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Welcome 
Welcome to the second edition of Talking Quality for 2020. We are 

very aware of how difficult a year 2020 has become for the Education 

and Care Sector. In recognition of this we provided an additional Spe-

cial Edition of our publication in June. This edition was used to show-

case the incredible work being done by providers, service leaders and 

educators during the COVID-19 Pandemic.  This publication returns 

to our regular format of encouraging engagement with the guiding 

principles of the National Quality Framework (NQF) and connection 

of these with goals for continuous improvement  

Guiding Principles of the NQF  

• The rights and best interests of the child are paramount. 

• Children are successful, competent and capable learners. 

• Equity, inclusion and diversity underpin the framework. 

• Australia’s Aboriginal and Torres Strait Islander cultures are valued. 

• The role of parents and families is respected and supported. 

• Best practice is expected in the provision of education and care services. 

 

Children’s Education & Care Assurance 

Edition 2 | 2020  

If you would like to contribute to future publications or provide a question, please email  
CECA.EducateandInform@act.gov.au  for further information. 

The Quality Assurance team have been conducting Wellbeing  

Support Visits and phone calls over the past month. These visits have 

been invaluable in maintaining our connection with the Education 

and Care Sector over periods of lock down and multiple other  

changes made in service delivery. We would like to thank everyone 

who has welcomed us so warmly into their venues, answered our 

questions and generally assisted us to better understand the  

challenges that you are confronting. The creativity and innovation 

displayed during this time along with the respect, empathy, gratitude 

and strength of human spirit consistently demonstrated, highlights 

the resilience of everyone who is a part of the Education and Care 

Sector. 
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http://files.acecqa.gov.au/files/NQF/Guide-to-the-NQF-180118.pdf


Committing to Continuous Improvement  

Professional Collaboration –  

The often overlooked essential to quality education and care 

One of the most often overlooked essentials which contributes to a quality education and care service is 

professional collaboration.  Educators who work together have a positive impact on each other and  

contribute naturally to the quality improvement of their service. Collaboration includes educators  

working together in teams, sharing responsibilities, providing feedback and building trust.  Educators who 

rely on each other and support each other, in turn build strong, meaningful professional relationships 

based on trust and empathy.  When educators feel that they are supported, they are then able to show 

that same level of support to the families and children.  

Professionally collaborative environments provide a safe space for robust debates, constructive  

feedback and problem solving to improve service programs, environments and relationships.  

Environments such as these are fostered by educators who feel confident to put forward their viewpoints 

and share their dynamic skills.  These educators are those who believe that they are respected and valued 

for their diverse interests, strengths and backgrounds.   
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Experts agree that team cohesion is cultivated by: 

-Having a clear and compelling cause.             -Clear communication of expectations. 

-Establishing team goals.     -Empowering team members to work with their strengths. 

-Encouraging innovation.                                    -Recognising and celebrating achievements together. 

-Fostering cohesion between team members.  



 

Suggested Links  

Creating Positive Workplace Relations – Self-Guided Learning Package 

Inspiring Leadership in Early Childhood 

What Does Leadership Look Like in Early Childhood Settings? 

Educational Leadership and Team Building 

Quest for Quality Games and Kahoot App 

Living the Early Years Learning Framework Everyday – Team Meeting Package 

Committing to Continuous Improvement  

Professional Collaboration Continued.... 
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Questions For Reflective Discussions 

Use the following questions to support discussions with your colleagues. 

 What are the benefits of professional collaboration? What are the challenges? 

 What could you do to address these challenges and enhance the benefits?                

 How might you change your approaches to make effective team collaboration possible? 

 How does your service use particular strengths, talents and interests of individual educators? 

 How do educators acknowledge each other’s strengths, diverse knowledge and skills? 

 How does your services philosophy reflect the diverse views, beliefs and values of the team? 

 How does your service promote the collective strength of your team? 

https://www.ecrh.edu.au/docs/default-source/resources/ipsp/creating-positive-workplace-relations-self-guided-learning-package.pdf?sfvrsn=4
http://thespoke.earlychildhoodaustralia.org.au/inspiring-leadership-early-childhood/
http://www.earlychildhoodaustralia.org.au/our-publications/every-child-magazine/every-child-index/every-child-vol-18-4-2012/leadership-look-like-early-childhood-settings/
https://www.acecqa.gov.au/sites/default/files/2019-05/QA7_EducationalLeadershipAndTeamBuilding.pdf
https://www.acecqa.gov.au/resources/supporting-materials/games
https://www.dss.gov.au/sites/default/files/documents/05_2015/team_meeting_package.pdf


The anticipation you feel when you get that notification that your service will be going through  

assessment and rating, is something many of you can relate to. It doesn’t matter if you are the nominated 

supervisor, the coordinators or a casual educator, you cannot help or hide the anxious feeling of what we 

are about to go through. 

When the assessment and rating day arrived for our service, I met the authorised officers at the front of 

the school where they signed in and were briefed on our emergency procedures. We took the authorised 

officers on a tour through the school, highlighting the areas of St Monica’s Out of School Hours (SMOOSH) 

used when we are not operating from our usual location of the hall. It was during this time that I  

remember feeling such a relief as the authorised officers’ presence was just so calming.  For the next 

three days the authorised officers did what they needed to do, before it came to an end. We thanked the 

authorised officers and mentioned that their presence and approach had made such a difference and  

allowed myself and the team to feel so relaxed during this time.  

Two to three weeks after the assessment and rating visit, we were eagerly awaiting our assessment and 

rating draft report. I remember receiving the email with the report and I could not wait to open it to see 

the outcome. I’m sure so many of you can relate to the feeling I’m talking about. We had received a rating 

of Working Towards and I was a little shocked by the result. Reading the report was very emotional, of 

course we had our own expectations of what we believed our service would be rated as. I remember  

feeling disappointed and wondered “How, is this possible”? 

The next day I shared the outcome of our assessment and rating report. I asked the team how they felt 

and we discussed if we would like to provide feedback on the areas not met. All educators were given a 

week to think about it and to get back to me with their thoughts. Together as a team we agreed that we 

would not be providing any feedback on our report. We decided that we would work on the areas not met 

and use the time between this and our next assessment and rating to develop our skills and embed our 

practice. I also realised that sometimes as a leader we need to understand that it is ok to slow down, take 

a step back and reflect….. as a team, not just as an individual.  

We are now 12 months on from our assessment and rating and we have taken on the feedback from our 

report and reflected on how we could improve in the areas we were not met in. As a team we have taken 

the time and gained a deeper understanding of what it means for quality areas to be embedded in our 

service. We have explored how we critically reflect on our practices and how we develop meaningful  

relationships with families and our community. 

It has been a slow and steady journey, but we feel that we have come a long way and have made some 

really positive changes for our service, our team of educators, the children and their families. There has 

been collaboration with the team, children and families.  

 

 

Critical Conversations  

A Reflection of our Assessment and Rating Process, Molly Uelese, Centre 

Director, St Monica’s Out of School Hours Care (SMOOSH) 

Children’s Education & Care Assurance 

Page 4 

TALKING QUALITY:  
REFLECTING ON PRACTICE IN EDUCATION AND CARE  



Suggested Links  

 

Practical Ideas To Support Continuous Quality Improvement 

 

What Is Reflective Practice? 

 

Guide to the National Quality Standard Assessment and rating process 

 

Quality Improvement Plan 

 

 

Questions you may like to ask…  
 

 How do we currently view the assessment and rating process and what contributes to this lens? 

 What have been our initial feelings and response to receiving a draft assessment and rating report?  

 What are the positives we can draw out of the assessment and rating experience? 

 How have we used past assessment and ratings reports to reflect on practice and to guide plans for 

improvement? 

 How do we share the assessment and rating reports with children and families? 

Critical Conversations  

A Reflection of our Assessment and Rating Process continued…... 

Children’s Education & Care Assurance 
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https://www.acecqa.gov.au/sites/default/files/2020-05/Practical-ideas-to-support-quality-improvement_0.pdf
https://thesector.com.au/2018/09/20/what-is-reflective-practice/
https://www.acecqa.gov.au/sites/default/files/2020-02/Guide-to-the-NQF-3-Assessment-and-rating_1.pdf
https://www.acecqa.gov.au/assessment/quality-improvement-plans


When Authorised Officers conduct an assessment and rating of a service, we closely consider the service’s 

philosophy throughout the process. A well written philosophy, developed in collaboration with all  

stakeholders, enables the authorised officer to gain an insight into the context of the service. Authorised 

officers look for ways that the philosophy is reflected in all quality areas as an indicator of embedded 

practice. 

Embedding Practice  

Embedding the Philosophy in Practice 

Children’s Education & Care Assurance 

Suggested Links  
 

Reviewing Your Service Philosophy 

We Hear You – The cycle of self-assessment and 

Continuous Improvement. What do you need to 

consider? – Part 5. Philosophy. 

Revising the Service Philosophy 
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Questions you may like to ask…  
 

 Does the current philosophy reflect the context of your service? 

 How often should your philosophy be reviewed? 

 Who should be involved in developing and reviewing the service philosophy? 

 How can you make your philosophy visible in your service? 

 Does your programming format allow educators to link planning to the philosophy? 

 How is your pedagogy reflected in the philosophy? 

 Is your philosophy child-friendly? Could you develop a simpler version of your philosophy that  

enables children to engage with it? 

https://www.acecqa.gov.au/sites/default/files/2018-10/QA7_ReviewingYourServicePhilosophy.pdf
https://wehearyou.acecqa.gov.au/tag/service-philosophy/
https://wehearyou.acecqa.gov.au/tag/service-philosophy/
https://wehearyou.acecqa.gov.au/tag/service-philosophy/
https://www.ecrh.edu.au/docs/default-source/resources/nqs-plp-e-newsletters/nqs-plp-e-newsletter-no-28-2012-revising-the-service-philosophy.pdf?sfvrsn=4


Engaging with Community 

Meeting the challenge of communicating with families during  

difficult times-Sarah Power, Service Manager, Busy Bees Oxley 
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At Busy Bees at Oxley we are supporting our families with a 

program called ‘UP at Home’ – Unleashing Potential at Home. 

We use the Storypark platform and our closed Facebook group 

to distribute home learning activity ideas and recipes with  

families who are currently self-isolating for various reasons. 

Printed versions of these recipes and activities are made  

available at the entrance to the service, for families to look 

through and take home which is a big help to those of our  

families who may not have access to printers.  

We have found this to be a wonderful way to remain connected 

and share stories and ideas, and invite our families to give  

feedback on the program via surveys so we can strive for  

continuous improvement. Families are also encouraged to share 

their experiences with us online, using the hashtag #UPatHome, 

and it has been wonderful seeing the involvement online not just with our own families but those families 

all around Australia who are taking part. 

Most recently, we’ve lit up our service with fairy lights as part of an initiative called ’Lighting UP with 

Gratitude’ and we’re spending the month of June giving thanks back to our families and communities for 

their support throughout COVID-19. As part of this, we’ve incorporated  

gratitude themed activities into our home learning program so that families at 

home can still take a small moment out of their day to feel thankful and  

connected to their service. We’ve experienced so many heart-warming  

moments in response to this initiative, with many messages of support from 

our families in kind. The sense of community we’ve been able to foster 

through these activities is something really special. 

I would like to acknowledge and thank our Quality and Education Team 

for their innovation and support in this space, as the program has been a  

fabulous pool of resources for both families and educators within our  

community, opening up amazing opportunities to give back and learn  

together. 

Questions you may like to ask…  
 

 What are our current ways of engaging with community? 

 What quality areas are reflected in our current ways of engaging with community? Where are the gaps? 

 How can we involve our community to find new ways of engaging? 

 Have you considered children’s lived experiences and the multiple settings in which they engage? What do we 

know about each child’s community? How could we use Bronfenbrenner’s Bioecological Systems Theory to 

better understand child and family contexts?  

 How could we document community engagement in a meaningful way? 



In 2018, Centre Directors at Northside Community Service started something new. We had been working 

with clinical psychologist Beth Macgregor from a professional development perspective, running  

workshops and visiting centres alongside educators. 

In talking with Beth about the broader work she did, we realised there was an opportunity. Clinical  

supervision is not a well-known term in the early education sector, but it is very well known in the health 

and community service sectors. It is the practice where a person who works in extremely complex and 

challenging roles, often with people experiencing vulnerability and/or disadvantage, debriefs  

confidentially with a trained professional. 

Centre directors, as nominated supervisors under the National Quality Framework, more than fit the bill 

for working in extremely complex and challenging roles. We wondered whether the directors at Northside 

would benefit from a monthly supervision session with Beth? 

Two years later, we asked the directors to provide us detailed feedback on how regular clinical supervision 

had worked for them. The responses that make up the rest of this article are entirely in the voices of those 

centre directors. 

 

As Nominated Supervisor and Educational Leader, how would you say you used these sessions with 

Beth? 

“Each session I have had with Beth has been slightly different. There are times where we use the sessions 

to discuss strategies for managing challenging behaviours, performance management and strategies for 

mentoring educators.  

I would also talk to her about the challenges of being a nominated supervisor and talk about strategies 

that might help, or as a way of bouncing off ideas and coming up with the best way to implement them. 

Mostly, I use them to discuss my wellbeing and the wellbeing of the educators at my centre”.  

 

What would you say are the most positive things about your monthly supervision sessions with Beth? 

“I personally find that one of the biggest challenges of being nominated supervisor is learning to manage 

the immense pressure and responsibility that comes with such a complex and challenging role. This can be 

overwhelming for me at times, and having an outlet to unpack these challenges with a trained  

professional has been incredibly beneficial for me. 

Sometimes I can feel really lost or overwhelmed. Beth is able to work with me and we find solutions  

together. I always feel validated after talking to Beth and feel equipped to be a better director and  

educational leader. 

The most important part for me is having a person that is removed from the everyday aspects of working 

here who can give advice and suggestions. Every session with Beth is different it has helped me to build 

connections with my team and my professional identity. 

It sounds a bit strange, but I always feel a bit lighter after my sessions with Beth”. 

Stories from the Sector  

Clinical supervision—an innovative approach to giving 

“meaningful” support to leaders in Education and Care  
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Imagine you were speaking to a decision-maker in another organisation. What would you say to them if 

they were considering providing clinical supervision to directors. Please be as detailed as possible. 

“I think that clinical supervision for directors should be mandatory. I have found that my clinical  

supervision sessions have had a significant impact on not only my mental wellbeing, but they have also 

helped me to build on my skills as a leader of a diverse and dynamic team, and these sessions have truly 

been invaluable. 

The work a director does is complex and sometimes emotionally draining. It has been so helpful to be able 

to debrief monthly with someone who has extensive knowledge around trauma informed practice,  

behaviour and relationships”. 

 

Our experiment with a different way of supporting centre directors has had some dramatic impacts over 

the last three years. We now can’t imagine a way of working that doesn’t include this support.  

While clinical supervision might not seem like a support method that applies to the early education sector, 

we can strongly recommend it. For centre directors, it provides them with practical support at the level 

their role requires. For organisations, it demonstrates professional respect for the directors and the  

incredible work they do. 

Prepared by Liam McNicholas, Senior Manager, Children’s services Support. Northside Children’s Services 

Contributions from: - 

Claire Cameron (Centre Director, Majura Early Childhood Centre) 

Melissa Crawford (Centre Director, Yurauna Early Childhood Centre) 

Mary O’Neill (Centre Director, Treehouse in the Park Early Learning Centre) 

Juliana Teaurima (Centre Director, Civic Early Childhood Centre) 

Leisa Wright (Centre Director, Harrison Early Childhood Centre) 

Stories from the Sector  

Clinical supervision Continued.... 
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The purpose of this section is for us to try and answer questions that you may have. These would need 
to be broad so that other services can relate and engage. Specific questions should continue to be  
directed to authorised officers where contextual advice or guidance maybe needed.  

FAQ  
-Frequently asked questions  

Page  10 

If you would like receive this publication at another email address or individual educators would like to 

sign up to receive this publication please send contact details to CECA.EducateandInform@act.gov.au.   

General enquiries to Children’s Education and Care Assurance can be made to CECA@act.gov.au. 

When Authorised Officers visit small services or services that are not part of a large provider group, it is 

often expressed that they feel that they are disadvantaged in being able to implement the National  

Quality Standard (NQS). While there are some challenges for these services, there are also lots of  

advantages. These include: 

-Having fewer stakeholders when consultation regarding change is needed. 

-Being able to implement change in a timely manner. 

-The freedom to adapt the service to better meet the needs of the service community. 

-Developing a strong sense of community. 

Below are some reflective questions to prompt discussion within your team. 

 Have you made connections with other children’s services that are located nearby or are similar in 
context to work collaboratively? 

 Have you attended ACT Sector 
meetings to build connections 
and build service knowledge? 

 Could you organise a  
professional development 
event at your service and  
invite other services to 
attend? 

 Do your educators have  
access to professional reading 
material to prompt critical 
reflection and build 
knowledge within your team 

 Have you considered joining 
the ACT Pedagogical  
Leadership Network? 
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Does being small have to disadvantage and isolate my service? 

*Please note, many of the group photographs contained within this publication were taken prior to 

the global pandemic and accordingly do not comply with current physical distancing requirements.     

 


