

• A dedicated Program Coordinator was appointed in October 2020 to work across UC 
and the Education Directorate.  

• Teacher recruitment by both UC and the Education Directorate has begun 
(January 2021). Applications closed on the 14 February 2021. 

• Student applications for the program are open now. Offers will be made to students 
in late March 2021. 

• Student numbers will be capped at 25 students per course, up to 100 students in the 
pilot year of the Program. 

• The Program will be delivered in Terms 2-4 of 2021 and Terms 1-3 of 2022, for two 
hours per week.  

• All classes will occur at the same time on a Wednesday afternoon (4:45-6:45pm) to 
encourage student networking and support between courses. 
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Background Information  

• Course areas were selected based on student feedback during forums held at various 
ACT schools in 2019. 

• Course writing and accreditation has been finalised by the Board of Senior Secondary 
Studies (BSSS) and UC. Dual accreditation ensures the Program can commence in 
2021. 

• UC, the Directorate, BSSS and ACT Government College Principals have been 
consulted on the student application process. 

• Development of the program enacts the 2016 ACT Labor Election Commitment for 
the “exploration of options with UC to provide an accelerated path to university for 
gifted and talented senior secondary students in government colleges.” 

INDEX



ANNUAL REPORT HEARING BRIEF 

Cleared as complete and accurate: 19/02/2021  
Cleared for public release by: Director-General Ext: 59158 
Contact Officer name: Ross Hawkins Ext: 57719 
Lead Directorate: Education  
TRIM Ref:  FILE2021/565  

 

Portfolio/s: Education and Youth Affairs 

Disability Education 
Talking points: 

• The ACT Government is committed to delivering inclusive, equitable education. All 
schools are obliged to provide an environment where a universal sense of belonging 
is fostered for all students.  

• Inclusion means embracing diversity in all its forms, as well as proactively ensuring 
students with disability and their families are included in a way which suits them. 

• The ACT Government is investing in strengthening the capability of every school to 
respond to the diversity of individual student needs and behaviours. This 
commitment is reflected in the policies and procedures that drive and guide practice 
in our schools to ensure safe, supportive and inclusive environments. 

• ACT public schools use contemporary and holistic models of student wellbeing that 
draws on the expertise of professionals across a range of disciplines to meet the 
specific needs of individual students. The government prioritises a whole-school 
approach to planning and individualised support for students with additional needs 
and targeted supports for students with disability. 

• All ACT public schools are obliged to provide reasonable adjustments to meet the 
needs of individual students. 

Key Information 

Programs and supports  

• The August 2020 census shows 2,647 students in ACT public schools accessing 
disability education programs and services.  

• In partnership with students, parents, carers and other professionals, schools make 
reasonable adjustments for students with disability at the time of their enrolment 
and during the course of their education, supporting them to access and participate 
in the school curriculum, programs and activities on the same basis as their peers. 

• The Directorate provides a range of programs and supports for schools and students 
with disability from preschool to year 12. Student support teams, with input from 
the school psychologist work with parents and carers to understand and support 
students’ education needs and the necessary adjustments to support learning and 
engagement.  

• The school psychologist will support parents to consider the range of eligible 
programs and supports. Families that desire a specific disability program are 
required to apply through a central enrolment process.   

  

INDEX



ANNUAL REPORT HEARING BRIEF 

Cleared as complete and accurate: 19/02/2021  
Cleared for public release by: Director-General Ext: 59158 
Contact Officer name: Ross Hawkins Ext: 57719 
Lead Directorate: Education  
TRIM Ref:  FILE2021/565  

 

Workforce capability  

• The Directorate is committed to growing workforce capability to support students 
with disability through:  

o A number of Professional Networks such as the Disability Education 
Coordination Officer Network to coordinate professional discussions, learning 
and training programs and create a community of practice to workshop 
common challenges and opportunities relating to inclusive education. 

o Establishing new forums for teachers to share knowledge, solutions and 
challenges, such as the Inclusive Education google classroom.   

o Teachers and school leaders are supported to undertake formal study in 
relation to students with disability and inclusive education and to share their 
learnings and best practice.  

o Professional learning is available to teachers and school staff in areas such as; 
fostering inclusive attitudes in school communities through the Everyone 
Everyday program, Disability Standards for Education training, Essential Skills 
for Classroom Teachers, Positive Behaviour for Learning whole school 
framework, Trauma Informed Practice which applies neuroscience in 
education principles and sessions delivered by allied health professionals to 
meet the specific needs of students with disability, Team Teach, Positive 
Behaviour Support Planning, and Reducing and Eliminating Restrictive 
Practice.   

o Sessions in creating inclusive school environments and supporting students 
with disability were also provided to school staff in recent Week 0 initiatives 
such as the New Educators Induction Training and the All College Day 
Conference. 

o Learning Support Assistants have been supported through access to 
professional learning including a program for LSAs to undertake a 
Certificate IV in Education Support to financially support up to 68 LSAs to 
complete this training. This program began in 2019 with 37 participants and 
was continued in 2020 with 31 participants.  

o A dedicated Restrictive Practice Support team within the Directorate has 
been established to provide support to schools to develop capacity in the 
area of functional behaviour analysis and positive behaviour support planning 
in an effort to minimise and eliminate the use of restrictive practice with 
students who have complex behaviours of concern. 

• The ACT Government has invested in the development of safe and inclusive 
environments in ACT public schools. This has included development of sensory 
gardens; outdoor courtyards and playgrounds; classroom modifications to support 
sensory play and accommodate appropriate withdrawal spaces; and the 
establishment of spaces for small group learning. Expert advice from the 
directorate’s occupational therapists has informed the design of these spaces.  

INDEX



ANNUAL REPORT HEARING BRIEF 

Cleared as complete and accurate: 19/02/2021  
Cleared for public release by: Director-General Ext: 59158 
Contact Officer name: Ross Hawkins Ext: 57719 
Lead Directorate: Education  
TRIM Ref:  FILE2021/565  

 

National Disability Insurance Scheme  

• The Directorate continues to work closely with the National Disability Insurance 
Agency early intervention service providers, the non-government school sectors and 
the Child Development Service to support access and planning processes for children 
and young people in ACT schools.  

Literacy Instruction and Dyslexia  

• For students identified as at risk of learning difficulties, early identification, planning 
and tailoring of the teaching and learning program is critical for facilitating positive 
literacy outcomes. 

• Teachers have access to information and professional learning to build their skills 
and capability to support students with learning difficulties, for example 
Understanding Dyslexia and Significant Difficulties in Reading is an online program 
available to all our teachers and online classroom resources are accessible through 
our intranet.  

• Some students with needs in the area of communication and literacy may use 
assistive technologies such as text to speech and voice recognition software, iPads, 
tablets and digital recorders. These are some examples of reasonable adjustments to 
improve access to learning. 

Background Information  

• In ACT public schools, students who meet the ACT Student Disability Criteria can 
apply to access a range of support programs including: 

o Inclusion Support Program in mainstream classes 

o Small group programs located in mainstream schools (Learning Support Units, 
Learning Support Centres and Learning Support Units Autism) 

o Specialist schools  

o Hearing and Vision itinerant support 

• Placement in these programs is based on priority enrolment area – the location of 
the program in relation to the student’s home address; the school location of other 
siblings in the family; and available vacancies in the program.  

• Parents are encouraged to talk to their local school about their child and how the 
school can best support their education.  

• Schools receive additional resourcing to support students with disability to facilitate 
reasonable adjustments to meet the needs of students.  
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Portfolio: Education and Youth Affairs 

Suspension Policy (ACAT Decision) 
Talking points:  

• ACT Public Schools use a range of prevention and early support approaches when 
students are demonstrating behaviour which may impact on their ability, or those of 
other students, to be positively engaged at school.  

• Social and emotional skills are an important part of promoting student wellbeing and 
are developed through social and emotional learning programs in our schools. 

• Suspension may be used where a principal decides it is necessary to address a 
situation where a student threatens the safety and wellbeing of another student, a 
member of the staff or another member of the school community. 

• When suspension is necessary, it is used in accordance with section 36 of the 
Education Act (2004).  

• Where a family disagrees with a suspension decision, they have the right to seek a 
review of that decision.  

• The ACT Civil and Administrative Tribunal (ACAT) is an option for an independent 
body to hear a range of issues, including a decision already reviewed through the 
Education Directorate’s internal review process. 

• Recently ACAT set aside a suspension decision on the basis of the information ACAT 
had available to them.  

• This decision has provided an opportunity to review the information available to 
support decision-makers and the Education Directorate will be providing further 
information to Principals. 

• In late 2019, the Directorate revised and published the Suspension, Exclusion and 
Transfer of students Policy and Procedures. 

• The Directorate works with school principals, so they understand their obligations 
under the Suspension, Exclusion and Transfer of students Policy and Procedures.  

Key Information  

• On 3 July 2019 a primary school principal suspended a year two student for one day 
on the basis of violent behaviour. 

• The family requested an internal review of the decision. The internal review was 
conducted in August 2019 and confirmed the original decision.   

• The family sought a review of the decision through ACAT. 

• After mediation was unsuccessful, a hearing was held from 9 to 11 September 2020. 

• On 24 December 2020, ACAT ordered that the decision under review (the one-day 
suspension) be set aside and substituted with a decision that no action is to be taken 
under section 36(3) of the Education Act 2004.  
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• The decision was made based on the following factors: 

• the limit of evidence (other than hearsay evidence) regarding the initial 
violence, and the lack of evidence on the extent of the subsequent violent 
acts towards other children; 

• that the behaviour could be said to partly be a manifestation of the child’s 
underlying disabilities; and 

• alternative programs to suspension were not considered. 

• The Tribunal was able to consider documents relating to the student’s disability 
which was not available to the school principal or the internal review. 

Background Information   

• Suspension is the process of temporarily withdrawing a student from school 
activities and school grounds, placing them in the care of their parents and/or a 
person with parental responsibility, when the student displays behaviours described 
under section 36 of the Education Act 2004.  

• The Directorate’s Suspension, Exclusion and Transfer of Students Policy and 
Procedures provided guidance to schools on the Directorate’s responsibilities to 
support the application of a suspension, transfer or exclusion in ACT public schools 
consistent with the Education Act. 

• The Directorate’s updated Suspension, Exclusion and Transfer of Students policy was 
published in December 2019 and has a focus on a prevention and early intervention 
approach to behaviour support to reduce the incidence of behaviours that 
potentially lead to suspension. 

• The Suspension, Exclusion and Transfer of Students procedure states a key 
consideration for decision-making must be given to a student’s needs and whether 
appropriate and reasonable adjustments have been made to reduce the need for the 
use of behaviours of concern as a means of communicating, particularly where this is 
a manifestation of disability. 

• The ACT Education Directorate collects and analyses data on suspensions for all public 
school students, including those with disabilities, which is published on the Education 
Directorate website. 
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Education Act 2004 (ACT) 

36 Suspension, exclusion or transfer of student by director-general 
 (1) This section applies if— 

 (a) a student attending a government school— 

 (i) is persistently and wilfully noncompliant; or 

 (ii) threatens to be violent or is violent to another student attending the 
school, a member of the staff of the school or anyone else involved in the 
school’s operation; or 

 (iii) acts in a way that otherwise threatens the good order of the school or the 
safety or wellbeing of another student attending the school, a member of 
staff of the school or anyone else involved in the school’s operation; or 

 (iv) displays behaviour that is disruptive to the student’s learning or that of 
other students; and 

 (b) the principal of the school is satisfied that action should be taken under this 
section. 

 (2) The principal may recommend to the director-general that the director-general— 

 (a) suspend the student from the school for a stated period of not longer than 20 
days; or 

 (b) transfer the student to another government school; or 

 (c) exclude the student from all government schools. 

 (3) After considering the principal’s recommendation, the director-general may— 

 (a) give effect to the recommendation; or 

 (b) take any other action mentioned in subsection (2) that the director-general 
considers appropriate; or 

 (c) suspend the student for not longer than 20 days. 

 (4) The director-general may exclude the student only if— 

 (a) the student’s parents have been given an opportunity to be consulted, and told 
in writing, about the proposed exclusion of the child and the reasons for it; and 

 (b) the student has been given a reasonable opportunity to attend counselling, 
undertake relevant educational programs or receive other appropriate 
assistance; and 

 (c) as far as the student’s maturity and capacity for understanding allow, the 
participation of the student has been sought, and any views of the student 
considered, in deciding whether to exclude the student; and 

 (d) the student has been given sufficient information about the decision-making 
process, in a language and way that the student can understand, to allow the 
student to take part in the process; and 
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 (e) the student has been offered alternatives for continuing the student’s education 
during the exclusion. 

 (5) The director-general may suspend or transfer the student only if— 

 (a) the student’s parents have been given an opportunity to be consulted, and told 
in writing, about the proposed suspension or transfer of the student and the 
reasons for it; and 

 (b) as far as the student’s maturity and capacity for understanding allow, the 
participation of the student has been sought, and any views of the student 
considered, in deciding whether to suspend or transfer the student; and 

 (c) the student has been given sufficient information about the decision-making 
process, in a language and way that the student can understand, to allow the 
student to take part in the process; and 

 (d) the student has been given a reasonable opportunity to continue the child’s 
education during the suspension. 

 (6) Despite subsection (5), the director-general may immediately suspend the student 
for not longer than 5 days if, in the director-general’s opinion, the circumstances 
are of such urgency or seriousness to require the child’s immediate suspension. 

 (7) However, before suspending the student under subsection (6), the director-general 
must comply with the requirements of subsection (5) (a) to (d) to the extent that it 
is practicable and appropriate to do so. 

 (8) To remove any doubt, the director-general may suspend the student under 
subsection (6) while deciding what other action (if any) should be taken in relation 
to the student under this section. 

 (9) If the student is suspended for 7 or more school days in a school term (whether or 
not consecutive school days), the director-general must ensure that the student is 
given a reasonable opportunity to attend appropriate counselling. 

 (10) The director-general may delegate the director-general’s power to suspend a 
student from a government school for not longer than 15 days to the principal of 
the school. 
Note For the making of delegations and the exercise of delegated functions, see Legislation Act, 

pt 19.4. 
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Portfolio/s: Education and Youth Affairs 

Flexible Education 
Talking points: 

• At the core of the Future of Education Strategy is an acknowledgement of diversity 
among students and a determination to strive towards equity by responding to the 
needs of each individual.  

• The Education Directorate has established the Flexible Education (FE) team to 
provide personalised education programs to students who, at a particular point in 
time, cannot access education at their enrolled school.  

• Flexible Education includes:  

o The Hospital School, 

o The educational program at The Cottage, 

o Muliyan, 

o Murrumbidgee School (previously known as Murrumbidgee Education and 
Training Centre) located at Bimberi Juvenile Justice Centre,  

o Distance Education, and  

o Developing an Aboriginal and Torres Strait Islander Enrichment Centre (yet to 
be named) 

• The Flexible Education model promotes inclusivity and individualised learning by 
connecting students with community agencies to coordinate various cultural 
programs. Where appropriate, these programs are selected and driven by student 
interests.  

• Students at each site are supported by a multidisciplinary team to co-construct 
personalised learning plans, which includes both academic and wellbeing goals 
through a trauma-informed practice lens. 

• The Flexible Education team has a strong focus on transition, ensuring students are 
supported to move between settings, return to their local school or move into 
further education, training, or employment opportunities.  

Key Information 

Muliyan 

• Muliyan has been operational since Term 4, 2018 and is working through a continual 
cycle of improvement to adapt to the changing cohort and service needs of 
individual students.  

• A Cross-Directorate Intake Panel was established to consider referrals. The panel 
reviews each referral on a case-by-case basis and consideration is given to the cohort 
mix, gender balance and level of CES intervention implemented at the students 
enrolled school. 
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• Since commencement, Muliyan has received referral numbers that exceed the 
capacity of the original pilot program. To respond to increased demand for student 
placements, the ACT Government approved an increase in student placements from 
ten (10) to twenty (20) students in 2019 and from twenty (20) to thirty (30) students 
mid 2020. These increases included resources for additional classroom teachers and 
allied health professionals to provide essential supports for students. At the start of 
term 1 2021, Muliyan has twenty six (26) students enrolled.  

• Whilst enrolled at Muliyan, students have demonstrated significant improvements in 
their attendance and engagement in learning. Eleven (11) year 10 students 
graduated from the program at the end of 2020 and transitions are being 
successfully supported to either College or work placements. 

• In alignment with the Future of Education Strategy, a formal evaluation of the 
Muliyan program is currently occurring with Griffith University. Due to COVID-19 
travel restrictions the evaluation has been delayed however it is anticipated a draft 
report will be available in term 1 2021.   

Murrumbidgee School 

• At Murrumbidgee School, staff have worked to build productive relationships with 
Community Service Directorate staff and robust governance of the school with the 
appointment of a new board in 2020.  

Hospital School 

• The Hospital School routinely provide innovative use of technologies to promote 
social inclusion of all students ranging from pre-school to Year 12. The Hospital 
School liaises with mainstream education to ensure streamlined transitions for 
students and positive educational outcomes.  

The educational program at The Cottage  

• The Cottage is a program run by Canberra Adolescent Mental Health Services 
(CAHMS) for secondary school students who are experiencing moderate to severe 
mental health issues. The teacher at The Cottage works collaboratively with CAHMS 
staff, parents/carers, and schools to enhance educational and wellbeing needs for 
young people and to provide smooth transitions back to mainstream education. 

Distance Education 

• The Distance Education program commenced under FE oversight during 
term 2, 2020. FE has worked to build a partnership with NSW Distance Education and 
other stakeholders to develop a high-quality service offering for young people. 
Regular meetings are conducted with Finigan School of Distance Education and 
processes for enrolment and transition in and out of the program have been 
strengthened. An MOU in currently being established.   
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Portfolio/s: Education and Youth Affairs 

OCCUPATIONAL VIOLENCE AND COMPLEX CASE MANAGEMENT 
Talking points: 

• The Future of Education strategy includes a strong focus on student and staff safety.  

• Bullying and violence are societal issues extending beyond the school gate and 
require a broad societal response.  

• The Education Directorate entered into an Enforceable Undertaking with Worksafe 
ACT in September 2018. In December 2020, Worksafe ACT confirmed the Education 
Directorate has met the terms of the enforceable undertaking.  

• Over the past two years, nearly $8 million was spent on improving work health and 
safety for staff and students within ACT Public Schools.  

• The Education Directorate has comprehensively implemented the Occupational 
Violence Policy and Management Plan including: 

o working with school communities, specifically parents and the ACT Council of 
P&C Associations to build strong and safe communities for learning, and 

o delivering a national forum to share learnings and resources with other 
education jurisdictions in Australia facing the same challenges.   

• The updated mandatory Work, Health and Safety and Occupational Violence training 
package was rolled out in Term 3 2019 and all schools have completed occupational 
violence management training. 

Key Information 

Occupational violence incidents 

• An increase in the reporting of occupational violence incidents corresponds with the 
directorate’s strong emphasis to staff on reporting through the implementation of 
the Directorate’s Occupational Violence Management Policy and related 
Management Plan. It does not in itself mean there has been a real increase in 
occupational violence incidents. 

• Occupational violence incidents range from verbal abuse and superficial injuries to, 
rarely, more serious incidents. Most incidents do not result in lost time injury claims.  

• The Directorate established an Occupational Violence and Complex Case 
Management (OV&CCM) team to support schools in strengthening risk assessments 
and the implementation of risk management controls. This team provides a 
behaviourally and therapeutically informed approach to working with schools to 
support staff and student safety. 

• The team also monitor reports of occupational violence through Riskman to support 
appropriate and timely responses to incidents and provide an increased level of 
assurance that appropriate responses are in place.  
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• The team provides ongoing data analysis by staff, students, schools, and region to 
further inform and improve our practice and approach to preventing and reducing 
occupational violence. In 2020 a total of 7250 Riskman reports were submitted.  

• Of the 7,250 reports 6,105 were triaged by the OV&CCM Team. This includes events 
that by definition are not ‘occupation violence’, as the staff injury was a result of 
student actions not explicitly directed at the staff member. For example, staff 
witnessing student self-harm or student non-compliance. The reports were triaged 
by the OV&CCM Team so appropriate resources from the Student Engagement 
branch could liaise with the school to provide further support.  

Next Steps 

• The Directorate continues to work on deeply embedding a comprehensive and 
robust safety management system framework. We continue to focus on developing 
and sustaining safe and supportive teaching and learning environments for everyone 
in our ACT Schools.   

Background Information  

Enforceable Undertaking 

• On 28 September 2018, the Directorate entered an undertaking with WorkSafe ACT, 
on behalf of the Territory. This was made public on 15 October 2018 and contained 
limited details about three schools where teachers had been injured by students.  

• On 2 December 2020 the Deputy Work Health Safety Commissioner wrote to the 
Directorate’s Director-General, Katy Haire, to inform her that WorkSafe ACT is 
satisfied that the Directorate having met their commitments and has now discharged 
their Enforceable Undertaking. 
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Portfolio/s: Education and Youth Affairs 

Restrictive Practice in Public Schools  
Talking points: 

• In ACT Public schools, restrictive practice is used as a last resort when there is 
imminent risk to safety, for the student or others. It is not permitted to be used for 
compliance or to respond to verbal threats, or to prevent property damage.  

• The Education Directorate complies with the Senior Practitioner Act 2018 (the Act) 
and the Safe and Supportive Schools Policy, ensuring the Directorate’s actions: 

o are consistent with the student’s human rights, 

o safeguard the student and other staff and students from harm, 

o maximise the opportunity for positive outcomes, 

o reduce or eliminate the need for use of restrictive practices, and 

o are transparent and accountable in its use of restrictive practices. 

• Schools are supported by the Directorate to meet their obligations under the Act 
through professional learning, targeted support in developing and implementing 
plans, and independent assessment and approval of plans through our ACT 
Education Positive Behaviour Support Panel. 

• The Directorate’s approach to prevention and early intervention for challenging 
behaviour is underpinned by whole school approaches to positive behaviour 
support. The Positive Behaviour for Learning (PBL) framework assists schools to build 
a strong, trauma-informed foundation for all students, with more individualised 
support tailored for students with more complex behaviours of concern.  

• The Directorate works closely with the Australian Education Union, Catholic 
Education Office, and Association of Independent Schools to consciously work out 
the legislative, strategic, and operational impacts of restrictive practice.  

Key Information 

Restrictive Practice Reports  

• ACT public schools are recording all incidents of restrictive practice on the Schools 
Administration System and this data is collated and provided, as agreed, to the 
Office of the Senior Practitioner.   

• The Directorate established a Restrictive Practice team to support schools in 
strengthening their understanding and approaches to complex behaviours and the 
development of evidence based positive behavioural support plans. The team 
provides a behaviourally and therapeutically informed approach to working with 
schools on student safety. 
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• The team monitors reports of Restrictive Practice through the SAS incident 
management system to support appropriate and timely responses to incidents and 
provide an increased level of assurance that appropriate responses are in place. The 
team also provides ongoing data analysis by staff, students, schools, and region to 
further inform and improve our practice and approach to preventing and reducing 
Restrictive Practice. 

• The Directorate continues to work on developing training and education to support 
our schools in understanding restrictive practice and investing in evidence based 
behavioural support within our schools. We continue to focus on developing and 
sustaining safe and supportive teaching and learning environments for everyone in 
our ACT Schools.   

Background Information  

Senior Practitioner Act  

• The Senior Practitioner Act 2018 came into effect on 1 September 2018 providing a 
framework for the regulation of restrictive practices to minimise and wherever 
possible eliminate their use. It also establishes the role of the Senior Practitioner in 
the ACT, including the role’s powers and functions. 

• Under the Act, schools are defined as a provider which means they are regulated by 
the Act with respect to planning, implementation, and documentation of restrictive 
practice 
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Portfolio/s: Education and Youth Affairs 

SCHOOL PSYCHOLOGISTS 
Talking points: 

• An aim of the Future of Education Strategy is ‘to enhance student wellbeing and 
psychological supports to ensure students are resilient and equipped for the future’.  

• School psychologists are part of the directorate’s multidisciplinary approach to 
supporting student inclusion, engagement, and wellbeing. 

• All ACT public schools, students, parents/carers, and teachers have access to a school 
psychologist.  

• School psychologists play a critical role in the mental health approach in the 
community by identifying and working with personal difficulties at the earliest 
opportunity.   

• School psychologists work with school staff to put in place preventative strategies at 
the whole school level, work with students’ families and refer moderate to severe 
mental health issues to other specialists as well as responding to crisis where 
immediate assistance is required. 

• Early identification of learning difficulties and timely intervention is key to success 
and improves future educational outcomes for students.  

• Psychologists can identify barriers to learning, including specific learning disorders 
and provide schools with recommendations and strategies to support students in 
both mainstream and specialist school settings. 

• To achieve the best learning and wellbeing outcomes for students, school 
psychologists collaborate and consult with the wider community including the 
Community Services Directorate and ACT Health to support ACT students and their 
families.   

• In 2021, 81.6 psychology FTE support students in ACT public schools. 

Key Information 

• School psychologists can provide direct support or interventions to students, consult 
with teachers and families, or work alongside other members of the student services 
team (school youth health nurse, school social worker, youth worker) to help 
students thrive in their school environment. School psychologists may also work with 
the school executive team on school-wide practices and procedures, as well as 
collaborate with community providers to coordinate services for students. 

• The Assessment and Early Intervention teams ensure psychologists can attend to 
learning and wellbeing needs for a greater number of students for their respective 
school community at both universal and targeted level. 
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• During the period of remote learning, the Student Wellbeing Telehealth Support 
Service (STWSS) was established to provide psychological support to students and 
their families. The SWTSS remains available to reactivate to support our school 
communities, if required. 

Referral pathways 

• School psychologists are part of a larger service offering in the ACT. If a student 
requires specialist input (such as to address an eating disorder), or the severity of the 
problem is such that input from a mental health professional is required then a 
referral is initiated.  There is strong collaboration and partnerships with community 
and government agencies that helps with prompt and timely referrals to agencies 
including: 

o ACT Mental Health; 

o Headspace ACT; and   

o ACT Child Development Service. 

• Students presenting with the greatest risk factors (risk to self or others) are 
prioritised. All school psychologists have the required training in undertaking risk 
assessments that help establish safety for the student and others.  

Approach to suicide 

• All high schools and colleges prepare a Suicide Response Plan as part of a whole 
school approach to mental health and wellbeing. Headspace ACT, under the Be You – 
National Education Initiative, trains and supports schools’ emergency response 
teams to undertake this planning. All secondary schools have a post-vention plan.  

• Professional learning in Applied Suicide Intervention Skills Training (ASIST) is 
available to School Wellbeing staff and psychologists and is delivered regularly by 
qualified Senior Psychologists. ASIST teaches participants to recognise when 
someone may be at risk of suicide and work with them to create a plan that will 
support their immediate safety.  

• ACT Health is delivering LifeSpan, an evidence-based, integrated approach to suicide 
prevention across the community. Of the nine LifeSpan strategies, the most relevant 
to Education is the strategy of promoting help seeking, mental health and resilience 
in schools. To support this, the Directorate has collaborated with the Office for 
Mental Health and Wellbeing (OMHW) to roll out the Youth Aware of Mental Health 
(YAM) program in ACT schools. 

• YAM is being delivered in schools across the ACT to educate and engage young 
people in Year 9 in discussions about mental health and to promote peer support.  
The goal is to roll out YAM in all 19 ACT public high schools and Catholic and 
independent schools.  In 2020, 2,247 students across 14 schools across each sector 
participated in the program. An evaluation of the program will be undertaken in 
2021. 
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Portfolio: Education and Youth Affairs  

eSafety Programs 
Talking points: 

• The Education Directorate takes a proactive approach to eSafety that aims to address 
the complex societal situations and behaviours that occur online, and build the skills and 
knowledge of students, staff and families in addressing these issues.  

• As part of the Australian Curriculum, students are taught the concepts of using 
information and communication technologies (ICT) ethically, safely, and responsibly. 
These concepts are woven across different curriculum areas and are reinforced through 
social and emotional learning to ensure students have multiple opportunities to use 
technology responsibly and generalise this learning into all their contexts. Student skills 
are developed to assist them to make positive choices online. 

• Families play an important role in navigating the use of technology and appropriate 
online behaviour with their children. The Directorate encourages families to talk about 
expected behaviours at home and supports this by providing a range of resources to 
assist parents and carers. 

Key Information 

• The Directorate’s resources and approach relating to good digital citizenship and eSafety 
align with the Safe and Supportive Schools policy. Resources have been collated from 
partnerships with the Office of the eSafety Commissioner, Australian Federal Police, 
Google Education, and other eSafety providers. 

• The Directorate has an ongoing eSafety program that is reviewed and updated regularly 
to address and prevent bullying, harassment and violence, including cyberbullying. The 
program aims to build on existing school initiatives and continue to provide information 
sessions for parents and carers to ensure a broad reach. 

• In developing the eSafety program for 2021, the Directorate has strengthened its 
relationship with the Office of the eSafety Commissioner to ensure that our program is 
supported by emerging research and behavioural trends. 

• A digital resource centre has been developed in 2021 to support students receiving ACT 
Government provided Chromebooks as part of the Technology Enabled Learning (TEL) 
Program. This resource provides students with a curated collection of materials and 
contacts to navigate if issues are faced online.  

• The Communities Online: Acceptable use of ICT – Parents and Students Policy and related 
guidelines define acceptable use of ICT resources provided by the Directorate. Students 
and carers sign this agreement annually to confirm the student’s understanding of their 
roles and responsibilities. Parents are provided with the Privacy Information for digital 
tools used for learning and classroom collaboration in ACT public schools. 
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• Termly Acceptable Use of ICT Agreement reminders will continue in 2021 in preparation 
for the school year. The reminders began on Safer Internet Day (9 February 2021), and 
will run for five weeks to ensure that all students and schools are aware of the 
importance of safety online and of their responsibilities in using ICT for school.  

Background Information 

• During Semester 2 2020, the Directorate’s eSafety Officer undertook 28 school visits to 
present education sessions to students and teachers. 

• The Directorate also collaborated with the Office of the eSafety Commissioner, the 
Australian Federal Police (AFP), and ACT Policing to develop an eSafety for Families 
webinar which was held on 16 September 2020. Over 140 individuals participated in 
this session.  

• The Directorate implemented a standardised approach to internet filtering in early 2020, 
ensuring that the rules are aligned to school grade levels across all schools in the ACT. 
This is to support the different educational needs of students as they progress through 
their academic career.  
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Portfolio/s: Education and Youth Affairs 

Use of Technology in Schools 
Talking Points: 

• ACT Government has delivered against the 2016 election commitment (Technology 
Enabled Learning (TEL)) to provide every ACT public high school and college student 
with access to a device since February 2018.  

• $18,800,000 million was committed to the four-year program in the 2017/18 budget. 

• 22,000 Chromebooks have been distributed to ACT public school secondary 
students, of which:  

o 3,300 have been distributed in January 2021 to new year 7 secondary 
students and new students who have joined years 8,9 or 10. 

• A further 10,000 devices will be provided to secondary students as part of a device 
refresh in the first half of 2021. 

• The TEL program is a voluntary program, with some families electing to Bring Your 
Own Device (BYOD) or not participate. Currently the participation rates in high 
schools are around 95%, and around 82% in colleges. 

• ACT Government provides primary schools with shared Chromebook devices at one 
device per three student ratio. 

• During the COVID-19 pandemic, ACT public schools were able to shift quickly to 
support remote learning for Term 2, 2020. Secondary students were well positioned 
for this as they already had access to a TEL device. The ACT Government supplied 
devices to 11,000 Y4-Y6 students to support their learning over this period. These 
devices were returned to the school, following the return to on campus learning. 

• During COVID-19 pandemic, over 600 internet dongles and sim cards were provided 
to families to ensure they had connection to the internet to support remote learning.  

• After the return to on campus learning, over 300 students in years 7 to 12 
continued to be supported by the ACT Government with ongoing the internet 
dongles/sim cards to enable their learning. 

• The BYOD policy allows students to bring their own device to school to assist with 
their learning. 

• Implementing the BYOD policy is a school-based decision made in consultation with 
the community, and implementation varies between educational institution.  

Key Information 

Devices in Schools/Personal Electronic Devices (including mobile phones) 

• The BYOD policy states that “students may bring personal electronic devices (PEDs) 
to school to support their learning”. 
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• The BYOD policy was developed over two years with extensive consultation with 
school staff, parents and interested community organisations.  

• The policy provides recommendations to schools of what should be addressed as 
part of the parent and community consultation, including equity, diversity of devices, 
privacy, security and other local community needs. 

• Implementing the BYOD policy is a school-based decision made in consultation with 
the community, and implementation varies between educational institution. 

• Schools who have implemented the BYOD policy hosted information forums for 
families and the broader community to provide input on implementation.   

• The policy aligns with the Australian Curriculum, which requires students to 
understand how to independently select and operate various devices that they can 
personalise to assist in their learning. 

Learn, Anywhere - student use of ICT 

• The ACT Learn, Anywhere program provides a framework for schools, students and 
families to utilise ICT tools and services in education. 

• The Digital Backpack is a simple entry point for students and teachers to access 
online tools which will aid their learning. 

• Cloud services, such as Google G Suite and Microsoft Office 365, are accessible 
through the Backpack, as well as access to resources on cyber safety. 

• A School Education Advisory Committee was established to provide 
recommendations to the Minister regarding the implementation of the TEL program.  

• ACT public schools have access to a secure and high-speed network, with among the 
best speeds in Australia. Internet traffic is filtered to ensure that student accessed 
content is appropriate and safe.  

• To enable students to successfully operate as digital citizens they are required to 
read, understand and sign the ACT schools Acceptable Use of ICT Policy. If they 
contravene this, they will be appropriately counselled by their school.  

• ACT applies Australian Curriculum standards to embed ICT across the curriculum; this 
includes digital citizenship and safe behaviours in the use of technology. 

Gmail Incident 

• On Friday 14 August 2020, an email incident occurred across the ACT public school 
Google platform, resulting in the distribution of inappropriate material to a large 
number of students’ Gmail accounts. We are deeply sorry for any inconvenience or 
impact that this incident may have caused our students and families.    

• The issue was caused by unintended student access to group email lists and was not 
an external security breach. No external body has hacked or exported information 
from the system.  
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• A very small number of students were involved in posting inappropriate content, and 
we took steps to address this issue with them and their families directly. 

• The Education Directorate moved quickly to limit system access, including from 
Gmail and the Google platform.  

• The Education Directorate immediately began an investigation and engaged an 
independent consultant to provide oversight of this activity. They also provided 
assurance that appropriate controls were in place prior to reactivation of the 
platform. 

• The Directorate’s investigation identified the source of the problem. Work was 
completed earlier in 2020 regarding the creation of background year level groups in 
Google, believed to be inaccessible by students. On the 14 August 2020, a student 
inadvertently shared a file to all students within one of these Groups.  

• Subsequently, some students ‘replied all’ to this group and began sharing emails. 
This then escalated to emails being shared across multiple year groups. 

• A significant number of emails were exchanged, some of which contained 
inappropriate material. Given that inappropriate material was shared, the matter 
was referred to the Australian Federal Police.  

• The vast majority of students who received unwanted emails either deleted them, 
ignored them or requested to be removed from distribution lists. This reflects the 
behaviour that we have been trying to instil in our students. 

• We take the safety and security of our system seriously. Directorate staff worked 
over the weekend following this incident to ensure appropriate safeguards were in 
place across the system. The system was reinstated in a phased approach, bringing 
Google drive and classroom back first and then Gmail. 

• Any students or parents with any concerns about this incident were strongly 
encouraged to either contact their school directly or our Families and Students, 
Complaints and Feedback Unit online or by phone. 
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Portfolio/s: Education and Youth Affairs 

Web Filtering Updates and Security   
Talking Points: 

• ACT public school students are being empowered with the knowledge, skills and 
confidence to learn with digital tools at school, at home, at work and in their 
communities. Chromebooks provide students with greater flexibility over how, where 
and when they learn, and our schools assist them with learning how to learn online 
safely. 

• The Education Directorate supports the safety of students engaging online through an 
eSafety approach that includes a range of security measures, as well as social and 
emotional learning for students to help them become good, and safe, digital citizens.  

• ACT public school students and parents agree to Communities Online: Acceptable use of 
ICT – Parents and Students Policy. 

• Web filtering has been applied across ACT public schools since 2012. An update to web 
filtering occurred on 13 January 2021. This update ensures that the learning environment 
is grade level appropriate and consistent wherever and whenever a student is using their 
Chromebook.   

• In phased approach from mid to late 2020, web filtering was extended to primary and 
secondary school devices from the schools’ network, to be applied to ACT Government 
devices, ensuring filtering from any internet connection.   

• The web filtering rules are aligned to school grade levels to support the different 
educational needs of students. 

• The Education Directorate routinely receives feedback on access to websites and 
manages controls appropriately.  

Key Information 

• Students have raised concerns with respect to access to certain online sites, including 
YouTube. The web filtering rules apply to YouTube with varying levels of access based on 
school year.  

• By preventing access to unsafe content at the device level, students are provided with a 
safe way to access educational material wherever they are studying, and whatever 
internet connection they are using.  

• Security and Web filtering rules are reviewed regularly, including reviewing feedback 
from the school community, and can be updated to support changes to pedagogy or 
learning needs. Teachers can request sites to be blocked or unblocked.  

• There was some media coverage of the change to web filtering in January. The 
Directorate acknowledged that communications could have been better targeted to 
students about the forthcoming changes.  
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Portfolio/s: Education and Youth Affairs 

School Banking 
Talking points:   

• The ACT Public School system has a strong record of teaching financial literacy. 

• The teaching of financial literacy is separate to school banking.  

• The ACT Government will transition away from school banking with all programs 
ceasing by 1 July 2021. This process will be sensitive to the needs of every school 
community and honour the great work of volunteers working in our schools.  

• The Education Directorate works with Australian Securities and Investments 
Commission (ASIC) through the use of ‘Moneysmart’ which provides curriculum 
resources and professional learning for our teachers. This ensures that our teachers 
are well supported in teaching financial literacy in their classrooms.  

• School banking programs have been considered recently through the 
Review of School Banking Programs commissioned by ASIC. 

• Following the Review, ASIC reported that school banking providers could not provide 
sufficient evidence that their programs resulted in financial capability outcomes. 

• School communities vary in the value they place on school banking programs.  

• The decision to offer a school banking program has been at the discretion of 
individual schools and student participation in the program was approved by 
families.  

• Participation rates for ACT K-6 public school students has significantly decreased in 
the last 2 years. 

Key Information   

• School banking programs do not form part of the Australian Curriculum. 

• The majority of school banking programs operated in ACT public schools are 
managed by school parents and citizens associations (P&Cs).   

• Participation of ACT public school students in school banking programs has 
decreased significantly: 

o In 2018, approximately 19% of all ACT K-6 public school students participated 
in a school banking program.  

o In 2020, approximately 7% of all ACT K-6 public school students participated 
in a school banking program. 
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• School banking provides revenue paid from providers to P&Cs or schools 
participating in a school banking programs: 

o In 2018, $36,000 was provided to P&Cs or schools.  

o In 2020, it is estimated that no more than $20,000 was provided to P&Cs or 
schools. 

• Feedback from P&Cs and schools reported a decrease in student participation in 
school banking programs for the following reason/s:  

o parents choosing to withdraw their child from the program due to negative 
public attention and mistrust in school banking programs;  

o Principals and P&Cs choosing to no longer offer a school banking program at 
their school;   

o lower participation following the remote learning period; and  

o lack of parent volunteers willing to run the program.   

Background Information    

• On 29 November 2020, Victoria announced that school banking programs would 
be banned in Victorian government schools from Term 1 2021.  

• ASIC’s Review of School Banking Programs was released on 15 December 2020.   
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Portfolio: Education and Youth Affairs 

Defence Industry Organisations 
Talking points: 

• Defence industry organisations occasionally sponsor events that ACT public school 
students engage in. 

• Defence industry organisations may also provide information about career options to 
students at events such as the Year 10 Careers Expo. 

Key Information 

• Canberra has the largest concentration of defence and national security agencies, 
assets, organisations, diplomatic networks and industry bodies in Australia.  

• The Education Directorate and ACT public schools occasionally engage with the 
Australian Defence Force, as with public service organisations to provide pathways 
for students. This may include promoting career opportunities for indigenous 
students in the Australian Defence Force or providing a work experience option or 
pathways to tertiary study at the Australian Defence Force Academy. 

• Some defence industry organisations have provided funding and support for STEM 
education initiatives. E.g. Lockheed Martin supported the National Youth Science 
Forum for several years. 

• In 2018-2019 Northrop Grumman provided sponsorship for the Cyber Taipan (a 
computer coding competition) that some ACT schools engaged with.  

• There may be further contact between individual schools and defence industry 
organisations (such as through work experience opportunities) but this information 
is not collected centrally. 

Background Information  

• On 30 November 2020, Mr Glenn Fowler, Secretary, AEU, ACT Branch requested 
information on regarding any links that may exist between weapons companies and 
ACT public schools. 

• The Established, Capable, Skilled defence strategy outlines how the ACT Government 
will build up Canberra's already significant and globally competitive defence industry 
to support Defence and secure flow-on economic benefits for the Canberra 
community. 

• The defence strategy is the responsibility of CMTEDD, Economic Development 
Division. 
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• The defence strategy includes the action:  

o “Through our high-quality education system and government supported 
STEM outreach initiatives such as Inspiring Australia (ACT), we will:  

 promote STEM (space and cyber) career pathways in ACT primary and 
secondary school [sic], and 

 work with the local defence businesses through industry partnerships 
and programs to promote awareness of defence career paths.” 

• A measure of success in the industry includes: “the number of space and cyber 
career initiatives (primary and secondary school).” 

• The ACT Defence Industry Advisory Board (the Board) provides high-level strategic 
and policy advice to promote the growth of the ACT’s defence and related industries 
in accordance with the ACT Government’s economic development strategy. 
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Portfolio/s: Education and Youth Affairs 

Languages in Schools 
Talking points: 

• Languages are one of the eight learning areas delivered under the Australian Curriculum 
delivered in ACT schools. 

• Languages are highly valued in ACT public schools.  

• ACT public schools can choose to deliver one of eight priority languages. These are: 
French, German, Italian, Spanish, Mandarin, Indonesian, Japanese and Korean.  

• Decisions about the languages taught in individual schools are made by the Principal in 
consultation with the School Board and community. 

• Schools may choose to offer more than one of the eight priority languages and, may also 
offer languages outside the eight identified as priority languages. 

• The Education Directorate (the Directorate) is reviewing the delivery of languages in ACT 
public schools to ensure that languages continue to be implemented effectively across 
schools. The review will examine where and how languages are taught, the languages 
delivered and the provision of language pathways in ACT public schools.  

• In 2020 as part of the Education Directorate’s COVID-19 response, ACT public schools 
engaged in a period of remote learning. Languages education was delivered using  
alternative learning models and methods. Teachers and students used a range of online 
delivery options and online learning platforms. 

Key Information 

• There are currently a small number of ACT public schools that do not offer one of the 
eight priority languages. Reasons for this may include staff availability.  

• In 2020, the Directorate undertook a national, targeted recruitment drive to support 
these schools to engage languages teachers to deliver one of the eight priority 
languages. This recruitment process is ongoing.  

• On 28 November 2018 a Motion was passed in the ACT Legislative Assembly. The 
resolution was to, ‘develop an action plan to encourage, improve and support language 
education in Canberra Schools as a part of implementing the Future of Education 
Strategy’.   

• An ACT Languages Action Plan is currently under development and will support schools 
and the ACT to continue to position language education as a valued and important part 
of the ACT’s future economic, education and social fabric.  

• The draft Languages Action Plan is in the final stages of development and will explore a 
range of important challenges and opportunities for the delivery of languages in ACT 
public schools. 
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Background Information  

• Languages play a key role in supporting the implementation of the Future of 
Education Strategy. Languages education places students at the centre of learning by 
providing critical capabilities, knowledge and a deep understanding of other cultures 
and insights into our own multicultural community. Language proficiency in a second 
language strongly influences students to become effective members in a diverse ACT 
community.  

• The ACT Curriculum Policy and procedures mandate that all ACT public schools 
deliver a minimum of 60 minutes per week in years 3 to 6 and 150 minutes per week 
in years 7 to 8 of language learning. 

• The Directorate supports a number of language related initiatives including the 
provision of Language Teaching Assistants, support for language teachers through 
language networks and the support of Community Language Schools in the ACT.  

• Belconnen High School leverages off the Australian Curriculum: Aboriginal and Torres 
Strait Islander Languages Framework, developing and offering the Connecting to 
Country course which includes aspects of Aboriginal and Torres Strait Islander 
languages as part of its language offerings. 

• There are three schools in the ACT that provide bilingual education: Yarralumla 
Primary School studying Italian; Mawson Primary School studying Chinese; and 
Telopea Park School studying French.  

• The ACT has a strong and extensive Community Languages Network covering over 
50 schools and representing more than 40 languages. The Education Directorate 
chairs the Community Languages Network and provides professional learning to the 
community language school teachers. 

• The ACT Education Directorate is currently working with the German Community and 
the Bilingual Schools Australia to explore opportunities for language pathways for 
ACT public school students. The outcomes of these discussion will be reflected in the 
final ACT Languages Action Plan for further consideration and exploration. 

• Analysis of the 2020 Language Census data has commenced and will inform on the 
current status of languages in ACT public schools and provide information for future 
plans in languages delivery. Pathways documents are being updated to reflect 
language changes and projected pathways. 
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Portfolio/s: Education and Youth Affairs 

School Fences 
Talking points: 

• The safety of students, staff and the community is of paramount importance to the 
ACT Government.  

• A total of 83 ACT public school sites (out of 93) have a partial or full perimeter 
security fence. The decision to install a partial or full perimeter security fences on 
school sites is based on the safety and security needs of each individual school. The 
ACT Government does not have a mandatory requirement that existing schools must 
be fenced. 

• The Education Directorate has an ongoing program of security fencing works that are 
usually initiated by each schools’ executive. Before the fencing works are considered 
for approval to proceed by the Directorate, the school principal, Board Chair and 
P&C President must sign a joint letter confirming the need for a fence and must 
undertake a formal consultation process with their school and local community that 
results in over-whelming support for the fence. 

Key Information 

Works in progress or completed within the last 12 months: 

• An extended fence was constructed at Caroline Chisholm Primary to include new 
playground equipment; 

• A fence to the courtyard and junior play equipment was constructed at Majura 
Primary School prior to the start of term 1, 2021; 

• An existing fence at Kingsford Smith School was upgraded in 2020 to the current 
school standard design due to ongoing vandalism; 

• A new perimeter fence is currently under construction at UC Kaleen High; 

• Community consultation for a new fence at Caroline Chisholm senior campus has 
been completed and construction will commence in the 2021-22 program of works; 

• Design documentation for new fences at Hawker College, Ainslie Primary School, 
Charles Weston School oval, and Majura Primary School have been completed.  
Community consultation in these schools will commence during Term 1 2021; 

• Following previous unsuccessful attempts, Garran Primary School and Miles Franklin 
Primary School may re-commence community consultation about fully fencing the 
school grounds as a result of ongoing security incidents. 

Background Information  

• There are 89 ACT public schools (including Evelyn Scott School), however 93 school 
sites are reported in this brief as four schools have two campuses. These are 
Caroline Chisholm, Gold Creek, Melba Copland and Wanniassa Schools. 

INDEX



ANNUAL REPORT HEARING BRIEF 

Cleared as complete and accurate: 19/02/2021  
Cleared for public release by: Director-General Ext: 59158 
Contact Officer name: Andrew Parkinson Ext: 54593 
Lead Directorate: Education  
TRIM Ref:  FILE2021/565  

 

• Given the significant capital investment in new schools, the planning and design for a 
new school includes the installation of a perimeter security fence. The location of the 
fence ensures that community access to facilities outside school hours is provided, 
wherever possible. 

• In existing schools seeking a new security fence, the designs for security fences also 
aim to ensure that community access to school facilities is maintained outside school 
hours, for example weekends and school term breaks. 

• Some schools leave gates unlocked outside school hours to allow access to school 
ovals and play equipment. At other schools, arrangements can be made with the 
school administration to gain access to the grounds and facilities. Schools assess the 
risks in determining access arrangements. 

• A trial of an automated gate unlocking system was suspended in 2020 due to 
COVID-19 limitations. The equipment has been installed at Forrest Primary School 
and the trial will re-commence in 2021. 
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Background Information  

• The ACT public education system is underpinned by the right of all children to access 
high quality education. Individual personal circumstances create socio-educational 
differences among students and these explain more than a quarter of variation in 
student education outcomes.  

• Not all children are able to access the same educational advantages when starting 
their education. Some children receive more at-home and early childhood education, 
than others, while some first access their education at the start of preschool or 
kindergarten. The difference in accessing opportunities may be the result of socio-
economic factors, physical or mental health issues, or a disability, and cultural 
backgrounds or familial circumstances.  

• 2018 was the baseline year for this new measure. This aligns with the ACT’s move to 
more precise assessment through NAPLAN online. Historical data from 2015 have 
been retrospectively calculated for reference and have limited comparative value.   

• The funding to schools in need on the basis of socio-educational disadvantage  is 
provided under SRA as the low Socio-Economic Status (SES) needs based loading in 
addition to the  Core Funding and other loadings. 

• The Student Family Education and Occupation Index (SFI) aggregated at school level  
uses parental education and occupation levels of both parents of a student to 
determine school-level need and allocates proportionate funds to schools in need 
based on SFI score. 

• Parental educational level has been used for determining the equity gap for 
reporting at jurisdictional level because parental education is more stable over time. 

 

 

 

 

 

 

 

 

 

 

  

 

INDEX



ANNUAL REPORT HEARING BRIEF 

Cleared as complete and accurate: 19/02/2021  
Cleared for public release by: Director-General Ext: 59158 
Contact Officer name: Robert Gotts Ext: 76197 
Lead Directorate: Education  
TRIM Ref:  FILE2021/565  

 

 

Portfolio/s: Education and Youth Affairs 

Strategic Objective 2  

NAPLAN Gain: To facilitate high quality teaching in ACT public schools and strengthen 
educational outcomes  

Talking points: 

• The Future of Education strategy sets the objective for the Directorate to ensure 
thatstudent success through the delivery of high quality learning that engages students 
and supports the development of learning for life.  

• Progress in student learning gain is an important measure of evaluating educational 
outcomes. Drawing on the concept of a year’s learning for a year’s teaching, these 
strategic indicators measure the growth in learning of our students.   

• The variation in gain over time in the ACT reflects the national pattern. Each NAPLAN 
cycle, student scores are equated to a common national scale. The equating and scaling 
processes create small, non-significant, variations in national and in jurisdiction means 
over time.   

• Between 2016 & 2017, the ACT public school year 3 reading mean increased from 440 to 
446 points, while the year 5 public school reading mean decreased from 522 to 520 
points.  

• This had the effect of reducing the ACT public school gain from 82 points between 2016-
18 to 74 points in 2017-19. Similar changes occurred nationally, with the years 3-5 
reading gain  decreasing from 84 points in 2016-18 to 75 points in 2017-19.  

• Similar variations occurred in the ACT and nationally for years 3-5 in numeracy and for 
years 7-9 in both reading and numeracy.  

• These variations do not represent an actual change in performance but rather are 
inherent effects due to measurement issues and the nature of the equating and scaling 
processes.Due to COVID-19 disruptions, the NAPLAN 2020 testing event did not occur. 
As a result, no data are available to report for the 2018-20 gain cycle. 

Key Information 

Strategic Indicator 2(a): Increase in the ACT public schools NAPLAN gain for years 3-5 in 
reading. 

 2013-15  2014-16  2015-17  2016-18  2017-19 
Target 

2017-19  

Year 3 442 439 441 440 442 446 
Year 5 522 515 520 522 526 520 
Gain 80 76 79 82 84 74 
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Table X: Strategic Indicator 2(b): Increase in the ACT public schools NAPLAN gain for 
years 3-5 in numeracy 

 2013-15  2014-16  2015-17  2016-18  2017-19 
Target 

2017-19  

Year 3 413 415 411 412 416 421 
Year 5 503 498 497 497 506 499 
Gain 90 83 86 85 90 79 

 
Table X: Strategic Indicator 2(c): Increase in the ACT public schools NAPLAN gain for 
years 7-9 in reading 

 2013-15  2014-16  2015-17  2016-18  2017-19 
Target 

2017-19  

Year 7 558 563 566 558 560 563 
Year 9 597 597 596 599 600 592 
Gain 39 34 30 40 40 29 
 

Table X: Strategic Indicator 2(d): Increase in the ACT public schools NAPLAN gain for 
years 7-9 in numeracy 

 2013-15  2014-16  2015-17  2016-18  2017-19 
Target 

2017-19  

Year 7 548 552 551 556 556 561 
Year 9 597 593 594 600 603 594 
Gain 49 41 43 44 47 33 
 

Background Information  

• Progress in student learning gain is an important measure of evaluating educational 
outcomes. Drawing on the concept of a year’s learning for a year’s teaching, the new 
strategic indicators measure the growth in learning of our students. 

• Students generally experience a higher gain in their early years of schooling while 
developing a foundation and understanding of new concepts in numeracy and literacy. 
This is reflected in the national NAPLAN results where students experience twice the 
gain between years 3 and 5 compared with the gain of students between years 7 and 9 
students.  The gain measure accounts for these different starting points and differences 
in the rate of expected growth. 
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Portfolio/s: Education and Youth Affairs 

Strategic Objective 3 – To centre teaching and learning around students as 
individuals 

Talking points: 

• A strong sense of identity (belonging) with a school is important. There is a positive 
correlation between a stronger identification between a student and their school, 
and the outcomes that the student achieves. Similarly, positive staff identification 
and parent/carer identification with the school has a beneficial impact on wellbeing 
and school culture 

• School Identification (sense of belonging) for students was very close to the target of 
61% and for staff of 92%. Differences between the outcome and the target may will 
be due to natural variation over time. 

• School Identification (sense of belonging) in 2019 for for parents and carers has not 
met the target of 87% of parents strongly identifying with their childrens’ school. 

• For parents and carers there was a substantial change from 86% strongly identifying 
with the school in 2018 to 73% in 2019. The cause of this change is due to an 
alteration in the approach to the measurement of School Identification between 
2018 and 2019. The actual change when looking at comparable approaches is from 
86% to 82%. 

• Proportions of those with strong, neutral and weak identification are outlined in the 
table below. 

Key Information 

• The measure School Identification for parents and carers is based upon the mean 
score of the following items: (i)"Belonging to this school community is important to 
me", (ii)"I am happy to be a part of this school community” and (iii)”I feel a strong 
connection to this school”. Participants responded to each item on a 5-point Likert 
scale (1=strongly disagree to 5=strongly agree). An additional category (6=don’t 
know) is provided, but these responses were not included in the calculation of the 
mean.  

• Item (iii) was added in 2019 and disrupted the data series. It is therefore not advised 
that comparisons are made between 2018 and 2019 data. 

• Reconstruction of School Identification in 2019 without item (iii) creates a valid 
comparison. In 2019 the proportion of parents and carers strongly identifying with 
their school, based on the reduced number of items, was 82%. 

Background Information  
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Portfolio/s: Education and Youth Affairs 

NAPLAN Results and Participation and Performance of the ACT education 
system  

Talking points: 

• ACT students performed well in NAPLAN 2019 when compared to students in other 
states and territories, particularly in reading and numeracy 

• We’re committed to continuing to improve the quality of the education our students 
receive and providing pathways and opportunities for our students. 

• Improving student outcomes in literacy and numeracy in ACT public schools is 
prioritised through the Directorate’s Strategic Plan. 

• The Directorate supports all schools to implement the Australian Curriculum and 
provides professional learning opportunities aimed at strengthening leadership and 
teaching in numeracy. 

• In line with the National STEM School Education Strategy, and through the Academy 
of Future Skills, the Directorate is investing in high quality, inquiry based learning 
programs that include a strong focus on numeracy. 

• Since 2016, the Government and the Directorate have openly acknowledged the 
importance of equity of outcomes and the overall plateauing of NAPLAN results and 
these issues have been pursued by the media on a number of occasions.  

Aboriginal and Torres Strait Islander performance 

Top two performance bands: 
• In 2019 seven percent of ACT Aboriginal and Torres Strait Islander students were 

represented in the top two NAPLAN bands for reading across years 3, 5, 7 and 9, compared 
with twenty-nine percent of ACT non-Aboriginal & Torres Strait Islander students. For 
numeracy, six percent of ACT Aboriginal and Torres Strait Islander students were 
represented in the top two NAPLAN bands for reading across years 3, 5, 7 and 9, compared 
with thirty-five percent of ACT non-Aboriginal & Torres Strait Islander students. 
Bottom two performance bands: 

• In 2019 thirty-six percent of Aboriginal and Torres Strait Islander students were represented 
in the bottom two NAPLAN bands for reading across years 3, 5, 7 and 9, compared with 
thirteen percent of non-Aboriginal & Torres Strait Islander students. For numeracy, thirty-
five percent of Aboriginal and Torres Strait Islander students were represented in the 
bottom two NAPLAN bands for reading across years 3, 5, 7 and 9, compared with thirteen 
percent of non-Aboriginal & Torres Strait Islander students. 
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Key Information 

NAPLAN Results 

• The NAPLAN 2019 National Report, released 25 February 2020, showed that ACT 
school students maintained their overall high performance, along with Victoria and 
NSW. ACT results in 2019 were statistically similar to the 2018 results, except year 5 
writing, which shows a significant decrease, which was also evident in Tasmania. 

• In 2019, across the ACT, 98 per cent of schools and more than 99 per cent of 
students participated in NAPLAN online across four domains - reading, persuasive 
writing, language conventions and numeracy. 

• Over time, most of the variation in ACT performance have tended to mirror changes 
in national results, both positive and negative. 

Proportion of students in the top and bottom two bands for NAPLAN reading and 
numeracy – 2019 

Domain 

Top 2 bands Bottom 2 bands 

Aboriginal and 
Torres Strait 
Islander (%) 

non-Aboriginal and 
Torres Strait 
Islander (%) 

Aboriginal and 
Torres Strait 
Islander (%) 

non-Aboriginal and 
Torres Strait 
Islander (%) 

Reading 7 29 36 13 
Numeracy 6 35 35 13 

 

Background Information  

• NAPLAN Online commenced implementation in 2018. The 2019 NAPLAN Online test 
window ran from 14 May to 24 May 2019. Approximately 20,500 students in 120 
(98%) ACT schools participated online in 2019, with only three small independent 
schools delivering NAPLAN on paper. 

• The 2020 NAPLAN testing program was cancelled due to the COVID-19 situation. 
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Portfolio/s: Education and Youth Affairs 

Principal Health and Wellbeing 
Talking points: 

• We have a strong focus on principal health and wellbeing, and this is evidenced in 
our partnership with ACT Principals Association (ACTPA). Together we have 
prioritised the development of leadership capability and effective management 
practices through targeted health and wellbeing approaches. 

• To achieve this the Directorate has received advice and resources from national and 
international experts to ensure principal health and wellbeing is privileged. 

• The Directorate has partnered with ACT Principals Association (ACTPA) to develop a 
Principal Health and Wellbeing Plan delivering a range of immediate, short- and long-
term initiatives to support the focus on principal health and wellbeing. 

• The plan responds to the Australian Principal Occupational Health, Safety and 
wellbeing Survey Report (2019) by Philip Riley and Sioau-Mai See and addresses 
recommendations in the ACTPA report on Principal Wellbeing in ACT Public Schools 
Report. 

• Recomendations support health and wellbeing by investing in principal capability 
and efficacy which translates into job satisfaction and means principals are better 
equipped and skilled in executing their roles. 

• The implementation of the strategy has reached its final stages with a Review 
workshop held with ACTPA on 9 September 2020 to review progress to date and 
determine next steps. 

• An outcome from the workshop is the development of a more agile and collaborative 
engagement to enable the exploration of strategic issues, research, problems of 
practice and best practice in Principal Health and Wellbeing. 

• The impact of COVID-19 connected School Improvement Group with the expert 
advice of Carol Mutch, Professor of Critical Studies in Education in the Faculty of 
Education and Social Work the University of Auckland and UNESCO Advisor on 
Education Post Disasters. Her advice impacted on how we supported school leaders 
as a system through these challenging times and ensured Directors of School 
Improvement tailored their approaches to support principal wellbeing. 

• Our ongoing priority and focus, given  the impact of world events on society and the 
critical role our schools play in supporting students and parents in these difficult 
times. 

Key Information 

• Principal Health and Wellbeing is acknowledged by the Directorate as an important 
contributor to retaining and developing high-quality school leadership and positive 
impact for school improvement.  
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• Principal Health and Wellbeing is a key improvement strategy as part of the The 
Empowered Learning Pofessionals Leadership Plan 2018-2021 designed to support 
job confidence and satisfaction. 

Background Information  

• The Principal Health and Wellbeing Plan is aimed at increasing the focus on the 
mental and physical wellbeing of our principals and to instigate cultural change more 
broadly.  

• The Principal Health and Wellbeing Plan was launched in October 2018 with 
nine recommendations to be delivered as part of the plan. 

• The Empowered Learning Pofessionals Leadership Plan 2018-2021 (ELPLP) ensures 
principal health and wellbeing is a key component of professional conversations with 
leaders at all levels. 
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Portfolio/s: Education and Youth Affairs 

Future of Education Achievements 
Talking points: 

• In 2019-20 the implementation of the Future of Education strategy focused on 
strengthening inclusive education, giving students more of a say, supporting school leader 
wellbeing and capability, strengthening partnerships between community services and 
schools, and improving data to support evidence based decisions across the education 
system. 

• Despite the impacts of COVID-19, the majority of phase one activities have been 
completed or established for longer term implementation. An evaluation of phase one 
implementation is currently being finalised and will inform the Phase Two 
Implementation Plan. 

• Positive feedback has been received from students. For example, in 2020 one student 
shared “Since I started my ASbA in 2019 I have gone from a young person who could 
barely turn up to school to a straight A student in year 12, a university entrant and a 
finalist for the ACT ASbA of the year award. My achievements are something I take great 
pride in, as only a couple of years ago I thought I would never finish year 12” (Minister’s 
Students Congress 2020). 

Key Information 

Highlights from Foundation 1: Placing students at the centre of their learning 

• Implementation of Positive Behaviours for Learning (PBL) in ACT public schools and the 
expansion of the PBL team by five additional staff, including a psychologist. 

• Expansion of the Occupational Violence and Complex Case Management Team (OVCCMT) 
to include occupational therapists, social workers, speech pathologists and psychologists. 

• Certificate IV in Education Support qualification scholarships provided to 68 Learning 
Support Assistants. 

• Two staff Wellbeing expos; EDU ‘Be a Safety Champion’ Your Wellbeing, Our Future were 
held. 

• Three Building Strong and Safe Communities for Learning workshops were designed and 
delivered in partnership with the ACT Council of Parents and Citizens Associations for 
approx. 117 attendees.  

• The Network Student Engagement Team (NSET) supported implementation of the 
Continuum of Education Supports (CES) in all public high schools.  

• Expansion of flexible education options, with increased access to the Muliyan program to 
20 high school students in 2019 who could not attend their usual school.  

• Inclusion and wellbeing supports were provided through onsite access to psychologists, 
social workers and youth workers in all ACT public schools.  
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• Occupational therapist advice and support was provided for development of sensory 
spaces to meet individual student needs. 

• Promotion of The Aboriginal and Torres Strait Islander Histories and Cultures Enriched 
Elaborations for Science in ACT schools.  

• Cultural integrity strengthened within all schools with cultural inclusion training for all 
School Leader A, B and Cs and cultural competency training and implementation 
embedded in annual school review processes. 

• Explicit alignment of Academic reporting to the Achievement Standards, with the new 
School Administration System (SAS) reporting module capturing student achievement. 

• The ‘Ask Us’ resource provided for all ACT schools to support student voice.  

• Enhanced student pathways and access to STEM programs through development of the 
Academy of Future Skills to support teacher professional learning and engage students in 
strong pathways including in STEM industries for young women and skills of the future. 

• The STEMed Conference with three renowned keynote speakers and 125 and 115 
delegates in attendance for each day respectively.  

• Launch of the Girls in STEM Grants to fund opportunities for young women to connect 
with STEM industries and programs of study. 

• Work commenced with the Board of Senior Secondary Studies (BSSS) to improve the 
accessibility and personalisation of VET and the university course program (H Course). 
Participating students can gain senior secondary and University credit simultaneously, to 
provide greater pathways to work and transition opportunities that contribute to the 
ATAR and access to early offers. 

Highlights from Foundation 2: Empowering learning professionals 

• Participation of 25 schools in the University of Canberra Affiliated Schools program with 
10 schools in the full partnership with benefits that include: 

o hosting pre-service teachers to participate in clinics and practical experience 
requirements associated with their degree 

o Masters of Education scholarships for in service teachers 

o Professional learning for in service teachers 

o Joint participation in research 

o School based coordinator 

• Legislative change enabling the pre-service teacher register (PSTR) was enacted. Business 
system development continues to enable records of professional experience placements. 

• Continued growth of Highly Accomplished and Lead Teacher certification with 100 
additional applications since 2019 and eight new schools.   

• Ongoing consultations with the ACT Principals Association, Principals Advisory Group and 
the Senior Executive Team focus groups on development of the Principal Preparation and 
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the Principal Coaching and Mentoring model. 

• The 2019 Bastow Leadership Institute Principal Health and Wellbeing: Mindsets for 
Effective Change course, attended by 90 Principals. 

Highlights from Foundation 3: Building strong communities for learning  

• Development of modern service agreements in partnership with Early Childhood 
Education and Care (ECEC) providers for relationships between ECEC services and schools, 
transitions and shared knowledge of children. 

• Establishment of a modern panel process where ECEC providers can pre-qualify for the 
provision of centre-based services on Directorate owned sites. 

• Establishment of 16 communities of practice between ECEC services and schools. 

• Establishment of the Placement Pathway Group in partnership with Community Services 
Directorate and ACT Health, to determine the best placement at an ECEC service for 
priority three-year-old children. 

• Delivery of the Out of School Hours Care trial for preschoolers at four pilot sites in 
partnership with OSHC providers and schools. 

Highlights from Foundation 4: Systems that Support Learning.  

• Development and implementation of streamlined tools for the integrated school planning 
cycle. 

• Establishment of revised performance indicators that reflect the centrality of equity, 
learning gain and student identification (belonging) with school as critical indicators of 
success.   

• Two tranches of legislative reform to modernise the Education Act 2014I occurred in 
2019-2020. 

• Major infrastructure and capital works projects to modernise facilities and better meet 
the learning needs of communities.  

• Planning also commenced in 2020 for five school sites including modernisation upgrades 
for two, a site expansion and a design tender and a feasibility study for three new schools.  

Background Information  

• The Future of Education Strategy was launched in August 2018 and aims to ensure all 
children and young people have access to high quality, inclusive and equitable education.  

• This strategy is underpinned by four foundations; students at the centre, empowered 
learning professionals, strong communities for learning, and systems supporting learning.  

• The vision of the Future of Education is one of equity, based in a belief that all children 
regardless of their background deserve a great education and the life chances that flow 
from this.  

• The first of the three phases of implementation of the Future of Education was conducted 
over the period 2018-2020. The second phase implementation plan is currently under 
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development. 

Case Studies 

Placing students at the centre of their learning during COVID-19. 

The flip to remote learning during Term 1, 2020 forced the rapid development of a range 
of innovative practices and support for our school communities. Students were provided 
with Chromebooks and internet access in order to ensure they could fully engage in 
remote-learning.  

A Student Wellbeing Telehealth Support Service delivered by a team of psychologists and 
senior psychologists was stood up to provide ongoing wellbeing support to students via 
Google Meet video-calls or over the phone with appointments. This service offered 
students and their families psychological support for issues related to both wellbeing and 
learning.  

The Home Learning: Resources for Students and Families online portal was developed to 
support parents and children while learning from home. This online learning resource 
library, suitable for students of all ages, provided access to a wide variety of engaging 
lessons, activities, podcasts, video links and was accessed by families locally, nationally 
and internationally. Our teachers were provided with upskilling in the G suite, Seesaw and 
other online platforms through timely, practical and accessible professional learning on 
the Capital Collective site.  

Through these initiatives and others implemented at school level, the Directorate 
demonstrated a continued commitment to providing the best support possible to 
teachers, students and families during the remote-learning period. Teachers worked 
collaboratively to completely rethink the way they delivered learning and to ensure 
students continued to be placed at the centre of their learning. 

 

Positive Behaviours for Learning at Wanniassa Hills Primary School 

  Students at Wanniassa Hills Primary School are embracing their Positive Behaviours for 
Learning (PBL) program, with great results being achieved across the school. PBL is an 
evidence-based, whole school program aimed to improve learning outcomes for all 
students. It provides a comprehensive, integrated whole-school approach to student 
wellbeing and behaviour. This approach involves the school community –staff, students 
and families–working together so students can make the most of their learning 
opportunities and respect the learning needs of others so that all can achieve their 
personal best.  

The program establishes clear expectations for everyone of what is appropriate 
behaviourto be able to continue with the core business of schools: learning.Positive 
results from PBL are being seen in schools across the ACT –including at Wanniassa Hills. 

 “We’ve seen a really high level of engagement from the students since we introduced 
PBLat the start of 2018. The students understand the expectations of how they should 
behave in different learning spaces in the school, as well as how they engage with each 
other and teaching staff. We also really try to bring our PBL mascots into the school–
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Wanda and Wally, our kangaroos, turn up to school events and make classroom visits!”  -
Principal 

 There has been an enthusiastic uptake of the badge system in place at Wanniassa Hills 
Primary School, where students collect tokens that can be traded in for different coloured 
badges based on positive behaviour. 

 “PBL is transforming the culture of our school and we are pleased with the positive 
momentum we are gaining. I’ve heard similar success stories from other schools 
implementing this program, so it’s having a strong impact,” -Principal 

 

 Leveraging student agency and collaboration –Interdisciplinary Inquiry at Dickson College  

 Dickson College has been involved in the North Gungahlin Contemporary Literacies 
project since late 2016. The College is one of six schools working collaboratively with 
University researchers Kate Thompson (Griffith University), Peter Reiman (University 
ofSydney), and critical friend Peter Freebody (University of Sydney) to develop 
21stcentury capabilities using contemporary pedagogies. The question driving the 
collaborative inquiry is: “How do we as schools build leadership and teacher capacity to 
measure,monitor and report student growth in the General Capabilities over time.” 

The College has began exploring a method for implementing interdisciplinary learning into 
the curriculum. This style of learning ignites a shared passion in both students and staff 
and fosters a range of skills that students will need at college, university and in the 
workplace, and can be tailored to suit students with a wide range of abilities and learning 
needs. As part of this project a short term SLC position was established to explore the 
new Interdisciplinary Inquiry course as part of its curriculum delivery for students. In 
addition to this a teacher team of about a dozen teachers was assembled to look into 
interdisciplinary assessment and Project-Based Learning pedagogy.The interdisciplinary 
learning course, focuses on developing an understanding of the Four C’s (Communication, 
Creativity and Innovation, Critical Thinking and Collaboration) and is co-designed with 
students. Students select a project topic of their choice and complete an inquiry that has 
a purpose, product or outcome.  

 Over four units of work, they explore modes of inquiry, the creative process and 
innovation, the critical thinking process and the collaboration process. Assessment is co-
designed with students to assist them to develop skills in evaluating and reflecting on 
their learning.  Data collected to date has indicated increased levels of student 
engagement, understanding and acquisition of key skills, and the metacognition of the 
transferability of these skills into other areas of learning for individual students. Staff have 
benefitted from interdisciplinary collaboration and new teaching practice that are being 
scaled to support student success in other courses across the College. 

 
ACT School Leaders Learning Together 

School leaders from across ACT Public Schools took part in powerful professional learning 
on the value of collaboration for improved student learning. Dr Mary Jean Gallagher, 
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former Assistant Deputy Minister and Chief Student Achievement Officer in Ontario, 
Canada, spoke about the ways in which schools can strive for excellence together, 
collaborating in their improvement efforts, thus supporting students to be personally 
successful, economically productive and actively engaged citizens. 

“Effective schools are passionate and persistently curious about improving learning 
outcomes for students,” said Dr Gallagher. 

She challenged school leaders to consider what could be different in their school 
communities to better support student wellness, equity and excellence and improve 
outcomes. Dr Gallagher shared the ways in which a change in leadership habits, 
mobilizing data for action and improved teaching practices had been significant in 
achieving measurable improvements to literacy levels and graduation rates in public 
schools across Ontario, Canada.  

Dr Gallagher said that ACT public schools are well placed for educational reform as we 
have access to resources such as the Australian Curriculum, ACT Education Directorate 
Strategic Plan and Future of Education Strategy and the National Improvement Tool to 
support the process. To demonstrate the value of collaboration, staff from four schools 
selected for their measurable improvements in learning data; Charnwood-Dunlop Primary 
School, Turner School, Lyneham High School and Dickson College, presented workshops 
on the strategies that had been successful in their school communities.  

By learning together, school leaders are united in the way forward to achieving 
excellence, equity and wellbeing in our schools and Dr Gallagher affirmed that we are on 
the right track to achieve success through our collective efforts. 

INDEX



ANNUAL REPORT HEARING BRIEF 

Cleared as complete and accurate: 19/02/2021  
Cleared for public release by: Director-General Ext: 59158 
Contact Officer name: David Matthews Ext: 70384 
Lead Directorate: Education  
TRIM Ref:  FILE2021/565  

 

Portfolio/s: Education and Youth Affairs 

COVID-19 Response and Recovery Timeline 
Chronology: 

• 24 March-9 April 2020: ACT Public Schools go pupil-free (supervision available for 
students who needed to attend) 

• 8 April 2020: Announcement that schools would move to remote delivery of learning 
from the start of Term 2 

• 28 April 2020: Term 2 began 

• 18 May 2020: Preschool, kindergarten, year 1, 2 and 7 students returned to their 
usual school for on-campus learning 

• 25 May 2020: Year 3, 4, and 10 students returned to their usual school for on-
campus learning 

• 2 June 2020: All remaining year groups in Year 5, 6, 8 and 9 returned to their usual 
schools for on-campus learning. 

Key achievements of remote learning period 

• The majority of students were supported to learn from home 

• Nine dedicated Safe and Supervised Sites and all specialist school settings operated 
for around 4,000 registered students who were unable to learn from home.  

• 2000 additional chromebooks provided to students in years 4-6 who needed them 

• 450 families provided with internet to support learning from home 

• Established the home learning resources for students and families website 

• About 800 students registered for transport between safe and supervised sites and 
usual schools 

• Established a telehealth service to support student wellbeing while learning from 
home.  

• Over 5,000 individuals at professional learning on delivering teaching online. 

Key Information 

• ACT Public Schools are currently operating under COVID-normal arrangements with 
on-campus learning in place at all schools. 

• Regular cleaning and disinfecting of commonly touched or frequently shared 
surfaces is occurring along with routine cleaning. Students and staff are encouraged 
to wash their hands throughout the day and hand sanitiser has been provided to all 
schools.  

• The additional funding provided by Government in 2020-21 Budget will allow for an 
additional four hours of day cleaning per day per school, which is consistent with 
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current recommendations made by the Chief Health Officer and was implemented 
from the commencement of Term 1 2021. Funding is available for 2020-21 only, and 
the requirement for the addition cleaning services will be re-assessed in Term 2 2021 
based on recommendations from the Chief Health Officer, with any additional 
funding required to by sought through the 2021-22 Budget.  

• Schools remain safe and their operations are guided by the latest advice from the 
ACT Chief Health Officer and the Australian Health Protection Principal Committee. 

• Assemblies, excursions, incursions, music and sports are continuing this term and 
parents and carers are welcome to attend school grounds with their children or to 
volunteer, as long as gathering and density restrictions are met. 

• On school sites, gathering and density restrictions do not apply to students and staff. 
They only apply to visitors to school sites, such as parents, carers and contractors. 

• Visitor numbers must be in line with the current Public Health Directions (this must 
not exceed 500 people, not including students and staff). 

• For all normal school activities, such as assemblies, the one person per two square 
metre rule applies for visitors both indoors and outdoors. For additional school 
activities, such as fetes and concerts, the one person per four square metre rule 
should be applied for visitors unless schools use the Check In CBR app which allows 
one person per two square metres. 

• Staff and students should stay home if they are unwell and get tested. 
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Portfolio/s: Education and Youth Affairs 

Impact of COVID lockdown on student and staff wellbeing  
Talking points: 

• Throughout the COVID-19 pandemic and resultant lockdown, the Directorate’s focus 
has been to ensure the continuity of education to children and young people in the 
ACT; support staff and student health, safety and wellbeing; and to minimise the 
impacts of the pandemic across student learning in the education and early 
childhood sectors.  

• The School Satisfaction and Climate Survey in August 2020 provided an opportunity 
to assess the impact of the pandemic on student and staff wellbeing. Supplementary 
questions to assess anxiety due to COVID-19 and attitudes to remote learning were 
added. 

• Survey results suggest that students are resilient and that they weathered COVID-19 
and the remote learning period well and were pleased to get back to school. There 
was some negative impact on student wellbeing. Staff stress measured in August 
following the lockdown was lower than previous years. 

Key Information 

• Student’s sense of belonging to their school increased markedly at all levels of 
schooling, but particularly in junior high school, where students’ sense of belonging 
to their school increased by up to 10 percentage points between 2019 and 2020. 

• Very marginal increases were observed in student levels of depression and anxiety, 
along with very marginal decreases in student positive affect. Student levels of 
resilience improved or remained stable in all academic years except for key 
transition years (year 7 and year 11). 

• Student’s least concern re the direct impact of COVID-19, at all ages, was for their 
own wellbeing. Their main concern, at all ages, was that people in Australia, in their 
school and amongst their friends would get seriously sick, in that order. Younger 
children (years 4-6) were the most concerned, with high school students (years 7-10) 
the least concerned and with concerns rising slightly again for college aged students 
(years 11 & 12). 

• The proportion of staff reporting high levels of stress decreased between the 2019 
and 2020 surveys. Measures of staff self-esteem remained stable. 

Background Information  

• The School Satisfaction and Climate Survey is conducted in week 4 of Term 3 each 
year. Response rates for the survey are generally high for students and staff (72% 
and 74% respectively in 2019), but lower for parents and carers (31% in 2019). 
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Portfolio/s: Education and Youth Affairs 

Impact of COVID lockdown – attitudes to remote learning 
Talking points: 

• Remote learning was a strategy used by the Directorate to minimise the impacts of 
the pandemic on student learning during the COVID-19 pandemic and resultant 
lockdown. 

• The School Satisfaction and Climate Survey 2020 conducted in August 2020 provided 
an opportunity to assess students, staff, parent and carer experiences of and 
attitudes to remote learning. 

• In general students showed a positive attitude to remote learning but by the end of 
the remote learning period, had increased appreciation for face-to-face learning. 
Staff attitudes were not as positive, particularly for teachers of younger age groups. 
Most parents views on remote learning for their children were either positive or at 
least had no negative impact on learning, but parents vere very conscious of the 
impact on their own time. 

Key Information 

Student attitudes to remote learning 

• Students strongly appreciated the ability to set their own pace, with 80% of primary, 
74% of high school and 67% of college students agreeing with the statement " When 
it comes to learning and studying online, I can set my own pace." 

• Similarly, 65% of primary, 60% of high school and 50% of college students were 
strongly positive about the ability to manage their own time and to set goals, with 
some 5% fewer at all levels strongly positive about their own discipline.  

• Approximately 50% of primary and high school students believed a complete course 
can be delivered online, however, only 39% of college-aged respondents had the 
same positive view.  

• Few ACT students believed learning is the same at school as at home, with only 35%, 
32% and 26% respectively for each stage of schooling strongly agreeing or agreeing 
with this statement.  

• There was very little difference between remote learning perceptions of boys and 
girls, or between students from non-English speaking backgrounds, with boys and 
students from non-English speaking backgrounds, very slightly more positive. 

ACT teacher and parent attitudes to remote learning 

• Overall, the survey showed staff had a much more negative perception of the 
remote learning experience than their students did, with very few believing that 
remote and class learning were the same, or that remote learning was more 
motivating.  
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• Staff perceptions were very similar across all levels of staff experience, however, 
those staff with greater than 20 years’ experience were generally a little less positive 
than their less experienced peers. Staff responsible for older students were generally 
a little more positive. 

• Parents, while generally positive regarding their children’s learning (66% considering 
remote learning was either positive or had no negative impact on learning). Parents 
did note the significant impact on their time of supporting remote learning students. 

Background Information  

• The School Satisfaction and Climate Survey is conducted in week 4 of Term 3 each 
year. Response rates for the survey are generally high for students and staff (72% 
and 74% respectively in 2019), but lower for parents and carers (31% in 2019). 
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Portfolio/s: Education and Youth Affairs 

Early Childhood Development 

2019-20 Annual Report – Scrutiny Section - Inquiries 
Talking points: 

• Auditor-General report recommendations are monitored as part of the internal Audit 
Committee process on a quarterly basis.  

• Of the Legislative Assembly reports that have recommendations which are still in 
progress, these are being managed within the Directorate’s day to day processes. 

• Of those related to NAPLAN, it should be noted that NAPLAN was suspended in 2020 
during COVID, so will commence again in 2021. 

Key Information 

Auditor-General Reports 

• 14 recommendations were still in progress as at 30 June 2020, and monitored on a 
quarterly basis by the internal Audit Committee.  

Legislative Assembly Reports 

• 13 recommendations were still in progress as at 30 June 2020. 

• Of the 13 recommendations, 12 are being addressed through business as usual 
activities. 

• One recommendation has been completed since the 30 June 2020 reporting period. 

o Government Respone to the Report of the Select Committee on Estimates 
2017-18 on the Inquiry into Appropriate Bill 2017-18 and the appropriation 
(Office of the Legislative Assembly) Bill 2017-18 including the Government 
Response to the Pegasus Economic Report review of the ACT Budget 2017-19 
– Recommendation 117. 

o Since the 30 June 2020 report, the Learning Support Assistant (LSAs) 
Scholarship Program commenced in Term 3 2020 with 33 LSAs enrolled. 

o This recommendation is now completed. 

Background Information  

• The Annual Report Direction require Directorates to report on the status of 
Recommendations either “agreed” or “agreed in principle” by the Government for 
both Auditor-General reports and Legislative Assembly Committee reports. 

• Once a recommendation has been completed no further reporting is required. 
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Portfolio/s: Education and Youth Affairs 

ACT Non-government Schools 
Talking points: 

• As the Minister for all school education in the ACT, I am responsible for ensuring that 
both public and non-government schools provide a high-quality education that 
prepares children to contribute to our demoncracy and is consistent with the 
principles of the Education Act. 

• Our non-government schools are responsible for educating approximately 40% of all 
students attending an ACT school. They must be registered and must meet the 
conditions of registration outlined in the Education Act 2004, as well as 
Commonwealth requirements pertaining to funding and governance of the school, 
and other Territory and Commonwealth legislative and regulatory requirements.  

• The Education Directorate is responsible for managing the the processes by which I 
am assured of a non-government school’s compliance with the requirements of the 
ACT Education Act 2004. 

• On 1 January 2021 the Education Amendment Act 2020, passed by the Legislative 
Assembly in August last year came into effect. 

• Two amendments apply to non-government schools: 

o An amendment to ensure boarding schools comply with the relevant Australian 
Standard for boarding schools as part of registration and re-registration; and 

o An amendment that ensures the obligation for attending school applies equally 
to NSW residents who are enrolled in any school in the ACT. 

Key Information 

• During 2020 there were 48 registered NGS comprising 19 independent schools and 
29 Catholic systemic schools.  

• In February 2021 Canberra Jewish School advised the Education Directorate that it 
will not continue operations in 2021. This means there will be 47 registered NGS in 
2021. 

• During the reporting period: 

o the registration of five independent schools and four Catholic systemic schools 
was renewed;  

o two of these schools expanded their registrations to include additional year 
levels; and 

o the registration of two independent schools was renewed in 2021 for one year 
following an independent financial viability assessment.  
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• The 2020 registration processes were conducted in a ‘COVID safe manner’ that did 
not compromise the quality of the deliberations of the panels appointed to report to 
the Minister on the schools’ compliance with the conditions of registration.  

Background Information  

• The ACT’s newest independent and first Jewish school, Canberra Jewish School, was 
provisionally registered for 2020 and 2021; in 2021 the proprietor of the school 
(Chabad ACT Ltd) advised the Registrar of non-government schools that the school 
would not open in 2021 as it had not been able to increase its enrolments or 
undertake its planned building works due to the health emergency. Chabad 
anticipates applying to re-open once building works are completed. 

• All children enrolled at Canberra Jewish School as at the end of 2020 are now 
enrolled in a Melbourne Jewish school. 

• The Education Act 2004 and Education Regulations 2005 require the proprietor of a 
NGS to be a corporation and have a complaints policy; and require NGS to: 

o have policies, facilities and equipment for curriculum and safety and welfare of 
students 

o provide a curriculum equivalent to that in public schools 

o provide an education appropriate for age levels of students 

o monitor educational outcomes 

o be financially viable 

o respond to recommendations of Royal Commission (Sexual Abuse) 

o meet the Australian standards for boarding schools (from January 2021) if the 
school offers boarding 

o comply with the Act’s requirements including those relating to student 
reporting, approval of courses elsewhere than a school, enrolment and 
attendance, suspension, and exclusion. 

• The Commonwealth Education Act and Regulations requires the non-government 
school body approved to receive funding for students enrolled at the school (the 
Approved Authority) to be (amongst other things) not-for-profit, and fit and proper. 
The Commonwealth law also requires Approved Authorities (amongst other things) 
to implement the Australian Curriculum, participate in the national assessment 
program,  comply with disability discrimination laws of the Commonwealth or the 
Territory, and provide stipulated information. These Commonwealth requirements 
are not replicated in the ACT Education Act. 

• Under the terms of former Memoranda of Understanding, Catholic Education 
Canberra and Goulburn and the ACT Association of Independent Schools agreed to 
provide to the Minister annual assurances of legislative compliance by their relevant 
schools and bi-annual reports of critical incidents. Planned changes to the Education 
Act 2004 relating to NGS will mean that such memoranda are no longer necessary. 
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• The Future of Education Strategy one of the first actions under the foundation of 
‘systems supporting learning’ is to review and amend the Education Act 2004 (the 
Act), to strengthen equity, student agency, access and inclusion.  

• A phased approach is being applied to the process of revising the Act. The first 
tranche of amendments was passed by the Legislative Assembly in February 2019, 
through the Child Safety in Schools Amendment Bill 2018. The second tranche of 
amendments was passed in August 2020 as the Education Amendment Act2020. 

 

Education Amendment Act 2020 

• The Education Amendment Act 2020 formed the second phase of amendments to 
the Education Act 2004. The Amending Act came into effect from 1 January 2021. 

• The amendments implement Recommendation 13.3 from the Royal Commission into 
Institutional Responses to Child Sexual Abuse by strengthening the regulation of 
schools that provide boarding facilities in the ACT. 

• Any school with boarding facilities must demonstrate compliance with the Australian 
Standard: Boarding Standard for Australian schools and residences (AS 5725:2015) as 
part of the registration and re-registration process. 

• The amendments also: 

o addressed an anomaly relating to parent and citizen representation on school 
boards; 

o ensured attendance of non-ACT residents enrolled in ACT schools; and 

o enabled fee waivers for temporary visa holders under certain humanitarian and 
financial hardship grounds. 
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Portfolio/s: Early Childhood Development 

Education and Youth Affairs 

Brindabella Christian College – Schools and Early Childhood services 
Talking points: 

Early Childhood Education and Care: Compliance 

• On 14 May 2019, Children’s Education and Care Assurance (CECA) received a direct 
complaint regarding the conduct of educators at Brindabella Christian College Early 
Learning Centre. 

a) The matter was investigated and the evidence showed that: the service failed to 
follow sleep and rest periods for children; interactions and discipline of children 
were not appropriate; and working directly with children records were 
inaccurate. 

b) As a result of the investigation, a compliance notice was issued to Brindabella 
Christian College. The notice required evidence of the engagement of new staff, 
adherence to policies and procedures and staff training in development of 
relationships with children, positive interactions and the dignity and rights of the 
child.  

c) CECA has engaged with the Board of Brindabella Christian College to ensure that 
the provider can demonstrate their understanding of their obligations under the 
Education and Care Services National Law. 

d) On 18 January 2021, CECA determined that it was not satisfied that Brindabella 
Christian College had demonstrated their understanding of their obligations 
under the Education and Care Services National Law. CECA placed a condition 
upon BCC’s provider approval that BCC must appoint a person with management 
and control who has the requisite knowledge, understanding and capability. 

e) On 1 February 2021 BCC lodged an internal review of the decision to condition 
the provider approval. 

Community complaints about governance and enrolment exclusion (K-12 school) 

• During the reporting period there was significant community and media interest in 
the operations and governance of Brindabella Christian College. The issues were 
considered by the Education Directorate as well as the Commonwealth Education 
Department and the ACT Human Rights Commission.  

a) Matters relating to the exclusion of two students from the school have been 
raised with the ACT Human Rights Commission who is pursuing this matter with 
the school. 

b) Matters relevant to the school’s obligations under the ACT Education Act 2004 
were raised with the school and the school addressed these matters. These 
matters largely related to recording and reporting issues and data.  
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c) The matters raised by the community relating to the governance of the school 
will contribute to the current review of registration conditions and processes for 
Non-government Schools (NGS). 

• In January 2021, I wrote to the Commonwealth Minister for Education and Youth 
given that the Commonwealth Department of Education, Skills and Employment 
(DESE) is the primary funder of non-government schools. 

• I asked the Commonwealth Minister to ensure that DESE continues to exercise its 
oversight of the school’s compliance with governance and management 
obligations under the Australian Education Act 2013. 

ACT Human Rights Commission 

• The ACT Human Rights Commission has made five recommendations relating to 
its review of Brindabella Christian Education Limited’s service. 

• The Commission recommended that the Education Directorate develop 
comprehensive registration standards for non-government schools 

• The Commission also recommended the Directorate review its oversight 
mechanisms of non-government schools to enable the investigation of non-
compliance with registration standards. 

• The Education Directorate is preparing a response to the  Commission’s 
recommendations for my consideration. 

Key Information 

• On 17 May 2019, CECA commenced an investigation in relating to a direct complaint 
dealing with inappropriate discipline, inappropriate interactions with children, failing 
to follow policies and procedures and the accuracy of prescribed records. Following 
the investigation, a show cause notice was issued to the provider setting out the 
allegations and the evidence informing the allegations. 

• The Chair of BCC’s school board, replied to the show cause notice on behalf of the 
provider. The responses demonstrated a lack of understanding of what conduct is 
acceptable under the National Quality Framework (NQF), in particular by advocating 
that a range of conduct set out in the evidence was acceptable. 

• On 20 September 2019, CECA made a decision based on evidence obtained through 
the investigation to issue the provider with a Compliance Notice. The decision 
included a requirement that persons with management and control undertake 
training in appropriate interactions with children. Following this training each person 
with management and control was required to undergo assessment or reassessment 
for fitness and propriety to be involved in an education and care service. 

• During October and December 2019, CECA engaged with Brindabella Christian 
College to affirm compliance with the Compliance Notice. In December an invitation 
to attend an assessment for fitness and propriety was sent to the provider with a 
date of 17 January 2020. On request of the provider’s lawyer, and due to the impact 
of the summer bushfires and the onset of the COVID-19 pandemic, this assessment 
was delayed. 
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• On 1 September 2020, when CECA recommenced normal regulatory practices, an 
invitation to reconvene the assessment for fitness and propriety was sent to the 
provider for week commencing 28 September 2020. The provider indicated that they 
did not wish to undertake a test to assess their fitness and propriety.  

• Between October and December 2020, CECA engaged with Brindabella Christian 
College’s lawyer to provider an opportunity for BCC to demonstrate by other means 
that the subject of the fitness and propriety assessment could satisfy CECA that they 
held the necessary knowledge, understanding and capability to operate a service. 

• No alternative means of assessment was proposed and consequently CECA 
determined that fitness and propritety could not be demonstrated. 

• On 18 January 2021 the Authority decided to impose a condition upon BCC’s 
Provider Approval. The condition requires BCC to appointment a person with 
management and control, with the requisite knowledge, understanding and 
capability. 

• On 1 February 2021, BCC has lodged an internal review of this decision.  The internal 
review is currently under consideration. 

Background Information  

Education and Care Services National Law 

• Under section 21 of the Education and Care Services National Law, (National Law) 
CECA is empowered to assess, or reassess, at any time whether a person with 
management and control is a fit and proper person to be involved in the provision of 
an early childhood education and care service.  

• In response to the lessons learnt from the widespread Family Day Care fraud in 2016 
and 2017, most jurisdictions have implemented standard testing and interviewing to 
establish fitness and propriety when deciding to grant a provider approval. The 
testing is not onerous but does require those participating to educate themselves 
about the fundamentals of the NQF and legal obligations of providers and services. 

• As a matter of equity and convenience for all, the test and interview is also offered 
to those subject to reassessment. There is also a legacy issue in relation to fitness 
and propriety, as when the National Law came into effect in the ACT existing 
providers and services were deemed to be providers and services under the National 
Law without having to meet the thresholds of provider or service approval. 

• There is no power under the National law to compel participation in the assessment. 
Participants are able to re-sit assessment should they not pass. Should a person be 
found unfit, CECA has a range of options to exercise. 

Education Act 2004 

• The Education Act 2004 address the exclusion of students from non-government 
schools as a consequence of  a student’s behaviour. The Act does not address the 
exclusion of the student on other grounds pertaining to the school’s contractual 
arrangements with the enrolling parent.  
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• Currently, the Education Act 2004 has no requirement of the proprietors of ACT non-
government schools to be fit and proper. 

• The Education Act 2004 does not set out minimum standards for the governance or 
operations of ACT non-government schools. 

Australian Education Act 2013 and Australian Education Regulations 2013  

• The Commonwealth Education Act and Regulations requires the non-government 
school body approved to receive funding for students enrolled at the school (the 
Approved Authority) to be (amongst other things) not-for-profit, and fit and proper. 
The Commonwealth law also requires Approved Authorities (amongst other things) 
to implement the Australian Curriculum, participate in the national assessment 
program, comply with disability discrimination laws of the Commonwealth or the 
Territory, and provide stipulated information. These Commonwealth requirements 
are not replicated in the ACT Education Act 2004. 
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Portfolio/s: Education and Youth Affairs 

Home Education 
Talking points: 

• In the ACT parents and carers have the right to choose an educational setting for 
their children. Under the Education Act 2004 ACT parents are able to enrol their 
children in a school, register them for home education, or both.   

• The ACT Government acknowledges the critical importance of ensuring all children 
and young people receive a high-quality education in an environment that is safe 
and suitable for learning.  

• In December 2019, the Legislative Assembly passed important changes to the 
Education Act 2004 that delivered from June 2020 a simplified registration pathway 
for parents choosing to educate their children at home and clarified the expectations 
and requirements of home education registration. The changes also supported the 
ACT Government’s commitment to ensure every child and young person has access 
to a high-quality education. 

• During the past three years we have seen significant growth in the number of 
children registered for home education in the ACT: 

o 2019 February census — 305 children and young people were registered 

o 2020 February census — 322 children and young people were registered 

o 2021 February census — 396 children and young people were registered. 

• Whilst the census data clearly demonstrates that home education has grown in the 
ACT, census data does not fully represent the number of students who are home 
educated at some point in the year. For example: 

o 503 different students were registered for home education at some point 
during the 2020 calendar year; and  

o 133 children and young people left home education during the same period 
for a range of reasons – but mostly to return to school, move interstate, or 
because they had turned 17 and were no longer required to participate in 
compulsory education. 
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Portfolio/s: Education and Youth Affairs 

Early Childhood Development 

Voluntary Contribution 
Talking points: 

• ACT Public schools receive voluntary and subject contributions from parents every 
year. While these contributions are appreciated by schools, they are a very small 
proportion of the amount invested by the ACT Government in public education. 

• These contributions are used to help schools improve education experiences. 
Financial and non-financial contributions to ACT Public Schools by parents and the 
wider community strengthen the outcomes for our students. 

• The school in conjunction with the school board can determine how these 
contributions will be best utilised.  

• The timing of voluntary contributions sought varies from school to school. Some 
schools may request once at the start of the year or twice, once each semester. The 
timing is determined by school boards.  

• The Directorate is consistently communicating the process of collection for financial 
contributions such as voluntary and subject contributions through school financial 
management training, emails, and Schools Bulletins. 

Key Information 

• On average, based on 2019 data, the voluntary contributions requested across the 
system may range between $90-$200 per family per year. The voluntary 
contributions requested from families generally do not vary significantly from year to 
year. 

• A summary of voluntary and subject contributions received by schools from families 
from 2016-2020 is provided in the table below. 

Financial Contributions 2016 
($’m) 

2017 
($’m) 

2018 
($’m) 

2019 
($’m) 

2020 
($’m) 

Voluntary Contributions 1.7 1.7 1.7 1.7 1.6 
Subject Contributions 1.4 1.4 1.6 1.8 1.6 
Total 3.1 3.1 3.3 3.5 3.2 

 

• The trend in financial contributions received for the 2016 and 2017 calendar years is 
generally consistent while it marginally increased in 2018 and 2019. There has been 
a marginal decrease in 2020 due to COVID-19. 
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Background Information  

• Section 27 of the Education Act 2004 provides for the school board of a government 
school to request the parents of a child enrolled at the school, or anyone else, to 
make a voluntary financial contribution to the school. 

• The following principles apply in relation to financial contributions:  

(a) each contribution is to be voluntary; 

(b) a student at the school is not to be refused benefits or services because the 
student’s parents do not make a contribution; 

(c) a student is not to be approached or harassed for contributions; and 

(d) any record of contributions is confidential. 

• The individual School Board will determine the level of voluntary contribution 
request. 
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Portfolio/s: Early Childhood Development 

ACT Government Support for Early Childhood Education and Care through 
Covid-19 
Talking points: 

• The spread of COVID 19 and the necessary response have substantially impacted the 
early childhood education and care (ECEC) sector. 

• The ACT’s Regulatory Authority, Children’s Education and Care Assurance (CECA) has 
provided regular and timely advice and support to the ECEC sector in response to 
COVID-19 since 30 January 2020. 

• As the ACT moves into a Recovery Phase, CECA has returned to usual regulatory 
functions with a strong focus on support. 

• The ACT Government is engaging with the ECEC sector to ensure that if further 
outbreaks of COVID-19 occur, all parties are ready to respond and to protect the 
health and safety of children, families and staff. 

• CECA provides the ECEC sector with up to date informtion on travel restrictions, 
which may impact on children and educators attendance due to self isolation 
requirements.  

Key Information 

• In response to the COVID 19 pandemic, CECA is responsible for monitoring and 
supporting Education and Care services approved under the Education and Care 
Services National Law 2010 (National Law), as well as services licensed under the 
Children and Young People Act 2008 (CYP Act). 

• Four streams of work were established to monitor education and care services, 
provide support and focus on the safety of children. The four streams were; 

o Capacity; 

o Support; 

o Child Safety; and 

o Communications. 

• CECA’s investigation and risk audit functions continued throughout this period. 

• On 29 June 2020, CECA commenced a Recovery Phase focussed on support for the 
sector. This has facilitated a graduated return to all CECA’s usual regulatory 
functions.  

Communication with the sector 

• Throughout the COVID 19 period, the Education Directorate has maintained a high 
level of engagement with ECEC services and providers to provide support and advice.  
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• CECA’s communications have included good news stories from the ECEC sector to 
highlight best practice and strategies being adopted in response to COVID-19.  

• CECA will continue to provide updates on changes to travel restrictions which may 
require children and educators to self isolate on returning to the ACT. 

INDEX



ANNUAL REPORT HEARING BRIEF 

Cleared as complete and accurate: 19/02/2021  
Cleared for public release by: Director-General Ext: 59158 
Contact Officer name: Clare Brookes Ext: 50615 
Lead Directorate: Education  
TRIM Ref:  FILE2021/565  

 

Portfolio/s: Early Childhood Development 

Children’s Education and Care Assurance (CECA) Investigations 
Talking points: 

• During the COVID-19 pandemic the safety and wellbeing of children has remained a 
priority and CECA have continued to assess incidents or complaints. 

• CECA has a dedicated investigation team, and a team of experienced officers who 
assess any incidents or complaints.  

• CECA has a range of compliance tools available, including administrative letters, 
compliance notices, compliance directions, suspension powers, enforceable 
undertakings, conditions upon approvals and, where people pose a risk of harm to 
children, prohibition from participating in the sector. 

• CECA is part of the professional community of practice around reportable conduct 
and works with ACT Policing, Child and Youth Protection Service, the Working With 
Vulnerable People Team, and the Senior Practitioner in relation to restrictive 
practices. 

• The ACT has comparatively high rates of notification. This is due to CECA’s high level 
of engagement with the Sector, and providers reporting all legally notifiable matters, 
including those involving no risk to children.  

Key Information 

• ACT Education and Care Services notified 637 serious incidents in 2019-20. This 
represents 227 notifications per 100 services compared to a national average of 
138 per 100 servicesi. 

• In 2019-20 CECA assessed 1,318 notifications of incidents or complaints at servicesii. 
Of those notifications 51 matters were investigated and 8 matters were subject to 
both investigation and risk audit. Other matters were managed appropriately by the 
providers who were not relevant to the National Law. 

• Major areas of investigation are allegations of harm to children, non compliance 
staffing arrangements, inadequate supervision and missing or unaccounted for 
children.  

 
i Refer to Report on Government Services Annual Report Hearing Brief for details of serious incidents in 
2019-20. 
ii Refer to Page 46 of the 2019-20 Annual Report for details on CECA notifications.  
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Portfolio/s: Early Childhood Development 

EDUCATION AND CARE PLACES: AFFORDABILITY AND AVAILABILITY 
Talking points: 

• The ACT Government is addressing equity and access to quality early childhood 
education through Set up for Success: An Early Childhood Strategy for the ACT.  

• Under this strategy the ACT Government is committed to providing universal access 
to free, quality early childhood education for 15 hours per week, 48 weeks per year 
for all three year-olds. 

• Every three year old will have access to one day a week of free early childhood 
education by the end of the current term of government. 

• Currently it is delivering the first phase of universal access for priority three year-olds 
– those experiencing vulnerabilities and disadvantage – with 500 places in 
participating education and care services on offer in 2021.  

• There are also up to 100 places available in Koori Preschool for Aboriginal and 
Torres Strait Islander three year-olds to enhance cultural safety.  

• This flagship initiative will improve access to quality early learning and care and 
reduce costs, starting with the families most in need.  

• The 2020 Report on Government Services shows centre based care and family day 
care services in the ACT continue to be the most expensive in Australia. 

Key Information 

• In the ACT, four-year-old children have access to a free public preschool service, for 
at least 15 hours per week.  

• The usual business model used by centre based care services is to offset the high 
cost of caring for infants and toddlers with lower cost for four-year-olds. ECEC 
services require a higher ratio of educators for children under four-years-old. 

• Since 2001, the number of centre-based places across the ACT has more than 
doubled. Centre based services include long day care, school age care, Government 
and independent preschools. 

• The current 361 services operating includes centre based services as well as family 
day care. In January 2012 there were approximately 280 services in the ACT. Now 
there are 361, an increase of 81 services over eight years. 

• In 2019, 18,514 children from birth to 5 years-old were accessing an approved 
centre based service compared to 13,045 children birth-5 years olds in 2012. 

• Report on Government Services data shows that between 2013 and 2016 the 
workforce who have primary contact with children grew by almost a 1000 staff, 
which is approximately a 30% increase. 
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• As at 17 April 2020, there are approximately  

o 13,300 long day care places available for children preschool age and under in 
centre-based education and care services.  

o 3,600 places across 76 government preschools.  

o 1,500 places for preschool aged children in non-Government preschools. 

o 10,000 places in outside school hours care. 

• Set Up For Success: An Early Childhood Strategy for the ACT was launched on 
31 August 2020.  

Background Information  

• The ACT has one of the highest uptakes of early childhood education and care 
services in the country.  

• In 2020, 58% of one year olds, 71% of two year olds and 78% of three year-olds 
attended centre based services. 

• In February 2016, the then ACT Minister for Education (Minister Rattenbury) 
commissioned a review to advise Government on cost, access and quality issues 
related to long day care services in the ACT. 

• The review found that the sector has moved from an under supply of places to an 
oversupply over the last few years. This oversupply of places may be as much as 
20%, although the impact is not being evenly experienced across providers in the 
ACT. 

• Early childhood education and care services are part of a market based system. The 
cost of services is driven by factors such as: 

o the ACT’s high employment rates and per capita incomes; 

o Relatively high property costs; 

o the relatively small cohort of available early childhood workers; 

o uneven interaction between Government and non-Government early 
childhood services; and 

o our small geographical footprint with higher price tolerances across the 
whole of the ACT. 
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Portfolio/s: Early Childhood Development 

SET UP FOR SUCCESS: AN EARLY CHILDHOOD STRATEGY FOR THE ACT 
Talking points: 

• The ACT Government launched Set up for Success: An Early Childhood Strategy for 
the ACT in August 2020 and it outlines the plan for early childhood education and 
care in the ACT for the next decade.  

• Set up for Success is based on overwhelming international and national evidence on 
the importance of quality early childhood education for all children. 

• Set up for Success will help more ACT children and young people achieve educational 
success, resulting in long-term benefits for the community. 

• This starts with the ACT Government’s 2019 investment of $2.2 million towards 
equitable access to early childhood education. 

• The ACT Government is committed to providing one free day per week of quality 
early childhood education and care for all 3 year-olds in the ACT by the end of this 
term of government. 

• The ACT Government is also committed to investing in local educators to build 
capability and further professionalise the early childhood workforce, including 
through training and scholarships. 

• The ACT Government is continuing its investment towards equitable access to 
quality early childhood education by delivering key initiatives in 2021. 

Key Information  

3 year-old initiative 

• The ACT Government has committed to providing one free day per week of quality 
early childhood education and care (ECEC) for all 3 year-olds in the ACT by the end of 
this term of government (EC LAB 023). 

• From 2020, the ACT Government is providing up to 500 places of free, quality ECEC 
to priority 3 year-old children – those experiencing vulnerabilities or disadvantage – 
in selected education and care services.  

• Up to 100 places are available for 3 year-old Aboriginal and Torres Strait Islander 
children in Koori Preschool to enhance cultural safety. 

• Children are primarily identified through the Community Services Directorate 
programs, as well as other directorates and community services. 

• Places for priority children are offered through 12 providers representing 44 ECEC 
services as of 3 February 2021. 

• As at 3 February 2021, 152 priority three year-old children have been referred and 
84 have commenced in a participating ECEC service. Of those 84, 55 transitioned to 
preschool in 2021 (52 at Government and 3 at non-Government preschools). 
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• The initiative was impacted by COVID-19 pandemic, with children’s placements 
paused during the lockdown in March and April 2020 and recommenced in 
May 2020 and are continuing. 

Building workforce capability 

• Children from the 3 year-old initiative were supported to transition into preschool 
through a Transition and Continuity Framework and Statement provided to ECEC 
services. The aim was to support educators to share children and families’ stories 
and other key information, facilitating positive transitions. 

• Educators were also supported with training on effective transitions delivered by 
early childhood expert Catharine Hydon, with 137 principals, directors and educators 
from ECEC services and ACT public schools invited to attend. 

• Under Set up for Success, the ACT Government is providing training for ECEC services 
to support children affected by trauma. Australian Childhood Foundation has been 
engaged to deliver online training modules that ECEC services can access at their 
own pace. The first ECEC services to access the training are those delivering places 
for the 3 year-old initiative. 

Professionalisation of the workforce 

• The ACT Government supports and advocates for increased professionalisation of 
the ECEC workforce.  

• Since the National Quality Framework was introduced in 2012, the ACT Government 
has supported the growth of qualified ECEC staff with an Early Childhood Certificate  
Three scholarship program and an Early Childhood Degree scholarship program. 

• The ACT Government has committed to providing further scholarships and a 
professional development fund for the sector (EC LAB 023a). 

Background Information  

• Set up for Success has four foundations:  

o increasing access, equity and affordability 

o enhancing the workforce and their qualifications 

o seamless transitions to school 

o maximising the benefits to children.  

• These align with the foundations and principles of the ACT Government’s Future of 
Education Strategy. 
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Portfolio/s: Early Childhood Development 

Report on Government Services: Early Childhood  
Talking points: 

Good news for the ACT in ROGS 

• In 2020, the ACT had the highest percentage nationally of children aged 0 to 5 years 
attending an early childhood service. 

• 56.6 percent of ACT children attended a service in 2020 compared with the national 
average of 44 percent.  

• In 2020, 96.4 percent of ACT children in the Year Before Full-time Schooling cohort 
were enrolled in a preschool program, including 100 percent of identified Aboriginal 
and Torres Strait Islander children. 

• In 2020, the proportion of ACT early childhood and care services exceeding the 
National Quality Standard (47.2 percent) was higher than the national result of 29.3 
percent and an increase of 1 percent from the 2019 ACT result (46%). 

• In 2020, 74.8 percent of early childhood and care services in the ACT achieved a 
rating of meeting or exceeding the National Quality Standard.  

Notifications of serious incidentsi 

• ACT Education and Care Services notified 637 serious incidents in 2019-20. This 
represents 227 notifications per 100 services compared to a national average of 
138 per 100 services.  

• The high number of notifications of serious incidents reflects the high level of 
engagement and adherence to reporting requirements by the ACT Education and 
Care Sector and this is reflected in the previous year’s reporting. 

• Although notifications are high, relatively few incidents are as a result of breaches of 
the Education and Care Services National Law. 

• This is demonstrated by the below average number of confirmed breaches of the 
Education and Care Services National Law and Regulations at 96.7 per 100 services 
compared to a national average of 156.1 per 100 services.  

Workforce qualifications 

• Based on a 2016 Commonwealth workforce census, the ACT had one of the lowest 
proportions of qualified Early Childhood Education and Care (ECEC) workers.  

• The ROGS workforce figures do not include ACT public preschool teachers who 
account for 18 percent of the workforce. Over 90 percent of preschool teachers have 
relevant tertiary qualifications. 

• Since the National Quality Framework was introduced in 2012 the ACT Government 
has supported the growth of qualified staff for the ECEC sector. Approximately 5,175 
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ACT Government-funded, nationally-recognised qualifications have been completed 
by staff in the early childhood education and care sector. 

• In addition, since 2014 the Government’s early childhood degree program has 
funded approximately 61 candidates. 

• Between 2019 and 2020, 16 applicants have been supported to undertake an Early 
Childhood Teaching qualification as part of the Early Childhood Degree Scholarship. 
A further eight scholarships will be awarded in early 2021. 

• The next workforce census is due this year. 

Cost of early childhood service 

• The 2020 Report on Government Services shows centre based care and family day 
care services in the ACT were the most expensive in Australia. 

• In the ACT, costs are impacted by high property prices and staffing expenses which 
are comparable with other jurisdictions’ metropolitan areas but not their averages.  

• In addition, in the ACT, four-year-old children have access to a free public preschool 
service, for at least 15 hours per week, leading to a lower number of four year-olds 
in the ACT non-Government ECEC sector. This, combined with one of the highest 
rates of infants in centre based care, increases the cost of services in the ACT.  

• ECEC services require a lower ratio of educators for four-year-old children at 1 to 11 
than for babies and toddlers at 1 to 4 and 1 to 5. As a result, ACT services, with a 
higher proportion of infants (babies and toddlers) are higher cost. 

Set up for Success shows the way forward for the ACT 

• In September 2020 the ACT Government launched Set up for Success: An Early 
Childhood Strategy for the ACT which outlines the plan for early childhood education 
in the ACT for the next decade. 

• Through Set up for Success, the ACT Government is addressing equity and access to 
quality early childhood education and has committed to providing universal access 
to free, quality early childhood education for 15 hours per week, 48 weeks per year 
for all three year-olds by the end of this term of government. 

• Currently, the ACT Government is delivering the first phase of universal access for 
priority three year-olds – those experiencing vulnerabilities and disadvantage – with 
500 places in participating ECEC services. 

• This initiative provides cost-relief and access for the families most in need. 

Background Information  

• In February 2016, the then ACT Minister for Education (Minister Rattenbury) 
commissioned a review to advise Government on cost, access and quality issues 
related to long day care services in the ACT. 

• The review found that the sector has moved from an under supply of places to an 
oversupply over the last few years. This oversupply of places may be as much as 
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20%, although the impact is not being evenly experienced across providers in the 
ACT. 

• Early childhood education and care services are part of a market based system. The 
cost of services is driven by factors such as: 

o the ACT’s high employment rates and per capita incomes; 

o Relatively high property costs; 

o the relatively small cohort of available early childhood workers; 

o uneven interaction between Government and non-Government early 
childhood services; and 

o our small geographical footprint with higher price tolerances across the 
whole of the ACT. 

• The fourth Early Childhood Education and Care National Workforce Census is being 
held in 2021 for: 

o all child care providers approved under Family Assistance Law, and 

o dedicated preschools in all states and territories. 

• This information will be used to provide a national overview of the early childhood 
education and care workforce. This will inform policy, like the new National 
Children’s Education and Care Workforce Strategy, so that providers can continue to 
provide quality care while supporting parents to participate in the workforce. 

• In 2019, the ACT Government’s Skilled Capital and User Choice programs provided 
subsidies for training early childhood education and care workers. The Skilled Capital 
program committed $5,960 each for 270 new students to complete the Certificate 
III in ECEC and $8,130 each for 210 new students to complete the Diploma of ECEC. 
Likewise, the User Choice program committed $5,960 each for 222 new Certificate 
III in ECEC trainees and $11,360 each for 194 new Diploma of ECEC trainees.  

 
i Refer to Childrens Education and Care Assurance (CECA) Investigations Annual Report Hearing Brief for details 
on all notifications in 2019-20. 
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Security which working-class and lower middle-class people are always seeking. The so-called ‘poor  
mentality’ led me straight into the workforce to avoid the debt that currently comes with higher education and 
precludes a significant number of our community from these opportunities. I got by through school taking up a 
range of part time jobs 

Mr Peter Cain MLA – Canberra Liberals Member for Ginninderra 

 
Teacher – 20-year career as high school mathematics teacher, teacher and principal in Non-Government School 
Sector. 
Qualifications 

– Bachelor of Mathematics (Hons) 
– Diploma of Education 
– Accredited Mediator 

Shadow portfolios are Assistant Attorney-General, Regulatory Services and Jobs and Workplace Affairs. 
Father of seven children 
Excerpt from Inaugural Speech 
My wife, Claire, who was also studying to be a teacher, a career in which she continues today. I taught 
mathematics in New South Wales schools from 1978 until Claire and I took our two New South Wales-born 
children to South Australia, where I taught in a non-government school, becoming its principal for part of our time 
there. While there, we built our first home and added three daughters to our family. We moved to Canberra in 
1990, Claire carrying our sixth child. I was principal of a school here until 1998. During this time, we had our 
seventh child and purchased our current home in Evatt. 
Mr Jeremy Hanson CSC MLA – Canberra Liberals Member for Murrumbidgee 

  
Opposition whip 
Shadow Minister for Education and Skills 
Shadow Minister for Early Childhood Development 
Shadow Minister for Police and Emergency Services 
Shadow Minister for Veterans Affairs 
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PRIVILEGE STATEMENT 
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All witnesses making submissions or giving evidence to committees of the 
Legislative Assembly for the ACT are protected by parliamentary privilege. 

 
“Parliamentary privilege” means the special rights and immunities which 
belong to the Assembly, its committees and its members. These rights and 
immunities enable committees to operate effectively, and enable those 
involved in committee processes to do so without obstruction, or fear of 
prosecution.  
 
Witnesses must tell the truth: giving false or misleading evidence will be 
treated as a serious matter, and may be considered contempt of the 
Assembly. 

 
While the Committee prefers to hear all evidence in public, it may take 
evidence in-camera if requested. Confidential evidence will be recorded and 
kept securely. It is within the power of the committee at a later date to 
publish or present all or part of that evidence to the Assembly; but any 
decision to publish or present in-camera evidence will not be taken without 
consulting with the person who gave the evidence. 
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QON EEYA 29 - LEE - Continuum of Education in High Schools CAB2019/00282 

QON EEYA 30 - LEE - Early Childhood Education Advisory Council CAB2019/00283 

QON EEYA 31 - LEE - Early education CAB2019/00284 

QON EEYA 32 - LEE - International Students CAB2019/00285 
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employment classes 

CAB2020/00011 

QTON EEYA 18 – International Research CAB2019/00274 
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RESOLUTION OF APPOINTMENT  

On 13 December 2016, the ACT Legislative Assembly agreed by resolution to establish legislative and 

general purpose standing committees to inquire into and report on matters referred to them by the 

Assembly or matters that are considered by the committees to be of concern to the community, 

including:  

A Standing Committee on Education, Employment and Youth Affairs (the Committee) 

to examine matters related to early childhood education and care, primary, secondary, 

post secondary and tertiary education, non-government education; industrial relations 

and work safety; and youth services.  

The Legislative Assembly agreed that each committee shall have power to consider and make use of 

the evidence and records of the relevant standing committees appointed during the previous 

Assembly.1 

TERMS OF REFERENCE  

At its meeting on Thursday, 24 October 2019, the Assembly passed the following resolution: 

1. The annual and financial reports for the financial year 2018-2019 and for the calendar year 

2018 presented to the Assembly pursuant to the Annual Reports (Government Agencies) Act 

2004 stand referred to the standing committees, on presentation, in accordance with the 

schedule below: 

2. The annual report of ACT Policing stands referred to the Standing Committee on Justice and 

Community Safety; 

3. Notwithstanding standing order 229, only one standing committee may meet for the 

consideration of the inquiry into the calendar years 2018 and financial year 2018-2019 

annual and financial reports at any given time; 

4. Standing committees are to report to the Assembly on financial year reports by the last 

sitting day in March 2020, and on calendar year reports for 2018 by the last sitting day in 

March 2020; and 

5. The foregoing provisions of this resolution have effect notwithstanding anything contained in 

the standing orders.2 

 

 

1 Legislative Assembly for the ACT, Minutes of Proceedings No. 2, 13 December 2016, pp. 13-16, available at: 
https://www.parliament.act.gov.au/ data/assets/pdf file/0008/1017980/MoP002F1.pdf.  

2 Legislative Assembly for the ACT, Minutes of Proceedings No. 119, 24 October 2019, available at: 
https://www.parliament.act.gov.au/ data/assets/pdf file/0011/1435745/MoP119F2.pdf 
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1  INT RODUCTION  
1.1 On Thursday 24 October 2019, the Legislative Assembly for the Australian Capital Territory (the 

Assembly) referred the annual and financial reports for the financial year 2018-19 and for the 

calendar year 2018 of all ACT Government agencies to the relevant standing committees of the 

Assembly for inquiry and reporting.3 

1.2 The following annual reports and parts of reports were referred to, and examined by, the 

Standing Committee on Education, Employment and Youth Affairs (the Committee) and were 

the subject of public hearings in November 2019: 

▪ Education Directorate including Early Childhood Policy and Regulation, ACT Teacher 

Quality Institute; Board of Senior Secondary Studies;4 

▪ Chief Minister, Treasury and Economic Development Directorate: ACT Long Service Leave 

Authority, Public Sector Workers Compensation Fund, Workforce Injury Management and 

Industrial Relations Policy, Worksafe Commissioner;5 

▪ ACT Building and Construction Industry Training Fund Authority;6 

▪ Canberra Institute of Technology (calendar year 2018);7 and, 

▪ University of Canberra (calendar year 2018).8 

CONDUCT OF THE INQUIRY  

1.3 The Committee held public hearings on 8 and 14 November 2019. A list of witnesses who 

appeared before the Committee is at Appendix A to this report.  

1.4 Transcripts of the hearings can be accessed on the ACT Legislative Assembly website.9  

1.5 The Committee did not call for public submissions.  

 

3 Legislative Assembly for the ACT, Minutes of Proceedings No. 119, 24 October 2019, available at: 
https://www.parliament.act.gov.au/ data/assets/pdf file/0011/1435745/MoP119F.pdf 

4 Education Directorate, Annual Report 2018-19, available at: 
https://www.education.act.gov.au/ data/assets/pdf file/0009/1429812/ACT-Education-Directorate-Annual-Report-
2018-19.pdf 

5 Chief Minister, Treasury and Economic Development Directorate, Annual Report 2018-19, available at: 
https://www.cmtedd.act.gov.au/ data/assets/pdf file/0009/1429767/Volume-1-CMTEDD-Annual-Report-2018-19.pdf 

6 ACT Building and Construction Industry Training Fund Authority, Annual Report 2018-2019, available at: 
https://www.trainingfund.com.au/storage/actbcitfa-ar-2018-2019-for-web.pdf 

7 Canberra Institute of Technology, Annual Report 2018, available at: 
https://cit.edu.au/ data/assets/pdf file/0012/188679/190109 CIT 2018 Annual Report WEB.pdf 

8 University of Canberra, Annual Report 2018, available at: <https://www.canberra.edu.au/about-uc/policy-and-
legislation/key-university-documents/annual-reports/docs/UCCOR0478 AR2018V1 DIGITAL.pdf> 

9 Hansard transcripts of the hearings available at: 
http://www.hansard.act.gov.au/hansard/2017/comms/default.htm#education.  
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1.6 A total of 18 questions were taken on notice during the hearings. 17 supplementary questions 

(some with multiple parts) were asked and answered.  

1.7 Table 1 illustrates the breakdown of questions by portfolio: 

Table 1 – Summary of Questions by Portfolio 

Portfolio Questions Taken on Notice Questions on Notice 
(supplementary questions) 

Minister for Education and Early 

Childhood Development 
9 8 

Minister for Employment and 

Workplace Safety 
2 1 

Minister for Tertiary Education 5 0 

University of Canberra  2 8 

1.8 A full list of questions taken on notice and supplementary questions is available at Appendix B. 

All responses to the questions are available on the Inquiry webpage.10 

ACKNOWLEDGEMENTS  

1.9 The Committee acknowledges Mr Andrew Barr MLA, in his capacity as the Minister for Tertiary 

Education, Ms Yvette Berry MLA, in her capacity as Minister for Education and Early Childhood 

Development and Ms Suzanne Orr MLA, in her capacity as Minister for Employment and 

Workplace Safety for assisting the Committee with the inquiry. The Committee also thanks 

accompanying directorate and agency officials for providing their time and expertise as 

witnesses. 

STRUCTURE OF THIS REPORT  

1.10 This report is presented in six chapters: 

▪ Chapter 1 – Introduction 

▪ Chapter 2 – Education and Early Childhood Development 

▪ Chapter 3 – Employment and Workplace Safety 

 

10 ACT Legislative Assembly, EEYA, Inquiry into Annual and Financial Reports 2018-2019, ‘Questions on Notice’, available at: 
https://www.parliament.act.gov.au/in-committees/standing-committees-current-assembly/standing-committee-on-
education,-employment-and-youth-affairs/inquiry-into-annual-and-financial-reports-2017-2019  
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▪ Chapter 4 – Tertiary Education (Skills) 

▪ Chapter 5 – Tertiary Education (University of Canberra) 

▪ Chapter 6 – Conclusion 

PURPOSE AND INTENT OF ANNUAL REPORTING  

1.11 The Annual Reports (Government Agencies) Act 2004 sets the framework for annual reporting 

across the ACT public sector. The Annual Reports Act provides that the Chief Minister must 

make directions to set the form and content of annual reports.11 

1.12 The Directions specify that annual reports are reports from agency heads to their responsible 

Minister, the Legislative Assembly and the public that provide a detailed description of the 

agency’s activities during a reporting year. The primary purpose of an annual report is 

accountability.  

1.13 The Directions state that the focus of an agency’s annual report should be on information that 

is relevant to the agency’s: 

1) Long term strategic direction and context; 

2) Performance analysis against its short-term budget outputs; and 

3) Financial management.12 

1.14 The Directions stipulate the characteristics of effective annual reporting, the required format 

for reports, compliance, information about publication details, the access and distribution of 

reports, territory record keeping and the process for corrigenda and receiving feedback.  

1.15 Government Budget Papers and Statements of Intent establish core government outcomes 

and strategic priorities, whilst setting out performance targets and funding appropriations. 13 

1.16 The Committee notes that the Annual Reports considered largely comply with the Directions.  

 

11 Annual Reports (Government Agencies) Notice 2019, Notifiable Instrument NI2019-296, p. 5. 
12 Annual Reports (Government Agencies) Notice 2019, Notifiable Instrument NI2019-296, p. 5. 
13 Annual Reports (Government Agencies) Notice 2019, Notifiable Instrument NI2019-296, p. 5. 
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2  EDUCAT ION AND EA RLY CHIL DHOOD 

DE VE LOPM E NT  

INTRODUCTION  

2.1 The Minister for Education and Early Childhood Development, Ms Yvette Berry MLA, attended 

the Committee’s public hearing on Thursday 14 November 2019 to discuss the Education 

Directorate (the Directorate) Annual Report 2018-2019 (the Annual Report).14 

2.2 The Annual Report states the Education Directorate’s purpose is ‘a leading learning 

organisation where people know they matter, delivering high quality early childhood 

education and public school education in an accessible and inclusive environment.’15 

2.3 The Annual Report informs of the launch of two documents for the Education Directorate: the 

ACT Government’s Future of Education Strategy and the Education Directorate’s Strategic Plan 

2018-21. The Future of Education Strategy was developed collaboratively with industry and 

students and applies to government and non-government schools. The Strategic Plan identifies 

the Directorate’s vision to be a leading learning organisation to deliver educational services for 

every child and young person.16 

2.4 In the ACT, there are 135 schools operating. Of these, 88 are public and 47 are 

non-government schools.17 

2.5 The ACT schools network covers four geographically located networks. These are: the 

Belconnen Network; the Tuggeranong Network; the South/Weston Network; and, the North 

Gungahlin Network (Jervis Bay School is included in this network).18 

2.6 The Directorate has four divisions, including: 

▪ System Policy and Reform;  

▪ Service Design and Delivery; 

▪ School Improvement; and, 

▪ Business Services.19 

 

14 Education Directorate, Annual Report 2018-2019, available at 
https://www.education.act.gov.au/ data/assets/pdf file/0009/1429812/ACT-Education-Directorate-Annual-Report-
2018-19.pdf.  

15 ACT Government, Education Directorate, Annual Report 2018-2019, p. 12.  
16 ACT Government, Education Directorate, Annual Report 2018-2019, p. 11.  
17 ACT Government, Education Directorate, Annual Report 2018-2019, p. 14.  
18 ACT Government, Education Directorate, Annual Report 2018-2019, p. 13.  
19 ACT Government, Education Directorate, Annual Report 2018-2019, p. 15.  
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2.7 During the public hearing on 14 November 2019, nine Questions were Taken on Notice by the 

Minister for Education and Early Childhood Development. Eight Questions on Notice 

(supplementary questions) were asked in writing following the hearing. Answers can be 

accessed on the Committee website.20 

MATTERS CONSIDERED  

2.8 The following matters were discussed with the Minister for Education and Early Childhood 

Development in relation to the Education Directorate Annual Report 2018-19. 

▪ student retention rates including from preschool to primary, primary to high school, 

between years 7 and 12;21 

▪ factors affecting retention;22 

▪ year 12 transitions to further study or work;23 

▪ strategic planning vision and relationship to school violence;24 

▪ school chaplaincy program, funding sources, chaplain denomination and school social 

supports and wellbeing into the future;25 

▪ loss of Australian Government funding from elimination of chaplaincy program in ACT 

Government schools;26 

▪ full registration and provisional registration for teachers through the Teacher Quality 

Institute;27 

▪ engagement with the Home Schools’ Association and legislative amendments around 

home education;28 

▪ school network expansion and consultation on new schools and demographic 

projections;29 

▪ preschool place availability;30 

▪ University of Canberra affiliated schools program expansion, accountability indicators and 

criteria for school selection;31 

 

20 Available at: https://www.parliament.act.gov.au/in-committees/standing-committees-current-assembly/standing-
committee-on-education,-employment-and-youth-affairs/inquiry-into-annual-and-financial-reports-2018-2019  

21 Transcript of Evidence, 14 November 2019, pp. 69-70. 
22 Transcript of Evidence, 14 November 2019, p. 70. 
23 Transcript of Evidence, 14 November 2019, pp. 70-71. 
24 Transcript of Evidence, 14 November 2019, pp. 71-72. 
25 Transcript of Evidence, 14 November 2019, pp. 72-76. 
26 Transcript of Evidence, 14 November 2019, pp. 76-78. See also QTON EEYA 10. 
27 Transcript of Evidence, 14 November 2019, p. 79. 
28 Transcript of Evidence, 14 November 2019, pp. 79-80. 
29 Transcript of Evidence, 14 November 2019, pp. 80-82. 
30 Transcript of Evidence, 14 November 2019, pp. 82-83. 
31 Transcript of Evidence, 14 November 2019, pp. 83-86. 
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▪ Directorate response to the Committee’s report on the management and minimisation of 

bullying and violence in ACT schools;32 

 PEA exemptions;33 

 offsite program: ‘Mullion’;34 

 parent self-referral portal;35 

 SAS system;36 

 anxiety and trauma training;37 

▪ teacher training choices and Positive Behaviour for Learning (PBL);38 

▪ school psychologist recruitment and ratios;39 

▪ language teaching plan;40 

▪ BSSS indigenous culture and language course;41 

▪ availability and recruitment of language teachers;42 

▪ infrastructure project updates;43 

 Neville Bonner School 

 Franklin Early Childhood school 

 new Gungahlin high school 

 Throsby primary 

 new northside college 

 Gungahlin college air-conditioning 

▪ School Education Advisory Committee’s (SEAC) Safe and supportive schools final report;44 

 support for working with Aboriginal and Torres Strait Islander communities;45 

 devices, cyber safety and access restrictions;46 

▪ workforce including offers of permanency, casual workforce and recruitment efforts;47 

 

32 Transcript of Evidence, 14 November 2019, pp. 86-90. 
33 Transcript of Evidence, 14 November 2019, pp. 86-88. 
34 Transcript of Evidence, 14 November 2019, pp. 86-87. 
35 Transcript of Evidence, 14 November 2019, p. 87. 
36 Transcript of Evidence, 14 November 2019, pp. 87-89 
37 Transcript of Evidence, 14 November 2019, pp. 89-90. 
38 Transcript of Evidence, 14 November 2019, pp. 89-91, 102-103. See also QTON EEYA 11. 
39 Transcript of Evidence, 14 November 2019, pp. 91-92. See also QTON EEYA 12. 
40 Transcript of Evidence, 14 November 2019, pp. 92-93. 
41 Transcript of Evidence, 14 November 2019, pp. 93-95. 
42 Transcript of Evidence, 14 November 2019, pp. 95-97. See also QTON EEYA 13 and EEYA 14. 
43 Transcript of Evidence, 14 November 2019, pp. 97-99. See also QTON EEYA 15. 
44 Transcript of Evidence, 14 November 2019, pp. 99-106, 108-109. 
45 Transcript of Evidence, 14 November 2019, pp. 103-106. 
46 Transcript of Evidence, 14 November 2019, pp. 106-108. 
47 Transcript of Evidence, 14 November 2019, pp. 109-111. See also QTON EEYA 16 and EEYA 17. 
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▪ reporting of learning gains, NAPLAN and ATAR attainment;48 

▪ school leadership and capability;49 

▪ dyslexia assessment, supports and the Early Years Literacy project;50 and 

▪ school improvement and data use.51 

2.9 The following additional matters were canvassed in Questions on Notice put to the Minister: 

▪ education workforce;52 

▪ continuum of education in high schools;53 

▪ early childhood education Advisory Council;54 

▪ ELC for three-year-olds;55 

▪ international students in the ACT;56 

▪ investing in early childhood education;57 

▪ off-campus flexible learning programs;58 and 

▪ teacher qualifications.59 

KEY ISSUES AND RECOMMENDATIONS  

EARLY EDUCATION FOR THREE-YEAR-OLD CHILDREN  

2.10 The Education Directorate Annual Report 2018-19 states that a key component of the Early 

Childhood Strategy is ‘delivering a phased approach to 15 hours per week, 600 hours per year 

of free, universal, quality early childhood education for three-year-olds in the ACT.’60 

2.11 The Committee asked a supplementary Question on Notice about this universal access for 

three-year-olds, including details around school and student selection and the likely cost of the 

first tranche.61 Minister Berry’s response confirmed there is provision of $2.5 million for the 

 

48 Transcript of Evidence, 14 November 2019, pp. 111-114, 115-116. 
49 Transcript of Evidence, 14 November 2019, pp. 114-116. See also QTON EEYA 18. 
50 Transcript of Evidence, 14 November 2019, pp. 116-118. 
51 Transcript of Evidence, 14 November 2019, p. 118. 
52 See QON EEYA 27. 
53 See QON EEYA 29. 
54 See QON EEYA 30. 
55 See QON EEYA 31. 
56 See QON EEYA 32. 
57 See QON EEYA 33. 
58 See QON EEYA 34. 
59 See QON EEYA 35. 
60 Education Directorate, Annual Report 2018-19, p. 212. 
61 See QON EEYA 31. 
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first tranche of the program with 17 early childhood education and care services (11 ACT public 

schools and six early childhood schools) participating in the Community of Practice.  

Recommendation 1 
2.12 The Committee recommends that the Government update the Assembly by the end of first 

term 2020 with the number of three-year-old students who were offered placements in an 

ACT government school in a preschool program and how many three-year-old students were 

enrolled. 

Recommendation 2 
2.13 The Committee recommends that the Government report to the Assembly by the end of first 

term 2020 on the ACT schools that are accepting placements for three-year-olds in 2020 and 

2021. 

FLEXIBLE LEARNING  

2.14 The Continuum of Education Support (CES) model encompasses provision of flexible learning 

options and alternative education programs for high school students in the ACT.62  

2.15 The Committee asked a supplementary Question on Notice regarding various aspects of the 

operation of the CES model. Minister Berry’s response stated that the introduction of CES in 

2017 stemmed from Recommendation 7.5 of the Expert Panel on Students with Complex 

Needs and Challenging behaviour report63 which recommended the Directorate develop and 

implement a coherent strategy for the provision of alternative education programs and/or 

other flexible learning options, for students at risk of disengaging from secondary school.64 

2.16 In terms of when flexible learning options are brought in and how they are delivered, Minister 

Berry stated that the CES outlines strategies for schools to implement at the universal level (all 

students), selected (some students) and targeted (individual) students with flexible learning 

options available at the point of need. The Education Directorate provides a range of flexible 

educational options including individualised programs at the local school, the Hospital School, 

the education program at The Cottage, Distance Education, Muliyan and Home Education.  

2.17 In response to the question about additional resources that teachers may require, Minister 

Berry advised that as each school implements CES flexibly to meet the individual needs of their 

school community, there is no one set of resources or materials. Rather schools can access 

 

62 Education Directorate, Annual Report 2018-19, p. 33. 
63 Available at: https://www.education.act.gov.au/ data/assets/pdf file/0003/856254/Attach-4-Expert-Panel-Report-

Web.pdf. 
64 See QON EEYA 29. 

INDEX



R E P O R T  O N  A N N U A L  A N D  F I N A N C I A L  R E P O R T S  2 0 1 8 - 2 0 1 9  

9 

 

supports through the Directorate, share ideas and resources with each other and use their CES 

resourcing flexibly to meet the needs of their students.65  

2.18 The response also advised that information on how many students have adopted flexible 

learning and alternative education programs is not held centrally.66 

Recommendation 3 
2.19 The Committee recommends that the Education Directorate collect centrally and include in 

its Annual Report details of the flexible learning and alternative education options on offer 

to ACT students including the number of students; range of school years; and, number of 

teachers. 

Recommendation 4 
2.20 The Committee recommends that the Government report to the Assembly by the last sitting 

day of June 2020, what curriculum programme is being used in flexible learning classes. 

Recommendation 5 
2.21 The Committee recommends that the Government report to the Assembly by the last sitting 

day of June 2020, on additional training and qualifications provided to or required by 

teachers engaged in flexible learning education settings in the ACT. 

POSITIVE BEHAVIOUR FOR LEARNING  

2.22 Positive Behaviour for Learning (PBL) is an international evidence-based framework that 

schools use to create a safe and supportive learning environment for all students.67 

2.23 The Committee enquired about assessments of PBL’s effectiveness to date, the timeframe for 

rolling out PBL to other schools, whether four PBL coaches is sufficient for the 57 participating 

schools and how many teachers have been trained in PBL. In response to a Question Taken on 

Notice, Minister Berry confirmed the approximately 3,000 teachers and school staff employed 

across the 57 school sites currently implementing the PBL framework have received training in 

PBL.68 The Directorate confirmed it has a program in place for another set of schools to roll out 

 

65 See QON EEYA 29. 
66 See QON EEYA 29. 
67 Positive Behaviour for Learning, ACT Education Directorate website. Available at: 

https://www.education.act.gov.au/support-for-our-students/positive-behaviour-for-learning. 
68 See QTON EEYA 11. 
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PBL in 2020 and then another set for 2021 which would then see PBL reaching the whole 

cohort.69 

Recommendation 6 
2.24 The Committee recommends that the Government report to the Assembly by the last sitting 

day of June 2020 on how many schools are now using the Positive Behaviour for Learning 

(PBL) module and how many teachers have received training in PBL. 

Recommendation 7 
2.25 The Committee recommends that the Education Directorate work to ensure that schools 

have access to youth workers, social workers and chaplains,70 as well as psychologists, if 

requested by students or staff.  

V IOLENCE AND BULLYING  

2.26 The Committee queried elements of the government response to the EEYA Committee’s report 

into the management and minimisation of bullying and violence in ACT schools in which the 

government agreed to 12 recommendations, agreed in principle to nine recommendations and 

noted two recommendations.71 

2.27 In particular, the Committee asked about Recommendations 9 (exemptions to Priority 

Enrolment Area policy), 11 (expansion of flexible offsite education), 18 (parental self-reporting 

portal for bullying and violence), 19 (student self-reporting portal for bullying and violence) 

and 22 (specialist training in anxiety and trauma) to which the government agreed in principle.  

Recommendation 8 
2.28 The Committee recommends that the Government report to the Assembly by the last sitting 

day of June 2020 on progress in adopting the recommendations outlined in the Committee 

Report into the Management and Minimisation of Bullying and Violence in ACT schools. 

 

69 Transcript of Evidence, 14 November 2019, p. 90. 
70 Mr Pettersson (Chair) dissented on the inclusion of the word ‘chaplains’ in this recommendation. 
71 Transcript of Evidence, 14 November 2019, pp. 86-89. 
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LEARNING GAIN  

2.29 Learning gain is a term used to describe the concept of a year’s learning for a year’s teaching.72 

The Education Directorate identifies progress in student learning gain as an important measure 

of evaluating educational outcomes.73 

2.30 The Committee enquired about whether NAPLAN is an effective measure to capture learning 

gains.74 The Directorate responded that although NAPLAN is focussed on a set of narrow 

criteria, learning gain is one of the better ways to use NAPLAN.75   

2.31 The Committee queried whether the learning gains method was also used in colleges. The 

Directorate confirmed that as there is no Year 11 or 12 NAPLAN, the Directorate does not 

measure learning gain from Year 9 to college in the same way, relying instead on attainment 

achieved at the end of Year 12 in the form of an ATAR score.76  

Recommendation 9 
2.32 The Committee recommends that the Education Directorate Annual Report should, in future, 

include some measure of learning gain for colleges.  

UC  AFFILIATED SCHOOLS PROGRAM  

2.33 The Committee enquired about the UC Affiliated Schools Program which facilitates the 

placement of student teachers in ACT Government schools and allows research collaboration 

to take place with UC.77  

2.34 The Minister noted the announcement that an additional five schools have been incorporated 

into the full program. The Committee heard that the Education Directorate is in the process of 

creating an evaluation framework for the Affiliated Schools Program with UC.78  

Recommendation 10 
2.35 The Committee recommends that the Education Directorate continue to roll out the 

University of Canberra Affiliated Schools Program. 

 

72 Education Directorate, Annual Report 2018-19, p. 38. 
73 Education Directorate, Annual Report 2018-19, p. 38. 
74 Transcript of Evidence, 14 November 2019, pp. 111-113. 
75 Transcript of Evidence, 14 November 2019, p. 112. 
76 Transcript of Evidence, 14 November 2019, p. 112. 
77 Transcript of Evidence, 14 November 2019, p. 83. 
78 Transcript of Evidence, 14 November 2019, pp. 84-85. 
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WORKFORCE  

2.36 The Committee pointed to recent concerns raised about the number of casual staff employed 

in the Education Directorate, particularly for quite lengthy periods of time and asked about the 

government’s response to these concerns.79  

2.37 The Directorate noted the government’s policy framework around insecure work which 

supports, wherever possible, permanent work across the ACT government service. As part of 

its recruitment activities for 2020, the Directorate has been seeking to offer permanent 

employment to all temporary staff who are eligible.80 

2.38 In 2020, the Directorate will consider its casual workforce to identify which may be eligible for 

offers of permanent work. The Directorate noted that there is no obligation to accept the offer 

and many of the Directorate’s long-term casual employees opt to remain in casual 

employment as the flexibility suits their personal situation.81  

Recommendation 11 
2.39 The Committee recommends that the ACT Government continues to provide flexible and 

secure employment options for workers. 

 

 

79 Transcript of Evidence, 14 November 2019, p. 109. 
80 Transcript of Evidence, 14 November 2019, pp. 109-110. 
81 Transcript of Evidence, 14 November 2019, p. 110. 
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3  EM PL OYM E NT A ND WORK PL A CE  SA FE TY  

INTRODUCTION 

3.1 Through the Workplace Safety and Industrial Relations Group, CMTEDD manages the 

Territory’s workplace relations regulatory frameworks. This includes work health and safety, 

workers’ compensation, dangerous substances, workplace privacy, public holidays and 

portable long service leave. In addition to this, CMTEDD supports the management and 

prevention of workplace injuries by delivering work safety, workers’ compensation and injury 

management services for the ACT Government.82  

3.2 The Minister for Employment and Workplace Safety, Ms Suzanne Orr MLA, and the Work 

Safety Commissioner, Mr Greg Jones, attended the Committee’s public hearing on Thursday 14 

November 2019 to discuss the relevant parts of the CMTEDD Annual Report 2018-2019.  

3.3 The Minister for Employment and Workplace Safety took two Questions on Notice at the 

hearing and received one supplementary question.  

MATTERS CONSIDERED  

3.4 The Committee considered the following matters relating to workplace safety and 

employment: 

▪ transition to self-insurance of the ACT public sector workers compensation fund;83 

 claims since self-insurance;84 

 efficiencies of self-insurance;85 

▪ modelling and research on the impacts arising from changes to CTP on journey claims 

under workers compensation;86 

▪ Long Service Leave Authority decision-making and advice in relation to recent wrongful 

payment ruling;87 

 Mental Health Australia’s status around long service leave;88 

 

82 ACT Government, Chief Minister, Treasury and Economic Development Directorate, Annual Report 2018-2019, p. 89.  
83 Transcript of Evidence, 14 November 2019, p. 35. 
84 Transcript of Evidence, 14 November 2019, pp. 37-38, 48. 
85 Transcript of Evidence, 14 November 2019, pp. 37-40, 48. 
86 Transcript of Evidence, 14 November 2019, pp. 40-42. See also QTON EEYA 08. 
87 Transcript of Evidence, 14 November 2019, pp. 42-44. 
88 Transcript of Evidence, 14 November 2019, p. 42. 
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 review of community sector registrations and outcomes of the court decision and 

potential legislative change;89 

 legal costs;90 

▪ impacts on construction businesses from additional training and union consultation 

requirements in the Work Health and Safety Amendment Act 2019;91 

▪ feedback from community and industry stakeholders on training and union consultation 

requirements, breaches, compliance and enforcement regime;92 

▪ update on the review of labour hire following discussion paper release and inclusion of 

group training organisations;93 

▪ reductions in serious workplace injury;94 

▪ implementation of the Office of the Work Safety Commissioner and existing commissioner 

position;95 

▪ compliance notices issued to ACT Government Directorates by Work Safety 

Commissioner;96 

▪ enforceable undertakings;97 

▪ success of educational material provided by businesses subject to an enforceable 

undertaking;98 

▪ safety in schools and WorkSafe monitoring of the enforceable undertaking with the 

Education Directorate;99 

▪ asbestos training and regulatory changes;100 

▪ workers compensation compliance team audit selection process and compliance check 

processes;101 and 

▪ cross border premium comparisons and economic impact on businesses.102 

 

 

89 Transcript of Evidence, 14 November 2019, pp. 43-44. 
90 Transcript of Evidence, 14 November 2019, pp. 44-45. 
91 Transcript of Evidence, 14 November 2019, p. 45. 
92 Transcript of Evidence, 14 November 2019, pp. 45-47. 
93 Transcript of Evidence, 14 November 2019, pp. 48-50. 
94 Transcript of Evidence, 14 November 2019, pp. 50-52. 
95 Transcript of Evidence, 14 November 2019, pp. 52-55. 
96 Transcript of Evidence, 14 November 2019, pp. 55-56. 
97 Transcript of Evidence, 14 November 2019, pp. 56-61. 
98 Transcript of Evidence, 14 November 2019, pp. 57-58. 
99 Transcript of Evidence, 14 November 2019, pp. 59-61. See also QTON EEYA 09. 
100 Transcript of Evidence, 14 November 2019, pp. 61-62. 
101 Transcript of Evidence, 14 November 2019, pp. 62-65. 
102 Transcript of Evidence, 14 November 2019, pp. 65-68. 
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4  TE RT IA RY EDUCATION (SKILL S )  
4.1 The Minister for Tertiary Education, Mr Andrew Barr MLA, attended the Committee’s public 

hearing on Friday 8 November 2019 to discuss the ACT Building Construction Industry Training 

Fund Authority and the Canberra Institute of Technology.   

4.2 There were five Questions Taken on Notice at the hearing. 

INTRODUCTION 

4.3 The ACT Building and Construction Industry Training Fund Authority (BCITFA) provides funding 

for the training of eligible workers and for the development of skills identified as being in short 

supply in the building and construction industry. It aims to improve the culture, level and 

access to training and to support the entry of new people into the building and construction 

industry.103 

4.4 CIT is the largest publicly funded Registered Training Organisation (RTO) in the ACT and is a 

Territory Authority established under the Canberra Institute of Technology Act 1987.104 

4.5 CIT is responsible for providing training and education that meets the needs of students, 

industry, business and the ACT community. Responsibility for CIT sits with the ACT 

Government Minister for Vocational Education and Skills.105 

4.6 CIT operations are funded by a combination of direct funding from the ACT Government and 

additional revenue raised by CIT’s commercial and competitive activities.106 

MATTERS CONSIDERED  

4.7 The Committee considered the following matters relating to BCITFA: 

▪ emerging trends in construction training in the ACT;107 

▪ sponsorship funding to the construction charitable works organisation for drug and 

alcohol education program delivery; 108 

 

103 BCTIF Annual Report 2018 – 2019, p.7. Accessed 5 November 2019 < 
https://www.trainingfund.com.au/storage/actbcitfa-ar-2018-2019-for-web.pdf>  

104 ACT Government, Canberra Institute of Technology, Annual Report 2018, p.14.  
105 ACT Government, Canberra Institute of Technology, Annual Report 2018, p.14.  
106 ACT Government, Canberra Institute of Technology, Annual Report 2018, p.14.  
107 Transcript of Evidence, 8 November 2019, pp. 1-2.  
108 Transcript of Evidence, 8 November 2019, p. 2.  
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▪ BCITFA decisions regarding sponsorship applications and financial contributions; 109 

▪ changes to subject matter in available courses this year;110 

▪ courses for mental health and mental health awareness;111 

▪ BCITFA engagement with the Property Council for feedback;112 

▪ the BCITFA Board’s role in in decision-making around the Annual Training Plan;113 

▪ BCITFA’s role in forecasting skills needed in the construction industry;114 

▪ eligibility for funding/applications, including the requirement that an organisation 

undertake 80 per cent or more of their work in the ACT;115 

▪ a rise in training program expenses, courses in demand, rise in participant numbers;116 

▪ domestic violence awareness training.117 

4.8 The Committee considered the following matters relating to CIT: 

▪ skills for renewable energy sector;118 

▪ the Canberra Times article about the possible relocation of Reid CIT to Woden; 119 

▪ campus modernisation at Bruce, including a new allied health facility; 120  

▪ CIT Woden site about which no announcement has yet been made;121 

▪ CIT decision making around course delivery across the various campuses;122 

 literacy and numeracy training available across all campuses;123 

▪ key objectives and challenges that CIT faces in the short and medium term;124 

▪ the regulatory environment in VET and the unique requirements of public providers;125 

▪ adequacy of funding contribution made through the government;126 

▪ support CIT would like to see from the federal government;127 

 

109 Transcript of Evidence, 8 November 2019, p. 3.  
110 Transcript of Evidence, 8 November 2019, p.3.  
111 Transcript of Evidence, 8 November 2019, p. 4. 
112 Transcript of Evidence, 8 November 2019, p. 4. 
113 Transcript of Evidence, 8 November 2019, p. 5. 
114 Transcript of Evidence, 8 November 2019, p. 6.  
115 Transcript of Evidence, 8 November 2019, p. 7.  
116 Transcript of Evidence, 8 November 2019, p. 8. 
117 Transcript of Evidence, 8 November 2019, p. 8. 
118 Transcript of Evidence, 8 November 2019, p. 8.  
119 Transcript of Evidence, 8 November 2019, p. 9.  
120 Transcript of Evidence, 8 November 2019, p. 9.  
121 Transcript of Evidence, 8 November 2019, p. 11.  
122 Transcript of Evidence, 8 November 2019, p. 12.  
123 Transcript of Evidence, 8 November 2019, p. 13.  
124 Transcript of Evidence, 8 November 2019, p. 14.  
125 Transcript of Evidence, 8 November 2019, p. 15.  
126 Transcript of Evidence, 8 November 2019, p. 15. 
127 Transcript of Evidence, 8 November 2019, p. 15.  
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▪ the difficulty in ensuring training products keep pace with the changing nature of work; 128 

▪ the COAG Skills Reform agenda and a risk-based approach to regulation;129 

▪ CIT Students Association;130 

▪ the management of student accommodation at CIT;131 

▪ CIT’s partnership with UNSW and modernisation of campus facilities;132 

▪ CIT staff satisfaction surveys;133 

▪ CIT staffing issues, including bullying and harassment;134  

▪ staff on extended sick leave for stress;135 

▪ sustainable development of CIT – increase in the use of water.136 

 

128 Transcript of Evidence, 8 November 2019, p. 17.  
129 Transcript of Evidence, 8 November 2019, p. 17.  
130 Transcript of Evidence, 8 November 2019, p. 17. See also QTON EEYA 01.  
131 Transcript of Evidence, 8 November 2019, p. 18. 
132 Transcript of Evidence, 8 November 2019, p. 18.  
133 Transcript of Evidence, 8 November 2019, pp. 23-24. 
134 Transcript of Evidence, 8 November 2019, p. 24. See also QTON EEYA 02. 
135 Transcript of Evidence, 8 November 2019, p. 24. See also QTON EEYA 03. 
136 Transcript of Evidence, 8 November 2019, pp. 24-25. See also QTON EEYA 05. 
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5  TE RT IA RY EDUCATION (UNIV E RS ITY OF  

CA NBE RRA )  

INTRODUCTION 

5.1 The University was established by the Commonwealth Government in 1967 as the Canberra 

College of Advanced Education, under the Canberra College of Advanced Education Act 1967 

(Cth). The College became the University of Canberra (UC) with effect from 1 January 1990. 

Jurisdiction for the University was passed to the Australian Capital Territory on 1 December 

1997, and is governed under the University of Canberra Act 1989 (the Act). Sections 40, 41 and 

42 of the Act define the powers of the University to make statutes, rules and orders to carry 

out or give effect to the Act.137 

5.2 University of Canberra Executive staff and senior managers attended the Committee’s public 

hearing on Thursday 14 November 2019 to discuss the University of Canberra’s 2018 Annual 

Report.138  

5.3 The University of Canberra took two Questions on Notice and received eight supplementary 

questions.  

MATTERS CONSIDERED  

5.4 The following matters were considered at the public hearing with the University of Canberra 

on Thursday 14 November 2019: 

▪ update on the implementation of the Broderick report recommendations;139 

▪ UC extension programs for college students;140 

▪ community engagement with the UC Hospital and health hub;141 

▪ further opportunities and unmet potential of the UC Hospital;142 

▪ opportunities for greater local government involvement or leadership promoting UC and 

the ACT;143 and 

 

137 http://www.canberra.edu.au/about-uc/policy-and-legislation/legislation 
138 https://www.canberra.edu.au/about-uc/policy-and-legislation/key-university-documents/annual-

reports/docs/UCCOR0478 AR2018V1 DIGITAL.pdf  
139 Transcript of Evidence, 14 November 2019, pp. 28-29. 
140 Transcript of Evidence, 14 November 2019, pp. 29-31. See also QTON EEYA 06. 
141 Transcript of Evidence, 14 November 2019, p. 31. See also QTON EEYA 07. 
142 Transcript of Evidence, 14 November 2019, pp. 31-32. 
143 Transcript of Evidence, 14 November 2019, pp. 32-33. 
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▪ UC affiliate high school program.144 

5.5 Supplementary questions from the Committee and participating members also canvased the 

following matters: 

▪ consultants;145 

▪ assistant professor scheme;146 

▪ competitive environment;147 

▪ executive management;148 

▪ international fee revenue;149 

▪ staff survey;150 

▪ student satisfaction;151 and 

▪ workforce.152 

KEY ISSUES AND RECOMMENDATIONS 

COLLABORATION WITH THE ACT  GOVERNMENT  

5.6 The Committee asked about the role of local government in supporting UC and higher 

education in the ACT more broadly. 

5.7 UC responded that it has a good relationship with the ACT Government ‘both at an 

institutional level and at a faculty level’.153 The Committee heard that the ACT Government has 

been helpful around rezoning UC real estate to facilitate better use and returns from that asset 

as well as promoting Canberra as a destination for international students and aligning 

marketing messages.  The Committee was advised that UC would also be looking for support 

around its 30th anniversary celebrations in 2020. 154 

5.8 UC highlighted that the university sector in the ACT is competitive and ‘a tough financial 

environment’ with five universities operating locally, with a population less than Tasmania, 

 

144 Transcript of Evidence, 14 November 2019, pp. 33-34. 
145 See QON EEYA 19. 
146 See QON EEYA 20. 
147 See QON EEYA 21. 
148 See QON EEYA 22. 
149 See QON EEYA 23. 
150 See QON EEYA 24. 
151 See QON EEYA 25. 
152 See QON EEYA 26. 
153 Ms Robinson, Transcript of Evidence, 14 November 2019, p. 32. 
154 Ms Robinson, Transcript of Evidence, 14 November 2019, p. 32. 
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which by contrast has one university.155 The Committee heard that this does encourage a focus 

on service quality for those institutions, however UC warned ‘we need to understand the 

consequences of continually encouraging more players in a very small market’.156 

5.9 The Committee also heard about UC’s role in the ACT region as an employer, a research 

institution and its contribution to ‘soft diplomacy’ through its international student cohort.  

Further, the Committee was advised of the benefits from work-integrated learning programs 

which ‘offers places to thousands of students in the ACT and regions, businesses, government 

agencies, schools, hospitals and institutions each year.’157 UC highlighted that it values the 

partnerships and working relationships with ACT Government directorates, particularly in 

health and education.158 

5.10 The Committee was advised that UC is renewing the UC Affiliated Schools Program which 

facilitates internships for UC students at ACT Government high schools, including a number of 

scholarships.159 

5.11 In response to the Committee’s questioning, UC also noted it is preparing to put in place 

extension programs for senior secondary college students (year 11 and 12) with $750,000 

government funding allocated for this year. UC is currently working with the Education 

Directorate to determine appropriate courses to offer towards the end of 2020 and beyond, 

possibly commencing as pilot programs.160 

Recommendation 12 
5.12 The Committee recommends that the ACT Government continue to support the expansion of 

the higher education sector and University of Canberra.  

Recommendation 13 
5.13 The Committee recommends that the ACT Government explore further options to 

collaborate with the University of Canberra. 

 

155 Ms Robinson, Proof Transcript of Evidence, 14 November 2019, pp. 27-28, 33. 
156 Ms Robinson, Proof Transcript of Evidence, 14 November 2019, p. 33. 
157 Ms Robinson, Proof Transcript of Evidence, 14 November 2019, p. 27. 
158 Ms Robinson, Proof Transcript of Evidence, 14 November 2019, p. 27. 
159 Ms Robinson, Proof Transcript of Evidence, 14 November 2019, pp. 33-34. 
160 Ms Robinson, Proof Transcript of Evidence, 14 November 2019, pp. 29-30. See also QTON EEYA 06. 
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6  CO NCL US IO N  
6.1 This report presents a summary of the Committee’s inquiry into the work of a number of 

agencies and directorates for the financial year 2018-2019, and calendar year 2018.  

6.2 The Committee has made 13 recommendations in response to its scrutiny of Annual Reports.  

6.3 The Committee thanks the relevant ACT Government Ministers and accompanying directorate 

and university officials who assisted the Committee during the course of its Inquiry by 

providing their time and expertise as witnesses to the Committee.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Mrs Elizabeth Kikkert MLA (on behalf of Mr Michael Pettersson MLA) 

Acting Chair 

    March 2020 
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AP PE NDIX  A –  PUB L IC  HEA RINGS  –  W ITNE SSE S  

8  NOVEMBER 2019 

Canberra Institute of Technology 
▪ Mr Andrew Barr MLA, Chief Minister, Treasurer, Minister for Social Inclusion and Equality, 

Minister for Tertiary Education, Minister for Tourism and Special Events and Minister for 

Trade, Industry and Investment 

▪ Mr Craig Sloan, Board Chair 

▪ Ms Leanne Cover, Chief Executive Officer 

▪ Ms Paula McKenry, Executive Director, Education and Training Services 

ACT Building and Construction Industry Training Fund Authority 
▪ Mr Glenn Carter, Chief Executive Officer 

14  NOVEMBER 2019 

University of Canberra 
▪ Ms Belinda Robinson, Vice-President University Relations and Strategy 

▪ Mrs Kirsty Dwyer, Chief Executive People and Diversity 

▪ Mr Ian Cox, Director Government Relations 

▪ Ms Megan Reeder-Hope, Associate Director, Media and Communications 

Chief Minister, Treasury and Economic Development Directorate 
▪ Ms Suzanne Orr MLA, Minister for Employment and Workplace Safety 

▪ Mr Michael Young, Executive Group Manager, Workplace Safety and Industrial Relations, 

Economic Budget and Industrial Relations 

▪ Mr David Nicol, Under Treasurer 

▪ Mrs Tracy Savage, CEO & Registrar, Long Service Leave Authority – Portable Long Service Leave 

Schemes 

▪ Mr Greg Jones, Work Safety Commissioner, Workplace Protection, Access Canberra 

Education Directorate 
▪ Ms Yvette Berry MLA, Minister for Education and Early Childhood Development 

▪ Ms Meg Brighton, Director-General, Education Directorate 

▪ Mr Robert Gotts, A/g Executive Group Manager, System Policy and Reform, Education 

Directorate 

▪ Mr Ross Hawkins, Executive Group Manager, Service Design and Delivery, Education 

Directorate 

▪ Mr Michael Bateman, Project Director Initial Teacher Education Teacher Quality Institute 
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▪ Mr David Matthews, Executive Group Manager, Business Services Division, Education 

Directorate 

▪ Ms Sam Seton, Executive Branch Manager, Student Engagement, Education Directorate 

▪ Mr Martin Watson, Executive Director Board of Senior Secondary Studies 

▪ Ms Deb Efthymiades, Deputy Director-General, Education Directorate 

▪ Mr Mark Huxley, Executive Group Manager, School Improvement, Education Directorate 

▪ Ms Judith Hamilton, Director School Improvement, Education Directorate 
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AP PE NDIX  C  –  EX HIB ITS  
ACT BSSS Indigenous Culture and Languages Course 2020-2024.161   

 

 

161 Available at: 
http://www.bsss.act.edu.au/ data/assets/word doc/0007/454309/Indigenous Culture and Languages A-T-M 20-
24.docx  
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Introduction 
On Thursday, 24 October 2019, the 2018-19 Annual and Financial reports of all ACT Government 
agencies were referred to the relevant Standing Committees of the Assembly for inquiry and 
reporting. 
 
The following annual reports, or sections of annual reports, were referred to the Standing 
Committee on Education, Employment and Youth Affairs (the Committee): 
 

• ACT Building and Construction Industry Training Fund Authority; 

• ACT Long Service Leave Authority; 

• Canberra Institute of Technology (2018); 

• Chief Minister, Treasury and Economic Development Directorate; 

• Education Directorate; 

• University of Canberra; and 

• Worksafe Commissioner. 
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Response to Committee Recommendations 
 
Recommendation 1 
The Committee recommends that the Government update the Assembly by the end of first term 
2020 with the number of three-year-old students who were offered placements in an ACT 
government school in a preschool program and how many three-year-old students were 
enrolled. 
 
Government Response – Agreed in principle. 
The Education Directorate will include the number of children who were offered placements 
and the number of children who are enrolled in the three year old preschool program in the 
2019-2020 Annual Report. 
 
Recommendation 2 
The Committee recommends that the Government report to the Assembly by the end of first 
term 2020 on the ACT schools that are accepting placements for three-year-olds in 2020 and 
2021. 
 
Government Response – Agreed in principle. 
The three year old preschool program is initially being delivered by non-government early 
childhood education and care services rather than schools. 

The Education Directorate will include the early childhood education and care services that are 
participating in the three year old preschool program in the 2019-2020 Annual Report. 
 
Recommendation 3 
The Committee recommends that the Education Directorate collect centrally and include in its 
Annual Report details of the flexible learning and alternative education options on offer to ACT 
students including the number of students; range of school years; and, number of teachers. 
 
Government Response – Agreed. 
Information about the students, range of school years and number of teachers engaged in 
flexible learning and alternative education options will be published in the Education 
Directorate’s 2019-2020 Annual Report, noting that publishing will need to be in line with the 
Information Privacy Act 2014. 
 
Recommendation 4 
The Committee recommends that the Government report to the Assembly by the last sitting day 
of June 2020, what curriculum programme is being used in flexible learning classes. 
 
Government Response – Agreed in principle. 
The Flexible Education unit utilises the Australian Curriculum to co-construct personalised 
learning plans with young people based on their interests and passions. Project based learning is 
used as an effective student engagement pedagogical strategy.  
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Information about the curriculum program for flexible learning classes will be published in the 
Education Directorate’s 2019-2020 Annual Report. 
 
Recommendation 5 
The Committee recommends that the Government report to the Assembly by the last sitting day 
of June 2020, on additional training and qualifications provided to or required by teachers 
engaged in flexible learning education settings in the ACT. 
 
Government Response – Agreed in principle. 
Teachers involved in the Flexible Education settings are qualified educators with experience 
working with students with complex and challenging needs. No additional qualifications are 
required; however, trauma informed background is valued, and all staff have experience in this 
field. 

Further details will be published in the Education Directorate’s 2019-2020 Annual Report. 
 
Recommendation 6 
The Committee recommends that the Government report to the Assembly by the last sitting day 
of June 2020 on how many schools are now using the Positive Behaviour for Learning (PBL) 
module and how many teachers have received training in PBL. 
 
Government Response – Agreed in principle. 
The Positive Behaviour for Learning framework continues to be rolled out across school 
communities in the ACT.  

The number of schools using Positive Behaviour for Learning will be published in the Education 
Directorate’s 2019-2020 Annual Report. 
 
Recommendation 7 
The Committee recommends that the Education Directorate work to ensure that schools have 
access to youth workers, social workers and chaplains, as well as psychologists, if requested by 
students or staff. 
 
Government Response – Agreed in principle. 
ACT public school students have access to a broad range of support services to assist with their 
wellbeing, including youth workers, social workers, school psychologists, allied health 
professionals and wellbeing support workers (who have replaced religious chaplains). 
 
Recommendation 8 
The Committee recommends that the Government report to the Assembly by the last sitting day 
of June 2020 on progress in adopting the recommendations outlined in the Committee Report 
into the Management and Minimisation of Bullying and Violence in ACT schools. 
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Government Response – Agreed in principle. 
The Education Directorate will include the progress of the recommendations outlined in the 
Committee Report into the Management and Minimisation of Bullying and Violence in ACT 
schools in the 2019-2020 Annual Report. 
 
Recommendation 9 
The Committee recommends that the Education Directorate Annual Report should, in future, 
include some measure of learning gain for colleges. 
 
Government Response – Noted. 
The Education Directorate will carefully consider how measures of learning gain for colleges can 
be implemented and sustained. This is more complex to achieve in colleges where every student 
has a different combination of courses or units comprising their ‘package’ however colleges are 
keen to actively pursue something that is both meaningful and sustainable. 
 
Recommendation 10 
The Committee recommends that the Education Directorate continue to roll out the University 
of Canberra Affiliated Schools Program. 
 
Government Response – Agreed in principle. 
The Affiliated Schools Program continues to be implemented in partnership between the ACT 
Government and the University of Canberra (UC). 

The Affiliated Schools Program is the first program of its kind nationally and reflects a significant 
investment by the ACT Government in the professional learning and capability of ACT public 
school teachers. There are currently 26 schools directly involved, including 10 full program 
schools. 
 
Recommendation 11 
The Committee recommends that the ACT Government continues to provide flexible and secure 
employment options for workers. 
 
Government Response – Agreed in principle. 
The Education Directorate has developed a 12-month work program to implement the ACTPS 
Policy on Taskforce Conversion to Secure Forms of Employment which provides the framework 
to conversion of long term temporary and casual employees to permanency. 
 
Recommendation 12 
The Committee recommends that the ACT Government continue to support the expansion of 
the higher education sector and University of Canberra. 
 
Government Response – Agreed. 
The ACT Government is committed to sustainably growing the Territory’s tertiary education 
sector. This includes improving pathways for local and regional students to study desirable and 
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in-demand course offerings, improving attraction of interstate students to Canberra, and 
expanding offshore markets. These are all areas where UC has opportunities to grow, and which 
will be critical to its recovery following COVID-19. Prior to COVID-19, UC was already working 
with the ACT Government on expanding offshore markets, and we look forward to those efforts 
resuming. The ACT Government will support UC to make the most of these and other 
opportunities as they arise. 
 
Recommendation 13 
The Committee recommends that the ACT Government explore further options to collaborate 
with the University of Canberra. 
 
Government Response – Agreed. 
The ACT Government values its long-standing relationship with UC, and regularly explores 
opportunities for collaboration.  UC is already a vital partner in training the Territory’s allied 
health and education workforce, and it has been integral in the response to COVID-19 – this is in 
addition to our ongoing partnership through UC Public Hospital, the Sporting Commons and 
various business and innovation hubs. The ACT Government continues to explore further 
opportunities for collaboration with UC that will benefit the wider ACT region, meet the ACT 
Government’s objectives for sustainably growing the tertiary education sector, and support the 
university’s ongoing operations. 
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Privilege statement 
 
The Assembly has authorised the recording, broadcasting and re-broadcasting of these 
proceedings.  
 
All witnesses making submissions or giving evidence to committees of the Legislative 
Assembly for the ACT are protected by parliamentary privilege. 
 
“Parliamentary privilege” means the special rights and immunities which belong to 
the Assembly, its committees and its members. These rights and immunities enable 
committees to operate effectively, and enable those involved in committee processes 
to do so without obstruction, or fear of prosecution.  
 
Witnesses must tell the truth: giving false or misleading evidence will be treated as a 
serious matter, and may be considered a contempt of the Assembly. 
 
While the committee prefers to hear all evidence in public, it may take evidence in-
camera if requested. Confidential evidence will be recorded and kept securely. It is 
within the power of the committee at a later date to publish or present all or part of 
that evidence to the Assembly; but any decision to publish or present in-camera 
evidence will not be taken without consulting with the person who gave the evidence. 
 
Amended 20 May 2013 
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The committee met at 9.05 am. 
 
Appearances: 
 
University of Canberra 

Robinson, Ms Belinda, Vice-President, University Relations and Strategy 
Dwyer, Ms Kirsty, Chief Executive, People and Diversity 
Cox, Mr Ian, Director, Government Relations 
Reeder-Hope, Ms Megan, Associate Director, Media and Communications 

 
THE CHAIR: Welcome to the first public hearing of the Standing Committee on 
Education, Employment and Youth Affairs inquiry into annual and financial reports 
2018-19. Today the committee will examine the 2018 annual report of the University 
of Canberra, the Chief Minister, Treasury and Economic Development Directorate 
annual report 2018-19 looking at employment and workplace safety, followed by the 
ACT Education Directorate annual report after lunch. 
 
I ask you to please read the privilege statement in front of you and confirm that you 
have understood its contents. Proceedings are being recorded by Hansard for 
transcription purposes and webstreamed and broadcast live. The first time you speak, 
would you acknowledge the privilege statement. Do you have an opening statement 
that you would like to make? 
 
Ms Robinson: I do. 
 
THE CHAIR: The privilege statement? 
 
Ms Robinson: Yes, I do. The University of Canberra is Canberra’s university. It is in, 
of and from Canberra. That should not come as any surprise to all of us here today. 
The University of Canberra Act, passed by the ACT Legislative Assembly in 
1989, clearly requires us to pay special attention to the needs of the ACT and 
surrounding regions—and it is a role that we take very seriously—servicing the skills 
needs of people, institutions and businesses across Canberra and the capital region. 
But it is also about aligning our research effort to the issues that matter to our 
community, to the issues that matter to Canberrans and our industry and other 
organisations, and more broadly positioning the university and its staff and students to 
contribute to the life of the city and the surrounding region. 
 
The University of Canberra is also a significant enterprise in its own right, in terms of 
its contribution to the Canberra economy. It supports over 2,000 direct jobs across 
academic, professional, casual and sessional staff and, of course, around 
15,000 students, at our most recent count. Our financial footprint in the 
ACT economy is around $300 million annually. We seek to create a porous campus 
which is as much for the community as it is for staff and students. Each day thousands 
of Canberrans move in and out of our Bruce campus, for one reason or another.  
 
We currently have around 3,000 international students who contribute both to the 
economic life and to the cultural life of Canberra. Importantly, our international 
students all take a large part of Canberra back to their home communities and 
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continue to build our city’s connection to the world. This is the soft diplomacy impact 
that international students have and the part that they play with the University of 
Canberra.  
 
We currently have around 84,000 alumni. Our distinguished alumni awards, held just 
a few weeks ago, celebrated some extraordinary personal achievements from the 
careers that were kickstarted at the University of Canberra. This year the 
Vice-Chancellor’s award went to the CEO of the Fred Hollows Foundation, Ian 
Wishart, and to the producer of the film The Dressmaker, Sue Maslin—I bet you did 
not know that—who received the award for the faculty of arts and design, proving our 
alumni shine well and truly on the international stage.  
 
Our work-integrated learning program, WIL, is a unique feature of UC’s teaching 
strategy and offers places to thousands of students in the ACT and regions, businesses, 
government agencies, schools, hospitals and institutions each year. For example, in 
2018 the University of Canberra’s faculty of health students undertook nearly 
60,000 clinical placement days in Canberra, our region and around Australia. Of those, 
20,000 were in ACT Health and Canberra Health Services. On any given day of the 
year, 50 to 60 University of Canberra health students are on placement. That means 
our future nurses, physiotherapists, midwives, medical imaging specialists and so 
many more are helping to strengthen our community every day.  
 
Similarly, practically every schoolteacher in the ACT has some affiliation with the 
University of Canberra. We have awarded more than 17,000 education degrees, and 
there were 5,570 education placements totalling 83,932 days—I could say 
84,000 days—undertaken by students, facilitated through 974 industry partners.  
 
Our partnerships and working relationships with the ACT government directorates 
that support the effort, particularly health and education, are extremely important to us. 
Our partnerships and working relationships with the government directorates that 
support this effort, particularly health and education, are widespread, deep and 
comprehensive.  
 
The University of Canberra is a young university and we are ambitious. In terms of 
international rankings, we are the fastest rising university in the world.  
 
THE CHAIR: Good on you. 
 
Ms Robinson: Thank you. That is according to the QS rankings 2019. We currently 
sit in the top one per cent of universities worldwide, in the top 10 in Australia and 
No 34 in the Times higher education young universities ranking. That is an amazing 
achievement for a university that will be 30 years old next year.  
 
These are not small achievements for a university of our scale and geography in a 
fiercely competitive Australian higher education sector undergoing continuous change 
and commonwealth funding reform. The ACT higher education environment has its 
own unique challenges but exciting opportunities too. It is a highly competitive 
market—and we might come to that later—with more players per population than 
perhaps any other part of Australia. This intense competition pushes us to be the best 
we can. We embrace collaborative opportunities with other institutions, including the 
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Canberra Institute of Technology, to think about how we can work together to support 
our city and region in the best way possible.  
 
The ACT and region community is one that greatly values higher education, as we all 
know. Our challenge as a university is to provide this value in a rapidly changing 
skills environment. There is ample evidence that we do. Our measures of student 
success are very strong—locally, nationally and internationally. 
 
As the committee moves through the tabled report, I draw your attention to some of 
the specific outcomes for the university for 2018. We have strengthened our financial 
position in a challenging, competitive climate. We are continually improving our 
curriculum to deliver top graduate salaries and employment in the ACT. 
 
We have made good progress on our Respect. Now. Always strategy. That is a 
strategy addressing sexual harassment and sexual assault on campus. We continue to 
work with partners in business and government to improve our campus, not just for 
our students but for the entire community of Canberra.  
 
We invest in equality and diversity and have been a workplace gender equality agency 
employer of choice for gender equality for more than 11 years. We have a 
reconciliation plan endorsed by Reconciliation Australia. We are forging international 
and national partnerships and we have built a strong executive team to guide the way, 
with, of course, one very important member currently in the process of being recruited. 
That is the new vice-chancellor. I look forward to discussing these and any other 
issues that you would like to raise with me. 
 
THE CHAIR: I will start off with questions and we will make our way down. I was 
wondering if I could get an update on the implementation of the Broderick report.  
 
Ms Dwyer: This is also in relation to the Respect. Now. Always strategy and 
campaign that Universities Australia and all the universities around Australia 
committed to. The Broderick review, for us, was actually one of the implementation 
pieces following the national survey into sexual harassment and sexual assault in 
university campuses. Obviously, it was undertaken by Elizabeth Broderick and her 
team. We are coming towards the end of the first year of the implementation of that, 
and we have implemented about 75 per cent of the recommendations. We are making 
really good progress.  
 
A part of that implementation was a new reporting system, being able to actually 
notify any incidents, whether they were harassment, right through to allegations of 
sexual assault in that system, by anybody. You do not have to be a student, just a 
human. We have implemented that this year. What we have seen is that the numbers 
have gone down. But then one is one too many.  
 
A number of the actions related to recommendations in the report were around 
training and education. Our medical and health and counselling units have been 
facilitating a range of training programs educating our students and our staff with 
regard to both those particular types of issues, along with healthy relationships, 
prevention strategies, reporting, welfare and counselling for people who find 
themselves in those circumstances. We have had instances where we have had 
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students removed from the campus as a result of this type of behaviour.  
 
We have made quite a lot of progress on that report. There is a survey going to be 
done next year and we also will have an audit done next year to independently track 
how we are going against that particular review and those findings and outcomes and 
implementation strategies. 
 
THE CHAIR: You mentioned that 75 per cent of the recommendations have been 
implemented. What are some of the 25 per cent that are yet to be implemented? 
 
Ms Dwyer: Some of the reporting out of the new system that we have put in—we 
want to build some of that capability—further education and awareness campaigns. 
Certainly we have got a module in place called consent matters, which is education 
around consent—actually improving the participation rate with regard to that sort of 
training. They are a few of the things that we are still looking to implement further in 
the university.  
 
MRS KIKKERT: My question is in relation to issues that matter to Canberra. You 
mentioned that in your opening remarks. Are there any extension units provided by 
the University of Canberra to college students? 
 
Ms Robinson: Extension programs? 
 
MRS KIKKERT: The ANU has extension units that are provided to year 11 and year 
12 students.  
 
Ms Robinson: In the budget for this year, the government included $750,000 for the 
University of Canberra to put in place extension programs. We have not had them 
before. We are in the process of working with the Education Directorate right now on 
what some of those programs might look like, with implementation for some of those 
courses—it is yet to be determined what they will be—in 2020 and then in 2021. This 
is something we have been really keen to pursue for quite some time. We are really 
pleased.  
 
We do not see ourselves as a competitor to ANU. We have two great universities here. 
One way that we can complement each other is through the offerings that we provide 
to our college students. Through that lens, in looking at those programs, we are 
looking at what might be the best courses that complement what the ANU is doing but 
play to the particular strengths of UC. We have been looking in the allied health space, 
for example. We are working on those right now, and we hope to start rolling them 
out next year. 
 
MRS KIKKERT: That is really exciting. 
 
Ms Robinson: It is really exciting. 
 
MRS KIKKERT: How many students will that cater for, with the $750,000? 
 
Ms Robinson: We have to work that out now. We also need to work out whether we 
are going to target particular schools in the first instance. I am a big fan of pilots; we 
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might pilot, through courses or colleges or both, through 2020 and then see how we 
might expand those for 2021.  
 
MRS KIKKERT: When will schools find out next year when these courses will be 
available? 
 
Ms Robinson: We are hoping to get closer to understanding what programs we will 
be offering for next year very soon, but it might be that we will not be able to offer 
them until the end of 2020. My colleague Ian has been more closely involved in that 
process. Would you like to add anything to that, Ian? 
 
Mr Cox: A significant workshop was conducted in early October between the 
Education Directorate and our faculty staff. We had all of our major five faculties 
represented. There were about 40 people in the room. No idea was a silly idea. It was 
a process to try to develop something quite unique. We are approaching this with a 
very open mind about how we do it. We want to do something different.  
 
The ANU extension program has been around for about 30 years, I believe. There is a 
lot of will from our side and the Education Directorate’s side to do something unique, 
to provide some interesting new pathways and some new ways of doing an extension 
course program. The process from here is to continue this dialogue with the Education 
Directorate. It will also involve some focus groups with students. We are looking at 
the age group that will probably be coming through in 2021, when the first courses 
will be delivered.  
 
MRS KIKKERT: Sorry; you have focus groups of students? 
 
Mr Cox: Focus groups with students, potentially year 9 students at the moment. This 
will occur over the next three to six months, to feed into the process what their views 
and interests are and how they would like to work within this new extension course 
framework. That process will go on from now and through the first half of next year. 
There is a process to have these courses approved through the Board of Senior 
Secondary Studies, as well, for delivery of the first courses in early calendar year 
2021. 
 
MRS KIKKERT: Ideal for the year 9 students to be ready. 
 
Mr Cox: That is right; getting their views. 
 
MRS KIKKERT: By the time they are in year 11, they will be ready for it. 
 
Mr Cox: Getting their views, getting their understanding, getting their ideas on what a 
career and university life looks like to them. It is looking at unique pathways to entry 
to university as well, and bringing that together. It is not just the academics and the 
teachers working at this; it is feeding in the views of students as well. 
 
MRS KIKKERT: That is fantastic. Would it be helpful to have the year 11 students 
as part of that discussion group? Considering that they are currently doing the 
extension units through ANU, they might have some feedback on what they would 
like to see that is not happening at the moment.  
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Mr Cox: I am not close enough to the current process to know exactly if that will 
occur, but— 
 
MRS KIKKERT: Just a little feedback; that is all.  
 
Ms Robinson: Would you like us to take that on notice and provide you with more 
detail about where the process is up to, where it is going and what are the next steps? 
 
MRS KIKKERT: Yes, that would be wonderful.  
 
Ms Robinson: We can do that. 
 
MR PARTON: Page 58 in the report covers the University of Canberra Hospital and 
health hub. How has the community engaged with this project? 
 
Ms Robinson: It has been just wonderful. The hospital opened in the middle of last 
year. As you are aware, it is a teaching hospital as well as a treatment hospital. I do 
not have the figures with me on how many patients we are treating at the moment, but 
we can provide that to you. We had our first student enrolments soon after the 
opening of the hospital and we had our first overnight stays towards the end of last 
year. We were teaching, treating and having overnight stays in the hospital, all before 
the end of 2018. We do not have the figures with us at the moment, but we can 
provide you with the figures. It has been very successful and very popular and has 
been serving a very important need around recovery and rehabilitation for Canberra. 
 
MR PARTON: How have the hospital and health hub impacted the students and the 
staff at the university? When I say “impacted”, I mean positive impacts and potential 
negative impacts. 
 
Ms Robinson: I cannot think of any negative impacts; my colleagues might be able to 
help me out with negative impacts. In terms of positive impacts, there is 
state-of-the-art equipment for teachers, patients and students. The feedback we have 
been getting has been extremely positive from teachers, academics, staff, patients and 
students, because of the nature of the equipment and the nature of the facilities that 
they are working in—so good, in fact, that our dean of health, who started with us last 
year, has moved her office into the hospital; we have the executive dean working out 
of the hospital now.  
 
We have this really close relationship between the hospital, the students who are 
learning in the hospital, the patients there and the university more broadly. That is 
what we are trying to achieve: a really integrated approach to allied health care 
provision within the community through the osmosis between the community and the 
hospital. And we have great parking, of course.  
 
MR WALL: I am after some insight as to where the university might then see some 
further opportunity or, I guess, unmet potential of the hospital and further areas of 
collaboration beyond what exists at the moment. 
 
Ms Robinson: The executive dean in particular, since she has arrived, has been 
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working very closely with the Health Directorate and talking to a number of 
Assembly members around what the emerging allied healthcare needs for Canberra 
are and what might be opportunities for us to partner, particularly with the directorate, 
in helping to address those needs. Some of those areas, which I am sure you are 
familiar with, are psychology, psychiatry, radiology—there are a number of them that 
keep emerging as unmet needs. 
 
The challenge of course is that these programs are also the most expensive to run, and 
we have an issue with funding, as many of you would know. The government has 
frozen funding for universities. We have seen our student load plateau in recent years. 
But where there has been growth, the growth has tended to be in those expensive—
high-cost, low-margin—programs. So while we are constantly looking at ways we 
might expand our allied healthcare offerings, we have to be realistic about the 
resources that that requires. Having said that, the conversations are ongoing.  
 
But is also about examining how we can deliver these programs in different ways. So 
things like online are constantly on the radar. Are there different, more cost-effective 
delivery models that we can talk about and think about? Postgraduate shifting: are 
there opportunities for delivering some options through postgraduate programs, even 
through micro-credentials? We are starting to have conversations now, not just in 
allied health but right across the board, around delivering professional development 
through non-credentialled programs, for example. So we are looking at how we can 
move beyond traditional educational delivery models to meet the needs that we see, 
that are being raised with us and that the data is telling us are going to be required for 
healthcare delivery in the ACT and the surrounding regions for the long term.  
 
MR WALL: Continuing with a slightly similar stream, there is obviously a greater 
need for local government in supporting Canberra’s university. Where are the 
opportunities, again in the same vein, from the university’s perspective, for either 
greater involvement or leadership by government to promote not just UC but also the 
ACT? 
 
Ms Robinson: We have a really good relationship with the ACT government both at 
an institutional level and at a faculty level. Our faculties: we talked about Health and 
the close relationship we have, and we talked about Education. Our affiliated schools 
program is, I think, a great example of the collaboration and the partnership approach 
that we have with the ACT government.  
 
The ACT government has also being very helpful in, for example, a lot of work that 
was put in in rezoning some of our real estate to enable us to make better use of and to 
get better returns on the real estate asset that we have there. That has been a great help 
to us. 
 
The government also plays a role, and continues to play a strong role, around 
promoting Canberra for international students. They do that through study 
ACT, promoting Canberra and, in turn, working with us on ensuring that our 
messaging and our marketing is really clearly aligned so that we do not have 
confusion out there in the market between what we might be saying, what ANU might 
be saying and what the ACT might be saying. Working together on joint messaging 
for marketing purposes is really important. 
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And of course there are a number of programs that the ACT runs that we have 
benefited from and will look to continue to benefit from. The PIP program is one of 
those. I think we are putting some applications in for that grants-based program as we 
speak. There are a number of other programs that we look to benefit from. We also 
are looking to the ACT government for support for our 30th anniversary celebrations 
next year.  
 
Having said all of that, it is a very tough financial environment for universities at the 
moment, particularly in the ACT. We have a population that is less than Tasmania’s. 
Tasmania has one university. We have five universities operating in the ACT. We 
absolutely have to be really aware of what that means for the competitiveness of the 
university. In our case, that is the university to serve Canberra. We have to be careful. 
We need to understand the consequences of continually encouraging more players 
into a very small market, and what that means.  
 
On the positive side, that does mean we have to be absolutely alert to, and be focused 
every single day on, how we can be the best institution that we can. But it does also 
mean that we need to have an ongoing conversation with government on how we can 
ensure that we have the resources we need to be able to deliver the world-class 
education our community expects and deserves. 
 
THE CHAIR: One of the opportunities for collaboration is the UC affiliate high 
school program. How do you measure the success of a program like that? 
 
Mr Cox: I think I would have to take that largely on notice. There is a process at the 
moment where the affiliated schools program is being renewed. I am not sure if it has 
been announced or released or a contract has been signed. 
 
THE CHAIR: I think it is at 11 today.  
 
Ms Reeder Hope: Yes, there will be an announcement today by Minister Yvette 
Berry at one of the schools. 
 
THE CHAIR: So you will take on notice how you measure the success of a program 
like that? 
 
Ms Robinson: We can talk about it in general terms—clearly around numbers. This 
will be a fantastic program. We will probably be restricted as to what we can say, 
given that it is going to be announced a bit later today. But in general terms the 
success can be measured in part around the numbers that participate in the program.  
 
This is a fantastic and unique program that enables our students, particularly at the 
postgraduate level, not just to have internships with these schools, not just to have 
work placements, but actually to work within the schools and through the clinics that 
will be part of this program. That will give them real-life experience and real-life 
professional development at postgraduate level—because it will involve a number of 
scholarships as well—to be able to contribute to quality ITE and quality teaching 
education in the ACT, which they then of course can pass on to the students. It is one 
mechanism we see in particular that will distinguish the ACT from the rest of 
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Australia, really, because it is a unique program and, from our perspective, can help 
the ACT to be a real exemplar of best practice education and education training in 
Australia.  
 
We were talking before about relationships with government. We would like to 
continue to build on that program—we are starting small and we will ramp up over 
time—for the ACT to be able to promote itself as an exemplar of the best possible 
ITE teaching and also the best possible high school teaching in the country. I do not 
see any reason why we cannot. We might have to take on notice whether there are 
specific KPIs on what success is going to look like, and also give you a little more 
information on how that is going to be ramped up over time. 
 
THE CHAIR: That sounds wonderful. Thank you for coming in. I remind you about 
those questions on notice—if you could get those to us as soon as possible. 
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Appearances: 
 
Orr, Ms Suzanne, Minister for Community Services and Facilities, Minister for 

Disability, Minister for Employment and Workplace Safety and Minister for 
Government Services and Procurement 

 
Chief Minister, Treasury and Economic Development Directorate 

Nicol, Mr David, Under Treasurer 
Young, Mr Michael, Executive Group Manager, Workplace Safety and Industrial 

Relations, Economic, Budget and Industrial Relations 
Jones, Mr Greg, Executive Branch Manager and Work Safety Commissioner, 

Workplace Protection, Access Canberra 
 
ACT Long Service Leave Authority 

Savage, Ms Tracy, CEO and Registrar 
 
THE CHAIR: On behalf of the committee, I would like to thank you, minister and 
officials, for attending today. Could I ask you to read the privilege statement that is in 
front of you and confirm that you have understood its contents? The proceedings are 
being recorded by Hansard for transcription purposes and are being webstreamed. Do 
you have an opening statement? 
 
Ms Orr: Let’s go straight to questions; and I have read the privilege statement.  
 
THE CHAIR: Thank you. I have some questions on the public sector workers 
compensation fund. What work has occurred in transitioning to this new scheme? 
 
Mr Young: For the purposes of public sector workers compensation, I am also the 
commissioner for the public sector workers compensation fund, and I acknowledge 
the privilege statement. The ACT government became a self-insurer for the purposes 
of workers compensation on 1 March this year. We are fortunate that we are now able 
to see two full quarters worth of performance, and we are starting to get some good 
feedback in terms of how the changes that we designed to improve services have 
worked.  
 
I will take the opportunity to talk a little bit about those, but I note your question was 
specifically about the transition, so I might go back in time. The process of becoming 
a self-insurer was quite a complex one. The preparation that went towards achieving 
that licence and putting in place the arrangements went for a period of 12 months or 
more. It was underpinned essentially by a co-design process. We worked very closely 
with workers and their representatives to design almost every aspect of the service 
that we would be putting in place. Fundamental to that process was the intent to make 
the injured worker the centre of that service.  
 
A number of the measures that we put in place were designed to make the service 
more accessible and to speed up the process of returning an injured worker safely to 
work, or to keep them at work for the purposes of their recovery. A great deal of work 
went into designing, essentially, the business model that would be put in place by the 
claim management agency that we contracted to do the work that had previously been 
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done by the Comcare scheme. 
 
That resulted in an open tender procurement process and the selection of EML as the 
case management service agency that we would engage with. That is a large 
organisation that does a great deal of work in personal injury management across 
Australia. They did not previously have a presence in the ACT, so part of the 
transition project involved them opening offices and hiring staff. I am pleased to say 
that the arrangements that we put in place involved them establishing an ACT-specific 
office and dedicated staff for the ACT portfolio; so there was quite a bit of work in 
preparing that service and infrastructure.  
 
We also do quite a bit of work around legislation. As you are aware, we remain 
subject to the Comcare legislative model. Essentially, to deliver the services, they are 
being delivered according to commonwealth legislation and under a licence issued by 
the commonwealth Safety, Rehabilitation and Compensation Commission under 
commonwealth legislation. There was a whole process to apply for and achieve a 
licence, which involved multiple audits of our internal rehabilitation systems, 
EML’s claims systems and our whole-of-government work health and safety 
framework. It was a great opportunity to have a close look at how well we were 
managing safety across government.  
 
The process of achieving that licence also involved some significant legislative work. 
We had to legislate an entirely new act in the ACT, the Public Sector Workers 
Compensation Fund Act, which essentially sets up the financial management and 
prudential governance rules for the new scheme. It quarantines the funds that are used 
for the purposes of public sector workers compensation and puts in place rules and 
governance around how they can be used.  
 
When we became a licensee, the commissioner had a process in place for new 
licensees that involves more intensive audit regimes. We have been subject to 
independent audit eight times in the last two years, looking at all aspects of the service. 
I am pleased to say that we have been found to be compliant with all of the licensing 
standards over six months.  
 
Moving forward slightly, I am pleased to say that we have managed, as a result of the 
new arrangements that we have put in place, to reduce the average time that it takes to 
make a decision by three days and by more than 12 days for complex cases. That was 
a key design principle that we used because there is strong evidence that shows that 
the sooner the injury management process begins, the better the outcome for the 
injured worker, and that translates to reduced premium and productivity costs, and 
better health and social outcomes for injured workers.  
 
In addition to reducing the amount of time that it takes to make a determination, we 
have also introduced what we call immediate medical and rehabilitation coverage. 
That means, as a result of becoming a self-insurer, we have some more discretion 
about how we apply the services. We have put in place an arrangement where, as soon 
as a claim is properly made, an injured worker is able to access unrestricted, 
reasonable and necessary medical services, and the whole rehabilitation process 
begins immediately. 
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That is an important change for the same reason that I described before. It allows for 
early services. It also makes the process a less adversarial one. We find it has been 
helpful in maintaining positive relationships between injured workers in the 
workplace, which is another clear design element that came out of that co-design 
process with workers, leading up to the scheme.  
 
Although we are six months in, the recent quarterly report that I saw showed that, 
performance-wise, all of the contract performance indicators are being met within 
acceptable parameters. It does appear that return to work performance is improving. 
While it is early days, workers compensation is one of those schemes that has a long 
time lag and, with a number of the key metrics that we are monitoring, it will be two 
or three years before we know whether we have achieved all of the things that we 
wanted to achieve. Based on the information that we can see at the moment, it is 
working well.  
 
One of the changes that we introduced was that, for the first time, the claim manager 
conducts a survey of injured workers. The scale of possible results coming out of 
those surveys is essentially in a 200-point range. The baseline measure was a negative 
30 and we have moved to a positive 20. That is a significant improvement in how 
workers that are accessing the system are perceiving those services—a positive move.  
 
That is not just supported by the types of things that I have described; we have also 
introduced online digital service delivery. Workers are now able to engage with the 
system using mobile devices much more easily than they were historically. That is 
across the full life cycle of injury from notification to employer, the making of a claim 
and the processing of claims, payments, and accessing information from their case 
managers. 
 
My apologies; that was a very broad answer. In the main, it was a complex process, 
but it has come together very well. The reports that are before you today include the 
first set of audited financial statements for the fund. We were able to put together the 
necessary infrastructure to have those published and to have passed all of the 
independent audits within a four-month period, which I think is a good achievement. 
It also reflects the effectiveness of the policy that we have put in place, where we are 
utilising existing infrastructure. For the purposes of fund management, for example, 
we are using treasury officials with expertise in investment management. Because 
they are doing that work elsewhere in government, we were able to draw on their 
goodwill, time and effort to help us put in place the arrangements that we have used 
here. That has been effective because we have been able to come very quickly to a 
compliant result. 
 
THE CHAIR: I would say that I had a supplementary, but I think you answered 
everything that I could possibly ask. 
 
MR WALL: Mr Young, how many claims have been made under the ACT workers 
comp policy since we became a self-insurer, since March? 
 
Mr Young: I have that number with me. If you will just bear with me, I will look it up. 
On average we receive between 500 and 600 claims a year and I think that is 
essentially where we are heading. But I will give you the exact figure in a moment. 
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Perhaps I could come back to that.  
 
MR WALL: Yes.  
 
Mr Young: I note the question and will have it for you before the end of the hearing.  
 
Ms Orr: It was the total number of claims? 
 
MR WALL: Yes, and then there were some further follow-ons. How many claims 
have been settled or completed or closed off? How many remain pending? I have 
some further questions which you might be able to help with. Given it is still only 
early days and you have only got two completed quarters of modelling, how do you 
feel the efficiencies of being a self-insurer weigh up versus continuing with the 
Comcare model? What work is being done to measure or monitor that on an ongoing 
basis? 
 
Ms Orr: Certainly.  
 
Mr Young: Perhaps I could approach those questions in reverse order, then? I think 
one of the real advantages of what we have done is the ability to develop a bespoke 
agreement with the claims administrator, based on those principles that we decide, 
whereas under the Comcare scheme we were essentially just dealing with the 
performance metrics and KPIs that were decided by the commonwealth for a much 
broader scheme. In addition to being able to have greater influence over the resources 
that are being pointed at service delivery—and they were certainly increased as a 
result of what we did—the agreement that we have put in place has allowed us to 
focus the attention of the claims agent on achieving the outcomes that we seek to 
achieve.  
 
A number of the key changes that were made were that we reduced the benchmark for 
making a determination on new claims. We have put expectations in place around the 
number of claims that go to reconsideration as a proxy measure for an injured 
worker’s satisfaction with the decision-making process and additional requirements 
around the speed at which those decisions are made. Likewise, as I mentioned before, 
the staff satisfaction survey is something that we added. There is the broad question 
around efficiencies. Certainly by doing what we have done we have had the flexibility 
to target key areas of improvement that we were seeking to achieve and in that sense 
it has been a much better product.  
 
Mr Nicol: Could I just add: the anecdotal information we are getting from the 
workers is that they are much happier with the speed of the turnaround. I am getting 
positive feedback rather than complaints saying, “Why is it taking so long to address 
my claim?” Early indications are good that the speed of the service is improving, and 
that is important because, if we can get to injured workers sooner, we are much more 
likely to get them back to work sooner and they do not become an endemic, long-term 
case. The ultimate assessment, in my view, will be whether the cost of the scheme 
comes down over time. That will take time. We will not be able to see that for a 
number of— 
 
MR WALL: How have you transitioned from the Comcare scheme to the new 
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scheme? Have you set aside similar premiums to what directorates were paying 
previously or has a new rate been calculated? What work was done there? 
 
Mr Young: We calculate a rate based on independent actuarial advice on an annual 
basis.  
 
Mr Nicol: That would be based largely on experience and, as we have no experience 
under the new scheme yet, that will feed through in time.  
 
MR WALL: Obviously you have got a long history of what your liability is likely to 
be over a long term and that is what we are looking at.  
 
Mr Nicol: That is right, yes.  
 
MR WALL: How do those numbers of funds essentially leaving the directorates 
compare to what Comcare was charging? 
 
Ms Orr: I think you indicated when you started this line of questioning that you know 
it is early days. It is going to be very hard to give you concrete, tangible outcomes.  
 
MR WALL: How do the premiums that are being paid currently compare to what 
was being levied by Comcare previously? 
 
Mr Young: Based on the first assessment which, as you point out, is informed by a 
strong and continuous history under the Comcare scheme since the 1980s, 
notwithstanding the premature self-insurance arrangement, I think our actuary can 
form a good view on the likely costs. They have done that for the first year of 
operation.  
 
That resulted in, I believe, a seven per cent reduction in the amount that we had been 
charged by Comcare in the previous year. In dollar terms, it changed from about, I 
think, $65 million in the final year that we were in Comcare to around $55 million or 
$56 million for the first year of performance with the new scheme. That reduction, 
I think, comes off the back of a number of changes that were made in terms of the 
expected costs of administering the scheme but also expected financial returns.  
 
I think one of the benefits that we have had as a result of the change is being able to 
manage the funds associated with those liabilities. We receive investment returns 
from them and returns from that investment are able to reduce the premium charges. 
Previously a number of those funds were going to Comcare and were being put into 
consolidated revenue and we would receive a notional return based on the 
commonwealth’s consolidated revenue return. Under the new arrangements we are 
able to set up and deliver an insurance strategy which is matched to the liabilities so 
that we can do risk and return assessments based on the expected run-off of the claims.  
 
MR WALL: Essentially you are funding a much smaller pool than what you were 
contributing to previously. The cost base is reflective of the claims that we experience, 
as opposed to not just ours but the commonwealth’s claims? 
 
Mr Young: Indeed. I think under the previous arrangements we were monitoring our 
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liability pool and premium pool as a separate component.  
 
Mr Nicol: And Comcare did charge us based on our risk profile.  
 
MR WALL: They quarantined the ACT as a policy— 
 
Mr Nicol: Yes. They charged a premium based on— 
 
Ms Orr: Yes. It was not the whole.  
 
Mr Young: That is right. Historically we would receive a single premium for the 
entire ACT government and then we would do a separate process where we would 
apportion those costs to individual business units, based on their performance. That is 
a price signal to encourage good performance and we are carrying that forward under 
the new arrangements. Essentially we will work with our actuary to get a total price 
for the expected cost of claims in the year going forward and then we will apportion 
that to directorates based on their relative performance. 
 
Coming back to your specific question, the amount that a directorate pays in any year 
in a sense is based on their performance over the previous four or five years and they 
tend to fluctuate relative to each other.  
 
Mr Nicol: Can I also add that premiums obviously are also influenced by the accident 
rates and injury rates. They are not influenced so much by the scheme that we are in 
to deal with workers compensation after the accident; they are influenced by what we 
do as a service to make a safe workplace, which, I must say, we have invested 
significant resources in, both in terms of financial resources and effort of senior 
executives to make it a safer workplace. I think we have seen, even under Comcare, 
our premiums come down because of that investment.  
 
MR PARTON: But also it would be influenced by chance, really? 
 
Mr Nicol: Yes, but I think if you design a safe framework you— 
 
MR PARTON: Obviously you have got to do what you have got to do.  
 
Mr Nicol: You can make your own luck a little, I think.  
 
MR WALL: Just on this stream—I guess it is relevant both for the self-insurance 
component and workers compensation claims more broadly across the ACT—has any 
modelling or research been done to determine the impact of changing CTP insurance 
laws in relation to journey claims under workers comp? 
 
Mr Young: Is this a question about the private sector workers comp? 
 
MR WALL: It relates to the ACT as a self-insurer and so to workers comp claims 
broadly through the non-government sector as to what the impact is likely to be if 
there is any modelling work or assumptions that have been made, given the changes 
that have been made to CTP insurance and the loss of common-law options as to the 
increase or the flow-on effect to workers comp claims should an accident occur to or 
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from work—what is traditionally deemed a journey claim.  
 
Mr Young: Understood. The Comcare scheme does not cover workers for injuries 
sustained travelling to or from work, so in that sense the changes to the 
CTP scheme— 
 
MR WALL: But the ACT scheme does. 
 
Mr Young: The private sector scheme does. For the purposes of the Comcare scheme, 
we do not expect there to be a significant impact. That is based off an analysis where 
we have looked at the proportion of claims that involve motor vehicles relative to the 
total public sector injury report. We do not expect any material impact on the 
ACT public sector workers compensation fund as a result of those changes.  
 
I note that the changes to the motor accident scheme allow people to elect—where 
there is dual coverage between workers comp and motor—which scheme they would 
prefer to go into. In the small number of cases where a public servant is injured on the 
road and there may be dual liability, legislative mechanisms are in place to allow a 
single relevant scheme to be chosen and services to be provided, so it limits any 
potential duplication that might come from that cross-claim situation that I think you 
are envisaging.  
 
MR WALL: Yes, but you have significantly different rights under one scheme 
compared to under the other. One is essentially a continuation of the old common-law 
claim process that worked in the motor vehicle accident CTP space, which is 
continuing to be offered under workers comp policy but not under the motor vehicle 
accident legislation. Has there been an assumption made as to what the impact on that 
might be—I am guessing that this is much more private sector now—to the policy 
pool and the premium? What impact might that have on the premium pool in an 
ACT context? Obviously, that cost gets passed on to local business.  
 
Mr Young: Setting aside the public sector for a moment and thinking in terms of 
private, there is journey coverage. A situation will arise, and has historically, where a 
person is injured in a motor vehicle travelling to or from work. They have essentially 
always had the option of which scheme to pursue compensation under, and there were 
recovery arrangements in place to deal with that. Although the benefit regime or the 
types of services that are available under the new motor scheme are now somewhat 
different, that arrangement—with dual coverage, selection of preferred scheme based 
on injured workers’ circumstances and advice—remains available. So in a sense that 
is not a huge change.  
 
I expect that there potentially are going to be some behavioural changes in that worker 
decision-making process around which scheme to pursue, but the mechanisms to do 
that and for people to receive the relevant advice have been in place for some time, 
and I expect they will continue. 
 
MR WALL: Yes, but the question was about modelling or research to try to 
understand the impact of the legislative change on workers comp. Was anything done 
to ascertain what that difference might be? 
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Mr Nicol: Can I take that on notice? I think that work would have been done in our 
MAI reform team, which is not in this area.  
 
MR WALL: That is okay.  
 
Mr Nicol: I know we did; I just cannot recall it.  
 
MR WALL: It is the problem with these hearings sometimes; you are not quite sure 
whether it belongs on one side of the fence or the other.  
 
Mr Nicol: There is a genuine link, but the government assessed that from the point of 
view of the CTP reform changes. I will dig into what that team did and what 
information and assessment we did in those cases.  
 
MR WALL: I would appreciate that.  
 
MRS KIKKERT: My question is on the Long Service Leave Authority. In light of 
the recent court ruling in favour of Mental Health Australia about wrongful payments 
and poor decision-making and advice on the part of the LSL Authority, what has been 
done to ensure that this kind of situation does not happen again? 
 
Ms Savage: We have looked at the court decision that was handed down, and looked 
at the implications and what the court raised in terms of procedural fairness. We are 
undertaking a review of our compliance function. That will also include a review of 
any of those processes where a decision is made or can be made. We want to look at 
those to make sure that the process we have sitting behind that decision-making 
process provides procedural fairness to any entities involved.  
 
From the decision the court handed down, it was very clear that it is not necessarily an 
action that may be taken, but it is a risk that may be created for an organisation in a 
decision-making process. That is one of the more subtle aspects of the court decision 
that we will be looking at very closely as part of the review.  
 
MR WALL: This has been an ongoing issue, and I have raised this in previous 
estimates and annual report hearings. What is the current state at the moment? Mental 
Health Australia are not part of the long service leave scheme; is that correct? 
 
Ms Savage: That is correct, yes.  
 
MR WALL: Have the premiums that they had paid into the scheme when they were 
forced to been returned to them? 
 
Ms Savage: Yes. 
 
MR WALL: How many other organisations are in the same situation as Mental 
Health Australia were? 
 
Ms Savage: We are currently looking at our community sector registrations. Part of 
that was going back and reviewing the categorisation of those entities in our system. 
In the community sector scheme, there are a number of subsectors. Our particular 
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record-keeping system maintains a primary identifier for a particular entity. In the 
community sector, there may be multiple service offerings from one organisation. We 
went back and had a look at all of our registrations. We have done a bit of a cleanse of 
some of them. We are now in the process of looking at each of those organisations 
that we may have labelled as advocacy to make sure that they meet the interpretation 
handed down by the court. That is an ongoing process. We have not come across any 
entities that necessarily mirror the sorts of operations or experience of Mental Health, 
but we are continuing to look at that side of things.  
 
MR WALL: How could the case with Mental Health Australia have been handled 
better? They were provided with advice by the authority, then they were provided 
with contrary advice by the authority and then contrary, counter-advice again. There 
seemed to be an unwillingness to admit that there had been mistakes or ambiguity in 
the authority’s interpretation of the act compared to that of Mental Health Australia. It 
deteriorated to the point where a court challenge was the only option. From the 
authority’s perspective, how could this be done better in the future? 
 
Ms Savage: It is a very fair question, given the circumstances. In hindsight— 
 
MR WALL: It is 20/20 vision, but if you do not learn from it, the same mistakes are 
made again. 
 
Ms Savage: That is exactly right. From our perspective, I think there was an initial 
level of misunderstanding about what Mental Health actually did as an entity. 
 
MR WALL: A peak body seems to be the best way of describing it.  
 
Ms Savage: Exactly, yes, and where that may have fitted under the legislation. 
Advocacy, on the face of it, looks like a fairly straightforward term, but as we found 
out, it is far more nuanced than what we may have originally thought.  
 
I do not want to go too far into the details of the circumstances of that entity, but there 
was a thought that perhaps their services had changed over time. A decision was made. 
It was looked at again in terms of the worker—from a worker perspective, what 
workers were employed by that organisation and what was the history of the workers: 
had they been in the scheme previously and would we expect that they might move 
into the scheme later on through a different employer? Another decision was made.  
 
In hindsight, it is about the lesson learned for us being to really understand the context 
and unique characteristics and treat it as a single entity, a single case, to understand 
the case, and then to confirm an opinion before a decision is made. For us, I think that 
was potentially happening a bit on the fly.  
 
Going back to the procedural fairness question, we did not at that point understand 
that we may have breached procedural fairness, because we had not ourselves pursued 
any sort of outcome through any sort of court mechanism. It was more a conversation 
that we assumed we were having with that organisation. Unfortunately, the fact that a 
decision had been made exposed that entity to the risk of something else happening, 
and that was where the procedural fairness issue arose. 
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MR WALL: Minister, does the government accept the court’s ruling on this case or 
does the government continue to hold a view that peak bodies such as Mental Health 
Australia should be part of the portable long service leave scheme in the ACT? 
 
Ms Orr: All of the advice that has been provided to me so far is that we are looking at 
the outcomes of the decision, because it is quite a big decision, as I am sure you can 
appreciate. We are looking at how that applies across the scheme, which is what 
Ms Savage has just been talking about. 
 
MR WALL: Would you foreshadow legislative change to broaden the scheme to 
include organisations like that or are you happy with them operating externally to it, 
given that they are not a service provider in the traditional context? 
 
Ms Orr: I think the question you are getting at is whether the scheme could ever be 
broadened. 
 
MR WALL: Not ever be broadened, but is a reactionary legislative change likely to 
come along, in order to clarify matters? 
 
Ms Orr: I cannot give you a definite position on that right now. We are still working 
through the outcomes of the decision.  
 
MR WALL: When do you anticipate that you will have completed that review of the 
outcomes? 
 
Ms Orr: We are not going to rush it. We are not going to put an artificial date on it 
and say, “We’re going to have it done by this stage.” If there is a lesson to be learned 
here, it is to make sure you do your due diligence and take your time to go through 
things. That is what we will continue to do. As soon as we can give you an update, 
Mr Wall, I will note that you have a keen interest in this and we will let you know. 
 
MRS KIKKERT: How much was the legal cost? 
 
Ms Savage: There was a contingent liability in our annual report of $60,000. 
 
Mr Young: Going to your previous question to Ms Savage, the issue at the heart of 
those difficulties is an ambiguity in the legislation and the way that the legislation 
defines that particular class of sector employer. The original drafters deliberately 
included quite subjective terms, with a view to casting the net of coverage as widely 
as possible.  
 
The decision arising from that case has allowed for some clarity to be added to that 
particular aspect of the scheme coverage. Notwithstanding the commitment to 
consider this going forward, the authority is honouring that precedent. Legislation has 
been introduced, and there is nothing in there that would adjust that particular aspect 
of the definition. As of right now, there is clarity for employers and it is based on the 
decision arising from that case. 
 
MR WALL: The question to the minister was: does that ruling fit with the 
executive’s view of what should and should not be part of the scheme? But we will 
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wait and see. 
 
Ms Orr: I answered the question. 
 
MR PARTON: In relation to the implementation of the new requirement for more 
training and union consultation on construction projects over $5 million—we are 
talking about the Work Health and Safety Bill of last year—has there been a review of 
the financial impacts that the requirements of that legislation have had on construction 
businesses? 
 
Mr Young: No, there has not been a review. I note that those arrangements have not 
been in place for as long as I would normally like before I would consider conducting 
a review of that nature. That being said, the national template laws have been subject 
to review. That is the Marie Boland review, conducted by Safe Work Australia. The 
results of that review have been published. A number of recommendations were made 
which went to very similar issues in terms of improving the consultative infrastructure 
on projects—essentially, the same reforms that were made in the ACT. That has now 
gone to the regulatory impact assessment stage, so I am expecting a decision to be 
issued by the commonwealth in the near future.  
 
There is a good chance that that analysis will go to the question that you have asked, 
for the reason that, essentially, consideration is being given to putting similar 
obligations in place in the national laws. That will potentially inform that question; 
then, based on that, we can give further consideration to whether anything more local 
is required in assessing that impact. 
 
MR PARTON: I would like to get the view of the minister on whether or not the 
government is considering a review. 
 
Ms Orr: A review of those particular provisions? 
 
MR PARTON: A review of the financial impact of this legislation on construction 
businesses. 
 
Ms Orr: As Mr Young pointed to in his previous answer, we need to give this time to 
get going before we can see what is in there. Obviously, with all legislation, we do 
take in reviews. We take feedback from stakeholders. We have the new council 
coming up— 
 
MR PARTON: All right; talk to me about that feedback. 
 
Ms Orr: and they can provide feedback through the new council that will be in place. 
That has equal employer and employee representatives on it, so I am sure there will be 
some frank and fearless advice fed back through that loop. As we see these new laws 
play out, we will be able to get the information. It is not like it is done and it is never 
going to change. We will continue to be responsive within this area. 
 
MR PARTON: Minister, you spoke of feedback, which I am assuming is feedback 
from businesses or industry since the commencement of that legislation. Is anyone 
able to give me any overview or any information regarding that feedback? What was 
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the feedback? 
 
Mr Young: I am a member of the Work Safety Council, which is the tripartite 
ministerial advisory body on WHS matters. It includes representatives of construction 
unions and construction employer peak bodies. There have not been any material 
issues raised at meetings of that body since the legislation commenced. It has 
probably met twice since that time. That is not to say that there will not be. But in 
terms of issues raised to date, no, there has not been any particular feedback on those 
provisions. 
 
MR PARTON: Have there been any breaches of the legislation? If there have, what 
was the nature of those breaches? 
 
Ms Orr: We might need to bring the Work Safety Commissioner to the table to 
answer those questions. 
 
Mr Jones: In answer to your question, WorkSafe ACT, as regulator in this area, deals 
with both employers, companies, and the unions on this. We have been required to 
step in, provide advice and assist both unions and employers in meeting the 
requirements of this quite new legislation. 
 
In terms of breaches, while there have been some concerns raised by both parties 
about each other, WorkSafe steps in at a very early stage of those negotiations, and on 
every occasion we have been able, by providing information and guidance, to mediate 
an acceptable solution to all of those. As a result we have not taken any regulatory 
action, as we have been able to mediate each situation as it arose. 
 
MR PARTON: On average, could we hear how many unions are consulted at any one 
time for a major project under the legislation, given that there could be quite a number 
of eligible unions on site? How do we play that? How does that work? 
 
Mr Jones: It usually works as part of the broader consultation from employers. Some 
of the smaller unions may have very small numbers of workers on site or they are 
actually not sure, depending on the stage of the project—and all of this occurs prior to 
the commencement of a project; as you would be well aware, the type and number of 
workers change as a project develops through the various stages to completion.  
 
It is usually a couple of major unions—CFMEU, ETU, for example, perhaps the 
Workers Union—that are involved in those early stages. Most of the negotiations 
occur with the bigger unions, with the smaller unions being part of those as they come 
to be involved with those sites. As you can imagine, there are a number of unions 
which are not involved at the beginning of a site but tend to come along, as I said, as a 
site develops through its process. 
 
MR WALL: The requirement is that, prior to the commencement of a project, though, 
every eligible union must be engaged. It might be the case that the legislation requires 
a firm to engage with unions who may not even represent a worker on that site but 
may be eligible to. In actual terms, Mr Jones, how many different entities would a 
builder be required to engage with? I am happy to use the building next door as an 
example of a multistorey office block. What would be the number of organisations 
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that would be engaged with on that project? 
 
Mr Jones: Obviously, that will vary. It can be as small as two or three, or it can be 
half a dozen or a dozen. There is quite an extensive list of eligible organisations. 
I cannot recall off the top of my head exactly how many are on that list, but the list 
that may need to be involved is quite extensive. Usually, a company has a pretty good 
idea about what trades and what union representatives have an offer of negotiation 
prior to a project commencing. It is then a choice as to whether that interaction occurs 
or not, depending on the level of interest involved and, presumably, the builder at the 
time. 
 
Mr Young: Those provisions, considered in the broader context of existing 
obligations that have always applied, would mean that most large employers on large 
projects of the type contemplated here would already know which unions have 
workers present in their workplace. I do note that, at the same time the legislation was 
being done, there was guidance issued in terms of what an employer would need to do 
to satisfy those consultation obligations—for instance, writing a letter to the relevant 
areas. 
 
Notwithstanding Greg’s point that the number of organisations that may need to be 
contacted varies, an employer would have a good idea from the outset who they 
would be dealing with. There are mechanisms in place around what the expectations 
are on them to consult, so there is clarity around what they need to do. 
 
MR WALL: What is the compliance regime for WorkSafe in enforcing this policy? 
 
Mr Jones: Do you mean our approach to this?  
 
MR WALL: Yes. 
 
Mr Jones: At the moment, particularly given the relatively new nature of the 
legislation, it is very much advisory, engaging with everyone. As I said in response to 
Mr Parton’s question, we have managed very successfully to mediate every potential 
dispute or identified dispute in terms of that negotiation. At the moment it is about 
informing both parties of what the legislative obligations are, giving advice and, as 
necessary, providing assistance to have those negotiations conducted in accordance 
with the legislation to get that outcome. 
 
MR WALL: What has been the feedback from both sides of this equation—both the 
commercial and the industrial stakeholders? 
 
Mr Jones: Generally, it is positive, in terms of our involvement. We often outline, 
where there is any resistance, the benefits of consulting with workers about safety 
matters and assisting with the process in order to have it worked through. I think that 
getting it resolved in a relatively efficient and quick manner is to everyone’s 
satisfaction. The feedback that I get, and anecdotally what I see from attending some 
of these meetings, is that everyone is quite happy with what is there and with the 
assistance that WorkSafe provides with advice, interpretation and what the best way 
forward would be in terms of getting agreement so that people can get on with the 
activity that they are scheduled to do. 
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MR WALL: Could you provide the committee with an update on what work is being 
done or what the next steps are, more specifically, in response to the review into 
labour hire? 
 
Ms Orr: We can. Mr Young, would you like to answer? 
 
Mr Young: I apologise, I was in the process of researching your earlier question. 
 
Ms Orr: We are trying to get you an answer before the day is out. We might have to 
take it on notice. 
 
MR WALL: Take it on notice and bring it back later. 
 
Ms Orr: Absolutely. We already have some figures for you. 
 
Mr Young: Before I ask you to repeat your question, I will provide the information 
that I took on notice earlier on workers compensation claims. There have been, in the 
period from March to October this year, 376 new claims, and 575 claims have been 
closed. To clarify one of those other points that I made, the average time to make a 
decision on a claim has reduced by 3.3 days overall, but it is 12.75 days on complex 
claims. 
 
Ms Orr: Does that answer the questions you asked us to take on notice, Mr Wall? 
 
MR WALL: Yes. I might put a few further ones on notice, just to save ambiguity.  
 
Ms Orr: The question now is on labour hire and what is the position on labour hire? 
 
MR WALL: Yes. Following the— 
 
Ms Orr: The announcements to make a labour hire scheme? 
 
MR WALL: Was it a discussion paper? 
 
Ms Orr: Yes, there is a discussion paper that has come out. 
 
MR WALL: The last major piece of work that has been seen publicly. What are the 
next steps from there? 
 
Mr Young: The consultation process that was supported by that discussion paper has 
closed. There have also been a number of discussions that we have been having with 
officials in other jurisdictions, particularly jurisdictions that have already 
implemented labour hire licensing schemes, and we have been working also with 
some major users of labour hire services and the regulator to talk about the labour hire 
issues that are currently arising, particularly in the workplace safety area. We are 
taking the information arising from those submissions and that feedback in order to 
flesh out the design of a scheme for the ACT. The status is: essentially public 
consultation has closed and now we are in the process of making recommendations to 
government around the detailed design scheme. 
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Ms Orr: And obviously any detailed design would have to go to cabinet.  
 
MR WALL: What was the feedback through the discussion paper consultation 
relating to the inclusion of group training? 
 
Mr Young: It was mixed. A number of stakeholders argued for the inclusion of GTOs, 
but there were strong arguments put to the contrary which highlighted that GTOs are 
already subject to a higher degree of oversight and regulation via the apprentice 
training obligations. That is one of the key design issues that we will need to make 
recommendations to government on. 
 
MR WALL: What were the arguments for their inclusion? 
 
Mr Young: They are essentially providing a labour hire service. The workers that are 
being provided are often young workers and, therefore, are vulnerable to injury and 
that— 
 
MR WALL: But is that not being superseded by the already high standard that they 
are required to adhere to under the commonwealth framework? 
 
Ms Orr: I think you might be running us through the for and against arguments that 
we have heard through— 
 
MR WALL: The purpose of these hearings is to understand the direction that the 
directorate— 
 
Ms Orr: Is the question you are trying to get to: will group training organisers be 
included in labour hire? 
 
MR WALL: There is certainly some concern and uncertainty in the industry about 
whether or not group training will be included. Certainly some feedback that I have 
been— 
 
THE CHAIR: Sorry, could I jump in and suggest that this is a hearing about annual 
reports and whilst I know there is— 
 
MR WALL: I can refer to page 91 of the annual report. 
 
THE CHAIR: Yes, but what I am getting at here is: whilst I get that this is a place 
that often ventures into slightly wider topics, if we can stop trying to speculate on 
future policy— 
 
Ms Orr: Chair, I am taking your lead. I think I can give Mr Wall an answer that he 
perhaps will not be overly satisfied with today, but it is the best I can provide. We 
have obviously had all the feedback through this process. We have heard arguments 
for and against group training organisers being included. It is certainly something we 
are very cognisant of, going forward, in what we are shaping up. But I cannot pre-
empt a decision of cabinet. That would be the next stage in the finer details. Again, we 
will note that you have got a keen interest in this and when we can provide you with 
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an answer we will. 
 
MR WALL: I look forward to that being different to how it has been provided 
previously.  
 
THE CHAIR: I was wondering if someone could provide some information as to 
how you have achieved a 13 per cent reduction in the rate of serious workplace 
injuries in the ACT public sector? 
 
Ms Orr: I think we can point to Mr Young again. 
 
Mr Young: Certainly. That was a very pleasing result just described in the annual 
report and is ahead of the target that was set. The effect of that is that we are well on 
track to achieve, for the public service, the target that is set in the national workplace 
health and safety strategy. In terms of how that was achieved, I think, as Mr Nicol 
indicated earlier, there has been a very significant investment by government in 
making improvements to its whole-of-government safety framework. That has been 
an ongoing initiative over a period. However, more recently and during the period 
described, as a result of the workers compensation self-insurance transition we 
became subject to a much more rigorous commonwealth-based audit tool and 
standards for whole-of-government safety frameworks. 
 
We have now conducted audits of a whole range of government business areas against 
that new standard, and that has identified some additional opportunities for 
improvement. We have been working very closely with directorates to make changes 
and put further improvements in place. I think that is contributing to ongoing 
reductions in the number of injuries that are occurring.  
 
If that continues there will be very significant benefits for the territory in not just 
reduced insurance premiums but increased productivity costs and improved health and 
wellbeing outcomes for injured workers. It is a lamentable fact that the average cost of 
an injury, once it does occur, is more than $100,000 just in workers compensation 
premiums alone. There is evidence that suggests that the wider costs are more than 
triple that, and the majority of those are borne by the injured worker.  
 
The territory is strongly committed to driving further improvements in its WHS 
performance for those reasons. They are very satisfying results but still, seeing there 
are upwards of 500 injuries a year, there is more work to do. But it is certainly a 
positive step. 
 
Mr Nicol: I could also add that the public service is putting in place an occupational 
violence strategy to deal with violence in the workplace, whether it is between 
employees or with members of the public. We are also putting in place mental health 
strategies and boosting that piece of work. In CMTEDD we have elevated the focus 
on safety significantly and will continue to do so.  
 
We have an online tool now for managers to go through. For example, we get every 
manager to go through what is essentially an online question and answer tool, and 
they have to pass. This gives information to managers about the importance of health 
and health and safety in the workplace as well as how to manage the workforce, what 
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tools are there to assist them to do this, how to identify risks, how to eliminate risks et 
cetera. The number of resources and effort going into this is very significant.  
 
Mr Young: I think a key change arising from the process that Mr Nicol described is 
that, as a result of those audits, we identified that a great deal of good work was being 
done but in individual directorates. We have moved to a more deliberate 
whole-of-government approach, driven by the strategies described there. That has 
allowed us to identify good work being done elsewhere and to scale it up, share it and 
then apply it more broadly across the service.  
 
THE CHAIR: I am just trying to understand the detail a little bit more. You have 
explained a bunch of initiatives. Some are preventative, whereas some are considered 
an early intervention. At what point is the serious injury measured? Is it at the time 
when someone is injured, or when they are assessed? Or is it whilst they are in the 
pipeline, receiving treatment?  
 
Mr Nicol: Part of the instructions to managers is that workplace incidents must be 
recorded as soon as possible: certainly on the day, or within the hour if possible. If it 
is longer than two days, a lot of questions will be asked of the workplace as to why it 
has taken that long. Obviously, the scale of an injury will appear over time, 
particularly in the case of a mental health injury. That initial recording of the incident 
could be as minor as a trip which has no negative effects, up to the most serious 
incident you can imagine. Then over time we refine the information; as we get more 
information and the worker is assessed, assistance is provided to the worker et cetera. 
 
Mr Young: “Serious injury” is a term that is used in the annual reporting. It is based 
on a national dataset definition. It is whenever an injury results in essentially one 
week’s worth of incapacity: the inability to do normal work. That is a nationally 
defined term. It is the one that is used in the national strategy. That is why we have 
adopted it here.  
 
As Mr Nicol said, our focus is very much on preventing injuries and intervening 
immediately where they do occur. The process that we put in place, which is 
something I have described before—immediate medical treatment and rehabilitation 
services—is initiated as soon as a claim is properly made. We have a whole range, as 
we have pointed out, of injury prevention and early intervention services. To take one, 
we fund a panel of physiotherapists to provide services to workers who are injured 
immediately, before a claim is even properly made. That is a service that we have had 
in place for three years now, and it is increasing in popularity. The beauty of that is 
that it means that if a worker is hurt they are receiving assistance before they even 
make a claim and before it is a process. So we are very much focused on the full cycle 
of prevention, early intervention and then conventional injury management, where a 
condition is diagnosed and treated.  
 
Mr Nicol: If an incident occurs that does not result in an injury by luck—for want of a 
better word—it will be investigated if it has the potential for a serious injury. We will 
investigate and take corrective actions to mitigate whatever risk is identified. So we 
do not just work off the fact that an injury has occurred; we look at a business process 
and we encourage the workforce to report instances where an injury may have 
occurred but for happenstance. 
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Ms Orr: We can provide you with a bit more information on one of the points we 
took on notice from a discussion earlier.  
 
Mr Young: This goes to Mr Parton’s question about reviewing the changes that were 
made to consultation requirements on large construction projects. Officials have 
committed to work with the new work health and safety council, once it is established, 
to review and consult and then consider the impacts, and to conduct a review via the 
council, taking into account the feedback and information arising from the national 
review that I described.  
 
MR PARTON: Excellent. 
 
Ms Orr: We just wanted to confirm the exact wording. 
 
MR PARTON: Thank you. 
 
MR WALL: How is the implementation of the office of the Work Safety 
Commissioner going? What is the time line? 
 
Ms Orr: I am very happy with the way it is progressing. We have seen the legislation 
pass. Following the passing of the legislation, we have been able to start to put in 
place what you might call the infrastructure around taking the next steps. We have 
also written off to the rem tribunal to ask them to put together the actual 
remuneration— 
 
MR WALL: The determination so that we know what we need to pay said individual. 
 
Ms Orr: Yes, so that we know what we need to pay them. I am not aware that we 
have received a response to that at the moment. It does have to go through the Chief 
Minister’s office, so it would come to him first, before it gets to me. But we expect 
that to come shortly now that the legislation has passed and there is an actual position 
there. The tribunal could not make a ruling before that had happened.  
 
Following that, we have written to various groups, the Canberra Business Chamber 
and UnionsACT in particular, to ask for nominees to the new council. We are waiting 
for those to come in. Following the nominations, we will be appointing people to the 
council. The council will then be electing a chair and a deputy chair. We will consult 
with them and then start the process for the commissioner position.  
 
MR WALL: So the council will be constituted prior to any work being done around 
the recruitment of a commissioner? 
 
Ms Orr: Yes. It is in the legislation. Mr Young has lived and breathed this legislation 
for however long, so I will get him to walk through the detail of it. But, yes, it is set 
out in the legislation as the process that must be followed in appointing the 
commissioner. A part of that is consultation with the council. So we need to have the 
council in place in order to meet the requirement to consult with them before we 
progress any further.  
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Mr Young: The substantive piece of work that is underway to prepare for the 
appointment of a WHS commissioner is, as the minister has indicated, the 
Renumeration Tribunal work. That obviously needs to be finalised to allow the 
recruitment to go forward. That is underway and it has been informed by the design of 
the legislation and hearings and so forth. I hope that that result is imminent. 
 
As the minister has indicated, the legislation sets out a timetable and a number of 
processes that need to be met in order to appoint the new WHS commissioner. As a 
result of that, the legislation is commencing in two tranches. The provisions that allow 
for the convening of the council and the election of a chair and the deputy chair have 
commenced. We expect that the remaining provisions will commence six months later. 
That period of time allows for the council to convene. I hope it will be convened in 
early December. That will allow that appointment process to occur. It will trigger the 
consultation and the process for selection.  
 
MR WALL: The commencement of the second stage is anticipated for when? When 
does the six-month clock start? 
 
Mr Young: From the date of passage. 
 
MR WALL: That will take us to when? 
 
Ms Orr: It passed last sitting. 
 
MR WALL: Yes, but it did not commence on that date.  
 
Mr Young: It passed on 22 October. Commencement, I am sure, was shortly 
afterwards. I think 22 April is the date.  
 
MR WALL: That will be the six-month mark? 
 
Mr Young: Indeed. That requires a commissioner essentially to be in place to 
exercise the powers. That is the timetable we are on. 
 
MR WALL: Or at least a deputy in lieu. 
 
Ms Orr: We are going to go with the commissioner in place.  
 
MR WALL: You have the redundancy option in the legislation, minister. 
 
Ms Orr: I think we are going to focus on the primary option, not the redundancy 
option.  
 
Mr Young: The program to improve WHS compliance and enforcement 
arrangements made recommendations, which have been accepted by government, that 
go to changing many aspects of the regulator’s operation. The legislation piece we are 
talking about here is only one of those. The government has funded and convened a 
project team that is working on preparation for the other changes that are necessary. 
That work is underway with a view to having the necessary infrastructure in place to 
support a commissioner, once appointed. There is quite a lot work going on behind 
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the scenes, in consultation with staff, to make sure that everything that needs to be 
done can be done in the six-month period left to us.  
 
MR WALL: I apologise for the awkward question, Mr Jones: Mr Young, what 
happens to the existing position for the commissioner inside Access Canberra? 
 
Mr Young: Essentially, at commencement of the new WHS commissioner, that role 
basically wraps up the regulatory powers that are currently vested in the 
director-general and delegated to the commissioner, and the powers that are directly 
legislated to the commissioner. The two positions cannot exist at the same time. The 
creation of one will equalise the other. That is a description of the statutory position of 
the Work Safety Commissioner becoming the WHS commissioner. 
 
MR WALL: Will the person that occupies the role be found an alternative role or is it 
a redundancy? I do apologise for the awkwardness, Greg. There is a prominent person 
in the role at a fairly high level, and I hope to see you be successful in the new role, 
should you choose to take it, Mr Jones. In the eventuality that you are not, what is the 
internal process for dealing with that position? 
 
Ms Orr: Mr Wall, you have already acknowledged that this is a slightly awkward line 
of questioning, given that Mr Jones is here. 
 
MR WALL: But it is an important one, looking at workplace management. 
 
Ms Orr: It is an important one. We can also be a little kinder in how we go about this. 
Mr Jones is welcome to come and have a chat with me at any stage about what he sees 
in his future. He has not already done that. I am open to having the conversation. 
I think that is the most straightforward and honest answer we can give.  
 
Mr Nicol: I understand that Mr Jones—we are treating him as if he is not here—has 
had discussions with the Head of Service, and those are continuing. We will see how 
they come out. But I am not involved in those. 
 
MR WALL: I was curious, not so much as to what your personal intentions are, 
Mr Jones, but as to what the formal process is for essentially making a position 
redundant and how you manage the workforce capacity in that. 
 
Mr Nicol: I can answer that question, perhaps. It would apply to any executive whose 
position was no longer going to continue. We have employment engagement with 
executives, and we will honour those employment engagements. That may involve 
discussions with any executive on whether they want to take up a different role and 
whether they want to continue in employment in the ACT government. All of those 
options are a standard way of managing a workforce which constantly changes. They 
are things that I imagine would be discussed with any executive in this situation. 
 
MR WALL: Just to conclude this awkward line of questioning, I will give my 
personal thanks to Mr Jones for the role that he has played. He has been seen in the 
industry as both hard and fair, by both sides. I think that is a credit to him and the 
dignity he has brought to the role.  
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Mr Jones: Thanks very much. Thanks for your very kind words. If I could add to the 
awkward conversation, there is a process that the legislation requires, which will run. 
As everyone has indicated, at the end of that process and after the appointment of a 
new commissioner, the current role will be significantly expanded. It is appropriate 
that a new process under the legislation is conducted. As Mr Nicol said, I have had 
some preliminary discussions with the Head of Service. At an appropriate time, 
probably in the new year, I will have some discussions with the minister on that. At 
the appropriate point we will continue to do business as usual, with the handover of 
the organisation in the best space and the best position that we can. We will go from 
there.  
 
That will be a discussion that the minister and I will have, along with further 
discussion with the Head of Service, in the new year, to ensure that that transition is 
as smooth and as efficient as possible, and making sure not only that staff are looked 
after and have that certainty going forward—certainty in that period of change—but 
also the industry broadly out there in ACT land, to make sure that that transition is as 
effective and as efficient as possible.  
 
Mr Young: Could I clarify one point? The act was notified on 31 October, so the 
six-month transition period would therefore end on 30 April. 
 
Ms Orr: April is the key date. 
 
MR WALL: The end of April.  
 
MR PARTON: In regard to the work of the Work Safety Commissioner, and 
specifically ACT government directorate compliance, can I ask how many 
improvement notices were issued to ACT government directorates over the reporting 
period?  
 
Mr Jones: I will check whether I have that number or whether I will need to get back 
to you. Over morning tea, I will clarify that. I know there were a couple. I will clarify 
that before the end of the hearings.  
 
MR PARTON: If it is possible to find out, I would love to know which directorates 
they were and what the actual notices were. Also, how many prohibition notices were 
issued to ACT government directorates over the reporting period?  
 
Mr Jones: Okay, we will do that.  
 
THE CHAIR: In the interests of time, there is some committee business that we need 
to attend to. If you want to go away and look for those answers, we can pick up this 
line of questioning after the break.  
 
Mr Jones: Yes.  
 
THE CHAIR: We will have a short break. 
 
Hearing suspended from 10.44 to 11.16 am. 
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THE CHAIR: Welcome back everyone. We will resume where we left off. Mr Parton 
was in the middle of a question. Do you want to finish that question? 
 
MR PARTON: Yes. 
 
Mr Jones: I can provide an answer to your question. 
 
MR PARTON: I was asking you about the improvement notices and/or prohibition 
notices issued to ACT government directorates over the reporting period.  
 
Mr Jones: In the financial year just completed this year there were no improvement 
notices or prohibition notices issued to government directorates.  
 
MR PARTON: Yet prior to the break you were of the belief that there would be 
something you could bring to the table? 
 
Mr Jones: I was looking for confirmation of data. There have been a number of 
issues that we have been dealing with but any notices relevant to those issues have 
been issued to contractors, private sector companies, that were responsible for the 
particular activity on various sites. Any notices relevant to projects were applied to 
private businesses or companies, not directorates. 
 
THE CHAIR: I have a question about some of the enforceable undertakings. When 
some of these companies make financial commitments to do certain objectives, what 
is the process for negotiating what will be achieved? 
 
Mr Jones: An enforceable undertaking is a regulatory option that is available through 
the legislation. We have a guidance note available which sets out the requirements for 
an enforceable undertaking. We look at an enforceable undertaking by taking into 
account the history of the company involved, their regulatory history, the seriousness 
of the incident and, to a large degree, the willingness of the company to provide 
reforms, take responsibility for the issue and to positively move forward. We take into 
account all those.  
 
In certain circumstances where there has been an alleged breach of legislation we 
accept an offer of an enforceable undertaking which is then negotiated with the 
company, again taking into account the circumstances of particularly the seriousness 
and the nature of the incident. As part of those undertakings there are usually three 
components. There are benefits to the community broadly, there are benefits to the 
business sector broadly and there are benefits to the company itself. There are three 
components in an enforceable undertaking, which then brings a total commitment—it 
is usually over a two-year period—of what they would do to enhance safety in those 
three areas. 
 
THE CHAIR: Could you repeat those three sections which the benefits are meant to 
address? 
 
Mr Jones: There are benefits to the community. That is broadly. An example might 
be a contribution to the Red Cross, to St Vincent De Paul, more broadly in terms of 
benefits to the community. That tends to be the smaller component of it. Then a large 
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component is benefits to the industry, and that is in safety commitments in particular. 
That could be training courses, training videos, the provision of safety or other 
equipment. For example, it might be a training video or a piece of equipment such as 
a forklift to a training organisation, which can then benefit the workers in that industry 
more broadly.  
 
There are benefits to the industry and there are also specific benefits to the company, 
to the workers involved, given that the workers of that company were involved in an 
incident—benefits to them—and that is usually in training equipment, perhaps the 
allocation of a safety consultant or a safety officer going forward. They can be quite 
specific to the individual company, obviously aimed at safety benefits to the workers 
of that company.  
 
THE CHAIR: Going through each of those, in terms of the community side, who 
would choose which charity would benefit? 
 
Mr Jones: An enforceable undertaking is an offer from the company to WorkSafe. 
And we would look at those various components. That would be the commencement 
of negotiation, if they met the guidelines initially, whether an enforceable undertaking 
was acceptable or not. And then we would come up with a negotiated outcome on 
whether their proposal was acceptable and whether it was at an appropriate level. 
 
THE CHAIR: What framework would you use to determine whether a certain charity 
is appropriate? 
 
Mr Jones: We tend not to make judgements about different charities. Our main input 
is the safety matters to the industry and to their workers. If a proposal was to make a 
$20,000, $30,000, $40,000 donation to a particular charity of choice we would not say, 
“We don’t like that charity. It is someone else.” We would tend to accept that. We 
would look at the overall quantum of whether that contribution in the community side 
of things was at an appropriate level. But we would typically let the company decide 
on that charity.  
 
THE CHAIR: Does a similar logic flow through to the business and industry side by 
which the company would determine what they think the most appropriate way to 
benefit the business and industry would be? 
 
Mr Jones: Again, it is a proposal to WorkSafe. Based on our experience of what was 
perhaps done in other EUs or in other areas that we know are a safety priority, we 
would either make suggestions or propose alternatives, both on quantum as well as on 
the type of activity that may be proposed. For example, if a proposal was to do a one-
off safety lecture, open to the whole of industry, we may suggest that they produce a 
safety video so that it would have a longer term benefit and could be viewed more 
than as a one-off. That would just be an example of some of the suggestions we could 
make. 
 
THE CHAIR: Can you see any slight problem in someone who has been exposed for 
potentially lacking in safety protocols then lecturing others on safety? 
 
Mr Jones: It can be quite effective. One of the things that we get them to do, if they 
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are producing a seminar or a lecture or whatever, is, No 1, we get an expert in to do 
the lecture, not just the person who perhaps may have breached. But we also put it in 
the context that that particular lecture, video or whatever has been produced because 
there has been a breach, they have acknowledged that breach and they recognise that 
improvements can be made. Quite often there are substantial benefits to telling it how 
it is, accepting the consequences of that, showing remorse for putting their workers at 
risk and then moving on in a positive way. It can have quite an empowering message. 
 
MR WALL: How does WorkSafe monitor compliance with an enforceable 
undertaking once it is entered into? 
 
Mr Jones: We have an audit regime of not only regular reporting from the company 
to us, but key milestones identified for each enforceable undertaking where either 
reporting or updates are required. We follow up with each company on how they are 
meeting those requirements, because all of the expenditure commitments in those 
enforceable undertakings have time frames on them. We ensure that they meet those 
time frames, by reporting and/or a combination of audits. 
 
MR WALL: The financial aspect is one component, but then there is the other critical 
aspect: the correction of the failure in policy or procedure that led to the breach of the 
legislation. How does WorkSafe monitor that aspect of it? 
 
Mr Jones: Often, if there has been an initial breach, whether it is procedural 
inadequacy, lack of SWMS or not following SWMS, we would deal with that breach 
and the rectification of that breach immediately following the breach. Usually, that is 
through a range of potentially non-disturbance improvement prohibition notices. 
Rectifying that immediate breach is a consequence of having those notices lifted or 
satisfied. In terms of regulatory action, that is when we may move to an enforceable 
undertaking.  
 
MR WALL: Once the enforceable undertaking has been entered into, there are two 
aspects of it. There is the financial aspect, as you outlined: the benefit to industry, the 
community and the employees of the company. That is the financial consideration 
aspect: that that money is going to be invested to cover those three areas. But how are 
the issues in the entity that resulted in the enforceable undertaking being entered into 
monitored by WorkSafe to ensure that that is rectified? If they have a policy absence, 
and you are entering into an enforceable undertaking because of gross negligence to 
have SWMSs, to use an example, you are not going to just say, “Go pay that money 
over there and fix this issue.” How is the fundamental underlying issue measured and 
monitored? 
 
Mr Jones: The fundamental issue is fixed very early in the piece. If it was a critical 
safety issue which perhaps was going to create a further imminent safety risk, that site 
or those sites would be the subject of a prohibition notice. That rectification would 
occur way earlier than an enforceable undertaking being entered into. The immediate 
rectification of the cause or the issue of the breach and/or the injury, risk or whatever 
was occurring would be done first. As with all regulatory monitoring, we would have 
follow-up audits and visits in terms of their activity, their work sites and whatever, to 
make sure that they were continuing to be compliant while we continued with those 
enforceable undertaking negotiations.  
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MR WALL: How is the ACT Education Directorate going in that space? 
 
Mr Jones: Very well. We have had a number of quite lengthy and detailed meetings 
with the Education Directorate. I have a regular catch-up with the director-general of 
education to go through a whole range of not only improvements and safety issues but 
also more positive initiatives that they have brought on board following some of our 
discussions and interactions around the EU earlier on. This is not just with 
occupational violence but with safety more broadly. They are meeting, or ahead of, all 
their requirements under their enforceable undertaking. I am very satisfied with the 
progress they are making and the depth and the detail of what they have been entering, 
the cultural change within the directorate and how that is being pushed not only 
through the directorate but down to individual schools as well. 
 
MR WALL: What is WorkSafe looking for as part of that enforceable undertaking? I 
imagine that it is probably a bit different to what there would normally be with a 
private construction company or another private entity, given the sheer size, scale and 
breadth of the directorate. 
 
Mr Jones: Based on the nature of the issues that we highlighted and that were 
recognised by the Education Directorate, we are looking for system changes to focus 
on the welfare of their staff in addition to the education and welfare of the kids. What 
we raised was that it is not a trade-off, one versus the other; it was an emphasis on the 
Education Directorate doing both. In entering into the EU, they recognised 
responsibilities in both areas, again in parallel, not as a trade-off. What we were 
looking for, and what the enforceable undertaking highlighted, was cultural change, 
system change and ensuring that reporting in that area and responses to reporting of 
concerns, issues, threats or actual injuries were responded to very quickly and support 
services were provided to their staff. Everything that we have seen so far has indicated 
that they are making really good progress on that.  
 
Further to that, the Education Directorate are sharing the learnings and the changes 
they have made with other directorates. They are almost a community-wide 
occupational violence concern. We are having ongoing discussions, including 
education, with other directorates on a whole-of-government approach and what 
learnings we can have in specific areas—it is not just Health, corrections, Education 
and TCCS—on what benefits education can share with other areas. That in itself is a 
good reflection of the cultural change and the positive attitude that Education have got 
out of this process.  
 
MR WALL: Beyond your catch-ups with the director-general, on how many 
instances since the enforceable undertaking was entered into have you or your 
inspectors visited an ACT government school? 
 
Mr Jones: I do not have the exact number, but we visit on an at-need basis where 
there are substantial complaints or where there are issues, and I would say unrelated 
issues, where we need to get involved. When I say an unrelated issue, I am talking 
about the tragic death of the Campbell High School student. We were involved with 
that with federal police and the coroner’s office, to look at systems and processes with 
that. We are involved with the Education Directorate with that process. Clearly that is 
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not an occupational violence issue. 
 
MR WALL: So there are no regular or routine inspections of Education Directorate 
workplaces to ensure that what you are being told by the DG is actually being 
delivered and implemented on the ground? How are WorkSafe satisfying 
themselves—I will be pretty frank, because the four of you up there are professionals 
at telling people that everything is okay and things are going well; this is the dance we 
are doing here today—that when you are having those conversations with the 
DG, what you are being told is evident from what is occurring at the front line for 
teachers? 
 
Mr Jones: We have a range of monitoring areas. We monitor very closely the 
risk-man reports, which Education Directorate are required to fill out. We monitor 
that. It is not just notifiable incidents, but all incidents directly. We have catch-ups 
with the Australian Education Union, and we get feedback from them, from their 
members directly, on how they see the culture, the training and the changes that occur 
there. We get separate feedback from the union representing the teachers. There is a 
fairly extensive reporting requirement from the Education Directorate to us as part of 
the monitoring activity of that enforceable undertaking.  
 
While we do not have a direct audit program over education, there are a number of 
other sources of information which we use to inform ourselves about how they are 
complying with those requirements. 
 
MR WALL: Is that consistent with what you would do for the other enforceable 
undertakings that have been entered into, or is there a system of high compliance 
visitation or inspections to ensure that there is adherence that you would deliver with 
them? Is it a case of ringing up the managing director or the principal of those entities 
and saying, “How’s it going? Give us your paperwork.”  
 
Mr Jones: It is completely consistent in that we put processes in place so that we can 
be satisfied, by reporting and/or independent checking, that whoever has the 
enforceable undertaking is meeting those requirements. Obviously, the size and the 
systems involved with Education were quite extensive, so we put a reasonable amount 
of resources into monitoring that activity, given the importance of that enforceable 
undertaking and the measures going forward. But with all enforceable undertakings 
we do monitor their ongoing compliance, not only with work health and safety 
legislation but with their obligations under the EU. That is done on a risk/harm basis, 
depending on what the particular EU was for and the relative factors that were 
involved. It is consistent with our approach to all. 
 
MR WALL: What was the contribution to the community as one of the three pillars 
of the EU with the Education Directorate? 
 
Mr Jones: I would need to take that on notice and get back to you. The total value of 
the EU was $10.045 million. I am not quite sure what the contribution was. 
 
MR WALL: There was a contribution made by Education voluntarily which formed 
that 10, but the EU was two point something, wasn’t it? 
 

INDEX



 

EEYA—14-11-19 61 Ms S Orr and others 

Mr Jones: The enforceable undertaking has provisions to recognise contributions 
made by a company or an employer prior to the EU being entered into. Given the time 
between our initial investigation and entering into an EU, Education took the initiative 
to begin to invest in their systems and processes. It was appropriate to recognise that 
contribution, the substantial contribution which they had already made at their 
initiative prior to entering the EU. So that was part of the EU.  
 
MR WALL: According to the annual report, the total commitment combining is 
10.045 million, but 2.375 was the commitment as part of the undertaking of that. 
 
Mr Jones: That was to a new commitment. The balance between those two numbers, 
seven something or other, was the voluntary contribution that the Education 
Directorate had already made prior to entering that EU, which was directly relevant to 
what they were doing, and we gave them recognition of that. 
 
MR WALL: Could you provide on notice what the community contribution was. 
 
Mr Jones: That break-up, yes. 
 
MR WALL: Thanks.  
 
MR PARTON: On page 89 there is a mention of asbestos training. What changes 
have been made to enhance asbestos training? 
 
Mr Young: Which volume? 
 
MR PARTON: That will be in volume 1.  
 
Mr Young: Is that page 89, or 81? 
 
MR PARTON: Page 89 is what I have.  
 
Mr Young: There was a change made by regulation which identified some specific 
classes of workers who may be required in the course of their duties to do routine 
maintenance work on asbestos-containing products. That had been identified via the 
Work Safety Council as a gap in the legislation.  
 
You might be aware that there is already mandatory training for people who may 
come into contact with asbestos in the course of their work at the bottom end of the 
scale in terms of asbestos requirements. At the top end, where companies are 
undertaking removal, they need to be trained, accredited et cetera. However, there was 
an identified gap between those two extremes of people, for example, electricians who 
might have to drill a hole in a power board that contains asbestos or something like 
that. We are talking about quite routine, minor maintenance work on 
asbestos-containing materials. Based on that engagement, a number of occupation 
classes were identified and they have been introduced into the regulation as requiring 
a particular training course to deal with that type of work. I believe that it commenced 
in July. 
 
MR PARTON: How is it delivered? 
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Mr Young: Via approved trainers. It is a particular course not delivered by 
government. The regulation places an obligation on employers to identify workers 
who may be engaged in that type of work and to ensure that they have done the 
training. 
 
MR PARTON: It commenced when? 
 
Mr Young: July this year. 
 
MR PARTON: What are the numbers looking like on that? 
 
Mr Young: I have not seen any numbers as yet. Because it is delivered externally, we 
do not have a sort of central database. Licences are not issued; it is just a requirement 
on the employer. 
 
MR WALL: How are the workers compensation compliance team determining which 
businesses or employers to conduct a review of their workers comp coverage of? 
 
Mr Jones: With most of our compliance audits, it is done on a risk basis. That is 
identifying where businesses, based on past history, are likely to be compliant or not, 
as the case may be. We have a fairly major focus on retail areas, partly because we 
can cover a lot of businesses in a relatively small period of time. Also our experience 
is that a lot of businesses, especially some of the small ones, are unaware of some of 
their workers comp requirements. We can clarify that as part of our audit program and 
we can also ensure that all businesses, no matter what size, are meeting their workers 
comp obligations. We would typically have an information compliance focus on some 
of the major retail centres, whether it be Belconnen, Civic, Woden or Tuggeranong.  
 
MR WALL: I think the annual report showed that there were five instances where a 
company was issued a fine for noncompliance. Was that underinsurance, or a 
complete absence of a policy? What are the issues that are arising from the 
compliance exercises? 
 
Mr Jones: Most of what we find is that a business will not have an insurance policy at 
all. There is a range of reasons for that. Sometimes it is a conscious decision of the 
business owner not to, if businesses are perhaps a bit tight or a bit marginal 
commercially. Typically there is a misunderstanding that some of their other 
insurances include workers comp, and some are unaware that workers comp is in fact 
mandatory. Part of our audit program is to inform them of what their obligations are.  
 
Where it is appropriate, we will do an assessment of the fees not paid where they 
should have been, and then we will issue them a noncompliance notice. So that they 
do not get a commercial advantage from being noncompliant, we require them to pay, 
in accordance with the legislation, back pay of the workers comp fee, based on the 
number of employees they have had over whatever period of noncompliance they 
have. We do have an opportunity to charge double the fee. That decision is made 
based on the reasons why they were noncompliant. If there is what we might consider 
a deliberate avoidance of the premium or an understatement of employees to minimise 
their premium, then the legislation provides us the opportunity to require double the 
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premium. 
 
MR WALL: What is the extent of the compliance check when inspectors go out and 
do the door-to-door compliance checks? Is it just a case of, “Have you got a policy 
that covers you?” To what extent is there an audit of the broader payroll and the 
adequacy of the certificate, where it exists? 
 
Mr Jones: The first thing we do is establish whether a workers comp policy is in 
place. We have arrangements with the insurance companies to confirm that and what 
the basis of those policies is in terms of number of employees et cetera. We do not 
audit their books on the number of employees. We go by stat decs and other evidence 
and then we base it on that. We do have powers to look at their books in terms of how 
many people are on their books and being paid. 
 
MR WALL: I guess it is more the quantum of salary that is being paid rather than— 
 
Mr Jones: Indeed. That will affect, obviously, the premium: whether they are being 
paid $30,000 or $40,000 as a casual versus $200,000 as a salary. That will impact the 
level of workers comp they would need to pay. We look at that and then we go from 
there. 
 
MR WALL: Are there any instances that have been highlighted of either 
underinsurance or under-reporting of payroll in relation to the policy and premium 
that employers hold? 
 
Mr Jones: Not so much that we have discovered. Mostly they either have a policy 
which is adequate or they do not have one at all. There are potentially some 
companies, and it would be a larger one, that may understate. We do conduct 
investigations into that. They are quite extensive and time-consuming or 
resource-consuming investigations. Typically we find that they either have a policy or 
do not. 
 
MR WALL: But from what you have said, there is not a huge amount of work that 
the team is doing to specifically identify underinsurance. It is more, “Yes, that looks 
about right. We’ll take it on its face value,” or, as you mentioned, accompanied with a 
stat dec. But there is not that detailed look. 
 
Mr Jones: It is more about the evidence that is available. Our inspectors are pretty 
experienced in making a judgment, looking at the size of the business and their 
activity. We can get numbers on turnover. They are pretty good at getting a feel for 
whether the numbers of employees and their salaries reported are commensurate with 
the type, the size and the turnover of the business. A busy, active business with a high 
turnover that reports one or two staff is going to ring the alarm bells. They are pretty 
experienced in getting a feel for the business and they see enough information to 
make that broad judgment without doing a detailed, resource-intensive audit. 
 
MR WALL: So you are getting information from the insurers themselves as to 
policies that they have written under the scheme? 
 
Mr Jones: Yes. 
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MR WALL: And are you getting information from other entities such as the tax 
office or the like around— 
 
Mr Jones: We can do that. If we are doing a dig-deep investigation into something, 
for example, if we suspect there is a company that is under-reporting, then we have 
powers to go through and talk to other entities, such as the revenue office with payroll 
tax and things like that, for consistency.  
 
MR WALL: So data matching is regularly done between revenue— 
 
Mr Jones: That is certainly an option. We do have powers and availability with our 
relevant legislation. 
 
MR WALL: How much of the compliance team or WorkSafe’s role more broadly is 
boots on the ground, visiting business to check compliance, versus matching the data 
that exists from various entities, be it insurers, revenue or the commonwealth, to 
highlight potential anomalies?  
 
Mr Jones: At the moment we have a manager and two inspectors in that area. They 
all have and do field experience as well as desk audits. It is a rotation depending on 
the— 
 
MR WALL: To what extent is data used to inform where to head, not on an 
industry-wide net but using that information to sift through the thousands of data 
points that would be there to identify potential issues that might exist with a specific 
employer or entity? Is that level of detail, data matching, not done? 
 
Mr Jones: We tend not to do that level of detail. Given that we have an advisory 
engagement as well as a compliance role, actually being out in the field is the most 
valuable. They know we are going to visit. They know we are helpful. But we also do 
not tolerate non-compliance either. We use that data matching. It depends on what our 
focus is and what our investigations are covering at the time.  
 
Mr Young: Perhaps I could add that, because we have the responsibility for 
managing the databases and the systems that collect claim and policy data from 
insurers, watching that data to make sure it is of an appropriate quality and providing 
analytics to the inspector is actually a function performed in my group. The resources 
that we have on that work are additional to the resources that Greg just described in 
the inspectorate.  
 
In terms of how that data is being used to potentially inform the strategic targeting of 
compliance activities, I could perhaps make two observations. I think the Nous 
independent review, which informed the design of the reforms that we are in the 
process of putting in place at the moment, did identify opportunities for better 
utilisation of data to inform compliance and enforcement activities. And the project 
that is underway is focusing on enhancing our ability to do that and ensuring that data 
and analytics are properly and fully integrated with compliance and enforcement 
regime. We expect there will be further investments in that area going forward.  
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At the moment, though, the type of analytics that we might do to inform an inspector, 
as we have indicated, includes providing information about policies that have been 
issued, the number of employers that have been declared—and the wages—but we are 
able to do analytics where we can compare essentially the claims data set with the 
policy data sets. By way of example, if a firm is registered as an architectural 
company but they have had five claims from bricklayers over the previous period, that 
suggests that there may be an under-reporting or a misclassification of industry, and 
that could inform compliance activities.  
 
That being said, the primary risk to government is non-insurance. Where a person is 
injured and there is no insurance in place, the cost of managing that claim falls on the 
default insurance fund— 
 
MR WALL: Which is funded by people who have paid their premium? 
 
Mr Young: Indeed. Historically, and I think rightly so, the strong focus of boots on 
the ground, as I say inspectorate activity, has been to ensure that there is a policy in 
place because that is the primary risk to government. The risk arising from under-
declaration of wages or the mislabelling of industry class primarily falls on the 
insurers because the result is that they are under-collecting premium that they 
otherwise would have been entitled to.  
 
I think there is a secondary risk to the scheme as a whole where, if that type of 
behaviour becomes systemic, it potentially pushes up premiums for the compliant 
employer. We certainly have a keen interest in it, and that is one of the areas where 
we are looking at developing our capabilities. But the compliance regime that is in 
place at the moment is not limited just to the inspectorate. Insurers actually have 
powers under their policies to conduct wage audits, and they do. 
 
On your question around that mix of compliance activity, I think in the broader 
context it is more than just simply checking that there is a policy in place and a— 
 
MR WALL: To what extent is the cross-border issue of policy coverage the resulting 
cause of no insurance as opposed to flagrant disregard of the legislation? 
 
Mr Young: Could I start with that one? I chair the default insurance fund advisory 
committee which is a ministerial advisory committee that looks at uninsured claims 
that are coming through. I note that that is an issue frequently put forward by 
uninsured employers. A situation might arise where they have taken out a policy in 
New South Wales and after an injury has occurred and a claim has been made and has 
been investigated, it has turned out that the worker’s state of connection was the ACT. 
That is a common excuse put forward and is one of the factors that Greg and his team 
can take into account when they are considering what a compliance response might be.  
 
MR WALL: What proportion of claims on the default fund would that be an issue 
for? 
 
Mr Young: I would say around a quarter.  
 
MR WALL: Anecdotal is fine. 
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Mr Young: Fluctuating over time.  
 
MR WALL: Are we talking half, a third— 
 
Mr Young: I would say a third is probably, intuitively, the ones that I have seen 
recently; the ratio that I am seeing. That being said, we do quite a bit of work with our 
colleagues in other jurisdictions and through regulation to try to get clarity to 
employers around how those state of connection tests work so that an employer and 
brokers who are frequently advising them can make an informed decision around 
which jurisdiction they should be covered in. We do our best to avoid situations where 
that sort of confusion might arise. But we still hear it. 
 
MR WALL: It is probably more back to you, Mr Jones, on the compliance side. To 
what extent is either the under-insurance or absence of insurance attributed by an 
employer to the sheer cost of workers comp policy in the ACT? 
 
Mr Jones: It is a bit of a mixture, especially with quite small businesses that are 
potentially, marginally, commercially viable in any case. Either deliberately or 
otherwise, a mandatory workers comp insurance clearly adds to their business cost. If 
we find a business, usually a small business, that does not have workers comp, that 
decision to get, I will call it, a back payment of the premium to go to the default 
fund—in making that decision whether to charge a single or double premium recovery 
and whether to require that payment, whether it is single or double, within either 28 
days or over a payment period—is a decision I make based on submissions we request 
from them in terms of financial hardship. For example, where there was financial 
hardship but a willingness to as soon as possible become compliant, I will require just 
a single recovery amount and give them a period of time to pay off, I will call it, back 
pay, on the proviso that if they do not make an agreed monthly payment—and it is an 
agreed payment program—then the full amount would become due and payable. We 
negotiate a payment period for those businesses.  
 
MR WALL: I am not sure if this question is rightly directed here or if it is an 
economic development question— 
 
Ms Orr: There is a bit of crossover within this area but ask the question and we will 
let you know.  
 
MR WALL: What monitoring is done of the premium rate that is being charged in 
the ACT comparable to like classifications in New South Wales and the drag effect 
that is having on both job creation and economic growth for the ACT? Is that in your 
area? 
 
Mr Nicol: I think there are two elements of that. We monitor our premiums across the 
border in this area but we do not do an assessment of the economic impact because 
economic impact relies only not on one factor but a whole range of other factors. It is 
done between treasury and economic development. But we can talk about the 
comparatives, if you wish.  
 
MR WALL: On the premium differential, I am happy to delve slightly further as to 
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what monitoring is done of that and what is the current view on how we are tracking 
against New South Wales. 
 
Mr Young: As Mr Nicol pointed out, we very closely monitor the premium rates 
being charged at an industry and aggregate level. In the territory that is done as part of 
an independent annual actuarial review. The results of that are published. One of the 
documents that are published as part of that is an industry-class-by-industry-class 
estimate of the reasonable premium rate that should be charged in the territory.  
 
There is very good information around ACT cost performance. We have historically 
benchmarked that against other jurisdictions, with a particular focus on New South 
Wales because of the geography. In recent years New South Wales has changed their 
premium model and they do not actually publish what they call their insurance 
premium order, which is what we historically relied on. For the past three years there 
was somewhat less clarity around those differences.  
 
But one observation that I would make is that across the country there are significant 
differences in workers compensation premium costs, largely off the back of 
differences in the types of injuries that are covered and the types of service payments 
that are made as a result. New South Wales is, according to Safe Work Australia data, 
on the lower cost end of Australian jurisdictions and the ACT private sector is on the 
higher side. There is historically a gap.  
 
But, that being said, a recent analysis shows that, at a whole-of-ACT-government 
scheme level, the recommended premium rate that our actuary thinks an insurer could 
reasonably charge is about 2½ per cent of wages. The amount that they are actually 
collecting is somewhat less. It is more like two per cent. In a sense, the actual costs 
that employers are paying, and thus any gap between what a like business might be 
charging in New South Wales, are likely to be significantly less than a high-level 
analysis of that comparative data suggests, because ACT insurers are essentially 
absorbing a significant proportion of scheme costs. As a result there is cost pressure in 
the scheme. That has been there for quite some time. But it remains a competitive 
market, and I do not see that changing in the future. 
 
MR WALL: Certainly the experience from industry is that, for like-for-like 
employment categories, the differential between the ACT and New South Wales is 
substantial. And for some industries, particularly when it comes to group training 
organisations, it is prohibitive to operate in the ACT as opposed to other jurisdictions. 
Are those sorts of things on the radar? 
 
Mr Young: I cannot speak to prohibitive or the impact on individual businesses but 
the modelling that we have done suggests that a differential of 30 per cent is not 
unusual. And that is the type of difference that we would expect, just based on those 
fundamental scheme design differences.  
 
New South Wales does not cover journey claims for people traveling to and from 
work, for example. The ACT does. That alone probably constitutes a 10 per cent cost 
differential between the two schemes before any other factors are taken into account. 
Those structural differences certainly result in cost differences, albeit somewhat offset 
by the competitive market in the ACT at the moment. 
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THE CHAIR: It is my understanding that there are no further questions. Minister, as 
per standing orders, responses to questions taken on notice are due five days after 
receipt of the uncorrected proof transcript. Members have five days from today to 
submit additional questions. The committee’s hearings will resume at 1.45 pm.  
 
Hearing suspended from 12.03 to 1.45 pm. 
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Appearances: 
 
Berry, Ms Yvette, Deputy Chief Minister, Minister for Education and Early 

Childhood Development, Minister for Housing and Suburban Development, 
Minister for the Prevention of Domestic and Family Violence, Minister for Sport 
and Recreation, and Minister for Women 

 
Education Directorate 

Brighton, Ms Meg, Director-General 
Efthymiades, Ms Deb, Deputy Director-General 
Gotts, Mr Robert, Acting Executive Group Manager, System Policy and Reform 
Hawkins, Mr Ross, Executive Group Manager, Service Design and Delivery 
Seton, Ms Sam, Executive Branch Manager, Student Engagement 
Huxley, Mr Mark, Executive Director, School Performance and Improvement 

Division 
Hamilton, Ms Judith, Director, School Improvement—North Gungahlin 
Matthews, Mr David, Executive Group Manager, Business Services Division 
Watson, Mr Martin, Executive Director, Office of Board of Senior Secondary 

Studies 
 
THE CHAIR: Welcome, minister and officials. Today we will be looking at the 
annual report of the ACT Education Directorate. Can I ask you to read the privilege 
statement that is in front of you and confirm that you have understood its contents?  
 
Ms Berry: Yes. 
 
THE CHAIR: The proceedings are being recorded by Hansard for transcription 
purposes and are being webstreamed and broadcast live. Do you have an opening 
statement, or shall we go straight to questions? 
 
Ms Berry: Straight to questions. 
 
THE CHAIR: Sounds good. I have a question about student retention rates. How is 
the ACT tracking? 
 
Ms Berry: We can give you some advice on student retention rates. We have a really 
good story to tell in our college system about not only student retention but also 
student pathways once they leave college in the ACT. I will ask Mr Gotts to go 
through some of the detail and some of that data for you. 
 
THE CHAIR: It is on page 45. 
 
Mr Gotts: I have read the privilege statement and I understand it. As the minster has 
indicated, we have very good retention rates in the ACT. From preschool to 
kindergarten between 2018 and 2019, our retention rate was running at 77½ per cent. 
That means that, of all the children in preschool in 2018, 77.5 per cent of those went 
through to a public kindergarten. Between years 6 and 7, the rate was 80.5 per cent 
and between years 7 and 12 the rate was 75.8 per cent. There is a reason why the rate 
is a bit lower between preschool and kindergarten, that is, a number of students attend 
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a public kindergarten but then move to a non-government school at the end of 
preschool. 
 
Ms Brighton: I have read the privilege statement. In addition to what Mr Gotts said, 
we have a really strong story to tell about student outcomes in years 11 and 12 in the 
ACT. We do a school leavers survey. That school leavers survey shows that the 
pathways that Canberra kids have through the college system is pretty extraordinary.  
 
What is being shown in our annual school leavers survey is that we have a very high 
number of students after college who transition into further study or further work. We 
found that in 2018 91 per cent of the preceding year 12 students were employed or 
studying. In 2018 we did the survey and, for the 2017 graduates, 91 per cent were 
employed or studying. That is telling a really strong story: that our colleges are 
offering a whole variety of pathways to students in the ACT, be it tertiary studies, be 
it vocational education or being ready to go straight into the workforce. Having regard 
to the retention that we are seeing all the way through our public education system, 
the offerings that colleges have and what that looks likes for our post-school 
destinations, it is really strong. 
 
THE CHAIR: What are the factors that affect the retention rates for ACT public 
schools? 
 
Mr Gotts: There are a number of factors. One of those is, of course, choice. Parents 
make decisions about where their children want to attend school. With other factors, 
the ACT has quite a high rate of what I will call population churn, in the sense that 
numbers of families move in and out of the ACT each year, to do with their 
employment, either with commonwealth government, Defence or something like that, 
and that leads to reasonably high rates of moving in and out of the ACT. They would 
probably be the two biggest influences on retention rates. 
 
THE CHAIR: Do you track that data or just the rate that is retained? 
 
Mr Gotts: We track the numbers for all students in the ACT. It is not reported here 
but we track all student numbers across all schools in the ACT. 
 
MR PARTON: Ms Brighton, you spoke of the seemingly high percentage of year 
12 students who transition into either further study or into work; it was 90— 
 
Ms Brighton: Ninety one per cent. 
 
MR PARTON: Ninety one per cent. Even if it is just an anecdotal reflection, is there 
any sense of how that compares to other states and territories?  
 
Ms Brighton: I do not have that information to hand. Mr Gotts may have it, from his 
experience. 
 
Mr Gotts: My understanding is that it is higher in the ACT than elsewhere. That is 
my understanding without having looked at a specific piece of data. 
 
MR PARTON: My understanding of that figure of 91 per cent would be that the nine 
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per cent remaining were not studying and were not working, so they were just 
unemployed. 
 
Mr Gotts: Obviously, in any cohort of students who finish school, a number of them 
at the end of school will be neither employed nor working. Equally, there are a 
number that are no longer in the ACT. There are students who have finished year 
12 and may have left the country, if they are full-fee-paying international students, for 
example, and have gone back to their home country. One of the things that we see 
happening is parents delaying a move that they might have made until their children 
have finished year 12, then moving at the end of that. So they have left the ACT and 
gone to somewhere else in Australia. There are a number of factors that can influence 
that number at the end, so it is very hard to define it, exactly. 
 
MR PARTON: When we have said 91 per cent are either studying or transitioning 
into work, that does not necessarily mean full-time work, does it? It just means that 
they have transitioned into work. My 19-year-old, like many others, is just finishing 
up a gap year, and I wonder how those kids are reconciled in those figures. 
 
Ms Brighton: I will defer to Mr Gotts, as the custodian of the survey. 
 
Mr Gotts: It is a longitudinal survey, so we look at three years worth of data. We see 
that, yes, of course, there is a proportion of students who do a gap year. We look at 
the end of not just the first year but into the second year, and we can separate out 
those who were not either working or studying in the first year after school, but are 
working or studying in the second year after school. That gives a sense; then we look 
at it again for the third year. 
 
MR PARTON: I still wonder how many gap years become longer than a year. 
 
Mr Gotts: So do we. 
 
MR PARTON: It is a whole other story. 
 
Ms Brighton: Mr Parton, the detail of the survey is available on our website, the full 
report, which we can furnish as well. 
 
MR PARTON: Excellent; thank you. 
 
MRS KIKKERT: I draw your attention to page 11. The director-general makes the 
statement: 
 

The Education Directorate’s Strategic Plan 2018-21 was also launched. It 
identifies our vision to be a leading learning organisation where people know 
they matter …  

 
How does this statement align with the directorate’s record of WorkSafe intervention 
because of years of unreported and unaddressed school violence against teachers? 
 
Ms Brighton: As our vision statement says, that is the organisation that we want to be. 
We want to be an organisation where people know they are cared for, they are trusted, 

INDEX



 

EEYA—14-11-19 72 Ms Y Berry and others 

and that they are invaluable to improving the outcomes of students in the ACT.  
 
Going to our journey in work health and safety—where staff were not reporting 
injuries, for any number of reasons, one being that they felt it was just part of being a 
teacher—our recalibration over the past couple of years has been to say, “No, your 
role is so invaluable to us that we want to make sure that you are cared for and you are 
protected.” We have tried to build a culture where people can identify when there are 
issues and we can respond when there are issues. 
 
Our whole aspiration is to be that leading learning organisation where people know 
they matter. At the heart of it, student outcomes in this jurisdiction are dependent on a 
classroom teacher, and a classroom teacher who feels valued, cared for and 
encouraged, and “built” in terms of their teaching capability, is critical to this 
jurisdiction and to us as employer. 
 
MRS KIKKERT: You have just described a utopian type of school environment for 
teachers and students to flourish in. How does that relate to the chaplaincy program? 
We often see students who are spiritual, who feel that their spirituality matters to them 
and who enjoy seeing a chaplain in their school when they are in trouble, to develop 
their spirituality or to nurture their spirituality. How is that in line with your vision of 
what you have just described: that all students matter to you, that all students are 
valuable to you? How does that relate to a student who enjoys seeing their spirituality 
chaplain? How does that relate to saying, “Actually, no, you cannot see your 
chaplain”? 
 
Ms Berry: There are a couple of things that I want to draw to the attention of the 
committee. The first thing is that one of the first actions I asked the directorate to 
consider was to develop an occupational violence policy and plan to ensure that 
workers were valued and that students got the best out of their teachers because their 
teachers were respected and valued in our schools. 
 
There is a significant culture shift that we are asking from the teaching profession, to 
consider that their work environment can also work alongside a child’s right to learn 
and can still be an environment that is a safe one. That work that is being 
implemented across our schools, and that culture change that we are starting to see 
through the high reporting that is happening, never had happened before and is nation 
leading. No-one in Australia has done this kind of work previously. We are very 
proud of that and very proud that the directorate’s strategy aligns with the future of 
education strategy, ensuring that our teachers are valued and respected and that our 
students get a great learning outcome. 
 
With regard to chaplains, our schools are public schools; they are secular schools. 
They welcome every faith and culture, every student and family, regardless of their 
background, regardless of where they have come from, regardless of any of the 
complex issues that they might bring with them in their school environment. That is 
why our schools are so great and inclusive: you are welcome regardless. 
 
With regard to chaplains and support for young people who might be experiencing 
anxiety or other issues in our schools, there will always be social supports available. 
The ACT government has committed to an additional 20 psychologists; we are up to 
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the last five. Have they been employed? 
 
Ms Brighton: We are going through the process. 
 
Ms Berry: They are going through the process to start in our schools next year, which 
will get us to the 20 that the Labor Party committed to during the election campaign. 
We have also said, and it is all through the future of education strategy and the 
government’s response to both the committee report and the SEAC report, how 
important social workers and welfare workers are in our schools. But they need to be 
secular. All the chaplains who are currently employed in our schools by Scripture 
Union Queensland have been offered employment with the ACT government, and that 
process is continuing. If those individuals want to stay and work in our schools and 
offer social welfare support to our students, they are most welcome. 
 
MS KIKKERT: You are discontinuing chaplaincy work in public schools? Is that 
correct? 
 
Ms Berry: Those social workers and youth workers will be employed on a secular 
basis to provide welfare supports to students in our schools. Our schools are 
welcoming, as I said, to every faith and every culture. If additional supports are 
required in our schools through social work or welfare work—or through our 
psychologists, the number of which we have increased over the past four years—that 
support is available. It is done on a secular basis. The Education Act in the 
ACT requires that, and we expect that our schools would act lawfully in that regard. 
Chaplains currently employed by the Scripture Union have been offered employment 
by the ACT government. 
 
MRS KIKKERT: Are they allowed to teach spiritual guidance? 
 
Ms Berry: Under the Education Act, a parent or family can ask for religious 
education on any religion in our schools, and other students can opt into that. For 
example, schools might offer a scripture program during Easter through relationship 
with their community church; families and students can opt to be part of that program 
if they want to. 
 
MRS KIKKERT: But are the chaplains who are becoming youth workers next year if 
they choose to do so allowed to give spiritual guidance or advice to students if they 
seek it? 
 
Ms Berry: Under the ACT’s Education Act, our public schools are secular schools; 
they are not religious schools. They offer education and support, if required, through 
youth and social work, and psychologists, in a secular way. Those services will still be 
available, but by employees of the ACT government, not employees of Scripture 
Union Queensland.  
 
MRS KIKKERT: That still does not answer my question as to whether they can or 
they cannot. You say that it is a secular school, but can they give spiritual advice? 
 
Ms Berry: Our schools have to abide by the Education Act, which means that they 
operate in a secular way. So no, they could not offer religious education in that way.  
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MRS KIKKERT: Not an education; spiritual guidance.  
 
Ms Berry: If that was to occur outside the school in a church or in another religious 
organisation, but that would be happening outside the school.  
 
MRS KIKKERT: They can outside?  
 
Ms Berry: Inside the school, public schools are secular. Under the Education Act, 
they are required to operate in a secular way. That is why all religions, faiths and 
cultures are welcomed into our schools. There is no specific requirement for any 
religion to be taught in our schools or for spiritual advice or support to be offered in 
our schools. What is provided under the act is the opportunity for families and 
children to ask for religious instruction. Whether that is in Christianity, Catholicism, 
Hinduism or Buddhism, it can be offered, and the students can opt into that program.  
 
MRS KIKKERT: How is it welcoming to students when you say that you welcome 
all denominations and all backgrounds into the public schools, yet they cannot discuss 
spiritual issues with a particular youth worker in the school. It is not very welcoming 
at all. You are isolating those particular children who want to talk about spiritual 
issues.  
 
Ms Berry: They are secular schools; that is it.  
 
MRS KIKKERT: So what? It is their freedom to talk about spiritual issues at any 
time of the day. You are ripping that away from them. You are stealing that away 
from them.  
 
Ms Berry: Mrs Kikkert— 
 
MRS KIKKERT: You are. That is what you are doing. You are punishing them, 
because they cannot discuss spiritual matters.  
 
THE CHAIR: Mrs Kikkert, do you have a question? 
 
MRS KIKKERT: One question. Kids in Bimberi are troubled kids, very vulnerable 
kids, yet they have a spiritual room inside Bimberi where they can choose to go and 
seek guidance, seek directions, when they are in trouble. Do you not see that that is 
also important for a student in a high school or primary school, when they are in 
trouble, to seek spiritual guidance in the same way as a youth who is in Bimberi 
detention centre? 
 
Ms Berry: Perhaps I can put it to you this way, Mrs Kikkert: spiritual does not 
necessarily mean religious or that religious education is required. There are 
opportunities for students to get guidance and support from well-trained and 
experienced youth and social workers in our schools, and psychologists, if it is 
required.  
 
MRS KIKKERT: They also have that in Bimberi, yet they feel that spirituality 
matters to the youth there.  
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Ms Berry: And spirituality is not necessarily— 
 
MRS KIKKERT: Just as it should matter in our public schools.  
 
Ms Berry: It is not necessarily connected to religion, Mrs Kikkert.  
 
MRS KIKKERT: No, it is not, but they want spiritual directions and guidance in 
public school at any time.  
 
Ms Berry: And they get that support.  
 
MRS KIKKERT: You just said they cannot talk about that in public schools.  
 
THE CHAIR: Could you provide some information as to the religious background of 
those current chaplains? 
 
Ms Berry: Yes. The existing chaplains are currently employed in our schools by 
Scripture Union Queensland—foreshadowing there an opportunity to be employed by 
the ACT government. We think that is the best way for that work to continue in our 
schools, to ensure that there are qualified youth workers and social workers in our 
schools who can provide advice and support—spiritual, if that is required, but in a 
non-religious way, because our schools, under the Education Act, are secular and 
welcoming of all cultures and faiths, regardless of where that comes from.  
 
Mr Hawkins will be able to give you an update on where the process is at with regard 
to the existing chaplains and a way forward, in order to ensure that that social work 
support continues in our schools.  
 
Mr Hawkins: I confirm that I have read the privilege statement. We have been 
working with chaplains and chaplains ACT over the past year in enacting this decision. 
We have worked closely with chaplains ACT on defining a job description. We met 
with the chaplains in May. We have a future meeting planned with them in the next 
couple of weeks to talk them through the description, and they will work through the 
process that we followed.  
 
As the minister said, we guaranteed 10 hours worth of work per week for the 
chaplains for next year, to provide that degree of youth and social support to students 
within our system. It should be really clear that that is a supplementation on top of 
what we are already providing across our schools. We have a number of psychologists, 
social workers, youth workers, community coordinators, teachers and welfare workers 
within our schools providing those supports to students in the most comprehensive 
way possible. Chaplains currently exist in 19 of our schools but we have those 
supports in place across all of our schools in the ACT.  
 
THE CHAIR: Could I get some historical context on where the funding for chaplains 
has come from and if it has changed?  
 
Ms Berry: Yes, it has changed. Initially, secular workers were engaged in this role in 
our schools in 2014, but that changed when the federal government required those 
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workers to be employed by religious organisations. Basically, it did change and, 
despite my efforts to ask the federal government to reconsider that change in recent 
times—early this year—they refused to do so; so we went about implementing the 
ACT government’s decision to employ chaplains on a secular basis in our schools to 
continue that important work.  
 
Our schools are secular. The Education Act requires that. They are not religious 
schools. They welcome all faiths and cultures. That is the strength of our public 
school system. 
 
Mr Hawkins: I think the minister has covered it off. The national school chaplaincy 
program has existed for some time. As the minister said, it has had a couple of shifts 
in its history, from what took place pre 2014, when secular workers were allowed in. 
The shift during the 2015 to 2018 period was that there needed to be a religious 
affiliation. At the back end of last year the minister wrote to the federal government, 
asking them to consider moving it to accept secular workers as part of this process and 
that we should be trying to separate out the notions over religion in the support to 
students. That was refused by the federal government at that time. From there we have 
worked through, under the direction of the minister’s policy settings, moving this to 
welfare support workers for the next school year.  
 
MRS KIKKERT: How will those youth workers be funded, since they do not have 
the federal funding anymore? 
 
Mr Hawkins: They will be funded by Education.  
 
MRS KIKKERT: Would that be separate funding into the schools, regarding the 
desire to have those workers, or will it be within the funding pool that they already 
have, and they have to draw from that? 
 
Mr Hawkins: Correct. The funding already exists in schools for a range of different 
support services because each school has different configurations and different 
elements based on what they see within their local community. We have worked very 
closely with schools. I spoke to a group of school principals last night to be really 
clear about this. Funding exists in budgets to do this work and bring on social workers 
or youth workers, the support that that school needs. But if any schools are suffering 
with any issues to do with funding, they would be underwritten by the directorate. 
No-one should be short or should see funding as an issue in order to support these 
welfare support workers next year.  
 
MR PARTON: Out of this change—please excuse me if I have missed one of the 
steps here—how much funding do we miss out on? How much federal funding do we 
miss out on as a consequence of this? 
 
Mr Hawkins: It would be unfair to characterise it as “missing out on” because when 
we look at the nature of the program for future years, there is potential funding that is 
available to the territory, but that might end up being used by the Catholic system or 
by other non-government schools. We are yet to see what the demand would be for 
the program for next year because that has to be worked through with the non-govs 
and with the Catholics.  
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MR PARTON: I am trying to get a handle on how much funding ACT government 
schools miss out on as a consequence of this change. 
 
Ms Berry: There are two things, Mr Parton. The first is that ACT public schools are 
the highest funded schools in the country. The second thing is that this program is 
funded, for the 20 chaplains that are currently employed in public schools by the 
federal government, but it is part of a package of chaplains, as part of that program, 
for all schools to access in the ACT. It is not just for ACT government schools. 
 
MR PARTON: There is a cost to the directorate because of this change, and that cost 
was being covered by the feds. 
 
Ms Berry: Yes. 
 
MR PARTON: That is correct, isn’t it? 
 
Ms Berry: Yes. 
 
MR PARTON: That is what I am trying to get a handle on. 
 
Ms Berry: You got it; that is right. 
 
MR PARTON: That is what I am trying to get a handle on: what is the bottom line 
of— 
 
Ms Berry: The actual amount of money? 
 
MR PARTON: There is no question that there will be money that is spent by the 
directorate— 
 
Ms Berry: Yes, we have the figure. 
 
MR PARTON: that would not have needed to be spent under the previous model. 
 
Ms Berry: I think we have that figure here. What we also gain as a directorate, from 
the ACT government, for these employees, is direct employment with the 
ACT government. That is a good thing for these employees: that this work is not 
being contracted out to a religious organisation; they will be employed and provided 
with secure employment with the ACT government. 
 
Mr Hawkins: We have been budgeting on an approximation of around $20,000 per 
welfare support worker per school. 
 
MR PARTON: You have given that to me per welfare support worker per school. I 
am looking for a broader figure. 
 
Ms Berry: The whole figure? For the whole program? 
 
MRS KIKKERT: How many? 
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MR PARTON: Yes. 
 
Ms Berry: We will come back to you on that one. No, we do have it; sorry. 
 
Ms Brighton: Yes, I have that. In the 2018-19 year, the chaplaincy grant from the 
commonwealth was in the order of $970,000 for the ACT as a whole. 
 
MR PARTON: What percentage of that would have gone to government schools? 
 
Ms Berry: 20 employees worth. We will break it down for you and get it back to you, 
rather than worrying about getting our calculators out now, Mr Parton. 
 
MR PARTON: Irrespective of all of the other arguments about secular and 
non-secular, we have just kissed that money goodbye, haven’t we? We have just said, 
“No, we don’t want that money”? 
 
Ms Berry: There are a couple of things, and you cannot put them to the side. The 
Education Act requires our schools to operate in a secular way. 
 
MR PARTON: But don’t non-government schools operate under the same Education 
Act? Why are they different? Why are they able to somehow skirt around that? 
 
Ms Berry: Skirt around it? They are religious schools— 
 
MR PARTON: It is the same act. 
 
Ms Berry: so they offer a religious education. Public schools do not. 
 
MR PARTON: Yes, but even the non-religious non-government schools do not seem 
to be somehow holding themselves to the same Education Act—well, they don’t, in 
this space. 
 
Ms Berry: That is a decision for those schools to make. 
 
MR PARTON: They are free to make it but you do not believe that our schools are 
free to make it? 
 
Ms Berry: Are you wanting the ACT Education Directorate to regulate on this issue 
in non-government and religious schools? 
 
MR PARTON: No, I do not. 
 
Ms Berry: I am pretty sure— 
 
MR PARTON: That is not what I am calling for at all. I am just giving a comparison. 
 
Ms Berry: The comparison is that this requirement in ACT government schools does 
not apply to non-government schools. 
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MR PARTON: We have probably spent enough time on this, chair. I am happy to 
move to another substantive. On page 232, looking at key achievements, during the 
period the Teacher Quality Institute registered 8,016 teachers, and 99 people were 
approved to hold a permit to teach. I am easily confused, but what is the definitional 
difference between registration and an approval to teach? 
 
Ms Berry: Mr Parton, you should not be so hard on yourself. We can help you out 
with understanding this matter, hopefully. 
 
Mr Bateman: The difference between them is that approvals cover all the things that 
we are able to do to, in effect, approve a person to work as a teacher, but only two 
categories are registrations: full registration and provisional registration. A permit to 
teach is an approval; it is not a registration, because the person, for some reason, does 
not have all of the qualities required to be a registered teacher. 
 
MR PARTON: How does that play out at a classroom level? What does that mean 
practically for those individuals? 
 
Mr Bateman: An example of where we might give a permit to teach is if there is an 
area of need in a school—a language area, for example, or a VET area—where there 
is no qualified teacher or registered teacher to take the job. In that school, whether it 
be in the government school sector, Catholic sector or independent sector, the person 
nominated as the employer is able to ask us to approve someone for a period of time 
to cover that position. We would look at the reasons for the approval, the 
qualifications of the person, how they fit the job and all the rest of it, and make a 
decision to give an approval but not a registration. 
 
MR PARTON: Also under key achievements is listed the suspension of two teachers. 
Can someone elaborate as to why that is there? 
 
Mr Bateman: One of our functions is to undertake regulatory action on teachers who 
are registered. One of the accountabilities would be that we report on that. We cannot 
report to the detail level but we can report at the higher level of what actions we may 
have taken. 
 
MS LEE: Going to the organisational overview and the school network, in the 
stakeholder list there is a generic grouping of students and their families, and you also 
list various organisations, associations, unions and the like. Is there an oversight or is 
there a reason why there has been no mention made of the home schools association? 
 
Ms Brighton: There is no specific reason not to mention them. It is likely to have 
been just an oversight on our end. The breadth and depth of our stakeholders in the 
public education system is immense. This is a list of those who we actively engage 
with. Of course we have actively engaged with the home schools association through 
the home education amendments that are being proposed. 
 
MS LEE: Where are those amendments up to, and the consultation with the home 
education providers? 
 
Ms Berry: There has been a significant amount of consultation and conversation with 
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the home educators. We can get you a bit of a time frame as to what has occurred and 
the reasons why it has taken so long to consider these amendments. It has been 
because we have been spending a lot of time talking with the home educators peak 
body, in particular, and a couple of home educators who have been concerned. There 
are around 305 students and we have been talking with about half a dozen.  
 
Mr Matthews: I have read the privilege statement. The government has been seeking 
to make legislative amendments, to the home education arrangements for more than 
12 months now. There has been a bill tabled— 
 
MS LEE: It has been nearly two years, I think. 
 
Mr Matthews: in the Assembly, and a range of conversations have gone on from that 
bill. We have been particularly sure to make sure that we have a keen understanding 
of all the different interests of the stakeholder groups. It is a very diverse group. The 
reasons why people undertake home education vary considerably, as do the actual 
arrangements for an individual child. So in making legislation changes that have a 
very significant impact on parents’ ability to provide a home education program, we 
wanted to make sure that there is clarity amongst all stakeholders and ourselves of the 
operational implications of the legislation, and that we are able to make sure that it is 
facilitative in nature, that is, that we are able to support parents to access that choice 
under the Education Act. As a result of several waves of conversations, we believe 
that we are very close to a final decision on some amendments to the current bill 
before the Assembly, which would then give effect to the changes under the act.  
 
MS LEE: If it was not a deliberate omission, will we see them included in next year’s 
report perhaps? 
 
Ms Berry: When you have a whole lot of stakeholders, when you list them it is not 
unusual to miss one. We have not intentionally left them out of the report. They can 
certainly be involved in the report for the next year. 
 
Ms Brighton: I have made an annotation on my report for next year’s.  
 
MS LEE: Thank you. In terms of the school network, what consultation was 
undertaken, and with which organisations or people, before the new schools that are 
listed on page 13 were selected for their size, years and location? 
 
Ms Brighton: When we plan for new schools, there is a whole body of demographic 
work that we undertake in order to provide advice to government as to the type of 
school. Does it need to be a primary school? Does it need to be a high school? When 
we look at the location, we look at a combination of factors including, of course, 
where the families are, and also traffic loads, transport routes and land available. All 
of that information forms part of the decision-making and advice to government about 
new schools, the size of those new schools and the location of those new schools.  
 
MS LEE: Do you have any specific detail on the new schools that are listed under 
this reporting period? 
 
Ms Brighton: What specific detail are you— 
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MS LEE: As in who did you discuss it with and what was the result of that 
consultation? 
 
Ms Brighton: We are in a growth phase in this jurisdiction. What is happening in 
education is reflecting what is happening in the broader Canberra community. Our 
principals in this jurisdiction are well aware of that growth phase. We are talking to 
them quite regularly about what changes they are seeing in their individual schools. 
Certainly, in that region, in Gungahlin, we are having broader conversations with the 
principals around the growth that they are seeing, and looking at when existing 
schools might be able to be expanded or whether we need to be looking at new 
schools, which is what we have done in terms of the sites we have identified on the 
map in Gungahlin. 
 
Mr Gotts: I can provide a little bit more detail. I will use the new school, on page 13, 
in Molonglo as an example. With regard to planning for that school, I attended a 
community event that was held at the Charles Weston School in Molonglo. I gave a 
short talk to the community members, which was also skyped for people watching at 
home, to describe the planning for that school, what we were thinking about for that 
school, and answer questions about likely numbers and so on. Generally, it was about 
filling people in on the thinking for that school.  
 
Equally, I regularly give updates to P&C council on school planning arrangements. 
We describe to them, for the benefit of the communities that they represent, what the 
overall student projections are suggesting and where planning might be up to, because 
it is a continuous process, in relation to schools that appear on this map. 
 
MS LEE: What is the impact of the work that the directorate has commissioned the 
ANU to do on looking at projections? Whereabouts is that up to and what linkage is 
there to the work that the directorate is currently doing? 
 
Mr Gotts: We have entered into a three-year contract with the ANU. That is on the 
back of a couple of contracts for specific work. Essentially, we are using the ANU to 
provide an extra layer of analytical thinking with regard to planning not just for new 
schools but for the factors that impact on growth around the territory more broadly—
brownfields as well as greenfields.  
 
To give you an example, there is a shift underway nationally in Australia from 
non-government schools to public schools, and that is happening here in the ACT as 
well. One of the things we have asked the ANU to do is to look at the nature of the 
changing decisions that are being made by families and understand how those 
decisions vary in different parts of the ACT. One of the things that we observed is that 
affiliation rates are not the same in every part of the ACT. In order to plan effectively, 
we need to understand how those rates might vary and to understand as much as 
possible what might be the factors that sit behind it. That is an example of one piece 
of work they are doing for us.  
 
Another piece of work they are doing, when it comes to demographic projections for 
the ACT, is looking at the whole of the territory, as we can be very precise. We know 
exactly how many children have been born and we know that in four years time they 
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will start turning up in preschool and so on. We can be very precise. At the level of a 
region— 
 
MS LEE: If that is the case, and we can be quite precise, why is it that we do not have 
every child who wants to go to preschool being able to get a placement? 
 
Mr Gotts: Every child who wants to go to a public preschool in the ACT does get a 
place in a public preschool. The difference between preschool and formal school, 
from kindergarten to year 12, is that under the act a student is guaranteed a place in 
their local primary school between kindergarten and year 12.  
 
With regard to preschools, the distribution of preschool facilities across the ACT does 
not exactly match the same distribution of schools—primary schools, say, in this case. 
Equally, the obligation is not contained in the legislation when it comes to preschool. 
We endeavour to ensure that a child has a place in a preschool that is within the 
priority enrolment area for the school that they will attend. I can look for the exact 
number, if you will give me a second. 
 
Ms Berry: There is also, for preschool education, a mandated ratio which is applied 
by the national quality framework which affects the number of students within a 
physical space.  
 
Mr Gotts: For example, in 2019, 3,800 applications received a placement in the 
preschool that they had applied for, on 7 June. For about 450 applicants, we found 
that there was not space in a preschool in the priority enrolment area that they had 
applied for, that they lived in. The next step is to find a place in a preschool that is as 
close as possible to where they live. The bottom line, however, is that every child who 
applies for a place in a preschool gets a place in a preschool. The only difference is 
that, for a proportion, and it is not a particularly large proportion— 
 
MS LEE: It is over 10 per cent, though.  
 
Mr Gotts: Slightly over 10 per cent of children end up in a preschool that is as close 
as possible to the school that they will attend. 
 
MS LEE: Is it something that the directorate, as an aspirational goal, would like to 
see—that most, if not all, children who wish to have a placement in a preschool get 
one in their priority enrolment area? 
 
Ms Berry: In the ACT it operates a little bit differently to the rest of the country. We 
have preschools attached to our primary schools. That is not the case elsewhere. It 
will mostly be the case that they will be in early childhood settings, within an early 
childhood school, which will often not be within a localised area or within a priority 
enrolment area. 
 
MS LEE: If that is the case, I would have thought there would be more reason to try 
to make sure that there is a place available, because they will obviously go on to the 
kindergarten and beyond in that localised area. 
 
Mr Gotts: We go to considerable lengths to ensure that we can get children into the 
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preschool in their priority enrolment area and, if not, as close as possible. You talked 
earlier of planning for new schools. All new schools, as we build them, make 
provision for preschool students. In that sense we are looking to the future and 
ensuring that there are as many preschool places available as possible.  
 
MS LEE: It is going back to what you said earlier—it is a pretty precise figure 
because you know where each child is born and where they will be in four years time. 
 
Ms Berry: But not necessarily where they are going to live. 
 
MS LEE: Not necessarily. There is obviously still some work that can be done in that 
area.  
 
THE CHAIR: I have a question about the University of Canberra affiliated schools 
program. I understand there was an announcement this morning. 
 
Ms Berry: Yes, there was. There was an announcement today about an expansion of 
that program. This morning we were at Margaret Hendry with a beginning teacher 
who had been at Margaret Hendry for about 14 weeks and had been part of the 
affiliated schools program. The University of Canberra has now affiliated with 
25 schools in the ACT through this program. 
 
The program gives an opportunity for pre-service teachers, student teachers, to get a 
chance to go into school and practise what they have learned at university. They get in 
front of students, get to plan a class, and get to trial some of the methods and the 
really innovative and up-to-date teaching methods that they have learned whilst they 
have been at university. While they are there, they get the experienced teacher 
working with them while they are implementing their plan, as well as the experts from 
the university who have taken them through their education. They get feedback on 
their plan, on how they are delivering it. They get to change and reflect that whole 
teaching plan in the classroom. Whilst in the past there has been practice for teachers 
in this space, this is going even deeper into how they learn and how they teach a class 
in the classroom. Then they get all that advice and feedback from more expert 
teachers. 
 
It is not just the beginning teachers or the pre-service teachers that get benefit out of 
this. They are bringing new and up-to-date evidence-based teaching methods into the 
classroom, where a more experienced teacher can witness and observe a different 
style that they might adapt to their own teaching plans within a classroom. Then that 
all goes back into the university as well. There is this really fantastic learning cycle 
that just continues to grow and grow and that provides really great support for 
teachers before they start permanently as a beginning teacher within our school 
system.  
 
The 25 schools that have now joined up to the affiliated schools program include the 
Black Mountain School, which is a special school in the ACT, which gives beginning 
teachers another chance to learn even more ways to put their teaching into practice 
and plan for a more diverse community of school students than they might have had 
the chance to do before. They get these experiences across a number of schools and 
that gives them lots of different examples so that when they get to actually be in a 
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class or a team class setting of their own, they are ready to go. They have been 
learning, practising and honing their skills all the way before they get into the class. 
 
Mr Hawkins: As the minister said, our relationship with UC is a true partnership. The 
development of the affiliated schools program has taken place over the last 18 months. 
It started with a program of 25 schools, and five of those are full program. The 
minister announced another five full program schools today. That includes providing 
funding for them to be involved in more research projects with the university. The 
five that were named today were Bonython Primary School, Arawang, Southern Cross, 
Margaret Hendry and Mount Stromlo. They will now be full program schools within 
the broader program. 
 
THE CHAIR: What do you mean by full program? 
 
Mr Hawkins: There are different components in their relationship with UC. Some of 
those 25 complete schools would do things like what we call in-school clinics, which 
the minister described, where year 2 and year 3 UC students will come into the school, 
work with the teacher, work with their lecturer, develop lesson plans and then work 
with small groups of students. It is very applied. Rather than having more time in the 
lecture theatre at UC, they are in our schools, working with students and working with 
teachers to understand the practicalities of pedagogy and what that would look like. 
That is happening across the 25 schools.  
 
The full program schools become more involved in the research components that we 
are doing with the University of Canberra. The first five full program schools this year 
have all done a teachers as researchers program. That is where they are teaching 
researchers to conduct research in their classroom: what type of evidence to look for 
and then how to present that. We had our presentation two or three weeks ago as a 
conference with our affiliated schools; those schools came and presented the research 
that they had been conducting. This next wave of five schools will be involved in 
those teachers as researchers programs this year. 
 
I should add that, whilst that is set up for 25 schools, our relationship with UC goes 
broader than that. We have a master’s scholarship program with UC. Thirty of our 
teachers went through that program in a funded way last year; another 30 will go 
through this year. That is available to all our teachers in any of our schools. 
 
THE CHAIR: How do you measure the success of a program like this in our schools? 
What accountability indicators are in place? 
 
Ms Berry: From the feedback from the beginning teachers and the support that they 
have had, from the feedback from the affiliated schools and how they participate in 
this partnership, and also from the students and the feedback they have from being 
part of helping a teacher learn how to teach. 
 
Mr Hawkins: We have been working closely with the university in looking at what 
an evaluation framework could look like. We understand that what we are doing is 
innovative both in Australia and across the world. There is a level of agility to what 
we are doing. As the minister said, some of that is coming through the anecdotal 
feedback that we are having on the program already, but we would like to be able to 
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test the master’s levels of qualifications we have across our teacher base more broadly 
within the territory and test what we are seeing in terms of the experience and 
confidence of educators that are coming into our school after going through the 
program. These are all indicators that we are looking at with UC that we could 
collectively look at. Their view is that they want to look at this as a total research 
project in itself, because of the level of innovation it brings to teacher practice. 
 
THE CHAIR: So you are in the process of creating an evaluation framework with 
UC? 
 
Mr Hawkins: Correct.  
 
Ms Berry: We and the university want it to be more than just saying that so many 
people went through this program. We want to see the outcomes within the school 
communities and what it means to the teaching profession. 
 
MS LEE: How were the schools chosen for the partnership? 
 
Mr Hawkins: This year? 
 
MS LEE: Yes.  
 
Mr Hawkins: We have worked closely with the schools and school principals to look 
at levels of engagement. We have done surveys with the schools that are currently 
involved. We found that the schools that we picked this year are incredibly keen and 
have recognised within their broader school planning and school community that they 
want to have that community relationship with UC and they are ready to go into the 
next component of research. So we have got schools that are actively engaged; they 
are already engaged in the PCK, the clinic placements; and they are ready to go to the 
next level of doing research with the university. It is a maturity piece. 
 
MS LEE: Is there a panel or a person who makes the decision? How is that done? 
 
Mr Hawkins: Yes. It is made between UC and the directorate. We have relevant 
people sit down as a collective group. We involve our director, school improvement, 
and UC academics within that process. We have looked at the schools—their maturity, 
where they are at—and had some quite detailed and robust conversations around who 
we think will be ready to enter that next stage. 
 
MS LEE: Has there been any school that has shown interest but missed out because 
the director and the UC decided that they were not appropriate? Or was it more of a 
tap on the shoulder: “We think this is the right school”? 
 
Ms Berry: It is a bit more than a tap on the shoulder, but it also means that the 
schools who are not officially part of the affiliated schools program still get the 
benefits of the program from the teachers who get placements in their schools. When 
they are doing that prac work and trialling, they get to do that not just in the affiliated 
schools but in a couple of the other schools as well before they begin as new teachers. 
 
Mr Hawkins: Yes. This year, as the minister said, we have included Black Mountain 
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within our broader mix, because we have seen what they are doing with learning 
support assistants that are studying at UC and then going to Black Mountain. They 
may not work in a specialist setting when they, hopefully, come into our system at the 
end of when they become qualified, but the breadth of understanding they will have of 
dealing with students with disability benefits the broader system that we have. We can 
give them quite a good degree of flexibility to work with the program to see what is 
coming through and how we evolve it in that sense with the partnership with UC. 
 
MS LEE: Does this mean that student teachers who are studying at different 
institutions from UC are deprived of a place at those schools? Is it exclusive to UC? 
 
Mr Hawkins: No.  
 
Ms Brighton: We can offer prac placements for student teachers from any institution. 
We take students from ACU, the Australian Catholic University, as well, for example. 
 
MS LEE: That is a prime example, obviously. 
 
Mr Hawkins: And vice versa: some UC students still go into ACT Catholic schools 
or go over the border into Queanbeyan. 
 
MRS KIKKERT: My questions are in regard to the education committee report into 
violence and bullying. The report made nine findings and 23 recommendations. The 
government response was agreement to 12 recommendations, agreement in principle 
to nine and two noted. Recommendation 9 calls for exemptions to the priority 
enrolment area policy to ensure that a child can enrol in a learning support unit 
relevant to the student’s need. The minister has only agreed in principle. May I ask 
why? 
 
Ms Brighton: I will wait for the government response to come up so that we are 
looking at the same matter. Our enrolment policy already provides a degree of 
flexibility in placements for students when we need to look at a setting that is most 
optimal for the student, particularly around wellbeing situations.  
 
We have a policy posture here in Canberra where if parents want their child to go to 
their local school we are going to try to facilitate that as best we can. When a family 
needs a small group setting for their child, those small group settings are one option 
open to families. We have at the moment 57 small group settings throughout the ACT 
in primary and high schools, and we are continuing to increase the number of schools 
that can offer those small group settings. At the moment we do not have them in every 
school but that is our aspiration: that we would get them to that point, yes. 
 
MRS KIKKERT: Recommendation 11 calls for the expansion of the flexible off-site 
education program. The minister has only agreed to it in principle. Why? 
 
Ms Berry: That is Mullion? Mullion has been a very successful program, giving kids 
who do not necessarily learn in an ordinary school setting the chance, with some 
really good professional advice and support, to learn in a different space. That school 
setting is still being reviewed because it is a different way of doing things. The school 
principal and the others who are engaged in that school set-up have been working 
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through it and making sure that it works and provides the best possible learning and 
education outcomes. 
 
It was something that I asked the Education Directorate to consider when I first got 
into this role because I wanted to make sure that our kids in our schools got the same 
chance for a great education regardless of the setting. The agreement in principle is 
because an expansion to that program is a consideration for budget. 
 
MRS KIKKERT: Recommendation 18 calls for a parent self-reporting portal for 
incidents relating to bullying. The minister has only agreed in principle, claiming 
there are processes in place. Given that there clearly are not workable processes in 
place that parents feel comfortable with, why is there objection to this 
recommendation? 
 
Ms Brighton: This is agreed in principle because we have recognised that during this 
journey we can certainly improve how we handle complaints from families. We have 
been going through a process of redesigning our complaints handling practices. We 
have been engaging with families and the P&C about what that could look like and 
what are the areas that we need particularly to focus on, on a range of different things, 
so that parents can feel heard, can feel comfortable to raise their issues, can tell their 
story once. Because we are already going through that process of refining and 
improving our complaints handling process, we think that this is going to lead to a 
mechanism that is going to enable parents to raise their issues confidently with us. 
 
MS LEE: In that regard—and this also ties in with recommendation 9—I have had a 
constituent write to me about concerns that their son has been subject to bullying and 
violence in school and that the two schools where this occurred are in the priority 
enrolment area. If the directorate is serious about ensuring that our students are 
feeling safe in the school that they are attending, if this is not a reasonable instance 
where an exception may be made then what would be? Are the priority enrolment 
areas applied so rigidly? I am getting a shake of the head from the minister and I 
understand that that is the intent. If this incident is not a reasonable exception then 
what would be? 
 
Ms Berry: Whatever incident your person has contacted you on, we could probably 
discuss that with you outside the committee. No, it is not the intention for priority 
enrolment areas to be that rigid that, if somebody’s child is being bullied and they 
have not been able to work through an agreement with the school, they could not 
attend another school. That is not the intention. 
 
That is the process that the directorate works through, and that is the expectation that 
I have: that the directorate would work through each of those individual 
circumstances. Every individual circumstance will be unique, and that is why you will 
have expertise within the directorate and within the NSET teams to be able to work 
with that family on what a solution might look like. 
 
MS LEE: The feedback that I have received from this constituent is that the 
directorate has said that this is not a reasonable exception and they will not make an 
exception. Can I assure this constituent, minister, that it is definitely your view that 
those circumstances are some of the foreseeable circumstances where that kind of 
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exception can be made to the priority enrolment area? 
 
Ms Berry: As I said, each issue will be individualised and there will be circumstances 
that are unique to each situation, but the intention is that the schools provide 
opportunities for kids and families so that, where it is not working at a school because 
they have been bullied, they can move. But that might not be the only solution. 
 
I understand that in those circumstances people will be distressed—and it can be quite 
terrible when you are going through that as a family, and for the school communities 
as well—but I could not, in your particular situation, say. I would have to talk it 
through with you, rather than give a commitment to your particular person, because I 
do not know the circumstances that you are referring to. I could get the directorate to 
provide some advice on that as well. 
 
Ms Brighton: Ms Lee, if you are happy to furnish that to Ms Berry, we can look at 
the matter. If parents are seeking to move schools because of a wellbeing issue, we are 
trying to make sure our communication is really clear about the channels that they can 
go through to do that. I am sorry that your constituent has felt that they have not been 
heard. If you are able to look at that, then we will— 
 
MS LEE: That constituent is not the only one. Obviously there have been some 
constituents who have moved interstate. We do not want that situation. I do not think 
anyone wants that situation. 
 
Ms Berry: No, and if ever that occurs, as I have said on numerous occasions, if you 
are contacted by somebody, please put them in touch with my office and then I can 
follow up with the directorate and ensure that they have the chance to be supported. 
 
MS LEE: This is where I think the review of the communications must come into 
play. A lot of these constituents who contact us do so as a last resort because they 
have contacted the directorate.  
 
Ms Brighton: We are looking at, as part of the complaints process improvement that 
I talked about before in that review, what are the online options available to parents 
too. 
 
MS LEE: I understand that and that is why I thought it was actually very odd that 
there was an objection to that, if it is indeed already taking place.  
 
Ms Brighton: If I can just clarify, it was not a “not agreed”. It was agreed in principle 
because the recommendations proposed a solution and we were working through and 
consulting with the community about what the options were, what would they like to 
see, what are their issues about engaging with us. 
 
MS LEE: I think the parents do not know whether “in principle” is a “not accepted”, 
which is neither here nor there.  
 
MRS KIKKERT: Recommendation 19 is similar to recommendation 18 but for 
students. In only agreeing in principle, the minister acknowledges that the process 
needs to be enhanced. How is this work progressing and who in the directorate is 
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managing it? 
 
Ms Brighton: We have a range of processes in place that give students an opportunity 
to raise issues, and we have our new school administration system that is capturing 
incidents that occur at school. We are looking at ways to enhance that. We have our 
redesign of our complaints process. That is also looking at families and other 
mechanisms internally, through the work of our occupational violence team, 
combined with our school improvement group. We are looking overall at how we give 
a strong representation to student voice and how we enable students to bring forward 
issues.  
 
Over time, as we have been working with the teaching staff and the school-based staff 
on raising issues and increasing incident reporting, we are seeing a really strong 
culture through the workforce that we anticipate also seeing through students. This 
works together with our possible behaviours for learning work that we have been 
doing on establishing strong cultures in schools so that students are a part of setting 
the parameters around what they are expecting from each other, what they are 
expecting from their teachers and how they work together in building the values of the 
school. 
 
MRS KIKKERT: Recommendation 22 requests that all teachers and teaching 
support staff receive specialist training in childhood anxiety and trauma in order to 
identify and support students—again agreed to only in principle, claiming that 
teaching staff have access to such training. Do you accept that having access is not the 
same as all teachers having the training? 
 
Ms Brighton: I will get Ms Seton to talk a bit about what that training looks like. All 
teachers have access to it. What we try to do in a context where a student cohort have 
a trauma-based background is make sure that we have training continually available 
for our workforce. What we are also doing is making sure that, in addition to its being 
available, we are very targeted about where we think the training needs to be 
exercised so that staff are well equipped to respond to the needs of the students. 
 
Ms Seton: In terms of the training, I guess there are three different ways we are 
looking at it. We have training that teachers can choose to access. Some of that is 
online. Some of it is in person. It is something we have seen a great deal of interest in 
across our teaching community. 
 
In addition to that, part of the PBL program that we deliver brings in the 
trauma-informed practice. As we bring in PBL there are components of trauma: what 
that looks like and how that expresses itself in behaviours. As we move PBL across 
the system, we will end up with all schools having access to that particular training. 
 
The other time you would see it is perhaps as a control. If the complex case 
management team are working with a school and they identify that the school 
community needs that training so that they can understand behaviour and respond 
appropriately, one of the controls would be the delivery of specific training, usually 
related directly to the student that they are supporting. 
 
MRS KIKKERT: How much does this training cost? Does the education department 
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cover the cost for the teachers to participate in it? 
 
Ms Seton: Yes. PBL is covered through the directorate. We have specific senior 
psychologists who can deliver the training and an online training course that we 
deliver. That said, some teachers choose to access training outside the directorate, of 
their own choice. 
 
MS LEE: Is there any mandate or control to ensure that, for example, at every school 
there will be at least X number of teachers who have this training? If we are just 
relying on interested teachers nominating to do the training, is there not a danger that 
there may be a gap? 
 
Ms Seton: As PBL rolls through, that will cover them off.  
 
MS LEE: Sure, but it is not in every school as yet. 
 
Ms Seton: We are also working with the University of Canberra to look at what we 
are doing in the pre-service space as well. 
 
MRS KIKKERT: What sort of extra training do teachers look for or participate in 
outside the Education Directorate? 
 
Ms Seton: There are a lot of online training courses that teachers can access. 
Sometimes there are external conferences too. Trauma and the effects of trauma on 
the brain are a big topic in education at the moment. There are many conferences that 
will have specific speakers on that particular topic. 
 
Ms Brighton: The Teacher Quality Institute accredit training, and in their annual 
report they have a list of accredited training. If teachers want to use the training they 
are participating in as a contribution towards their TQI-accredited packages then there 
are a significant number of programs they can access that have already been through 
the Teacher Quality Institute review in terms of quality of offerings. Mr Bateman can 
talk more about that if you would like some information. It goes through a fairly 
rigorous process in terms of research base, quality and execution.  
 
MS LEE: At present, how many schools have had PBL rolled out? Do we have the 
updated number? 
 
Mr Hawkins: We currently have 57 schools participating in PBL and a program in 
place for another set of schools to come on next year, and then another set for the 
following year.  
 
MS LEE: Which should reach the whole cohort? 
 
Mr Hawkins: Yes. 
 
MS LEE: In terms of teachers who are receiving PBL training, is it— 
 
Mr Hawkins: Teachers have received this as part of our schools, but I have not got 
that exact number. I will have to provide that to you on notice. 
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MS LEE: Thank you.  
 
Mr Hawkins: In terms of the training that Ms Seton outlined, we have a significant 
team of allied health providers working directly within education. It is out there 
providing supports to schools. So in terms of understanding trauma and what it looks 
like, teachers have a good understanding but we have this allied health support that 
can swing in to support teachers, because when we find that we have students who are 
suffering with trauma and have needs for supports and controls, we really need to get 
the specialists involved in order to make sure that they are getting the right supports.  
 
So we have psychologists. We have occupational therapists. We have speech 
therapists. We have physiotherapists. We have executive teachers who are trained in 
and have a good understanding of trauma, to be able to support teachers in schools in 
terms of managing what they are seeing in behaviours. That can, as Ms Seton said, go 
to broader professional learning for the totality of the school, if understanding that 
student’s behaviours is useful for that school—and certain triggers and certain ways 
or controls to deal with it. 
 
Ms Berry: In addition to that and in addition to everything else we ask of our 
teaching profession, they will be participating in the ACT government’s domestic and 
family violence frontline worker training. 
 
MS LEE: This is the program that is rolling out to the entire public service, yes?  
 
Ms Berry: That also looks at issues around trauma and how people will be acting in 
different ways because they have been affected by violence. 
 
Mr Matthews: There are a range of angles from which we approach this. We do have 
some mandatory online learning modules that all staff also undertake. That is done in 
partnership with the CIT. That includes areas that we have covered today, like work 
health and safety and occupational violence. Also, things like the reportable conduct 
scheme and keeping children and young people safe are ones that we have available 
for all staff at the moment. Then there are additional modules in the areas of domestic 
and family violence, disability standards, codes of practice for employees, and 
workplace bullying. So we seek to raise the general awareness of our staff from many 
different angles. Embedded within each of those modules is an understanding of what 
it means to be working with a diverse group of children and young people in our 
schools. 
 
MS LEE: On the psychologists that you referred to, Mr Hawkins, where are we with 
the rollout of that in terms of making sure that students have access to sufficient 
numbers of psychologists? 
 
Ms Berry: We talked about this before you came down. 
 
MS LEE: Sorry. 
 
Ms Berry: That is okay. We are in the process of finalising the recruitment of five of 
the 20 that were committed to by the government, which will give us a total of— 
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Mr Hawkins: We currently have 76.6 FTE. Five on that would make it 81.6.  
 
MS LEE: Do you know what that is in terms of ratio? There was a ratio that was 
deemed the most ideal in the cool Schools for all report. 
 
Mr Hawkins: I do not have that detail on the ratio here, but I think we have always 
tried to reflect on that ratio more broadly in recognising that our psychologists are a 
really important support in schools that sits on top of what we have in terms of youth 
workers and social workers. Those ratios do not tend to reflect those broader supports 
that are in place for the students. 
 
MS LEE: Are you able to provide, on notice, that ratio of psychologists and also, 
separately, the broader network of support? 
 
Mr Hawkins: In terms of a projection of what they would look like? It would need to 
be next year, but it will also change with student numbers next year. 
 
MS LEE: Absolutely. That is why the ratio is important, as opposed to just a pure 
number. Would that be all right? 
 
Mr Hawkins: That will be all right.  
 
MS LEE: Thank you. Going on to language education, can you tell me when the 
language plan will be made public? 
 
Ms Brighton: We are reviewing the delivery of languages at the moment to ensure 
that language can continue to be delivered effectively across the ACT. We are in the 
process of finalising that work for advice to government. We anticipate having that 
advice to government sometime this calendar year. 
 
MS LEE: In that regard, what is the work that you are doing now? Does it involve 
public consultations? Does it involve research, literature—what is the ambit of the 
work that you are undertaking? 
 
Mr Hawkins: We have looked at the composition of languages, and there are a range 
of issues within that. In looking at research and what we currently do, and in terms of 
what other states and territories do, there are elements that we want to put to the 
minister regarding things we might be able to do sooner rather than later, and those 
elements that we think would require some degree of further consultation and 
consideration. That is mapped out within the paper that we are pulling together in 
providing that advice for government.  
 
MS LEE: In terms of how it differs from now, what are the key aspects that you are 
looking at? There must be some questions before you start embarking on saying, 
“This is what we’re going to do”? 
 
Mr Hawkins: Part of what we have been looking at is language pathways—the ability 
when a child joins primary school, effectively through to studying that language in 
high school and college. We have some language maps looking at what that 
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composition looks like, then lifting that up to a broader territory perspective of what 
that would look like, and where there might be decisions made around languages in 
schools that could better influence what those pathways might look like over the 
longer term.  
 
The more tricky areas of the policy that we would need to consider and provide advice 
on are elements such as the mandated minutes and the time configuration. We are also 
very conscious that when the language policy that is currently sitting in the ACT was 
set—I think it was back in 2013-14—there were eight languages recognised by 
ACARA; there are now 16 languages recognised by ACARA. There are elements 
within that on which we have to provide advice to the minister on how we might 
recommend having a broader consideration of those issues, noting that there will be a 
range of different views on that.  
 
Ms Berry: In addition to that, of course, there is the workforce. 
 
Mr Hawkins: Indeed. As the minister said— 
 
MS LEE: Do you mean as in the— 
 
Mr Hawkins: The teaching workforce. We went out quite specifically recently 
looking for language teachers. There is a national shortage of language teachers across 
the board. It then becomes quite complex to try to match language teachers in certain 
languages and certain schools, from a recruitment perspective. We know that 
languages such as Mandarin, Korean and Japanese are on the increase in our schools, 
but European languages such as Italian, Spanish and German are on the decrease. 
Finding the right teachers in the right schools and teaching the right languages 
becomes quite important and quite complex. 
 
Ms Berry: There are a couple of other unique languages that are being offered in 
ACT schools. There is an Indigenous language program at Belconnen High School. 
That is the only language program that is offered at that school. There is also an 
Indigenous language program being developed by BSSS for our college system. It is 
an exciting opportunity for people in ACT colleges to learn an Indigenous language. 
That is a unique experience. I congratulate BSSS on the work they have done in this 
area. 
 
Mr Watson: The course that is being referred to is an interdisciplinary humanities 
course which has been developed with the United Ngunnawal Elders over the last 
three years. It has been a partnership between specialised teachers within ACT senior 
secondary colleges across all sectors, our office, with specialist curriculum developers, 
and the Ngunnawal. It was my privilege to accredit this course within the last month 
so that it can be offered for the first time in ACT senior secondary next year.  
 
MRS KIKKERT: Can you table that? 
 
Mr Hawkins: It is a public document, so we can provide the link to you.  
 
MS LEE: Do you have sufficient teachers to be able to deliver this language course?  
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Mr Watson: I need to clarify that it is a culture and language course, so it is not 
defined at this stage only as Ngunnawal; it is inclusive of a range of language studies, 
both in Australia and overseas. In terms of teachers, in consultation with the 
Ngunnawal, we have agreed that, because of the broad range of humanity subjects that 
are integrated into the study, there will be a range of teachers who will be able to 
access this from different directions. It also might mean that more than one teacher, 
over the period of the two years, will teach different units in the provision of the 
course to students.  
 
The most important thing to note about the course is that it needs to be taught and 
developed in a school in conjunction with the Ngunnawal. Schools cannot do it 
independently of the local community; they have to have a cultural partnership. 
Therefore, that serves well, in terms of how genuine and how accepted it will be. We 
are very pleased, obviously, with that particular outcome. We have one school that 
will initiate teaching it next year. We are hoping for a natural progression over time, 
as teachers and schools become more comfortable and as students realise the course is 
available and therefore try to participate in it more. 
 
MS LEE: Was Belconnen high chosen for a reason or did they initiate it? How did 
that come about? 
 
Ms Berry: Belconnen has a pretty good cohort of Aboriginal and Torres Strait 
Islander students. The Aboriginal community—students, in fact—wanted to develop a 
program. The Belconnen High School principal talked about that with the parents and 
the school community. Everyone agreed that they wanted to have that developed 
within the school. So it really came from the students; then the school principal acted 
on that and brought everyone together around a common goal of creating this program.  
 
Ms Brighton: The Board of Senior Secondary Studies accredited program will be 
offered at one of the senior secondary colleges. Are we in a position to talk about 
which college is offering it? 
 
Mr Watson: Probably not today.  
 
THE CHAIR: I hope it is in the same enrolment area.  
 
MS LEE: That is part of the pathways, isn’t it? 
 
Ms Brighton: Yes. That is our plan over time—that we work on these pathways and 
that we strengthen ourselves across the system.  
 
MS LEE: This looks very similar to the Canberra Liberals’ initiative, so I am very 
happy to hear it.  
 
Mr Watson: The reason that I would not announce it today is that I have not received 
the formal application from the school. I am anticipating that in the next week or two. 
Out of respect, I thought I should wait for that. 
 
Ms Berry: And for the Ngunnawal community as well.  
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Mr Watson: That is correct. 
 
MRS KIKKERT: Mr Watson, can I please have a look at the handbook? Thank you.  
 
MS LEE: Going back to the teacher workforce that you were referring to earlier, 
Mr Hawkins, I do not have the question on notice on me, so I do not have the direct 
quote, but my understanding is that the directorate does not keep records of which 
language teachers are in individual schools. Is that right? As I said, I do not have the 
exact answer, but I did ask that as a question on notice and my understanding was that 
there was not a clear answer as to which schools have what language teachers. 
 
Mr Hawkins: I would have to take that on notice, Ms Lee. It links with Interlink. I 
can tell you what schools study what language— 
 
MS LEE: We know the schools. 
 
Mr Hawkins: but I would need to clarify how many teachers in that school teach that 
language. We have language teachers in schools who do not want to teach languages. 
They may speak a second language but they do not want to teach that language. It is 
trying to provide that differentiation between teachers who teach the language in that 
school. 
 
MS LEE: Yes. Isn’t it difficult to ascertain the needs and the gaps in the workforce if 
there is not clear data about where our current talent is in the Education Directorate? 
 
Mr Hawkins: I would not say so. I think we have a good understanding of what 
languages our schools are teaching and the number of teachers that we need in terms 
of our forward planning. We know where there are currently gaps and where we need 
to recruit, and we have gone out actively to recruit into those areas. Often 
complexities come when it comes to things like maternity leave or long service leave, 
or when people take unexpected leave, in being able to provide those degrees of 
coverage more broadly across the system 
 
MS LEE: You mentioned earlier that there is a national shortage of language teachers 
at the moment.  
 
Mr Hawkins: Correct. 
 
MS LEE: What is the directorate looking at to try to recruit or at least draw them to 
the ACT? 
 
Ms Brighton: There are a couple of dimensions to this. First, we are working on a 
workforce plan to make sure that we are planning for our future workforce needs to 
keep pace with the growth that we are expecting in our system. Those future 
workforce needs go to everything from language teachers right the way through to 
specialist teachers in science, maths and disability ed.  
 
The issue of language teachers and disability teachers is a conversation happening at 
the national level. There is a body of work called the national teacher workforce data 
initiative that has been looking at the data held about the teaching profession and the 
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future needs of the teaching profession. That work is still maturing. We were briefed a 
couple of months ago as to its status and got a line of sight as to what the data was 
making available.  
 
But we are not waiting for that work. We are actively recruiting language teachers, 
and the work that we will shortly provide to government about language pathways 
will give us insight into future needs. Once the new whole-of-government human 
resources management information system is in place, that will give us better access 
to our workforce data. Over time, we will get to a point where the specialty 
information available on teachers will be available to us more readily and we will not 
be in a position where we are having to manually pull information together. 
 
MS LEE: I think everyone will remember the issue that occurred in Narrabundah 
College with the proposed cut to the Indonesian language course. I know that that has 
been reversed. This might need to be taken on notice, but over the past year are there 
any schools that have been required to drop a language, for whatever reason? 
 
Ms Brighton: I do not have that information to hand, but we could take that on notice. 
 
MS LEE: Yes, take that on notice. Can I ask for the past three years? I just want to 
see a pattern if there is anything. 
 
Ms Brighton: Sure. 
 
MS LEE: I appreciate that. There was mention about some of the language growth 
areas, especially in the Asian languages, moving away from the European languages. 
Does the directorate have any intention to try to recruit qualified language teachers 
from those countries? Are you looking at an international recruitment drive or is it 
purely within the domestic market? 
 
Ms Brighton: We have a number of language assistants from other countries who 
come in and support the delivery and learning of culture and languages in schools and 
work with qualified teachers to do that. As part of this languages work and as part of 
our workforce plan that we are developing, if we need to go to other markets to secure 
qualified teachers, that is what we will do. But as we are partnering with the 
University of Canberra and as jurisdictions are getting clearer about the workforce 
future needs, we can do a lot more work with the university sector about the combined 
degree qualifications that will go a long way to meeting Australia’s future needs. 
 
MS LEE: The directorate has a very strong relationship with UC because of the 
teaching cohort, but is any work being done at the moment with ANU, for example? 
They have a very strong language program, especially through the Asian languages 
college. 
 
Mr Hawkins: We do in that we look at an extension program for our students. In my 
understanding, it was unfortunate that there were students from UC who were unable 
to study languages within the ANU. UC has approached that to try to look to 
international markets in terms of what might exist to try to build that strength up. It is 
one of the areas where we would like to have further follow-up conversations with the 
ANU. It is a real shame that students have to go internationally and cannot pick up 
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those languages locally.  
 
Ms Brighton: The other dimension to this is that once we have done our work around 
our workforce planning, we will be engaging with the Teacher Quality Institute. They 
do a lot of work with the teacher education providers about expectations of quality 
and focus. As we finish our workforce planning work, we will engage with the 
Teacher Quality Institute and get some advice from them. They are engaging very 
regularly with the universities.  
 
MS LEE: You mentioned earlier—I think it was you, Ms Brighton—that the director 
is working on something to take to the minister and the government by the end of this 
calendar year. That was in relation to languages, wasn’t it? 
 
Ms Brighton: That is languages. 
 
MS LEE: Minister, when do we expect to get a public unveiling of the plan? 
 
Ms Berry: When the government has considered it. It is also embedded in the future 
of education strategy, so it is work that will continue. School teaching recruitment for 
any specialist or teaching profession does not have an end date; that will continue to 
be rolled out as part of the future of education strategy. We will have a look at that, 
check where the national work is up to, and then go from there. 
 
THE CHAIR: I was hoping for some status updates on some projects in Gungahlin. I 
was wondering how the Neville Bonner project was going. 
 
Mr Matthews: I can start off on that. The government has allocated funding for a 
new permanent building at Neville Bonner school. Obviously the school has had lots 
of enrolment demand and we have put in a range of really high quality infrastructure 
there, both in terms of fixed and also transportable infrastructure, and also made sure 
that we preserved a good amount of outdoor and recreation spaces. I acknowledge the 
school community today and over recent years for how they have engaged in that 
growth period and worked with the directorate to make sure that we can provide that 
high quality infrastructure but in a way which minimises the impact on children’s 
learning.  
 
The current project that you are referring to is coming out of the ground. There is 
development application approval for it. A builder has been engaged and it is due to 
be available in 2020.  
 
THE CHAIR: For term 1? 
 
Mr Matthews: We are aiming to deliver it for day one, term 1, but obviously any 
construction schedule has got some degree of variables with it. But we are pretty 
confident that we will land very close to the beginning of that year. 
 
THE CHAIR: Gold Creek? 
 
Mr Matthews: It is the same situation really. We are well into procurement activities 
with the Gold Creek junior school, which I am sure you are referring to. It is the same 
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situation there. The school has got a range of fixed and flexible infrastructure and we 
are looking at building permanent infrastructure there. We are well into that project 
and the construction schedule there. We have done all our site preparations. We have 
cleared the site. We have engaged the builder. Construction has commenced and we 
are on track to deliver that for the beginning of next school year. 
 
THE CHAIR: A more forward-looking one, Franklin Early Childhood School? 
 
Mr Matthews: We are on a roll here. Where we are we up to with Franklin is that 
there has been quite significant consultation, which goes back to an earlier question 
about how we engage school communities in these kinds of extensions. Obviously 
over a number of years now there has been engagement between the government, 
various different ministers and the local school community and the school board about 
the extension of Franklin to a P-6 school and the funding has been allocated to 
achieve that. 
 
Since that decision was made we have installed a range of, again, really high quality, 
transportable classrooms to allow the year 3 cohort to continue through 2019 and to 
make sure that there can be a smooth pathway for all the current cohorts of Franklin. 
Since that time we have also been engaging quite extensively with the school 
community about the design of the school expansion, and I think that it is fair to say 
that there is a high level of support and engagement around the design that we are 
proposing. We are getting ready to commence construction on that project. The time 
frame for that is mid-2021, the expected delivery time frame for the Franklin school. 
 
THE CHAIR: I know that this is a very recent announcement but how goes the 
planning for the east Gungahlin high school? 
 
Mr Matthews: Planning has commenced for that, for both site identification and also 
preliminary design work. We have engaged in master planning work around the form 
of the school in east Gungahlin and have been undertaking a range of due diligence 
and site assessments to facilitate that school. It is due to commence operation in 2023. 
As you say, it is still very early in the lifecycle of that project but we are on our bike 
and we are doing a lot of the necessary works to be able to meet that time frame and 
that community need.   
 
THE CHAIR: Do you actually have the site identified yet? You do not announce it. 
Do you have somewhere sited that you want to build it? 
 
Mr Matthews: We are still working through the final confirmation of the school site. 
And that is subject to the due diligence work that I have described to you today. We 
obviously have a very close eye on the need to provide sufficient high school spaces 
for high school students in east Gungahlin and we are confident that we will be able to 
meet that need. 
 
THE CHAIR: And how goes planning for Throsby Primary School? 
 
Mr Matthews: Very well, as well. Again, we have commenced our tender process for 
the builder for Throsby. We go through a two-stage process generally for our major 
projects: an expression of interest phase and then a shortlisting phase where we 
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engage with normally two proponents, where they are supported to do some more 
detailed design work and site investigation if required. We are at that particular stage 
with that project. We have shortlisted builders and we are now into that second phase. 
Then at the end of that phase we do another assessment of the proposal with some 
finalised costings. And then we make a final decision and award a contract to a 
builder.  
 
THE CHAIR: I am not sure if it is called this but the scoping study for a new college 
on the northside? It is called a research study or whatever it is called. 
 
Mr Matthews: My colleague will be able to assist with that.  
 
Ms Berry: You will have seen in the government’s infrastructure plan a whole lot of 
infrastructure planning for the future years which includes education as well.  
 
Mr Gotts: As we have been going through these examples, the planning horizon for 
them has been getting out further and further. The one that you are talking about is for 
the planning horizons out further than that. The considerations now are exactly that, 
scoping studies for what is the likely need. Where are the students coming from? 
What are the range of alternatives where you might site such a college? What are the 
pluses and minuses of different parts of the northern side of the ACT? It is at that 
stage of planning basically.  
 
THE CHAIR: Do you know when you expect the scoping study to be concluded?  
 
Mr Gotts: I have not got a date off the top of my head but I can take that on notice.  
 
THE CHAIR: That would be wonderful. 
 
MRS KIKKERT: Gungahlin College have had issues with their air conditioner in the 
past. Has that been fixed or is it going to be fixed if there is still an issue there? 
 
Ms Berry: There has been a lot of work at Gungahlin College. Gungahlin College 
was initially and still is a green star, I think, accredited building. It was designed in a 
way where air could be circulated from cooler parts of the building to the warmer 
parts of the building to keep them cool. And mostly that works. But on lots of days of 
extreme temperature, which of course our country is experiencing due to the effects of 
climate change, we have had to do some work on that school to make sure that it is a 
comfortable work environment and learning environment for our students. Do you 
have some detail? 
 
Ms Brighton: Yes. That work has been concluded. The government invested in a 
recalibration of the cooling systems and mechanisms at the college. That was done in 
the order of 12 months ago—last year.  
 
MRS KIKKERT: In regard to the School Education Advisory Committee’s Safe and 
supportive schools final report, why were the terms of reference so narrow that a 
wider investigation could not be conducted? 
 
Ms Berry: That committee was able to investigate all manner of things. I do not have 
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it in front of me. 
 
MS LEE: But they were given terms of reference under which they— 
 
Ms Berry: They were given terms of reference, the same as the committee was as 
well. But it was that they would be able to investigate or call witnesses on whatever 
they thought was necessary to conduct their deliberations.  
 
MS LEE: Within the ambit of the terms of reference? 
 
THE CHAIR: I feel like this questioning might run for a substantial amount of time. 
Why do we not take a break? We will resume on this question.  
 
Hearing suspended from 3.26 to 3.46 pm. 
 
MRS KIKKERT: Following up those lines of questions before the break, what 
additional information has this five-month investigation provided to the directorate, 
schools and parents?  
 
Ms Brighton: The minister’s advisory committee provided the minister with advice 
about opportunities to strengthen safe and supportive school culture. The information 
that came back looked at the policy against other education jurisdictions and national 
practice, and it highlighted areas that we needed to continue to strengthen and grow. 
The positive behaviours for learning was a key component of that.  
 
It identified that there was not a systemic issue in schools, but it did highlight that, 
having regard to the work that we have been doing over the past couple of years to 
strengthen culture in schools, to make sure our teachers are well equipped in schools, 
to make sure that students have a strong voice, we should continue to cultivate and 
strengthen that. We have taken that report and we have integrated the reflections of 
that report into our planning for next year. There is a strong alignment between what 
the advisory committee had said and what the government had already said to us 
through the future of education strategy. We are integrating that into our work for 
2020.  
 
MS LEE: If, as you say, there was a strong correlation between what the report stated 
and what the government is already doing, do you think that it was still worthwhile?  
 
Ms Berry: Yes. 
 
MS LEE: In what way? What are the new learnings? I think that was at the heart of 
Mrs Kikkert’s questions, and we did not really get to what the new learnings might 
have been. 
 
Ms Berry: It did also align with the committee’s report to the Assembly. It was 
affirming what the government is doing. That is a positive message. 
 
MS LEE: Was that its intention? 
 
Ms Berry: No. Its intention was outlined in its terms of reference: that it would look 
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at the programs that the government had been implementing, at whether or not they 
were working, and, if there were gaps in those programs, the government would 
address them. 
 
MS LEE: Just before the break there was a discussion about the limitation of the 
ambit of the terms of reference. I think it was you, minister, who said the committee 
was open to looking at anything and everything. 
 
Ms Berry: Yes. The terms of reference, from the very first sentence, were very clear 
regarding what the committee was asked to look at. They went on to ask them to look 
specifically at a few other items as well. In the first sentence of the very first 
paragraph, it referred to opportunities for strengthening safe and supportive school 
cultures in every ACT government school. How they looked into that was up to the 
committee. The committee were also asked to provide advice on whether or not they 
wanted more included in the terms of reference and consultation on it before it was 
formally presented and acted on. That was all part of the make-up of the terms of 
reference as well.  
 
MS LEE: In looking at that, when you say that it was up to the committee and it was 
open to looking at anything and everything, would you still say that that was the case, 
given that—and this is an exact quote from the government response:  
 

The Advisory Committee was asked to review current policies, procedures and 
processes, with a focus on the Positive Behaviours for Learning … framework 
and other specific interventions that support the implementation of the Safe and 
Supportive Schools Policy in ACT public schools. 

 
That is a pretty narrow scope, wouldn’t you say?  
 
Ms Berry: I think you need to read the whole terms of reference and the roles and 
functions of the whole review. 
 
MS LEE: And if you look at the whole— 
 
Ms Berry: Of course, if the committee had wanted to look at something else, it was 
up to them to look at whatever they wanted to investigate in our schools. 
 
MS LEE: Was that something you made clear to them? 
 
Ms Berry: Yes, absolutely. I said it in my statements as well. 
 
MS LEE: As you say, if you look at the broader terms of the entire terms of reference, 
there are a number of references to “the policy”—that is, the current, existing policy. 
 
Ms Berry: Yes, but the committee was made up of some pretty eminent 
Canberrans— 
 
MS LEE: No-one doubts that. 
 
Ms Berry: and they were consulted on the make-up of the terms of reference and 
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where the committee was going to go in its investigations of what the government was 
implementing, and whether or not there needed to be improvements. They have 
recommended those improvements as well, through their report to the government, 
and the government has responded to them.  
 
MS LEE: Ms Brighton also just confirmed—it was also contained in the government 
response—all the observations, as I think they were referred to in the final report, that 
the government is already undertaking. What are some of the new learnings, going 
back to Mrs Kikkert’s original questions? 
 
Ms Brighton: The report reiterated that cultural change and systemic reform take 
time, patience and refinement, as well as identification of risk and response to that 
risk. One of the things we have learnt through that is that we need to make sure that 
we continue to invest in deep embedding or the fidelity of implementation to make 
sure that the intent of policy is able to be realised, and realised in a systemic way so 
that it is not dependent on staff at the school. When staff change over, we want to 
make sure that school culture is maintained.  
 
There were a number of necessary levers available to us, but the report highlighted 
that there were opportunities for us to enhance, modify or expedite some of those 
levers. The committee’s advice to the minister, and the reflection to the minister, 
highlighted areas that they thought the government should really expedite. That is 
what has been factored into our planning for next year.  
 
MS LEE: Can you give an example of one of the factors that is being expedited as a 
direct result of the report? 
 
Ms Brighton: The positive behaviours for learning framework is a component. We 
have been on a journey for some years. We have recognised that it takes several years 
to implement deeply and well in schools. The committee’s reflection was that, when 
implemented with great fidelity, it has a significant impact on school culture and, as a 
result of that, student behaviour, and that we needed to expedite the expansion of that 
work. 
 
MS LEE: Has there been any other assessment done of the effectiveness of PBL from 
the schools that have had it, starting in, I think, 2016? 
 
Ms Berry: Certainly, the evidence of the success of the program has been identified 
nationally and internationally. We are still going through the implementation and 
culture change in our ACT government schools, and that reviewing and assessment 
will continue. 
 
Ms Brighton: We also have a case study of one of the primary schools that have 
implemented it deeply and have been able to maintain the effectiveness of that 
implementation over a number of years. That case study is available on our website. It 
was the Dunlop school. It has certainly been profiled in some of the media. They were 
one of our earlier schools to work with us on the adoption of the framework and what 
it looks like as it is applied in that context. Through that deep implementation they 
saw a decrease in the number of incidents, they saw a culture emerging amongst 
students where students would talk to each other and be clear with each other about 
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expectations. There was a common view across the community from parents, students 
and staff.  
 
We know that we have the results locally so that, when it is implemented deeply and 
well, it is very effective. Part of the observations of the committee, and the work that 
we need to continue to do, is to ensure that this is so well impacted that when I have a 
principal who retires, things do not change in the school and it is built upon. 
 
MS LEE: In terms of PBL being expedited as a result of this report, what was the 
original time frame in which to roll out PBL to the other schools and what is it now, 
as an expedited rollout? 
 
Ms Brighton: I believe that the minister is coming back in November with an 
implementation plan around PBL. We have been working incrementally. We have not 
put a detailed schedule in place. We are giving advice to the minister about what that 
schedule can look like now. The government has invested in the PBL as part of the 
future of education strategy. There was funding in this year’s budget for us to 
continue to invest and strengthen the investment in that.  
 
MS LEE: In terms of PBL coaches, the report highlighted that there were four. Is that 
sufficient for the number of ACT government schools that are going to roll this out? 
 
Ms Brighton: The investment that the government has put into the rollout will mean 
that we can invest more heavily in the implementation and with the number of schools. 
I think Mr Hawkins said there were 51. 
 
MS LEE: 57. 
 
Ms Brighton: Fifty-seven schools. We are continuing to make sure that, in addition to 
the coaches, we have a range of other people available for support. The investment 
that the government has provided will be going into ensuring that we can meet the 
needs of schools.  
 
MRS KIKKERT: In your response you quoted some observations that the committee 
had made—for example, that all schools need to specifically teach social skills and 
strategies to support children and young people to build resilience, and that schools 
need to be able to identify when a child needs additional support. Such observations 
are, with respect, hardly groundbreaking. Your response to those observations was to 
confirm that the government would continue the ongoing implementation of PBL. 
Was this report just an exercise to try to convince parents that you were actively 
concerned and actively responding to their concerns? 
 
Ms Berry: No, I think it was more than that. That has been clearly articulated in the 
report to the Assembly and the government’s response to that.  
 
MS LEE: One of the observations that was made, which I did not see a government 
response to either in the written response or in any speech that the minister has given, 
was a concern that the committee observed about the inadequate support to work with 
our Aboriginal and Torres Strait Islander communities. Why was there no formal 
response from the government on that observation? Was that on purpose; was that a— 
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Ms Berry: We can answer that for you, Ms Lee. We can respond to that. You do not 
need to continue commenting on it.  
 
Ms Brighton: I can pull up the reference, Ms Lee. This piece of work was really 
important. Parents felt heard. Students felt heard. They had an opportunity to speak to 
the committee.  
 
With the advice that the minister has received from her committee, where those 
individuals have articulated their concerns and articulated what is working, our role is 
to make sure that we are hearing that and responding to that. That is what I have said 
when I have talked before about trying to integrate that to strengthen the work that we 
do and re-gear it where we need to.  
 
We have heard the messaging about the positive behaviours for learning. The 
government has invested in that. We are recruiting new coaches at the moment. All of 
that is part of the package of making sure that the community are confident in the 
public education system and that we continue to learn and grow from that.  
 
MS LEE: Thank you for confirming that. It was just a repetition of what you have 
said previously. It did not really go to answering my specific question, which was a 
concern that the committee raised about the lack of support in dealing with Aboriginal 
and Torres Strait Islander communities. There seems to be nothing in response from 
the government.  
 
Ms Berry: There is work that the Education Directorate has been doing over the last 
12 months and more, around cultural integrity within our schools, across all the 
education workforce. That has been a really great and deep process of work with our 
school communities to ensure a really clear understanding of, particularly, Aboriginal 
history in this country and what it means for Aboriginal people and their families and 
how the Education Directorate can support them better. That is the kind of work that 
has been happening over the last 12 months. 
 
Ms Brighton: Ms Lee, I have just found the reference in the report. The minister has 
outlined the work we have been doing on cultural integrity. That work has really come 
from the feedback we have had from families and students. What that has looked like 
is that we have invested in not only the corporate executive but also principals, deputy 
principals and executive teachers around what strong cultural integrity looks like in 
our school system. That has looked like deep immersion into cultural integrity. It has 
been very challenging for all of us to go through this journey of understanding what 
we did not know, of where we were ignorant of history and where we were ignorant 
of culture.  
 
That whole journey is about making us culturally stronger so that our Aboriginal and 
Torres Strait Islander students and their families feel connected to school, feel 
confident at school and feel respected at school. In each of our schools there is a 
different pace of the journey. Bonython Primary School this year has done an inquiry 
unit as part of its learning across its entire school about acknowledging country. That 
culminated with an exhibition at Tuggeranong Arts Centre. It is just one example of 
the depth we are starting to see and the maturing of the understanding of cultures and 
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history in this jurisdiction. Even this afternoon there is on-country experience for our 
staff, getting them to understand more deeply and further what cultural integrity looks 
like in this jurisdiction. I am sorry I was non-specific in my answer, but now I have 
seen the context.  
 
MS LEE: Apologies, but I think the context has still been missed. That was a good 
summary of the cultural integrity initiatives that are happening currently within the 
Education Directorate and across the school system, but the question I asked 
referenced a specific observation that was made by this committee looking at the work 
and issues within these terms of reference—that is, some of the violence issues that 
we have been concerned about. The specific observation has been made by the 
committee that there is a lack of support for Aboriginal and Torres Strait Islander 
communities. There does not seem to be a response from the government on this issue.  
 
Ms Berry: The government, as Ms Brighton has articulated, has been doing a 
significant amount of work in this space to engage with the Aboriginal and Torres 
Strait Islander community, working with representatives on the elected body on how 
we can continue to improve support for Aboriginal and Torres Strait Islander families. 
We just gave an example before this committee of where student-led action was taken 
to inform the school to make— 
 
MS LEE: That was not as a direct result of this report, though.  
 
Ms Berry: No, because it was work that was already occurring. I think it needs to be 
recognised that there is work happening in our schools. We know there is always 
more work to do with regard to Aboriginal people, given that they are continuing to 
feel the effects of white people arriving in this country, taking their children and 
removing opportunities for them. They are not having equal chances for every child. 
We have recognised that. I gave a speech on it in the Assembly in our response to the 
Aboriginal and Torres Strait Islander report We don’t shoot our wounded. We in the 
Education Directorate and across government have committed to working with the 
Aboriginal and Torres Strait Islander community, particularly in Ngunnawal, on how 
we can make sure that our schools, as communities, can better support families in the 
ACT and give them an equal chance at a greater life.  
 
MS LEE: I do not think anyone disagrees with that sentiment. But what I am saying 
is in regard to the response to the specific concern that was raised. If you can point me 
to where it is in the government response, that would be great. If not— 
 
Ms Berry: I think it is because, with the committee’s report, where observations were 
made in the body of the report and not as a particular recommendation, the 
government has not responded to a particular observation or recommendation— 
 
MS LEE: But this entire final report has no recommendations. Everything is an 
observation.  
 
Ms Berry: Yes, and the observations that were made did not include a reference for 
the government to respond to a particular recommendation. 
 
MS LEE: But none of the observations had a reference for the government to respond. 
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What I am getting at is that if you are trying to say that the directorate is already doing 
its work, you have said that on a number of the other aspects, so I am wondering why 
on this specific observation there was no response.  
 
Ms Berry: You are referring to page 27 of the report, I think, where there was a 
statement made in the body of the report— 
 
MS LEE: I can find the observation. What I cannot find is the government response 
to it.  
 
Ms Berry: Where is the observation that you are referring to? I can see a paragraph 
written into the report— 
 
MS LEE: That was raised, yes. 
 
Mr Matthews: It may be helpful to raise a specific reference in the actual SEAC 
report. Then we can make sure we directly address that. 
 
MS LEE: I can go through it now. 
 
MRS KIKKERT: Is the suspension, transfer or exclusion policy publicly available? 
Has its release been highlighted to parents?  
 
Ms Berry: Yes, it was made publicly available.  
 
MRS KIKKERT: The committee made comments about cyber safety and suggested 
that schools should continue to teach students about the appropriate use of technology, 
including having more opportunities for time away from devices. Does this conflict 
with your desire to have learning largely available through Chromebooks? 
 
Ms Berry: No, not at all. This is the world that we are living in where electronic 
devices, phones and Chromebooks are used every day. Many are before us at the 
committee here today. What the Education Directorate does, through our schools, is to 
talk about providing kids, students and families with the information they need to be 
good global citizens on their devices.  
 
Mr Hawkins: I will supplement what the minister is saying. We try to look at how 
technology works in the broader sense of the classroom. It does not mean that it takes 
over in the classroom. We still use books and a range of other stationery, as part of the 
broader sense of teaching.  
 
What we have read, from the element in the report, is: how do we further strengthen 
that? How do we make sure that our students are getting advice on e-safety, and what 
are we doing in that space? How do we make sure that we are having conversations 
with students around how to use devices safely, and what does that look like in a 
behavioural sense? We need to be able to start talking about what respect looks like, 
both in the playground, physically, and in the digital environment. How do we treat 
each other, in the same way that we would expect students to behave in the 
playground or together, online? How do we do that in a safe and engaging way? What 
we read from the report was, “You’re doing some good work in this space, but it’s 
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something you should further strengthen and look to do more on.” 
 
MRS KIKKERT: It has been brought to my attention that a couple of school students 
have been watching Netflix on their Chromebooks inside their classroom. How is the 
Education Directorate addressing that? 
 
Mr Hawkins: We have a range of security settings that sit both at the Chromebook 
level and at the network level. That should not be technically possible. But if we find 
that there are cases where that is taking place, and there are some elements we have 
found of people trying to find ways of circumventing the system, we look to deal with 
those from a security perspective as quickly as possible. 
 
MRS KIKKERT: How do you do that? How do students get away from all of that 
security and be able to watch Netflix during a classroom lesson? How is that 
monitored? 
 
Ms Berry: It turns out that some of our students are incredibly clever, and keeping 
ahead of them, as an education system, is always a challenge in any jurisdiction. The 
expertise that we have in the education system is constantly monitoring and getting on 
top of that.  
 
THE CHAIR: You mentioned some of the ways that you would try to stop someone 
watching Netflix. You mentioned the device or the network. Which one are you trying 
to stop someone watching Netflix on? Is it the network? 
 
Mr Hawkins: Typically, if you walk into a school with a Chromebook at the moment, 
you cannot look at Netflix.  
 
THE CHAIR: Why? 
 
Mr Hawkins: Because of the settings that we have around it. 
 
THE CHAIR: On the Chromebook or on the network? 
 
Mr Hawkins: On both. There are elements that we do in terms of the configuration 
controls that we set and put in place in the Chromebook, and the user using that 
Chromebook. And there are controls that we would have that are set across our 
network layer. As we manage that as a system, there are further controls as well. 
 
MRS KIKKERT: Do you have a system that sets off an alarm when a student 
breaches that security? 
 
Mr Hawkins: Not an alarm, but we have systems. Typically, if people try to access 
an inappropriate site, that will be rejected within their browser, to start with. Where 
we see a breach of security, which we find out about through the various sweeps and 
security checks that we do, we can follow up with individual students or schools 
where people have tried to breach security settings.  
 
MRS KIKKERT: How often do you do those checks? 
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Mr Hawkins: There is a range of checks that we do. Some are evening or nightly 
checks, and there are some broader security checks that we do. There are tests that go 
into auditing what we are seeing across our system on a monthly basis.  
 
MRS KIKKERT: If a school is aware that students are accessing Netflix, can you 
focus on that particular school’s network and how many students have actually 
breached the security? 
 
Mr Hawkins: Correct, yes. Let us say that it took place and I do not know the details 
of that case; we can go in straightaway to that school and investigate what is going on. 
We can look at what the browser histories of individuals are. We can look at what has 
been looked at over our network system. We can go in and do investigations to find 
out what has happened in that space that has allowed that to happen. 
 
MRS KIKKERT: Have teachers or principals approached you in that regard: that 
kids are breaching security? 
 
Mr Hawkins: I look after all of the schools. I have not heard of Netflix being looked 
at on Chromebooks. Part of what we have to recognise is that we also have students 
with phones and other devices. This is actually around how we help to engage our 
students to engage with technology and what is and is not appropriate within the 
classroom. How do we tackle this broader behavioural perspective so that, when you 
come into the classroom, whether it is your Chromebook or your phone, you engage 
with learning, and what is and is not acceptable? That is why positive behaviours for 
learning are so important. When we talk about those values and behaviours at a school, 
and the way that you are treated in Mr Hawkins’s classroom compared to Ms Berry’s 
classroom, for the students it needs to be exactly the same. It needs to be about what 
those expectations are and what that looks like.  
 
MS LEE: Can I go back to a line of questioning that we had earlier? Mr Matthews 
asked for the reference, and the minister was right; it is on page 27. Specifically, it 
said:  
 

SEAC heard that school staff, including principals, have not always necessarily 
been well-trained or supported to work with Aboriginal and Torres Strait Islander 
communities … 

 
Ms Berry: The government has responded to the observations but not to comments 
made in the body of the report. That does not mean to say that the Education 
Directorate are not doing work in that space, or have not read it, acknowledged it and 
are doing work to improve it. 
 
Mr Matthews: Indeed, it might be worth mentioning, because these are annual report 
hearings, that there are several pages in the annual report about the strategies that the 
directorate is implementing around Aboriginal and Torres Strait Islander cultural 
awareness. 
 
MS LEE: I have no doubt about that. That was a specific question that I asked in 
relation to this. Just to make it clear for the public, the government’s formal response 
to this report is just to the observations that were made, that are in the boxes? 
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Ms Berry: The same as the government made to the committee’s report; it had 
23 recommendations and the government responded, in its formal response, to those 
recommendations but not to commentary that was in the report. 
 
MS LEE: It is only because these are termed “observations”. 
 
Ms Berry: We have not provided a paragraph by paragraph, or sentence by sentence, 
response to these reports, or any reports. As I said that is not to say that the 
government is not acting on the work that has been identified through this report, or 
indeed the work and other activities that need to take place in any recommendations 
made to government, across the whole government but particularly within our schools.  
 
MS LEE: Recently there has been some concern raised about casuals, the number of 
casual staff employed in the Education Directorate, especially for quite a lengthy 
period of time. What is the government’s response in relation to those concerns that 
have been raised? 
 
Ms Berry: A couple of things have occurred. The Education Directorate has offered 
employment to close to 200 temporary and casual employees. I am not sure of the 
exact number; Mr Matthews might have that. We are continuing work on the 
education workforce in our schools to ensure that we have the appropriate number of 
staff and that those staff are employed on ongoing engagements. Mr Matthews might 
have a little bit more detail since the last time we spoke.  
 
Mr Matthews: The government has a policy framework around insecure work which 
is across government and involves dialogue with relevant unions. Through that 
dialogue between government and unions, there has been a range of discussions 
around insecure work and supporting, wherever possible, permanent work across the 
ACT government service. 
 
In the case of the education portfolio, we have a range of different classes of workers 
that we employ: obviously teachers, also learning assistants, administrative staff and 
the like. We have been working very methodically through all of our temporary staff, 
as part of our recruitment activities for 2020. We are seeking to stabilise the 
employment and offer permanent employment to all temporary staff who are eligible, 
as part of our recruitment for 2020. That has been a significant body of work. As the 
minister referred to, some additional offers, around 200 offers to date, have been 
made to temporary teachers of permanent employment for 2020.  
 
We have other classes of work. We have the casual workforce. Their workforce 
composition varies considerably, from people that are retired, essentially, and are 
keen to do some occasional work in the directorate, to people who are working in 
multiple sectors or in multiple jobs. The next stage of work for us will be to work 
through our casual employees and to identify which of those are eligible for offers of 
permanent work. We will be doing that from next year.  
 
THE CHAIR: What do you mean when you say “eligible for”? Are they currently 
employed in a pattern of work that is suitable for more secure work? 
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Mr Matthews: Yes. Obviously, we are complying with the guidelines in the 
enterprise agreement around offers of permanent employment and the eligibility 
arrangements for employment in the ACT public service. Also, it relies on vacancies 
being available. Sometimes people are in positions which are non-ongoing or are 
backfill arrangements. The nature of employment is very complex and varies from job 
to job and environments. That is what we are working towards. I would like to be very 
clear that the intent is, wherever possible, to offer permanent and ongoing work to 
staff. 
 
Ms Efthymiades: In addition the offer is, in a sense, an opportunity that is offered to 
the employee, but they may not wish to take it up, for whatever other life reasons 
there might be. In fact many of our long-term casual employees opt for that because it 
works for their life balance. Casual arrangements are more fluid and that suits their 
settings. So there is the opportunity and the offer, but there is no obligation on their 
part to take it up. 
 
MS LEE: You might have to take this on notice, because I am asking for a lot of 
figures here: the 200 offers that were made, over what period was that? 
 
Mr Matthews: This is a current process that is ongoing. That is a to-date figure. We 
will be able to give complete figures early in 2020, after we work through the status of 
all current temporary employees. 
 
MS LEE: How many employees are currently casual in the classification? Do you 
have that figure? 
 
Mr Matthews: In our annual report, in the pay period at the end of June 2019, the 
headcount was 939 casual staff. 
 
MS LEE: Compared to how many permanent? 
 
Mr Matthews: The annual report figures are 4,967 permanent, 1,124 temporary and 
939 casual staff. That is the headcount as of June 2019. Just to clarify, the temporary 
figure is 1,224.  
 
Ms Berry: It is in the annual report.  
 
Mr Matthews: Yes, it is in the annual report.  
 
MS LEE: I wanted to put it in context in terms of the number of casuals who are 
sitting at more than a year. Do you have that breakdown? 
 
Mr Matthews: I think I have that breakdown for you. I do not have the figure of 
those that are plus 12 months. We can try to get that for you during the hearing. 
 
MS LEE: Yes, if you can get that for me on notice, that would be great. 
Acknowledging that, for whatever reason, there are some people who do not choose to 
take that up, do you also have a breakdown of the figure for offers made and rejected, 
if that makes sense? 
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Mr Matthews: It is an ongoing process, Ms Lee, as I said. Basically, we are working 
through our temporary staff, as we speak, essentially, making offers. As 
Ms Efthymiades said, some will be accepted and some will not be, for a range of 
reasons. It is a real-time report, so I cannot give you that information. I would prefer 
to give you that information once we have been able to complete that process for this 
year. 
 
MS LEE: Okay. I want to clarify this: am I right in saying that what you said earlier 
was essentially that any casual staff member who wishes to have a permanent role 
will be offered one? 
 
Mr Matthews: I was quite careful in saying, Ms Lee, that we are working through the 
policy framework that has been established by government, which is to look at all 
temporary and casual employees, to look at their status, to confirm their eligibility for 
employment and to make offers of employment. We started that process by working 
through temporary teachers and looking at their current status, making contact with 
them. As I said to date we have made 200 offers of permanent employment to people 
in that cohort. 
 
MS LEE: There has been a recent, quite public recruitment drive from the 
ACT Education Directorate. Is that part of that recruitment drive or is it separate? 
These are additional teachers? 
 
Mr Matthews: We have a growing system, and it is fantastic that public education is 
growing in the ACT. Every year we have the need for additional teachers. Earlier in 
the hearing there was reference to quite a competitive national market around teachers. 
We want to be an employer of choice. That also goes to the comments my colleague 
Mr Hawkins made before about our links with universities, about how we are 
supporting new educators. I also mention our enterprise bargaining agreement 
offering very attractive salary and conditions.  
 
It is fair to say that if there are any teachers out there listening, we are open for 
business and we are really keen to talk to any teacher anywhere in Australia who 
wants to work for public schools in Canberra. We think we are a great place to work. 
We think there are great career opportunities. We will continue to recruit to make sure 
that we have the right number of high-quality teachers in our system. 
 
MS LEE: Do you have a breakdown of the levels you are recruiting in? Is it executive 
teachers? Is it entry-level teachers? 
 
Mr Matthews: We do have a breakdown by different employment classes, but I do 
not have that available for you today.  
 
MS LEE: Can you take that on notice? 
 
Mr Matthews: Yes. 
 
THE CHAIR: I have a couple of questions about learning gains. Is NAPLAN a good 
measure to try to capture learning gains? 
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Ms Berry: I am very glad you have asked this question, Mr Pettersson, because it is 
always a good opportunity to explain the story of NAPLAN, that it is a fairly narrow 
focus on narrow criteria. It provides one very small piece of the story of a child’s 
education. 
 
Ms Efthymiades: Building on the minister’s introduction, learning gain is one of the 
better ways we can use NAPLAN. We all know it has limitations. But we know that 
as a system it can help us to understand where we have areas of the greatest need, for 
example, our equity issue. At the system level, that is useful.  
 
At the individual item level for students, again, as the minister says, it is on a narrow 
scope, but the information, student by student, item by item, can help to inform 
learning programs. At that level we can see where we get the benefit from it in the 
context that it is a part of the curriculum, not the whole of the school or school 
success.  
 
THE CHAIR: The point I am going to is that NAPLAN goes from years 3 to 9. 
 
Ms Efthymiades: Three, five, seven, nine, yes. 
 
THE CHAIR: How do you measure the learning gain in colleges, or do you? 
 
Mr Gotts: We do not measure the learning gain from year 9 to college in the same 
way, obviously, because there is not a year 11 NAPLAN or a year 
12 NAPLAN. Progress is measured differently. It is measured principally by 
attainment, and the attainment that is achieved at the end of year 12. 
 
THE CHAIR: As in the ATAR score? 
 
Mr Gotts: Yes, and other attainment.  
 
THE CHAIR: Is there some way to connect that data, how someone has progressed 
through school, and link them to their ATAR result? Is that how you attempt to 
measure it? 
 
Mr Gotts: No. I am not saying it is not possible to do that but it would be a very 
complex statistical exercise and I am not sure how useful it would be.  
 
Ms Berry: One of the measures that we use on happy, successful learners in college is 
the longitudinal survey that we talked about earlier, which is what happens when— 
 
Mr Gotts: The focus shifts to outcomes, basically.  
 
THE CHAIR: If your reporting in the annual report from learning gains is limited to 
just NAPLAN, which only covers a certain section of the learning experience, is it 
worth considering a different measure? 
 
Ms Berry: There is currently a review being conducted of NAPLAN by Queensland, 
Victoria, us and New South Wales. That leads on from the review that the 
ACT government led on the harmful parts of NAPLAN and whether or not they 

INDEX



 

EEYA—14-11-19 113 Ms Y Berry and others 

should be removed, around the reporting; the whole kind of palaver around it. That 
work is continuing. There have already been a number of conversations with 
directorates, state and territory ministers and other stakeholders about NAPLAN: what 
it could look like, what it could possibly be evolved to, whether it is useful or not, 
whether it needs to change, what needs to happen as a bigger story. In addition to that 
work that we are all doing, there is the work that ACARA is doing on formative 
assessment.  
 
There is big national work happening around what is actually telling us a story of a 
child’s learning through the years. Is it providing the kind of rich data that teachers 
need to be able to make those assessments on what a child’s additional supports need 
to be? What is the information that parents need about their child’s education to help 
them to understand what is happening from day to day, from the start of the year to 
the end of the year, and throughout each year?  
 
Everybody is still trying to understand what would be the best thing now. 
NAPLAN has been around for 10 years. Has it been useful? Has it done what it was 
proposed to do in the first place? My view has always been that it provided some 
information. It was late, but it would provide some information to teachers. Moving 
online means that that data is presented sooner. With respect to whether or not it 
needs to be on a league table that identifies students and schools in a way that 
disadvantages them and does not tell the whole story of their learning experience, my 
position has always been that that is not useful.  
 
Mr Gotts: There are international tests that are done at regular intervals that provide 
another basis of comparison as to how systems and countries are performing.  
 
THE CHAIR: They are normally for the younger cohorts, though.  
 
Mr Gotts: They range from primary school up to year 10, so there are different tests 
that range from different ages. Equally, there is a national project underway under the 
aegis of the Education Council which is looking at long-term data on post-school 
outcomes, to provide a more complete picture of the progression from school to later 
life outcomes so that that that can be better understood. But the focus is on the 
outcomes that are achieved past school.  
 
THE CHAIR: Going to the report, the measures that I could pick out included 
completion rates for year 12, vocational qualifications achieved and the ATAR spread.  
 
Mr Gotts: Yes.  
 
THE CHAIR: With the things that you were talking about there, with longitudinal 
studies, I am not sure how well you could compress those down to provide fuller data 
about how our colleges are performing.  
 
Ms Brighton: Mr Pettersson, the other component of this is student engagement; 
connectedness with school. Our climate survey, which is one of the measures we 
report on in the annual report, talks about students’ engagement with the school. We 
know that engagement is a key part of student connectedness and student wellness, 
which is a very strong contributor to student outcomes.  
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We do report on that at a high level in the annual report, in terms of student 
satisfaction, staff satisfaction and parent satisfaction. That is not just, “Did you have a 
good time at school?” Actually, it is a far deeper survey than that instrument, to give 
us a really good insight. At a system level, I know that we report in the broad, but we 
have been doing a lot of work. With our reviews of schools that we have been 
undertaking annually over the past few years, we do roughly 20 or so reviews each 
year. That showed us, and with the advice coming back, that we need to do a lot more 
work with schools about using data and understanding data.  
 
Through the work around school improvement and under the future of education 
empowering learning professionals plan, the government has invested quite heavily in 
a body of work around multiple sources of data. That is about teachers and school 
leaders understanding what data is available, and how to use that data to inform the 
teaching practice in classrooms to know where the student is at today and where they 
need to go.  
 
This year we have seen through the review of schools a maturing of our understanding 
of how to apply that in practice. That is really encouraging. What we need to do next 
year is to go deeper and further. It is not just about big datasets like NAPLAN. That is 
only a component of the story. The most important dataset is the dataset that the 
school has that they collect locally that they then interrogate, understand and feed into 
the learning structure.  
 
MS LEE: The Assembly committee inquiry into standardised testing made some 
observations and there was some concern about the ACT’s performance. Whilst 
acknowledging that NAPLAN is not the be-all and end-all—I think everyone is in 
agreement with that—what work has the government been doing to look into the 
concerns that have been raised not just by the Assembly committee but by various 
other experts who have written in the area, including some of the concerns raised by 
the Auditor-General? 
 
Ms Brighton: I will ask Mr Huxley if he can address that.  
 
Mr Huxley: We have been doing a lot of work around principal capability, school 
leadership capability at the principal level, deputy principal level and school leader 
C level. What we know is that teacher quality has a significant impact on student 
outcomes, and teachers learn best from being at school, having strong leadership 
engaged in assessing the impact that they are having on student outcomes, and getting 
regular feedback from good school leadership teams who are providing advice on how 
they are impacting students and how to make the necessary adjustments to the 
curriculum and their pedagogical practice to make sure that those benefits multiply.  
 
Our challenge is to make sure that that happens across as many schools as possible 
and as many classrooms as possible. We have been investing in that leadership 
capability, especially around how to provide good feedback. We want every teacher to 
be receiving good, strong, quality feedback as part of their regular practice. We have 
been working with our school leaders on how to provide strong, quality feedback to 
enhance teacher practice.  
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That feedback is based on evidence and data—how they are using the big datasets like 
NAPLAN, for example—and translating that into everyday practice in the classroom. 
They will look at things like student performance data, how they have been going in 
response to formative assessments and observations that are happening in the 
classroom, as well as national tests when they come along. They will also then look at 
demographic information about the student cohort: their background, diversity, gender 
and a whole range of other variables. EAL/D also might be a factor in their 
observations.  
 
They will then have a look at perception data. How engaged do the students feel? 
How do they feel about their learning? What is happening in the class? Then they will 
look at their practices and processes: if we are doing these things in the class and we 
are looking at all that data, what impact is it having on the students?  
 
That is quite a precise process. It is a real skill that educators value and it is something 
that we have been prioritising. We need that if we are really going to see the uptick in 
improvements and performance that is clearly where the focus has been for us. It is 
backed by international research and in response to some of the issues that we have 
been aware of and that have also been raised externally and internally for us.  
 
MS LEE: Are you able to table a reference to the international research? 
 
Mr Huxley: Absolutely. 
 
MS LEE: Concerns about performance in the ACT were raised a couple of years ago. 
That has been raised publicly for a while. Has this work that you are undertaking in 
investing in school leadership been going on since then or is this something new that 
has been happening recently? 
 
Mr Huxley: It has been going for about two years now in terms of the initial work 
around evidence and data. We scaled it up last year through the minister’s 
announcement on the empowered learning professionals leadership plan. That was 
bringing all those components together and investing in the leadership capability 
across all of our schools. It has been implemented, but scaled and grown over the past 
two years. 
 
MS LEE: Is it something that you would expect to see in the forward years; the 
NAPLAN results or other standardised testing results where we would expect to see 
an improvement? 
 
Mr Huxley: We are already seeing some early impact in the work that has been 
happening. NAPLAN is quite a lag indicator and happens only every two years in a 
child’s life, but we have seen really positive strong feedback from participants in the 
programs. 
 
We have also had the school review which was independently conducted by the 
Australian Council for Educational Research and are starting to see an uplift in the 
areas that we are focusing on. With the use of evidence and data at a whole-school 
level, we are beginning to understand with more precision the needs of the students at 
that school. 
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The challenge for us as we move forward is to continue to embed that reflective 
practice, the feedback for our teachers, so that we are going from the whole-school 
level down into every classroom. It is encouraging. We have targeted those areas; we 
are getting independent feedback that they are seeing and observing that practice 
strengthening in our schools. We would intend to see an uplift in those lag indicators 
over time. 
 
MS LEE: In addition to the international research that you referred to, what role does 
the research that was done domestically—the ANU paper, the institute paper and the 
Auditor-General’s report—play in informing government policy and direction? 
 
Mr Huxley: We have been very mindful of all of those. We are obviously very 
mindful of the internal work that we have done—I would refer to Mr Gotts in terms of 
the specific internal work that was commissioned—which was then supplemented by 
the broader public dialogue and input from others. This response has been in regard to 
that. We then sought to find what is the best practice from that, locally, nationally and 
internationally. 
 
The real strength of what we are doing is empowering our teachers and our school 
leaders to assess the impact they are having. That is where we want to be focused. 
They will be able to see what is working for them; they will be able to share that with 
their colleagues. It is informed by international, national and local best practice. How 
we scale that across and between our schools, making sure that best practice is 
occurring in more classrooms, is the work in front of us. 
 
MS LEE: You said that you have started to see some early results that are lifting up. 
Is that publicly available? Is there somewhere we can access it? 
 
Mr Huxley: There is reference to one of the programs that has been part of that work 
in the annual report. That is the early years literacy initiative. 
 
MS LEE: Have you got a page reference? 
 
Mr Huxley: Page 35. The early years literacy initiative has had a really strong focus 
on an area of need for us: making sure that early in their interactions with our 
schools—of course, literacy is a priority—we address issues around equity and those 
students being be given every chance to succeed. I am just wondering how much 
detail you want about that initiative and whether to call others up. 
 
MS LEE: While we are on the early years literacy, in terms of students who have 
dyslexia, what effort is being made to ensure that they are assessed appropriately and 
given the appropriate support that they need? 
 
Ms Berry: This is exactly the work that the early years literacy work has been 
focused on, ensuring that every child, regardless of how they learn, gets the chance to 
be supported and provided with all of the different kinds of supports that they need in 
the classroom. Obviously, importantly, it is about the teacher having the right tools 
and the expertise to be able to support every student in the classroom. 
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Ms Hamilton: The early years literacy project targets both classroom teachers and 
school leaders and it is designed to build their knowledge and their skills and 
capability in literacy instruction. The 10 essential practices are the fundamental basis 
for the program. The 10 essential practices that every child every day in every 
classroom should have experience of include very specific and explicit targeted 
teaching around phonics, chronological awareness and phonemic awareness. 
 
Part of that is constant assessment, tracking and monitoring of student progress so that 
teachers not only have capability around teaching very explicitly, but also they are 
constantly tracking students so that if concerns were there or student progress was not 
there, teachers would be constantly monitoring that, and, on top of that, they could 
receive additional supports. 
 
MS LEE: In terms of the initiative itself, with the schools that were chosen, what 
were the criteria that were rolled out? 
 
Ms Hamilton: The initiative has been running for about three years, and about 
50 schools have taken part in that. We have looked at their PIPS data, which is the 
performance indicators in primary schools program. That is growth in kindergarten. 
We have looked at how schools have been tracking that. We have also looked at their 
PIPS to NAPLAN growth. We have also taken into account—a bit like Mr Huxley 
talked about, with a holistic approach to that data—teaching profiles in a school. 
Perhaps there are a number of early educators that want support. We also looked at 
leadership capacity, and school data about reading benchmarks and what the schools 
were telling us. It was a fairly thorough analysis of what was happening in a school 
and targeting those schools initially. 
 
MS LEE: Is there a plan to continue to roll that out to all schools? 
 
Ms Hamilton: Yes. 
 
MS LEE: That is the plan? 
 
Ms Hamilton: Yes. As I said, 50 schools have engaged in that and next year we will 
continue to offer that program. There are some universal offerings. All teachers and 
school leaders can access professional learning, and we have some targeted schools 
where our schools can work with their executive and leadership teams around 
coaching sessions and demonstration lessons. The school improvement team and 
instructional mentors also work to deliver that program and provide support in schools 
in a really targeted way. 
 
MS LEE: There has been some concern within the dyslexia community about perhaps 
a need for phonics testing more broadly. Is that something that is being explored at 
all? 
 
Ms Berry: No, this program has been designed to support every child, regardless of 
how they learn, and to support the teacher in providing that expert training so that 
they can provide that extra training in the classroom. What I have seen as part of this 
program, when I have visited schools that have implemented it, is that, from the start 
of the year in kindergarten when they do the first assessment to the end of the year in 
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kindergarten when they do the final assessment and identify where different 
individuals might need that extra support, this program means that the teacher in the 
classroom learns a whole different way of teaching that supports every child. It 
changes the way that the teaching profession can identify children, and works with the 
whole classroom on a different way of doing that kind of phonics instruction in early 
years literacy. 
 
Ms Hamilton: It is not a blanket approach to phonics. It is a more individual and 
personalised approach, but it is definitely explicitly part of the everyday program. We 
acknowledge the importance of phonics in a child’s ability to learn to read, as long as 
it is done in a balanced literacy program that includes other key components of 
reading, such as comprehension, vocabulary and phonological awareness. They are all 
important components in becoming a successful reader, and it needs to be done with 
the notion that reading is for meaning. We would not overemphasise the focus on 
phonics. We are very fortunate in the ACT that our PIPS testing provides us with a 
really close lens on what occurs in that kindergarten program, and that pre and post 
testing ensures that we are seeing whether there is growth for every student. 
 
MS LEE: My final question will probably be for the minister. You mentioned, 
minister, the review that is happening with NAPLAN across the various jurisdictions. 
Do you have a time frame for that in terms of update and completion? 
 
Ms Berry: That is a good question. It has only just started. I suggest it would not be 
finalised until next year. The report on the review into the NAPLAN reporting has 
been released. It is part of this review that is being done by a few state and territory 
ministers, as part of this broader NAPLAN review. 
 
THE CHAIR: Thank you, minister and officials, for being with us today. As per the 
standing orders, responses to questions taken on notice are due five days after receipt 
of the uncorrected proof transcript. Members have five days from today to submit 
additional questions. The committee’s hearing is now adjourned. 
 
The committee adjourned at 4.46 pm. 
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