
THE 
FUTURE OF 
EDUCATION
An ACT education strategy 
for the next ten years

PR
O

FE
SS

IO
N

A
LS

CO
M

M
U

N
IT

Y

SY
ST

EM
S

ST
U

D
EN

TS

A
G

EN
C

Y

A
C

C
ES

S

IN
C

LU
SI

O
N

 E
Q

U
IT

Y



© Australian Capital Territory, Canberra 2018

This work is copyright. Apart from any use as permitted 
under the Copyright Act 1968, no part may be reproduced by 
any process without written permission from the Territory 
Records Office, GPO Box 158, Canberra City ACT 2601.

Produced by the ACT Education Directorate. Enquiries 
about this publication should be directed to Media and 
Communications.

Telephone: 62059423 
www.education.act.gov.au

The ACT Government 
acknowledges the 
Ngunnawal Peoples 
as the Traditional 
Custodians of the ACT 
and region upon which 
we live and work. 

We pay respect to the 
United Ngunnawal 
Elders Council and to 
the Elders both past 
and present of the 
Ngunnawal Nation for 
they hold the hopes 
and dreams for the 
future of the ACT and 
surrounding region. 
We also acknowledge 
and pay respect to the 
Wreck Bay peoples as 
custodians of the land 
on which Jervis Bay 
School is located.

This artwork, Welcome to Country – Ngunna Yerrabi Byangu, was 
commissioned by the Directorate in 2017. The artist Lynnice 
Church (nee Keen) is a Ngunnawal, Wiradjuri and Kamilaroi 
woman. Lynnice describes the meaning of the artwork as:

“ The painting represents Ngunnawal Country. At the centre 
of the paining is the symbol of a camp, acknowledging 
Canberra as a meeting place for many Nations over 
thousands of generations, for ceremony, marriage and trade. 
These Nations include the Ngarigo (to the south), Wiradjuri 
(inland), Gundungurra (to the north) and the Yuin (south 
coast). The painting shows the mountains surrounding 
the ACT. Some of the mountains show camps, indicating 
the neighbouring Nations and pathways connecting these 
Nations to Ngunnawal Country. The painting colours of 
blues, purples and greens are those seen in our 
beautiful Ngunnawal Country. 

  The painting symbolises the cultural protocol that when 
entering another Country you must have the permission and 
blessing of the Traditional Custodians. This is provided by 
Elders and often involves a smoking ceremony. This ensures 
cleansing of any spirits coming from another Country and 
then protection by the Spirits of the Country being entered.”
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FOREWORD BY 
MINISTER FOR 
EDUCATION AND 
EARLY CHILDHOOD 
DEVELOPMENT, 
YVETTE BERRY, MLA

Every parent wants the very best for their child, both during 
childhood and into their future lives.

But even in wealthy communities like the ACT children start 
life in vastly different places, with different backgrounds and 
circumstances affecting their opportunity for a good life. 
Education has an incredible power to level all of this out. 
Education allows children to reach their potential.

The ACT Government believes every child deserves a 
great education and the life chances which flow from 
it. Our education system must support all children to 
overcome and achieve. Our education system must mould 
mature and resilient adults. It must establish success for 
the future and it will do this by providing equity, through 
responding to the needs of each individual.

The Future of Education Strategy sets out how the 
ACT Government will strive towards this for the next 
generation. It applies to the whole system including all 
schools, government and non-government. Alongside it, 
the government’s Early Childhood Strategy will make sure 
every child is set up for success.

At the core of the Future Of Education Strategy is an 
acknowledgement of the human diversity among students. 
The ACT education system of the future will be personalised 
to each child. It will celebrate the differences that affect 
needs, abilities, motivations, interests and aspirations. It will 
take a holistic view of the people it serves—our children and 
young people. The Strategy is about developing capable 
adults who have learnt to learn, live productively in society, 
think, create and work in an increasingly digital future.

The future of education in the ACT will achieve this through 
increasingly investing in and empowering teachers. Teachers 
change lives. After personal factors related to a child, 
teachers are the single most significant factor in student 
achievement. Teachers take children as they are knowing 
that they start at very different levels of education and 
development, and with lots of things going on in their lives. 

So the Strategy begins with an awareness that teachers 
are expert professionals highly skilled at working with 
their students to lead them through their learning 
journey. With this context, the ACT education system of 
the future will continue and grow professionalism among 
teachers. It will take a structured approach to providing 
appropriate instructional leadership and ensure a focus 
on delivering quality teaching, consistently in every 
classroom, beginning with who and how new teachers 
are trained. And it will also recognise that teachers work 
among a team of people including other educators, 
allied learning professionals and support staff, who 
are equally committed to students.

Schools are increasingly being asked to facilitate a 
range of services for young people. The Strategy also 
recognises that learning environments are places that 
bring people together as a community and enable 
relationships to form between people and services. 
The future of education in the ACT will take advantage 
of this to provide strong communities, focused on 
enabling learning.

Achieving these aspirations will require a closer look 
at the organisational systems that provide learning 
communities. Things like legislation, resources, 
structures, culture, public accountability and reporting, 
teaching tools, data and IT, in many ways dictate the 
outcomes achieved.

Importantly, the Future of Education Strategy is not 
a static or comprehensive list of disjointed actions. 
It is a roadmap for continued focus and investment 
from a government committed to the very best 
future for the ACT’s children.

Yvette Berry MLA 
Minister for Education and Early Childhood Development. 
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About the 
strategy
This strategy outlines the 
plan for education in the 
ACT for the next decade.
It is based on what the ACT Government 
heard through a conversation with the 
ACT community and an analysis of issues 
by a range of education and community 
experts. It recognises strengths and points 
to where the ACT might do better.

The strategy is based in four foundations, four 
principles for implementation and a ‘roadmap’ 
for implementing actions over the next 10 years.

The foundations draw together and 
co-ordinate a range of actions. The 
foundations focus improvements to 
education on what matters most.

The principles underpin implementation 
of the strategy. These principles shape 
and guide thinking, planning and delivery 
of education for every ACT student. 

The strategy establishes a strategic 
policy direction that informs a range of 
future initiatives and project work rather 
than simply listing disjointed remedies. 
Adjoining it is the ACT Early Childhood 
Strategy that aims to ensure each child is 
set up for success from the beginning of life.

The conversation between 5,000 people in the 
ACT community, 2,400 of them students, took 
place over a year and a half. The outcomes 
of the Future of Education conversation 
appear in a number of documents:

 > Future of Education Strategy (this document)

 > Future of Education Consultation Report

 > Future of Education Research Report

 > Future of Education Implementation Plan

2



THE 
FOUNDATIONS 
FOR THE 
FUTURE OF 
EDUCATION
Four foundations emerged from the broad 
consultation process. The foundations draw together 
and co-ordinate a range of actions. They focus 
improvements to education on what matters most. 

The foundations of the strategy are to: 

 > place students at the centre 
of their learning

 > empower teachers, school leaders 
and other professionals to meet 
the learning needs of all students

 > build strong communities for learning 

 > strengthen systems to focus 
on equity with quality 

PR
O

FE
SS

IO
N

A
LS

CO
M

M
U

N
IT

Y

SY
ST

EM
S

ST
U

D
EN

TS

3



STUDENTS AT THE CENTRE 
Education enables people to participate effectively and respectfully in a diverse 
society.1 It prepares children for adult life by developing the full potential of their 
personality, talents and mental and physical abilities.2 

The inherent humanity of children and their growing individual capacity 
requires an education system that appropriately gives students control over 
their learning. Every child has their own interests and needs, background and 
circumstances, which an education system must recognise and address. 

What does this mean?
Students need to be engaged in their learning, which requires 
support and begins by enabling participation. 

A holistic view of students as people recognises that basic welfare and 
wellbeing needs, things like nutritious food and physical and mental 
health support, provide the basis on which learning can occur. Meeting 
these needs allows the full opportunity of education to be available.

Providing an equitable foundation for learning begins in early childhood 
settings and schools where children and young people can access what 
they need for their wellbeing, which leads to a stronger, deeper engagement 
in learning. Some students need additional or specialised support.

Respecting the human agency of a child requires that students are active 
participants in their learning, making informed choices about what and how they 
learn, contributing to decisions about how their learning environment operates.

Each student treads their own educational pathway based on their 
developing interests, knowledge and skills. They each have gifts and talents 
across a range of areas that both allow their participation in life and enrich 
their personality and contribution to society and culture. Every child 
has a great potential to learn, progress, achieve and contribute.

Learning necessarily begins by ensuring a high standard of literacy 
and numeracy because these skills are the gateway to a much broader 
range of skills and capabilities students need to become active, 
responsible and engaged.3 Equally, participation in education develops 
vital personal attributes like empathy and the ability to work with 
others, a sense of responsibility, self-control and self-efficacy.

1 UN Convention on the Rights of the Child. 
2 Ibid.
3 OECD, The Future of education and skills. 2018

“I know that every child learns 
differently and has different 
things going on in their lives 

and so everybody needs to be 
supported to take into account 

their different needs so that 
they get a really great education 

and have fun at school.”  
- Student

“We need to be more prepared 
for the outside world. We need 

to be taught relevant things. 
Teach us things we will use.”  

- Student

“For every student to be 
listened to and to be able 
to have their own opinion 

for everything they do. That 
every pupil has a chance to 

do whatever they want to 
do and accomplish in life.” 

- Student
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EMPOWERED LEARNING 
PROFESSIONALS
Teachers and school leaders, together with a team of people including 
other educators, allied learning professionals, and support staff, make 
education happen. 

Teachers are the most important part of [a child’s] school experience.  
- Parent 

I do way better in classes with teachers that I bond with, with whom 
I ‘click’ with and who let me learn the things I am interested in. 

- Student 

Teachers are expert professionals highly skilled at working with students to lead 
them through their learning journey. A high quality education system enables 
teachers to achieve this in partnership with a range of other professionals and 
support staff meeting student needs and nurturing school communities.

What does this mean?
Teachers are the facilitators of learning, which begins through establishing 
positive relationships with students and their families. Teachers need 
to know the students that they are working with and the impact of their 
teaching on student learning and wellbeing. From this base teachers 
are able to work together and collaborate with other professionals 
and support staff to effectively meet the needs of every student.

A respected, professional teaching workforce requires high quality initial teacher 
education that attracts the right kind of people to this field, and leads to well-
prepared and enthusiastic graduates entering the profession. As a profession, 
however, teachers are themselves engaged in ongoing learning and continual 
growth in their expertise. Professional learning, mentoring and coaching, and the 
sharing of effective practice allows good teaching practice to be widely adopted.

Leadership among the teaching profession drives high quality teaching. 
School leaders create the culture, environments, structures and systems 
to develop and extend high performing, expert teaching teams. They act 
as mentors for other teachers, shaping and guiding their less experienced 
colleagues to grow in competence and confidence. Because of this, the 
focus for school leaders, as with teachers, needs to be their expertise 
as practitioners rather than administrative and other functions.

The core role of teachers is educative but they work within the broader 
support system that assists student learning. A range of other allied learning 
professionals and support staff enable schools to function. Meeting student 
wellbeing and learning needs requires teachers to collaborate with families, 
community and human service providers. Through this schools become inclusive 
learning communities that support all children and young people to learn.

5



STRONG COMMUNITIES  
FOR LEARNING 
While the core function of schools is to provide education, schools are also key community hubs providing more 
than access to learning. Through schools, children and their families connect with each other and form enduring 
relationships. Schools are an integral part of a broader human service system that builds relationships and 
brings services and people together to meet the diverse needs of children and their families.

What does this mean?
Taking a holistic view of students and their needs, and recognising that teachers and school leaders work in 
partnership with families, other professionals and support staff, results in a reorientation of schools as multi-
service environments, better positioned to meet the diverse range of student academic and wellbeing needs.

Collaborative partnerships between schools, government and community service providers also 
allows schools to be community hubs for people beyond current students, such as their families. 
Schools in doing so enhance wellbeing, resilience and connections throughout the community.

This means that parents and carers are active participants in school life, involved in the learning of their children. 
Professionals such as social workers, psychologists and other health professionals bring their expertise to 
support student wellbeing and engagement in learning, and provide families with convenient access to services 
including through outreach models. Other partners, like community service providers, unions, business, cultural 
and sporting organisations, enrich what schools can offer to students and the wider school community.

Education aims to achieve outcomes for young people that are equitable, irrespective of gender, economic, 
social, cultural or other causes. It can most effectively achieve this when it brings services and people together. 
Practitioners, policy makers and system leaders must therefore routinely operate in collaboration.4

Treat early childhood as part of the education system... Co-location of primary school, childcare, 
community services and maternal health clinics... and help increase awareness of what is available... 
linking in services for those with particular needs. 
- Parent

A new review has found strong evidence that community schools (schools that partner with community 
agencies to provide an integrated focus on academics, health and social services and youth and 
community development) contribute to school improvement. 
- Community Sector

4  Bentley & Butler, 2017, Collaboration in pursuit of learning in Bentley and Savage: Educating Australia. 2017.

6



“If I could change one thing 
it would be the types of 

education that are offered 
because I think really 

the only thing offered in 
schools is the academic 
side of things but I don’t 

think that’s necessarily 
the most important. It’s 

important to understand 
how the world is working 
around you, how people 

who are different from 
you work and how they 

experience life. Like more 
emotional understanding 

of other people and of 
your community because I 
think in the grand scheme 

of things this will put you 
in better stead for life than 

knowing every math trick 
there is on earth.” 

- Youth Centre participant

SYSTEMS SUPPORTING LEARNING
Providing the education of the future requires systems that are harmonious with the 
directions set by this strategy. Education in the ACT is being increasingly focused on equity 
so that every child has the opportunity to achieve excellent outcomes, regardless of their 
background and circumstance. Legislation, resources, organisational structures, culture, 
public accountability and reporting, teaching tools, data and IT, in many ways dictate the 
outcomes achieved and therefore need to be aligned with pursuing educational equity.

What does this mean?
Learning and development begins from birth and the systems supporting education 
need to respond to this context.

Children and young people access a range of services including health, education and 
community services as they grow and acquire the skills and attributes need for a healthy 
and productive adult life. Education provision occurs through early childhood education, 
school-aged education, tertiary education and vocational education and training. These 
services and settings must be personalised and well-coordinated, especially at points of 
change or transition. A range of flexible delivery approaches are required to meet diverse 
learning needs.

The system elements that support education include:

 > Legislation

 > Resources and teaching tools

 > Organisational structures and culture

 > Public accountability and reporting

 > Data and information technology.

Decisions relevant to students need to be made by those as close as possible to the 
student, including the student themselves. But schools cannot be burdened with 
functions that distract from providing high quality education. The balance between 
school-based decision making and external or centralised support is key to achieve strong 
student outcomes.5 The right mix of school led innovation and external assistance and 
accountability will result in quality teaching and learning for every student.

Importantly, appropriate assessment tools allow students, their parents and teachers 
to monitor growth of knowledge and skills. When well-designed, these tools recognise 
the different starting point of every child and provide personalised feedback. Data also 
supports good policy, service design and decision-making about school improvement 
and evidence-based decisions to target resourcing and support to where it can be 
most effective and is most needed. The use of data for these purposes needs to respect 
the people involved, maintain their dignity, and direct accountability to those with 
responsibility and control.

5  Schools for All Children and Young People: Report of the Expert Panel on Students with Complex 
Needs and Challenging Behaviours, by Roy, Shaddock and Packer, November 2015.
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Principles for implementing 
the strategy 

A
G

EN
C

Y

A
C

C
ES

S

IN
C

LU
SI

O
N

 E
Q

U
IT

Y

A
G

EN
C

Y

A
C

C
ES

S

IN
C

LU
SI

O
N

 E
Q

U
IT

Y

EQUITY
Student achievement sets aside economic, social and cultural barriers.
Equity means students are supported according to their personal needs rather than being 
treated identically. All children and young people deserve the support they need to achieve 
a good education. Community members, parents, students, teachers and education experts 
all believe that equity is important. Quality education systems must be equitable.6

Equity requires a differentiated approach, recognising that students have different 
backgrounds and starting points in their learning. Some students may (at times and 
with some of their learning) require more assistance in order to achieve their best.

Education is an opportunity to develop ALL our kids into the best people 
they can be. All over the world a good education appears inversely 
proportional to poverty. Education not only provides a springboard 

of opportunity but promotes dignity, health and freedom.  
- Parent

As a signatory to the Melbourne Declaration on Educational Goals for Young Australians, the ACT 
Government is committed to promoting equity and excellence in schooling. 

STUDENT AGENCY
Students make decisions about their learning and how their learning 
environments operate.
Young people want a greater say in what and how they learn. They see themselves as 
decision makers within their learning environments. The capacity to set goals and take 
personal responsibility will be important for their future success. Acquiring this skill 
begins during childhood learning.

What helps me learn is having a choice in what we learn.  
- Student

We need student-directed and student centred learning  
and students having a greater say in what they are learning.  

- Student

With changing patterns of work and social interaction, personal agency is 
becoming an increasingly important attribute in life after school. 

6 McKinsey. How the world’s best performing school systems come out on top. 2007.
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ACCESS
Supports for learning and wellbeing are available 
and provided to all students.
Access means that each student has the supports they require because educators 
know them and can respond to their individual experience. Access is related to equity. 
It could mean providing free breakfast or counselling support that allows each child 
to learn effectively.

Every child learns differently and has different things going on in their lives 
and so everybody needs to be supported to take into account their different 

needs so that they get a really great education and have fun at school. 
- Student

Collaboration between schools, students, families, the community sector and other 
government services is necessary for students to gain access to the right supports at 
the right time. The importance of access to early childhood learning is well understood 
and valued. Embracing and harnessing cross-sector collaboration strengthens 
school communities and lifts student outcomes across the education system. 

INCLUSION
Diversity is embraced, all students are accommodated 
and a universal sense of belonging fostered.
Students seek a sense of belonging as a prerequisite to achieve in their learning. 
Inclusion means embracing diversity in all its forms, as well as specifically ensuring 
students with disability and their families are included in a way which suits them.

You can’t learn if you don’t feel included.  
- Student

What enables me to learn is an inclusive environment where you can be yourself.  
- Student

Positive school cultures that are child centred and inclusive improve 
engagement and learning outcomes for all students.7

In a thriving and inclusive education community, all students and their families feel 
welcomed and valued for who they are and what they can contribute. Schools have 
culturally aware environments that welcome Aboriginal and Torres Strait Islander 
students and their families. Diversity of background, culture, gender, class, religion, 
sexuality, wealth and ability, all contribute depth and richness to the learning 
experiences of  all. Inclusive learning cultures ensure schools reflect the global 
and connected world young people are living in.

7 Shaddock, Packer & Roy. Schools for All Children and Young People. November 2015.
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PUTTING 
IT ALL 
TOGETHER – 
ACTIONS 
FOR THE 
FUTURE OF 
EDUCATION
This strategy sets the direction for 
the future of education in the ACT, 
a journey to be taken in phases over 
the next 10 years. An implementation 
plan accompanies this strategy 
and provides further details.
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FIRST PHASE: YEARS 1 - 2
Teachers and school leaders will expand their skills to engage and support 
students so they are involved, resilient and equipped for the future.

This phase includes initiatives funded in the 2018 Budget. Future initiatives 
may need to be developed and considered for future budgets.

Students at the Centre
 > Expand and evaluate effective rigorous inquiry 

and project-based learning models.

 > Ensure students have a voice in their schooling and 
that their learning is personalised and flexible.

 > Position 21st century capabilities as an increasing 
focus within the current curriculum.

 > Enhance student wellbeing and psychological 
supports, and identify effective case co-
ordination approaches to ensure students 
are resilient and equipped for the future.

 > Identify and build upon evidence-based approaches 
to successful transitions and implement programs 
such as the Continuum of Education Support 
Framework in government high schools.

 > Continue to strengthen cultural integrity for all 
Aboriginal and Torres Strait Islander students.

Empowered Learning Professionals
 > Develop recruitment processes and incentives to 

identify the right new staff, strengthen internship 
models for new teachers and principals, and 
design a workforce plan to increase diversity 
and expertise in the school workforce.

 > Build upon and expand learning opportunities 
through professional learning communities 
within and across schools.

 > Invest in school staff and work towards 
ensuring a highly accomplished and 
lead teacher is in every school.

 > Increase consistency in supporting teachers’ 
knowledge, skills and confidence with a focus on 
21st century capabilities, personalised learning, 
impact of teaching, student wellbeing and inclusion.

 > Ensure that school leaders are supported in 
strengthening their instructional and data literacy 
leadership roles and community partnership skills.

 > Introduce a more structured approach to teacher 
mentoring for early career teachers, including training 
for mentors, to support best practice approaches.

 > Build on the ACT Teacher Quality Institute’s (TQI) 
work to provide a framework for professional 
experience during initial teacher education.

Strong Communities for Learning
 > Identify, build upon and trial effective community school 

models that partner with community agencies and businesses 
to ensure schools support student and family needs. This 
could include out of hours programs and partnerships 
with agencies to support families, particularly those 
who are marginalized or experiencing disadvantage.

 > Identify and develop models of partnerships between early 
childhood providers, community and government agencies, and 
primary schools to ensure that young children (3-8 year olds) 
have the strongest possible start to their education journey.

 > Collaborate across sectors to review policy and 
service designs, shared personal development 
and accessing multidisciplinary support.

Systems Supporting Learning
 > Develop an Early Childhood Strategy for the ACT, with an 

emphasis on helping each child gain a strong start through 
quality and accessible early childhood education.

 > Review and amend the Education Act 2004 to strengthen 
student agency, equity, access and inclusion.

 > Review and amend the ACT Teacher Quality Institute Act 2010 
to strengthen the regulatory framework for teachers.

 > Enhance the role of the ACT TQI to share excellent practice 
and contemporary research evidence across the ACT, 
and explore the creation of an ACT teaching evidence 
clearing house, possibly as an extension of the TQI.

 > Leverage national efforts to develop digital formative 
assessment tools to monitor and evaluate student progress and 
the impact of teaching strategies throughout their schooling.

 > Develop and implement a model for ‘research and 
development’ schools to identify and build upon 
evidence-based approaches and interventions that 
successfully address student learning and wellbeing needs.

 > Develop and implement an accountability framework 
that robustly measures the results of this strategy.

 > Enhance performance measures and data sets to help 
schools pursue learning and wellbeing growth.

 > Design and trial digital technology to deliver and 
monitor personalised learning programs, and enable 
educational access across different settings.

 > Review and build upon existing policies, supports and 
practices that enhance personalised learning, student 
agency and 21st century capabilities particularly with 
regard to the learning needs in the middle and older years.
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Students will notice:
 > They have an increased say in 

their learning and in how their 
learning environment operates.

 > Their wellbeing is a focus in 
schools and they can access 
support when they need it.

 > They are developing the knowledge, 
capabilities and skills to operate 
in the changing world.

 > They can pursue their learning 
passions, which will take into 
account their learning needs.

Teachers and school leaders 
will notice:

 > Improved training, practicum, 
recruitment, induction and 
professional learning opportunities.

 > They are encouraged to achieve 
and enhance certification under 
rigorous national standards.

 > School leaders have time to 
develop quality teaching through 
coaching and mentoring.

 > They can push the traditional 
confines of schooling to explore 
where, when and how learning 
can occur, what is learnt and who 
provides the learning experience.

Each school community will notice:
 > They can contribute to a 

conversation about the learning 
going on in their school.

 > They are asked to comment 
on how community services in 
schools can provide support 
to students and families.

 > School staff value collaboration 
and partnerships with community 
services and parents.

 > Students are supported through 
transitions from early childhood 
education and preschools to primary 
schools and secondary schools.

12



SECOND PHASE: YEARS 3 – 5
Partnerships with the broader community will ensure students 
have the best supports in place for their learning and wellbeing.

Students at the centre
 > Expand approaches for measuring and 

evaluating student achievement and 
growth in the areas of personalised 
and project-based learning.

 > Implement case-coordination approaches, 
and collect data to monitor and make 
changes to student wellbeing approaches 
and psychological supports in schools.

 > Implement evidence-based transition 
processes, and evaluate and refine 
existing models such as the Continuum 
of Education Support Framework.

 > Review delivery of senior secondary education 
with a focus on personalised pathways.

 > Explore placement of more experienced 
and accomplished teachers with 
students of greater learning needs.

Empowered Learning Professionals
 > Work with other jurisdictions and universities 

to enhance the quality of candidates and 
the training program for teachers.

 > Implement and monitor internship models 
for graduate teachers and new principals.

 > Build teachers’ and school leaders’ 
knowledge, skills and confidence 
to work as part of a team in a full-
service community school.

 > Prioritise career pathways that 
recognise teacher expertise needed 
for school improvement.

 > Continue to support growth in teachers’ 
knowledge, skills and confidence on 
21st century capabilities, personalised 
learning, impact of teaching, student 
wellbeing and inclusion including through 
professional learning communities.

 > Continue to invest in school leaders 
to be leaders of learning, wellbeing 
and community partnerships.

Strong Communities for Learning
 > Build strong partnerships with services and 

local communities to ensure the needs of 
students are met in the early years.

 > Evaluate ‘community school’ and early 
intervention pilot projects and expand 
successful models to other schools.

 > Promote effective models of partnering with industry 
that will bring real life learning into the classroom 
and take learning into the broader community.

 > Continue to strengthen partnerships across 
government and non-government schooling sectors.

Systems Supporting Learning
 > Implement digital platforms to:

• efficiently support teachers’ delivery of 
personalised learning for all students, 
including learning pathways for 
student with particular needs.

• allow teachers to efficiently monitor, evaluate and 
report on student learning and wellbeing growth

 > Research and development schools are expanded 
in partnership with local universities.

 > Implement a consistent process to identify student 
learning and wellbeing needs, including early 
intervention and monitoring of progress using data.

 > Introduce technology platforms to deliver 
personalised learning across a variety of settings.

 > Equity, inclusion, access and student agency are 
strengthened as the bottom line for school initiatives.

 > Review the balance between government, 
system and school level responsibilities so that 
initiatives and effort have the right focus.
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Students will notice.
 > They are experiencing connected 

and personalised learning in 
their secondary settings.

 > They feel known and welcomed 
when they move from one year 
level to another and particularly 
during transitions, such as from 
primary to high school.

 > They can participate in accelerated or 
advanced learning in areas where they 
have particular attributes and interests.

 > They are provided support when 
they find learning difficult.

Teachers and school leaders 
will notice:

 > Opportunities to learn about 
different approaches to personalised 
learning support for every child.

 > Growing expertise in schools 
through quality recruiting and 
broadening of the workforce.

 > Professional development focused 
on the skills of teachers and school 
leaders with attention to 21st 
century capabilities, personalised 
learning, student wellbeing and 
the inclusion of students with 
diverse and complex needs.

Each school community 
will notice:

 > Models of community services 
in schools and early intervention 
approaches are being developed 
through their participation and 
sharing of examples of good 
practice across communities.

 > Schools exploring how resources 
can be used better to support 
disadvantaged families.
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Students will notice:
 > That in every school they engage in connected and 

personalised learning.

 > That a connected learning pathway occurs from early 
childhood through to graduation from formal schooling.

 > That they are appropriately and well prepared 
for the next learning or work destination.

 > Each level of schooling gives them the knowledge, skills and 
disposition to continue to learn and thrive in a changing world.

Teachers and school leaders will notice:
 > They are confident, highly capable and inspired 

‘facilitators of learning’.

 > Teaching is valued as a high status profession 
in the Canberra community.

Each school community will notice:
 > Robust partnerships between schools, community agencies 

and families in the interest of their children and young people.

 > Access to a range of coordinated supports for children 
and young people and their families, with a focus 
on parents as first teachers.

MEASURING RESULTS
The results of this strategy will be grounded in improved learning 
and wellbeing outcomes for each and every student. In the first 
phase of its implementation revised accountability frameworks 
will be developed to provide robust measurement of the results 
being achieved. 

Accountability frameworks will strengthen the focus on:

 > Greater equity through reduced student achievement 
gaps for all students regardless of their background

 > Increased student sense of belonging leading to 
increased attendance and retention rates

 > Increased student agency, resilience and wellbeing

 > Learning and growth, year on year, achieved 
through personalised learning strategies 
and individualised student support.

System and school success will be articulated through robust 
evidence, driven by solid data, which enables the effective 
monitoring of progress on education equity in the ACT.

THIRD PHASE: YEARS 5 - 10
Community schools’ are providing every child the best start and 
a learning journey that will lead to a successful, fulfilling adult life.

Students at the centre
 > Embed and monitor student voice and 

evaluate the impact of personalised and 
project-based learning on student outcomes.

 > Affirm evidence-based case coordination 
approaches and report on student 
achievement and growth in 21st century 
capabilities and student wellbeing.

 > Evaluate and refine transition 
approaches across all stages of early 
childhood education and schooling.

 > Target a minimum of a year’s growth for year’s 
learning for every child and young person, 
having regard to their starting point.

Empowered Learning Professionals
 > Implement and monitor a career 

pathways model.

 > Review the impact of enhanced 
professional development on 
teacher and student outcomes.

 > Ensure para-professionals and allied 
learning professionals are part of the teams 
to support meeting the needs of students.

Strong Communities for Learning
 > Implement ‘community school’ and early 

intervention models, appropriate to the 
individual school community context.

 > Enrol children in their learning and 
development journey from birth to ensure 
that strong supports engaged from the start.

Systems Supporting Learning
 > Provide each student with a connected 

and personalised learning pathway.

 > Embed and refine Research and Development 
schools and continue to share effective 
practices across the school sectors.

 > Evaluate the impact of interventions to address 
the learning and wellbeing needs of students.

 > Evaluate the impact of interventions to address 
equity, inclusion, access and agency on the 
learning of students with diverse needs.

 > Embed systems to allow individual student 
information to follow the student between 
sectors and learning contexts, having 
regard to privacy considerations.
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Combined schools 
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Emmaus Christian School Namadgi School Woden School

Galilee School

High schools 

Alfred Deakin High School Canberra High School Melrose High School

Belconnen High School Canberra Hospital School Mount Stromlo High School

Campbell High School Lyneham High School

Primary and early childhood schools

Aranda Primary School Fraser Primary School Miles Franklin Primary School
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Bonython Primary School Gordon Primary School Ngunnawal Primary School
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Others who participated
A number of parents and carers, teachers and school leaders, individuals and community members participated 
in the Future of Education conversation. The views of those who participated in the consultation for the 
Student Resource Allocation project were also considered in the Future of Education conversation.
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