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From: EGMSDD
To: DDGEDUoffice
Cc: McMahon, Kate; EGMSDD
Subject: [RESPONSE] URGENT ACTION: 2020-21 Budget Estimates Hearing Briefs - 8.3. Languages in Schools
Date: Wednesday, 6 October 2021 6:53:34 PM
Attachments: image001.png
Importance: High

OFFICIAL
Hi Catherine
Please see below line area’s response to the DDG’s question: who is doing it and when will it be
completed. Its also news to me so can I have some details on that.
Please let me know if there is anything further I can help you with.
Kind regards
Laura

From: Wesney, Anita <Anita.Wesney@act.gov.au> 
Sent: Wednesday, 6 October 2021 5:52 PM
To: EGMSDD <EGMSDD@act.gov.au>; EDU, Universal School Support (USS)
<EDU.UniversalSchoolSupportUSS@act.gov.au>
Cc: Owens, Meg <Meg.Owens@act.gov.au>; Borton, Jason <Jason.Borton@act.gov.au>
Subject: RE: URGENT ACTION: 2020-21 Budget Estimates Hearing Briefs - 8.3. Languages in
Schools
Importance: High

OFFICIAL
Hi Molly
Information for Jane as requested.
The reference to a review in the last dot point of the talking points is in regard to The Languages
Action Plan which is a piece of work that is being undertaken by Universal School Support. The
proposed Action Plan and relevant briefings and reports are at FILE2021/2996, which are
currently awaiting the clearance of the DG. Work is projected to commence in term 4, 2021,
pending clearance.

The Languages Action Plan is in response to an ACT Legislative Assembly resolution passed on 28
November 2018, in relation to language education in ACT schools.

The resolution called on the ACT Government to amongst others:

a. develop an action plan to encourage, improve and support language education in
Canberra schools as part of implementing the Future of Education Strategy;

b. consult with the Community Language Schools Association as part of developing
this action plan; and

c. include development of the action plan as part of the Future of Education
Implementation Plan that will be presented to the Legislative Assembly during
2021.

Anita
Anita Wesney | Senior Director (she/her)
Phone: +61 2 6207 3593 | Mobile: (+61) 0419 449 651 | Email: anita.wesney@act.gov.au
Universal School Support | Service Design and Delivery | Education Directorate | ACT Government
Hedley Beare Centre for Teaching and Learning, 51 Fremantle Drive, Stirling ACT 2611 |GPO Box 158 Canberra
ACT 2601
www.education.act.gov.au
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RECORD NUMBER TITLE
REC21/56879 7.1. Flexible Education
REC21/56876 7.3. School Psychologists
REC21/56869 7.5. Occupational Violence and Complex

Case Management
REC21/56867 7.6. Suspension Policy
REC21/56863 7.9. Mental Health Programs
REC21/56858 8.2. Inquiry Based Learning
REC21/56852 8.3. Languages in Schools
REC21/56846 8.4. Positive Behaviour for Learning
REC21/56838 8.7. Accessibility and Inclusion

Thanks heaps & please let me know if you have any questions.
Molly Sturgiss | Executive Support Officer to
Kate McMahon | Executive Group Manager, Service Design and Delivery
Education Directorate | ACT Government
Phone: +61 2 6207 0632| Email: Molly.sturgiss@act.gov.au
Hedley Beare Centre for Teaching and Learning | GPO Box 158 Canberra ACT 2601
www.education.act.gov.au

From: Pilicic, Courtney <Courtney.Pilicic@act.gov.au> On Behalf Of DDGEDUoffice
Sent: Wednesday, 6 October 2021 10:10 AM
To: EGMSDD <EGMSDD@act.gov.au>
Cc: DDGEDUoffice <DDGEDUoffice@act.gov.au>
Subject: FOLLOW UP: FOR ACTION: 2020-21 Budget Estimates Hearing Briefs - due 1pm 7
October 2021
Importance: High

OFFICIAL
Good morning EGMSDD Office,
Just a reminder on the below.
Can we please have these no later than COB today noting they are due to MCR by 1:00pm
cleared by DDG tomorrow?
Kind regards,
Courtney
Courtney Pilicic | A/g Executive Support Officer to Jane Simmons
Phone: 6207 8330 | Email: courtney.pilicic@act.gov.au
Office of the Deputy Director-General | Education| ACT Government
220 London Circuit, Canberra City ACT 2612 | GPO Box 158 Canberra ACT 2601
www.education.act.gov.au | Facebook | Twitter | Pinterest | LinkedIn | Google+

From: Taber, Emma <Emma.Taber@act.gov.au> On Behalf Of EDU Cabinet Liaison Officer
Sent: Thursday, 30 September 2021 12:27 PM
To: EBM, DSST <ebm.dsst@act.gov.au>
Cc: EGMSDD <EGMSDD@act.gov.au>; DDGEDUoffice <DDGEDUoffice@act.gov.au>; EDU Cabinet
Liaison Officer <EDUCabinet@act.gov.au>
Subject: FOR ACTION: 2020-21 Budget Estimates Hearing Briefs - due 1pm 7 October 2021
Importance: High

OFFICIAL
My apologies left DSST off the below email.
Thanks
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Emma

From: Taber, Emma On Behalf Of EDU Cabinet Liaison Officer
Sent: Thursday, 30 September 2021 12:20 PM
To: EDU, Learning and Wellbeing Policy and Design
<EDU.LearningandWellbeingPolicyandDesign@act.gov.au>; EDU, Universal School Support (USS)
<EDU.UniversalSchoolSupportUSS@act.gov.au>; EDU Student Engagement Director's Office
<EDUDSEOffice@act.gov.au>
Cc: EGMSDD <EGMSDD@act.gov.au>; DDGEDUoffice <DDGEDUoffice@act.gov.au>; EDU Cabinet
Liaison Officer <EDUCabinet@act.gov.au>
Subject: FOR ACTION: 2020-21 Budget Estimates Hearing Briefs - due 1pm 7 October 2021
Importance: High

OFFICIAL
Good afternoon
Please refer to below request.

Title/Question 2020-21 Budget Estimates Hearing Briefs
Responsibility Service Design and Delivery
TRIM SUB21/6558
Clearance EGM SDD → DDG
Date Due to MCR 1:00 pm Wednesday 7 October 2021
Comments We have placed where possible previous briefs to the trim container

to assist with drafting/updating. TRIM link attached to folder.
Please refer to the Guide to writing Assembly/Hearing Briefs
attached to this email to ensure your briefs are high-quality. Some
rules to follow are provided below.
MCR has allocated a lead branch to each brief, it is the responsibility
of the lead to liaise with other branches as required.
MCR and EGM BS will undertake quality check on all briefs on 8/10
and 13/10 to ensure quality and consistency. Please be prepared to
undertake urgent amendments following these reviews.
The final hearing pack will be distributed to the Minister and all
witnesses on 
Friday 15 October 2021. Any additional briefing material required
outside of the formal hearing briefing pack is the responsibility of
each respective witness/branch.
Please contact the Assembly team (Vicki or Emma) if you have any
questions at EDUCabinet@act.gov.au.

Rules to follow
1. Ensuring formatting is consistent with templates.
1. Use Calibri font size 14 for Key Points and point size 12 for Background. Consider

limited other headings to help navigate the brief.
2. Make sure the brief title is consistent with the index – they need to match,

otherwise it is confusing, if the index is wrong let MCR know.
3. Your brief should be a maximum of TWO PAGES of current information. If it can’t

fit on two pages, consider what can be deleted, and how you can use language
more economically.

4. Readability:

o Formatting – consider making certain points bold in the brief to highlight key
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information

o Use of figures wherever possible – be consistent

o If using percentage incorporate the actual number [beside] the percentage
figure (E.g.: 71 percent of schools [64] have implemented PBL.)

o Referencing specific components on the Annual Report or Budget (if
applicable) E.g. Occupational Violence (Annual Report p47)

5. Use facts, statistics, comparisons with other Australian states and territories and
international comparisons at national or sub-national level, where appropriate.
Reference where comparative data is sourced.

6. Combining related briefs – like Teacher Librarian Scholarships (a budget measure)
and Teacher Librarians (policy/current state) so it is all in one place. check data
and dates are consistent between both.
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BUDGET ESTIMATES BRIEF 

Cleared as complete and accurate: 06/10/2021 
Cleared for public release by: Director-General Ext: 59158 
Contact Officer name: Mark Huxley Ext: 53988 
Lead Directorate: Education 
TRIM Ref:  

Portfolio/s: Education and Youth Affairs 

Principal Health and Wellbeing 

Talking points: 

• The Directorate has a strong focus on principal health and wellbeing
which is evidenced in our partnership with ACT Principals Association
(ACTPA) and in the implementation of a Principal Health and Wellbeing
Plan (the Plan) for ACT School Leaders.

• The Plan delivers a range of immediate, short and long term initiatives to
support the focus on principal health and wellbeing.

• The Directorate, through regular engagement with ACTPA, developed a
workplan which recognises the inextricable linkages between principal
health and wellbeing work, Education Support Office (ESO) business
improvement, service standards, leadership capability and enterprise
skill development.

• The nine recommendations of the Plan support health and wellbeing by
investing in principal capability and efficacy which translates into
increased job satisfaction and means principals are better equipped and
skilled in executing their roles.

• The implementation of the Plan is continuously assessed by the
Directorate and ACTPA through a series of workshops.

• The Directorate has received advice and input from national and
international experts to ensure principal health and wellbeing is
prioritised for our system.

• The impact of COVID-19 connected School Improvement Group with the
expert advice of Carol Mutch, Professor of Critical Studies in Education in
the Faculty of Education and Social Work from the University of
Auckland and UNESCO Advisor on Education Post Disasters. Her advice
impacted on how we support School Leaders as a system through these
challenging times and ensured Directors of School Improvement tailored
their approaches to support principal wellbeing.

• Principal Health and Wellbeing is an ongoing priority and focus, given
the impact of world events on society and the critical role our schools
play in supporting students and parents in these difficult times.
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BUDGET ESTIMATES BRIEF 

Cleared as complete and accurate: 06/10/2021  
Cleared for public release by: Director-General Ext: 59158 
Contact Officer name: Mark Huxley Ext: 53988 
Lead Directorate: Education  
TRIM Ref:    

 

• The Directorate supports principal health and wellbeing through a 
number of programs that include: 

o Principal Coaching and Mentoring Program –developing a 
workforce of highly capable school leaders who are supported at 
all stages of their career. 

o Post Incident Support Model for Principals and Deputy Principals -
provides differentiated and tailored physical and psychosocial 
wellbeing supports for school leaders when responding to critical 
incidents. 

o Early Career Principals Program – delivers a series of collaborate 
and connect engagement opportunities, enterprise skills and 
leadership development for principals in their first three years. 

o Complaints Management Reform – reforms includes working with 
school leaders as they respond to complaints. 

o Complex Case Support –  coordination of ESO and inter-agency 
supports to ensure a joined up approach to managing complex 
situations. 

o Increased support from the Directorate for schools in incident 
management capability including post incident support – strategic 
and operational management of incidents. 

o Term calendar of Key Dates for Principals –  ensures alignment of 
ESO contact with schools as part of the business cycle alignment 
and reform. 

o School and Principal focused design and delivery via ConnectED 
and Service Portal – delivers accessible information for school 
based staff that is easy to navigate  

o Business cycle alignment and reform – ESO, working with 
Principals to streamline processes, information and supports 
around the school business cycle. This work further aligns the 
delivery of financial information and enrolment projections to 
Principals to ensure they have the information they need at the 
right time to guide their Performance and Development 
conversations with staff. 

o Work Health and Safety and Occupational Violence support team 
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Cleared as complete and accurate: 06/10/2021  
Cleared for public release by: Director-General Ext: 59158 
Contact Officer name: Mark Huxley Ext: 53988 
Lead Directorate: Education  
TRIM Ref:    

 

Key Information 

• Principal Health and Wellbeing is acknowledged by the Directorate as an important 
contributor to retaining and developing high-quality school leaders and positive 
impact for school improvement.  

• Principal Health and Wellbeing is a key improvement strategy as part of the 
Empowered Learning Professionals Leadership Plan 2018-2021 designed to support 
job confidence and satisfaction. 

• In 2021, a Post Incident Support Model has been delivered for school leaders with a 
specific Employee Assistance Program to provide leaders with the personal support 
required over a period following a critical incident. The Model delivers on Key 
Improvement Strategy Four of the Empowered Learning Professionals Leadership 
Plan 2018-21 as well as Recommendation Eight of the ACT Principals Association 
Principal Wellbeing report. 

o The service offers differentiated and tailored physical and psychosocial 
wellbeing supports for School Leaders and Education Support Office senior 
leaders when responding to critical incidents in school environments or 
support for intervention strategies for schools experiencing cumulative 
incidents or issues. 

• School Operations team provides strategic and operational management of 
incidents and proactive support to principals and school leaders. The team does this 
by using multiple sources of evidence to manage incidents and monitor the 
functional health of schools. This approach means the team has a comprehensive 
picture of schools and their climate. 

• Principal Coaching and Mentoring (PCM) Program delivers on the third phase of the 
Empowered Learning Professionals Leadership Plan 2018-2021 to support principals 
at all stages of their careers. The coach mentors work alongside the supervisory 
support and feedback from a Director of School Improvement, creating a strengths-
based approach to principal development while ensuring high levels of principal 
agency.  

o A panel of 14 principal coach mentors was formed at the start of 2021. To 
date, the program has supported 12 acting principals, five principals in the 
first year of their appointment and a further five principals who have 
requested personalised support from a coach mentor.  

o The coach mentors ensure a focus on: 

 Strengthening a collaborative and reflective culture of improvement 
with a focus on coaching and differentiated support 

 Building the capacity of teachers and leaders to deepen learning; and 

 Support and strengthen leadership wellbeing. 
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Contact Officer name: Mark Huxley Ext: 53988 
Lead Directorate: Education  
TRIM Ref:    

 

o The PCM Program deepens work across the Directorate in developing a 
workforce of highly capable school leaders who are supported at each stage 
and for all aspects of their career. 

o PCM is a 14-month trial with program funding directed to school staffing 
allocations for both the coach mentor and the principal being coached. This is 
calculated according to the type of coaching engagement. The funding 
provides backfill for the participating coach mentor and principal, allowing 
them to privilege their time together. To date, the program engagements 
have totalled $6,499, representing 86 hours of funded program time.   

Background Information  

• The Principal Health and Wellbeing Plan was launched in October 2018 with nine 
recommendations and is aimed at increasing the focus on the mental and physical 
wellbeing of our principals and to instigate cultural change more broadly.  

• The plan has been shaped by our own work with Principals in the ACT as well as the 
Australian Principal Occupational Health, Safety and wellbeing Survey Report (2019) 
by Philip Riley and Sioau-Mai See and addresses recommendations in the ACTPA 
report on Principal Wellbeing in ACT Public Schools Report. 

• The Empowered Learning Professionals Leadership Plan 2018-2021 (ELPLP) ensures 
principal health and wellbeing is a key component of professional conversations with 
leaders at all levels. 

• Phases one and two of the Empowered Learning Professionals Leadership Plan 
provided universal support with an investment in laying the foundations for a system 
approach to strengthening leadership at all levels bringing coherence and clarity to 
the capability development of school leadership teams. 

• Phase three aims to deepen work across the Directorate to develop a workforce of 
highly capable school leaders who are supported at each stage and for all aspects of 
their career. 
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BUDGET ESTIMATES BRIEF 

Cleared as complete and accurate: 12/10/2021 
Cleared for public release by: Executive Group Manager Ext: 
Contact Officer name: Dionne Byrant  Ext: 
Lead Directorate: Education 
TRIM Ref:  

Portfolio/s: Education and Youth Affairs 

Early Childhood Development 

8.8 Financial Literacy 
Question 

• What is the current status of school banking in ACT Public Schools?

Answer 

• As of the 20 June 2021, school banking programs ceased in ACT schools public
schools. The Directorate supported schools to cease school banking programs by:

o communicating to school communities (school newsletter and frequently
asked questions fact sheet)

o promoting ASIC’s MoneySmart for Consumers and Investors and
MoneySmart for Schools resources

o cavasing schools to ascertain and action ‘one to one’ support as requested
o partnering with ASIC to formalise and extend the work ACT schools already

do in financial literacy education.
Question 

• How is the ACT Education Directorate using the funds provided by ASIC for financial
literacy education? (National Partnership Agreement on Specified Projects Schedule
B Moneysmart Teaching)

Answer 

• The $395,000 provided to the Directorate through the Agreement funds the
Financial Capability Education in ACT Public Schools Project (the Project). These
funds are allocated to the 12-month appointment of a Financial Capability Education
Officer (ESO/SLC) and implementation costs of a Moneysmart Acreditation Program.

Background Information 

• On 10 February 2021, the ACT Government supported an Assembly motion put
forward by ACT Greens MLA, Johnathan Davis to transition ACT Public Schools away
from school banking programs. School banking programs in ACT public schools
ceased on 30 June 2021.

• Under the finalised National Partnership Agreement (the Agreement) on Specified
Projects Schedule B Moneysmart Teaching with ASIC, the ACT Education Directorate
supported the roll-out of Moneysmart professional learning to teachers in the ACT.
The Directorate met all milestones under the Agreement. Data available for July –
December 2020 shows 218 teachers had participated in the professional learning.
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• The Financial Capability Education in ACT Public Schools Project (the Project) builds 
school capacity to deliver authentic financial capability experiences aligned to the 
Australian Curriculum (P-10) and financial capability for ‘adulthood’ opportunities for 
senior students (11-12). 

• The Project encompasses the Moneysmart Accreditation Program. A pilot of the 
Moneysmart Accreditation Program (P-12) was scheduled to run as an ‘opt-in’ pilot 
from 1 July 2021 until 30 June 2022. The program is open to all ACT public schools 
but has subsequently been placed on hold due to COVID-19. Timeframes for the pilot 
program will be adjusted in January 2022. 

• The Directorate is supporting schools through a ‘one-off’ payment of $3,000 per pilot 
school. To achieve accreditation, schools are required to provide evidence against 
the five components of the Financial Capability Program Framework. The five 
components are: 

o advocacy; 

o learning professionals; 

o curriculum; 

o community engagement; and 

o professional practice sharing. 

• Moneysmart is a financial capability suite developed by ASIC to provide trustworthy 
and unbiased guidance to the Australian public. A component of the Moneysmart 
suite is Moneysmart for Teachers. This Kindergarten to Year 12 resource provides: 

o Australian Curriculum-aligned teaching resources including units of study. 
These address several key learning areas, cross-curriculum priorities and 
general capabilities with particular prominence for the Mathematics and 
Humanities and Social Sciences (HASS) key learning areas and Numeracy 
General Capability. 

o The ACT Teacher Quality Institute (TQI) has accredited the Moneysmart for 
Teachers professional development. 
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Enabling Pedagogies – Executive Summary 

• As part of the School Improvement Strategy, the Education Directorate conducts school reviews
using the nine domains of the National School Improvement Tool (NSIT). Domain 8 of NSIT–
Effective pedagogical practices – articulates the importance of the principal and school leadership
teams accepting responsibility for driving improvements in teaching throughout the school. In
addition, teachers and school leaders are committed to prioritising the work of identifying,
understanding and implementing effective evidence-based teaching and strategies.

• The ACT Education Directorate encourages schools to have a pedagogical framework that outlines
the expectations for teaching and learning within their school. Each ACT public school develops
and implements a pedagogical framework, to ensure high quality, evidence-based teaching
practices that focus on success for every student.

• A school pedagogical framework promotes consistency of practice and supports teachers to know
what the teaching and learning looks like within that school. Teachers and school leaders are
committed to prioritising the work of identifying, understanding and implementing effective
evidence-based teaching strategies.

• The Enabling Pedagogies initiative includes ACT Pedagogical Framework and the web-based
Enabling Pedagogies resource. The ACT Pedagogical Framework is a guide for ACT public schools
to develop coherent statements of the pedagogical practices of their school. The Enabling
Pedagogies resource is a structured collection of high impact teaching strategies to support
schools to implement pedagogical change.

• The Pedagogy Coaches (1 SLB + 1 SLC) commenced in Term 4 2020, to support schools to
implement pedagogical change through the ACT Pedagogical Framework and the Enabling
Pedagogies resource.

• The coaches have consulted or presented individually to 42 leadership teams, with ongoing
engagements with 17 schools.

• The coaches have provided bespoke Professional Learning to five schools, while developing two
TQI accredited learning packages including both asynchronous and synchronous elements
delivered to 177 ACT public school teachers, preschool to year 12.

• The Enabling Pedagogies resource has been enriched by the addition of three video case studies
of teaching practice developed with ACT schools.

• Ongoing work of the Enabling Pedagogies team is:

o Working with schools to develop bespoke Professional Learning.
o Developing additional universal professional Learning Packages and workshops.
o Collecting exemplar practice as case studies to be added to the web resource.
o Continue publicising the resource with schools.
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Literacy Instruction (Reading) - Executive Summary 
Best practice literacy instruction 

• The Education Directorate promotes evidence-based balanced literacy approaches within schools,
including an emphasis on phonics and word knowledge as described in the Australian Curriculum. The
strongest elements of each are incorporated into a literacy program that aims to guide students
towards proficient, lifelong reading.

• The Directorate supports the use of phonics instruction as part of literacy instruction when utilised
alongside a suite of systematic evidence-based, approaches. The Directorate does not endorse a one-
size-fits-all phonics program.

• The Directorate’s approach to balanced literacy instruction for all students recognises phonics as an
essential component in building students’ literacy skill. It allows schools to draw on a range of
strategies to teach reading and writing.  As part of the Australian Curriculum; English ACT public
schools teach phonics, and word knowledge using explicit teaching of phonemic awareness, phonics,
vocabulary and comprehension. The Early Years Literacy Initiative outlines ten essential literacy
practices that support the delivery of the Australian Curriculum.

Dyslexia and learning difficulties 

• For students identified ‘at risk’ of learning difficulties it is recognised that early identification,
planning and differentiating the teaching and learning program is critical for facilitating positive
literacy outcomes.

• Teachers are encouraged to use multiple sources of evidence to identify and analyse students’
literacy and language capabilities to ensure they make the right judgement about a child’s next
learning. They implement rich, integrated learning programs that differentiate the learning and
teaching to support each student’s needs.

• Evidenced based strategies and interventions to support students with learning difficulties is an area
of much debate amongst education professionals. Debate focuses on schools’ approaches to literacy
instruction more broadly and the degree of emphasis placed on phonics instruction within the
teaching of reading and writing.

• Teachers use a range of information and professional learning opportunities to build their skills and
capability to support students with learning difficulties. For example, Understanding Dyslexia and
Significant Difficulties in Reading is an online program that provides teachers with online classroom
resources accessible through the Directorate Intranet.

Enhancing literacy through increasing leader and teacher capability 

• The Directorate has a long term, strategic commitment to supporting early years literacy, including
through the Early Years Literacy Initiative.

• The Early Years Literacy Initiative (EYLI) began as a pilot project in 2017 and since 97% (65 of 67) ACT
public school (P-6) have participated.

• The goal of the project has been to improve literacy learning outcomes for all early childhood and
primary aged students through building teacher pedagogical knowledge and leadership capacity to
implement effective literacy instruction.

• To improve student learning outcomes, it is necessary to build teacher capability and practice to
embed quality literacy practices consistently across ACT public schools. The Directorate provides
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ongoing professional learning for teachers, literacy coaches and school leaders to strengthen 
teachers’ knowledge, understanding and capacity to implement evidence-based literacy practices 
and build teacher capability on literacy assessments. Those assessments include screening, diagnostic 
and formative assessments, rigorous tracking and monitoring systems.  

Background 
Year 1 Phonics check - literacy assessment of students 
• On 15 October 2019, the Federal Minister for Education, Minister Tehan, announced the Australian 

Government will introduce a free, voluntary Phonics ‘health check’ for Year 1 students.  

• The Directorate does not view the introduction of a mandatory Year 1 Phonics check as the best way 
to support early years literacy instruction for the following reasons: 

o In ACT public schools, there is not a current identified gap in either the assessment of early 
years literacy skills or in the current teaching of reading and writing.  

o ACT public schools currently have an evidence-based approach to literacy instruction that 
focuses on implementation of the ten essential literacy skills (of which phonics is one aspect).  

o In ACT public schools, children’s literacy skills are assessed at the beginning and end of 
Kindergarten. The early years assessment program uses BASE to assess early reading, phonics 
and numeracy skills of students in their first year of school. The BASE data is used to identify, 
as early as possible, students who may need extra support or enrichment. The BASE data 
helps teachers plan appropriate learning experiences for every child in the class. 
 

o Children experiencing learning difficulties are captured through both this assessment, and 
other tools used by teachers. 

o ACT public schools already use a range of assessments (for example, BASE, reading 
assessments [running records] and oral language assessments) to identify children who 
require differentiated instruction to learn to read, spell and write, and tailor literacy 
instruction using a range of targeted strategies and adjustments. 
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Mathematics and Numeracy – Executive Summary 
• ACT public schools implement the Australian Curriculum which includes the mathematics learning

area, numeracy progressions and numeracy general capability. Schools implement a range of
curriculum aligned programs to support student’s numeracy development.

• In October 2020 the Directorate began developing Finding the Balance, a mathematics and
numeracy strategy for ACT Public Schools. The strategy was developed to:

o support schools to embed the four mathematics proficiencies of fluency, understanding,
reasoning and problem solving

o help raise teacher self-efficacy to teach mathematics in primary settings

o support teachers to focus on numeracy beyond the mathematics classroom in high school
settings

o provide coaching and professional learning opportunities for teachers in the 50% of ACT
public schools that currently have mathematics or numeracy as a strategic goal

• In 2021 as part of the pilot of Finding the Balance the ACT Education Directorate has:

o Delivered and facilitated targeted professional learning for 75 school teachers/leaders from
18 ACT public primary schools and high schools. This learning has been supported by
Emeritus Professor Peter Sullivan, The Australian Academy of Science- reSolve, and the
president of the Canberra Maths Association, Bruce Ferrington.

o Curated high quality mathematics and numeracy resources on the Service Portal for ACT
teachers and school leaders. It provides a centralised location to highlight exemplary and
innovative mathematics and numeracy practice and Directorate-led professional learning.

o Provided individualised supports for schools on a basis of contextual need.

o Initiated the development of a measurement and evaluation framework and tools to
measure the outcomes and impact of the mathematics and numeracy strategy.

• Finding the Balance has operated as a pilot program in 2021. Continued support will be offered
for pilot schools throughout 2022.

• Schools not involved in the 2021 pilot will be encouraged to participate in an expanded program
in 2022.
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Opposition Education Plan – Executive Summary 

In June 2021, the Canberra Liberals released an education strategy for the ACT titled ‘Bringing out the 
Best in every child’.  

The five-point strategy includes the following: 

1. Improving Falling Academic Standards
2. Genuine Equity for Every student
3. Reducing Bullying and Violence
4. More support for Schools through Better Funding and Governance
5. Fixing Overcrowding Schools and Ageing Infrastructure

ACT Labor’s Future of Education (2018-2028) is a comprehensive, long-term strategy that outlines a 
well-rounded approach to school education and a focus on equity, rather than measuring a student’s 
achievement narrowly on performance in literacy and numeracy. 

• This decade long plan partners with Set Up for Success: An Early Childhood Strategy for the ACT,
to provide a 0-18 approach that recognises that genuine equity of outcomes are only delivered
through consistent and sustained collaborative effort, working with key partners from the earliest
years of a child’s educational journey.

• The Future of Education reflects the vision of the ACT community; including the core themes
heard from over 5000 individuals, half of which were students, along with significant evidence
draw from research and evidence-based practice into high performing education systems.

Background Information: 

• ACT public schools use a modern and evidence-based education model known as student centred
learning. The primary purpose of a student-centred approach is to encourage students to be
active and engaged in learning. It’s a model that responds to the individual needs of each of child
and young person.

• Pedagogy in ACT public schools is responsive to child need. Strategies employed include explicit
teaching done via whole class learning, small group learning and one on one teaching.

• All ACT public schools deliver on the Australian Curriculum with a strong focus on literacy and
numeracy skills. ACT public schools use the Ten Essential Skills approach to teaching literacy.

• All educational infrastructure projects constructed for the ACT Government, including new
schools, are done so in line with the Education Directorate’s Infrastructure Specification (EDIS)
brief.

• Current research indicates a close connect between individual wellbeing and achieving academic
learning outcomes, and identifies important future skills, such as critical thinking, digital literacy,
and global competence (OECD report).

• This Future of Education has already improved positive culture in schools through Positive
Behaviours for Learning; the Building Strong and Safe Communities for Learning initiative and
strengthened inclusivity overall with the majority of students in the ACT reporting that sense of
belonging has improved or been sustained during the first phase (2018-2020).

• The quality of leadership, educational professionals, the learning environment and the quality of
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the learning experience are central to achieving outcomes for children and young people (ACT 
Auditor General's Teaching Quality Report, Report No.6 2021). 

• The Future of Education has built the capability of leaders and educational professionals from the 
earliest stages of their career onwards with enhanced supports during pre-service, induction, 
through the 25 Affiliated Schools partnerships with the UC, early career mentoring; investment in 
continual professional learning with Highly Accomplished and Lead Teachers programs; cross 
sector professional learning opportunities, a strengthened focus on Principal wellbeing, and 
empowering leadership capability. 

• System supports have empowered educators to focus efforts on differentiating and personalising 
learning with flexible, local options to meet the needs of individual children and young people. 

• The Future of Education has modernised systems that support learning; inclusive of passing two 
tranches of legislation, planning, design and refurbishment of school environments and 
infrastructure; providing digital devices and internet to students and families and strengthening 
evidence-based review and planning processes to support school improvement.  
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Personalised Learning – Executive Summary 
• Personalised learning is a process of meeting the child or young person at their point of need and

tailoring the learning from that point. It is a process that supports individual learning and the
needs of each student.

• Personalised learning aligns with the Future of Education’s focus on ‘student centred learning’,
and the Strategic plan’s focus on ‘School where students love to learn’.

• Personalised learning also relates to the Strategic plan goal ‘evidence informed decisions’. For
example, Lifting performance in Australian Schools – Observations from Research and Practice
states that, ‘society increasingly expects education to be tailored to the strengths, interests and
learning needs of the learner’ (Geoff Masters).

• Personalised learning is not a one-size-fits-all approach and school contexts will shape the nature
of what this looks like in classrooms.  Personalised learning does not mean teachers provide
individual programs for every student.

• The use of personalised learning has significant impacts on the student as a learner. Research
indicates significant benefits when students are empowered to have ownership of their learning
pathway and achievement. This increases intrinsic motivation as students understand where they
are at and where they are heading with a heightened sense of purpose. Higher levels of
engagement are visible, as students have a voice and interest into the relevant tasks that have
been agreed upon.

• The ACT Public Schools Pedagogical Framework Guide highlights some key points teachers can
incorporate into planning for personalised learning such as:

o Basing decisions on deep understanding of the students, their prior knowledge, abilities,
interests, culture and backgrounds.

o Using agreed achievement data to tailor teaching and learning programs.
o Increased student agency.
o Demonstrating equity by ensuring individual student needs are met.
o Frequently monitoring and using assessment for learning and as learning.
o Providing opportunities for students to be challenged and experience success in their

learning.
o Providing targeted, explicit and scaffolded instruction as required.
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Safe and Inclusive Schools Initiative – Executive Summary 
• The Safe and Inclusive Schools (SAIS) Initiative has been developed by Sexual Health and Family

Planning with input from parent groups, community agencies and key education stakeholders. It
has been available to ACT schools since 13 March 2018.

• This initiative supports schools to create and sustain safe and inclusive environments for students
by providing:

o Teacher Quality Institute accredited, professional learning for staff

o expert advice and assistance

o sharing of high-quality teaching and learning resources

o the development of networks to share good practice

• The Initiative currently operates as an opt-in model and is accessed when individual schools
identify that they require support, and in many cases, this is at the point of need.

• The estimated total value of procurement with SHFPACT to deliver SAIS over the period from 1
January 2018 – 31 December 2021 is $495,000 (including GST) including funds already spent and
those expected to be spent. This includes the six-month contract extension which is in place until
31 December 2021.

• There is strong evidence that same sex attracted, intersex and gender diverse young people face
additional challenges, particularly with respect to mental health and wellbeing when compared
with the rest of the population. These challenges persist into the school environment.

• The release of the Writing Themselves In 4 Research Report in February 2021 has provided
additional evidence of this in the Australian context.

• Same sex attracted, intersex and gender diverse people report school as a significant site where
they experience or have experienced bullying, discrimination and isolation.

• The Education Directorate provides a range of supports to schools to assist with creating and
sustaining welcoming environments, where prejudice, discrimination, harassment and violence
are unacceptable.

• In May 2021, the Education Directorate hosted the first LGBTIQ+ inclusion forum for all ACT
public schools. Students who identify as LGBTIQ+ students and allies attended the event and
spoke about what they need to feel safe and included in their school communities. SHFPACT
assisted with event facilitation.

• The First Action Plan (the Plan) for the Capital of Equality Strategy identifies key actions for the
ACT Government to make to improve the lives of LGBTIQ+ Canberrans.

• The Education Directorate’s commitment under the Capital of Equality Action plan is to: ‘Invest in
LGBTIQ+ support systems for Canberra’s schools including the continuation of the Safe and
Inclusive Schools Initiative and making sure schools get good advice about supporting students
who are affirming their gender.’
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Small Group Programs for SwD – Executive Summary 
Key Information: 
Adjustments to meet the needs of students 
• All ACT public schools plan and utilise reasonable adjustments to make education accessible to

students with disability. These adjustments aim to enable all students to access and participate in
education on the same basis as their peers.

• Adjustments for students are based on their individual needs. The professional judgement of
teachers, in consultation with the student and/or their parents or carers, informs these
adjustments.

Small Group Programs 
• The Education Directorate (the Directorate) currently offers a range of programs to support

students with disability including the Inclusion Support Program (ISP), Small Group Programs
(SGPs) or Specialist Schools.

• Eligibility is determined through the ACT Disability Criteria.

• A list of small group programs in ACT Public Schools can be found on the Directorates website.

• It is anticipated every ACT Public School will run a Small Group Program from the start of the 2023
school year.  This will ensure all students have the option to attend a program at their PEA school,
on the same basis as their peers.

• Schools have flexibility in the way they deliver their program to meet the individual needs of their
school community.

• As such, school programs may vary year to year as they flexibly respond to the needs of their
current student cohort.
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Early Childhood Development 

Relationships, sexuality and consent education 
Question 

• Why haven’t you done more to address relationships, sexuality and consent
education in ACT schools?

Answer 

• The ACT is actively working to strengthen relationships, sexuality and consent
education in our schools.

• The ACT recently provided feedback to ACARA as part of the public consultation
process to review the Australian Curriculum. The ACT recommended strengthening
Consent/Respectful Relationships Education in the Learning Area of Health and
Physical Education.

• On 21 July 2021, a Cross Sector Respectful Relationships, Sexuality and Consent
Education (RRSCE) Roundtable was held in partnership with the University of
Canberra.

• The event provided an opportunity to explore current research, understand what is
happening in schools and identify gaps and opportunities to strengthen
relationships, sexuality and consent education in all ACT schools.

• Key themes that emerged from the Roundtable event included;  recognition of the
benefits of a cross-sector approach;  the need for a whole-of-community response
and the voices and lived experiences of young people must be central to any
community wide solution.

• The ACT is continuing to work with stakeholders, to build on the learning from the
Roundtable and strengthen relationships, sexuality and consent education in the
ACT.

Question 

• What is currently being taught in ACT schools regarding relationships, sexuality and
consent education?

Answer 

• The Australian Curriculum supports students to develop knowledge, understanding
and skills that will help them to establish and manage respectful relationships. This
includes the teaching of consent, personal boundaries and the development of
healthy and positive relationships.

• The Australian Curriculum learning area of Health and Physical Education has a
strong focus on providing students with ongoing, developmentally appropriate, and
explicit learning experiences through the focus area: ‘Relationships and Sexuality’.
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• All ACT public schools deliver content in line with the Early Years Learning
Framework, Australian Curriculum and the Board of Senior Secondary Studies.

Question 

• What does relationships, sexuality and consent education look like in primary, high
school and college settings?

Answer 

• From the time students enter the school system, children learn about protective
behaviours as well as the personal and social capabilities that support the
understanding of concepts such as respect and consent.

• Content is age-appropriate, inclusive and designed to meet the needs of all students.
Schools communicate regularly with students’ parents/carers to inform them and
ensure learning programs are sensitive to families’ cultural and religious beliefs and
preferences.

• The content in the Relationships and Sexuality area in the Foundation to Year 10
curriculum supports students to develop knowledge, understanding and skills that
will help them to establish and manage respectful relationships. It also supports
them to develop positive practices in relation to their reproductive and sexual health
and the development of their identities. In doing so, students will gain an
understanding of the factors that influence gender and sexual identities.

Background Information 

• Respectful Relationships Education (also known as Gender Equality Education) is a
school-based approach to primary prevention of domestic and family violence. It
aims to develop skills and attitudes early that will prevent gender-based violence
from happening in the future.

• At the universal level (all students), schools teach Respectful Relationships and
Sexuality Education through the Australian Curriculum supported by social and
emotional approaches and specific Gender Equality Education resources.

• Most recently, in the 2021-22 ACT Government Budget, the ACT Government has
announced a $2.1 million investment over four years to provide a whole school
approach to preventing domestic and family violence and reducing discrimination
and harassment by creating a culture of gender equality and inclusion. This will fund
3 FTE positions which will perform gender equality coaching, professional learning
and develop materials that support inclusion.
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Skills 

Headstart – 3 year pilot announced in 2021/22 Budget 
Question 1 

• How is the Headstart program different to any other Australian School-based
Apprenticeship (ASbA)?

Answer 1 

• The Head Start program is an innovative pilot program that will enable ACT public
school students to take an extra year to complete their ACT Senior Secondary
Certificate and provide a dedicated team to support students to develop skills and
experience that employers value and can provide job security.

Question 2 

• When will the first Headstart apprentices start and how will they be selected?

Answer 2 

• A project plan and evaluation plan is currently being developed which will include
work to recruit the Headstart program team and development of program
guidelines, which will include student eligibility information.

• This team will be working with schools and employers from January 2022 to support
commencements in the program from Semester 1, 2022.

• It is anticipated that 50 students will commence their apprenticeships through the
Headstart pilot during the 2022 school year.

Background Information 

• The COVID-19 pandemic has presented challenges for young people interested in
completing a trade-based apprenticeship.

• All students and employers participating in the pilot will have one-on-one support
through a dedicated team that will work in collaboration with other key government
partners; CIT, schools, Skills Canberra, and WorkSafe ACT.

• Students will be provided personalised career education and mentoring, and
employers will also receive coaching and support to ensure students receive high
quality on-job learning in the workplace.

• This program will demonstrate the ACT Government’s commit to support young
people at risk to secure meaningful employment, and address skills shortages faced
by local employers.
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Early Childhood Development 

7.4 Bullying and Violence 
Question 

• What progress has been made against the  recommendations and observations  from
the 2019 Inquiries: Standing Committee - Inquiry into the management and
minimisation of bullying and violence in ACT schools? and School Education Advisory
Committee (SEAC)?

Answer 

• Both the Stanidng Committee and Inquiry acknowledged that incidents of bullying,
cyberbullying and violence in ACT schools are by and large well-managed and that
schools experience similar challenges to other parts of society in relation to bullying
and violence.

• Of the Standing Committee’s 23 Recommendations, 12 were agreed, 9 Aagreed in
principle, and two noted.

• The Directorate has made substantial progress, having completed 17 of the 21
actionable recommendations. The remaining four actions are well underway.

• SEAC reviewed current policies, procedures and processes, with a focus on the
Positive Behaviours for Learning (PBL) framework and other specific interventions
that support the implementation of the Safe and Supportive Schools Policy in ACT
public schools. SEAC’s report included observations, many of which are directly
related to PBL.

• There are now 75% of ACT Public Schools in the process of Positive Behaviour for
Learning (PBL) implementation, with all schools ensuring that they are creating
positive learning environments appropriate to school context and student need.

Question 

• What can parents/carers do when they are not satisfied with a school’s actions to a
report of bullying or violence?

Answer 

• Where an issue arises, the first place to address the issue is with the school.

• If families are not satisfied with their schools response to a bullying incident there
are other pathways to resolve the issues that arise.

• The Education Directorate’s Feedback and Complaints unit provides an additional
reporting mechanism for complainants who are not satisfied with a school’s
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response, or who do not wish to contact the school to make a report of bullying or 
harassment. 

• Resolution of instances of bullying or violence will depend on the facts of a particular 
case. 

 

Question 

• What do schools do when there is a bullying incident? 

Answer 

• Schools’ response to bullying is guided by the Safe and Supportive Schools Policy and 
Procedures. Each school has procedures and processes in place to manage 
incidences of bullying. 

• Schools work with students, families and staff, to support students who experience 
or are involved in bullying and violence. 

• The Student Administration System (SAS) is used to record and manage incidences of 
bullying. 

• In some instances, the school’s Student Wellbeing Team and/or specialist staff may 
be involved in supporting students and managing incidences of bullying, e.g. Safe and 
Supportive Contact Officers (SASSCOs), school psychologist, year coordinators, and 
allied health professionals. Schools also work with external agencies as appropriate.  

Question  

• What data does the Education Directorate collect on incidents of  bullying? 

Answer 

• Schools record and analyse data on inicents of bullying using the Student 
Administration System (SAS).  

• A range of data sources are frequently reviewed to inform prevention and response 
strategies appropriate to the school’s context. 

 

Background Information  

Standing Committee on Education, Employment and Youth Affairs (SCEEYA) 

• The 2019 Standing Committee’s Inquiry into the management and minimisation of 
bullying and violence in ACT schools, provided recommendations about how to 
address bullying and violence in schools. The Government response was tabled in 
the Legislative Assembly on 23 October 2019. The Directorate was already pursuing a 
number of initiatives aligned with the Committee’s recommendations as part of the 
ACT Government’s Future of Education Strategy. 
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School Education Advisory Committee (SEAC) 

• SEAC was asked to advise on opportunities to strengthen practices in schools and the 
Education Directorate, with a focus on Positive Behaviours for Learning (PBL). 

• Schools have strong foundations in ploace to manage and minimise bullying and 
violence and acknowledged the considerable investment, effort and progress that 
had already been made. It was acknowledged  that PBL will take several years to 
implement 

• Cultural and systemic reform of this kind takes time, with a focus on continuous 
improvement.  
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Early Childhood Development 

Suspension Data 
Question  

Why doesn’t the Directorate publish suspension data on students with disability? 

• The ACT is a small jurisdiction, as such granular data on individual schools, year levels
or student characteristics including students with a disability, are not published due
privacy concerns and the risk of identification. There are also difficulties with
defining students with disability for the purposes of reporting metrics. i.e. whether
by NDIS status or other criteria.

Question  

How is the Directorate working to reduce the rate of suspensions? 

• The Directorate and schools promote school culture that promotes positive staff- 
student relationships and facilitates an early support and prevention approach to
behaviour supports.

• The Directorate’s commitment to rolling out Positive Behaviour for Learning (PBL) is
an important part of reducing suspension rates for all students, with its focus on
explicitly teaching and recognising positive behaviour.

• For students with disability and/or complex behaviours, schools work in partnership
with students and their parents and carers to address and respond to these concerns.
This can include the development of a Positive Behaviour Support Plan which
supports the consistent implementation of strategies across the school setting and in
the home.

• Social and emotional skills are an important part of promoting student wellbeing and
are developed through social and emotional learning programs in our schools and
through the general capabilities in the Australian Curriculum.

Background Information 

• Suspension is the process of temporarily withdrawing a student from school
activities and school grounds, placing them in the care of their parents and/or a
person with parental responsibility, when the student displays behaviours described
under section 36 of the Education Act 2004.

• The Directorate’s updated Suspension, Exclusion and Transfer of Students policy was
published in December 2019 and has a focus on a prevention and early intervention
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approach to behaviour support to reduce the incidence of behaviours that 
potentially lead to suspension. 

• The Suspension, Exclusion and Transfer of Students procedure states a key 
consideration for decision-making must be given to a student’s needs and whether 
appropriate and reasonable adjustments have been made to reduce the need for the 
use of behaviours of concern as a means of communicating, particularly where this is 
a manifestation of disability. 
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Early Childhood Development 

eSafety Program 
Question 

• How has the Education Directorate continued to promote the online safety of
students during remote learning?

Answer 

• The Education Directorate has worked collaboratively with schools, students,
teachers and families to develop the knowledge and skills that children and young
people need to thrive in a safe, online learning environment.

• The eSafety Officer has continued to deliver bespoke online safety education to
students during remote learning, as well as family eSafety workshops that address
the latest trends in online safety. These sessions also support parents to have
conversations with their children about setting safe personal boundaries online. To
make these workshops accessible for school commiunities, eSafety workshops are
planned with schools so that the content is relevant to that school community.

• The Directorate has taken steps to minimise online risks to students including device
level content filtering.

• The Directorate works closely with the Office of the eSafety Commission and the
Australian Federal police (Think U Know program) to support schools to manage
online safety.

• Teacher professional learning prior to the shift to remote learning provided an
additional opportunity to support schools and teachers with online safety messaging.

Question 

• What is the Education Directorate doing to ensure students learn to manage screen
time?

Answer 

• The Education Directorate works closey with the Office of the eSafety Commissioner
and the Australian Federal Police (Think U Know program) to deliver content that is
contemporary and relevant and supports students of all ages. This content supports
students to develop the knowledge and skills to become safe, digital citizens,
including managing screen time and setting boundaries online.
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Question 

• How does the Education Directorate support families to manage technology? 

Answer 

• The Education Directorate works closely with families through their schools. The 
eSafety program delivers online safety workshops for families that are created 
collaboratively with schools, ensuring the content is relevant and accessible for their 
communities.  

• During remote learning, the eSafety officer continued to deliver these sessions 
virtually with schools. 

 

Background Information  

• The Education Directorate (Directorate) is committed to building a positive culture of 
digital citizenship and eSafety in ACT Public Schools. In 2021, the Directorate 
strengthened its approach to eSafety to be more responsive to the needs of 
students, teachers, and the community. These actions support the 2020 ACT Labor 
election commitment to provide materials to address contemporary topics such as 
digital citizenship and intimate image sharing. 

• The Directorate has an ongoing eSafety program that is reviewed and updated 
regularly to address and prevent bullying, harassment and violence, including 
cyberbullying. The program aims to build on existing school initiatives and continue 
to provide information sessions for parents and carers to ensure a broach reach. 

• The Directorate’s eSafety Officer continues to work closely with school communities 
to build safe, respectful online communities in the ACT. The esSafety Officer also 
works closely with key stakeholders to understand the latest online trends. 

• In developing the eSafety profram for 2021, the Directorate has stengthend its 
relationship with the Office of the eSafety Commissioner to ensure that its program 
is supported by emerging research and behavioural trends. 

• A digital resource centre has been developed in 2021 to support students receiving 
ACT Government provided Chromebooks as part of the Technology Enabled Learning 
(TEL) Program. This resource provides students with a curated collection of materials 
and contacts to navigate if issues are faced online.  

• In the budget it was announced that more than $21 million has been allocated over 
the next four years to ensure all year 7 to 12 students have access to a Chromebook, 
including an additional $2.8 million over four years to provide internet access to any 
secondary school student who needs it and fund the e-safety program. 
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Early Childhood Development 

8.3 Languages in Schools 
Question 

Do all ACT Public Schools provide a language program? 

Answer  

• All ACT Public Schools are required to provide a language, however there are some
schools that are unable to provide a language program due to the shortage of
language teachers.

• As at April there were 11 schools that did not offer a language.  They are:

o Caroline Chisholm School

o Charles Conder Primary

o Gilmore Primary School

o Margaret Hendry School

o Neville Bonner Primary

o Richardson Primary School

o Theodore Primary School

o Torrens Primary

o Charnwood-Dunlop school

o Hawker College

Question (2-3) 

What has happened to the Languages Action Plan? 

Answer (2-3) 

• A Draft ACT Languages Action Plan is being developed for consultation.

• The ACT Languages Action Plan will look to address a range of issues impacting on a
school’s capacity to deliver languages in schools including language policy, provision of
pathways, optimising provision of languages and delivery modes of Languages.

• The development of an ACT Languages Action Plan will continue to support schools and
the ACT to position language education as a valued and important part of the ACT’s
future economic, education and social fabric.

• A Positions Paper has been developed in order to aid the consultation process which
contextualises languages in the ACT public school context.
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Background Information  

• Schools are required to deliver languages to students in years 3 to 6 for 60 minutes 
per week, and in years 7 and 8 for 150 minutes per week 

• There is a natioanal shortage of language teachers. 

• The ESO is working to support schools to recruit language teachers, and to support 
the upskilling of classroom teachers who wish to become language teachers through 
scholarship programs. 

• On 28 November 2018 a Motion was passed in the ACT Legislative Assembly.  The 
resolution was to, ‘develop an action plan to encourage, improve and support 
language education in Canberra Schools as a part of implementing the Future of 
Education Strategy’.   
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