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Welcome 
Welcome to the 2nd edition of Talking Quality. We hope to  

distribute this publication four times a year to promote a  

culture of inquiry and collaboration across the ACT Education  

and Care sector. It aims to regularly engage stakeholders with  

the guiding principles of the National Quality Framework (NQF) 

and connect these with goals for continuous improvement.  

Guiding Principles of the NQF  

 The rights and best interests of the child are paramount. 

 Children are successful, competent and capable learners. 

 Equity, inclusion and diversity underpin the framework. 

 Australia’s Aboriginal and Torres Strait Islander cultures are valued. 

 The role of parents and families is respected and supported. 

 Best practice is expected in the provision of education and care services. 

 

Children’s Education & Care Assurance 

Edition 2 | 2018  

If you would like to contribute to future publications or provide a question, please email  

CECA.EducateandInform@act.gov.au  for further information. 

Sarah and Bianca rejoin the  Quality Assurance Team  
 

We welcome back 
Sarah Bampton and 

Bianca Bailetti to the 
Quality Assurance 
Team.  Bianca has  

rejoined the team as 
part of the Growing 
Preschool Expertise 

Project alongside her 
colleagues Jacinta, 
Nicole and Tracey.  
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http://files.acecqa.gov.au/files/NQF/Guide-to-the-NQF-180118.pdf


 

Updates from the Quality Assurance Team   

Unannounced visits with a focus on quality 
The Quality Assurance team have commenced making unannounced visits with a focus on quality, (as detailed in 

edition one of the Talking Quality publication). Services are encouraged to showcase their strengths during these 

visits and attempt to demonstrate how they are engaging in continuous improvement.  

Extensive feedback will not be provided by the authorised officer during or following the visit. Instead we will target 

guidance in a way that is equitable for all services by providing hyperlinks to resources in this publication. These   

resources will be relevant to the areas we are seeing as needing development based on observations during the  

unannounced visits and from our more recent assessment and rating visits.  

Educators and the nominated supervisor are encouraged to access these resources and reflect on the content to 

inform change and improvements in your service:- 
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Promoting Your Rating 
Communicating with families about your service’s engagement with the National Quality Framework is an im-

portant part of continuous improvement. This includes involvement in quality improvement processes and under-

standing your current rating against the National Quality Standard. It is a requirement of the Education and Care 

Services National Regulations to ensure that information about your overall rating, as well as the rating for each 

quality area is available to families.  

No matter what your rating, we encourage you to communicate your current strengths and areas for improvement 

with the families currently attending, prospective families and educators. This gives you an opportunity to involve 

your community more meaningfully in planning for continuous improvement and setting future goals.  

Services are reminded that it is an offence under the  Education and Care Services National Regulations,  

(regulation 72), to give a false or misleading statement about the service’s National Quality Standard rating.  

Improving public knowledge, and access to information, about the quality of education and care services is a key 

objective of the National Quality Framework. It is essential that services ensure they are representing their rating in 

an accurate and ethical manner, including in promotional material and advertising.  

Services may wish to consider the different ways a service can showcase their strengths and how the progress and 

plans in place to improve the provision of quality education and care can be communicated to the service  

community.  

Services may also wish to consider how individual standard ratings can be promoted with the community,  

recognising that the overall rating is just one aspect of the assessment and rating report.  

For more information and tools to promote your service rating, please visit the ACECQA website,  

Promote your rating, 

Quality Area Three:- 

The “third teacher”-creating child friendly learning spaces 

Create the Perfect Play Space, Learning Environments for 
Young Children 

Talking about practice: Environment makeover. Learning 
Environments 

Quality Area Five:- 

Acknowledgement compared with 
praise 

Guiding children’s behaviour  

Motivating children 

https://www.acecqa.gov.au/assessment/promote-your-rating
http://www.imagineeducation.com.au/files/GapTraining/NCAC_20_20The_20third_20teacher_ChildFriendlySpaces.pdf
http://www.ecrh.edu.au/docs/default-source/resources/ipsp/Create-the-perfect-play-space-learning-environments-for-young-children.pdf?sfvrsn=12
http://www.ecrh.edu.au/docs/default-source/resources/ipsp/Create-the-perfect-play-space-learning-environments-for-young-children.pdf?sfvrsn=12
http://www.earlychildhoodaustralia.org.au/nqsplp/wp-content/uploads/2012/11/Environment-makeover-campbell-street-workshop-240312.pdf
http://www.earlychildhoodaustralia.org.au/nqsplp/wp-content/uploads/2012/11/Environment-makeover-campbell-street-workshop-240312.pdf
http://www.louiseporter.com.au/_admin/resources/thevalueofacknowledgementoverpraiseweb.pdf
http://www.louiseporter.com.au/_admin/resources/thevalueofacknowledgementoverpraiseweb.pdf
http://www.louiseporter.com.au/_admin/resources/developingresponsiblebehaviour.pdf
http://www.louiseporter.com.au/_admin/resources/motivatingchildrenweb.pdf


 

Updates from the Quality Assurance Team   

The Educational Leader Role in Out of School Hours Care 

Element 7.2.2 outlines the expectations for the educational leader as follows 

The educational leader is supported and leads the development and implementation of the educational program and 
assessment and planning cycle.  

The educational leader has a key role in all education and care services to inspire and challenge educators to extend 
their pedagogical knowledge and practice. The educational leader role is not intended to be focussed on monitoring 
compliance at a service.  

In the ACT, a decision to broaden the qualifications required for Out of School Hours Care (OSHC) services, to include 
academic disciplines other than education, was informed by the knowledge that the educational leader role would 
support educators in the development of the educational programming and planning cycle.  

Approved providers need to carefully consider the knowledge and abilities required to be an effective educational 
leader including:  

 Comprehensive knowledge of theory that relates to education and care, approved learning frameworks and 
contemporary evidence-based best practice approaches to teaching and learning; 

 Knowledge and ability to mentor and support educators’ understanding of educational program and practice; 

 Cultural competence to mentor and support educators from diverse backgrounds and with varying levels of 
knowledge and experience; 

 Knowledge and ability to assist educators to apply diverse skills and knowledge in a pedagogical setting; 

 Knowledge and ability to assist educators to understand and implement reflective practice;  

 Knowledge and ability to assist educators to develop intentional teaching strategies to scaffold children’s 
learning; and   

 Skills to support educators to develop appropriate and meaningful documentation of learning.  

As an approved provider do you support the educational leader by providing: 

 Time to mentor and support educators in curriculum planning and reflective practice;  

 Time to observe and evaluate the practice of all educators at a service; 

 Opportunities to network with other educational leaders and educational professionals to continually update 
their knowledge and develop their practice.  
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Notifications 
Children’s Education and Care Assurance-Investigations Team have noted an increase in the number of notifications 

being received regarding Inappropriate Interactions with children. These notifications include instances of educators 

grabbing children’s wrists and yelling at children unnecessarily. We acknowledge these are important notifications 

and thank you for your timely reporting.  

We would like to reinforce the importance of providers and nominated supervisors undertaking every opportunity to 

inform and work with educators on appropriate interactions and guidance of children’s behaviour. We encourage 

providers and nominated supervisors to consider what strategies could be implemented to support educators prior 

to situations escalating, such as educators having the ability to be relieved from challenging situations or tagging 

with a colleague. The resources provided on page 2 of this publication, specifically those relating to Quality Area Five 

may be helpful guidance material for educators, nominated supervisors and providers. 



Suggested Links  

Revising a Service Philosophy  

Reviewing Your Quality Improvement Plan 

Self-assessment, reflective practice and quality  
improvement processes  

Develop and implement a QIP  

Continuous improvement: an evolutionary process  
 
 

Committing to Continuous Improvement  
Documentation that supports a strengths based approach to improvement  

How often do you reflect upon the strengths of your colleagues, community or practice? Have you ever wondered 

about the roots your strengths have established? How are your strengths linked with your service philosophy to 

ensure this is embedded across all aspects of the service? What about their potential for supporting growth and 

new improvements? Perhaps these strengths could be viewed as the root causes of your services success?  

When considering these perspectives, a Quality Improvement Plan (QIP) provides a platform to initiate a strengths 

based approach to improvement. This is a powerful step in nurturing aspects of your service that are currently 

flourishing.   

Documenting a handful of well-illustrated key strengths within your QIP, provides an authentic lens through which 

families and community may grow deep understanding about your service. It also demonstrates the cyclic and  

connected nature of improvement, while celebrating your service successes. So how might we achieve this? When 

reflecting upon your strengths, you may like to weave some of these prompts or reflections into your QIP  

documentation. 

Questions you may like to ask…  

 Are you able to document your strengths in a manner that paints a picture of your service?  

 How are your strengths linked to your philosophy? 

 Are there snapshots of practice that provide a highpoint for your service? 

 Have you included the voices of your broader learning community? 

 Have you listed the strengths of your service or simply made a list of everyday practices? How can your QIP 

demonstrate deeper reflection regarding your strengths? 

 Are the strengths you’re sharing capable of growing new possibilities in the future? 
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http://www.ecrh.edu.au/docs/default-source/resources/supporting/revising-a-service-philosophy.pdf?sfvrsn=2
https://www.acecqa.gov.au/sites/default/files/2018-01/Reviewing%20your%20Quality%20Improvement%20Plan.pdf
http://www.ecrh.edu.au/docs/default-source/resources/supporting/revising-a-service-philosophy.pdf?sfvrsn=2
http://www.ecrh.edu.au/docs/default-source/resources/supporting/revising-a-service-philosophy.pdf?sfvrsn=2
http://www.ecrh.edu.au/quality-improvement/develop-your-qip
https://gowriensw.com.au/images/Professional_Learning/ContinuousImprovement/FinalInformationSheetContinuousImprovement.pdf


Suggested Links  

 

Guide for Selecting Anti-Bias Children’s Books  

Building Anti-Bias Early Childhood Programs: The 

Role of the Leader  

What does ‘fair’ mean? Exploring social justice  

issues with children 

Exploring Diversity and Equity in Education and Care 

Services  

Australian Early Development Census- Early  

Childhood 

Questions you may like to ask…  
 

 Have you reflected on the language you 

use when communicating with children? 

Are bias’s reflected in the way you        

communicate?   

 Do the resources in your service reflect the 

diversity of the service context and the 

community?   

 Have you conducted an audit of the       

children’s literature available to children 

and educators at your service? Does this 

literature reflect the diversity of the service 

and community? Does it portray gender 

roles that are diverse and inclusive? Are a 

diversity of family types portrayed? Are the 

cultures and beliefs of families within the 

service reflected? 

 How can you involve children and families 

in strategies to reflect on biases at your 

service? 

 How can the service support educators to 

reflect on biases and work together to   

create an inclusive learning environment?  

Critical Conversations  
Conversation starter #2 -   Recognising Bias in Education and Care 
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An important part of critical reflection is reflecting on our own biases and how they have an impact on 

our work as educators. Our own beliefs, values and culture can influence how we care for children and 

how we see the care that others provide. Recognising and being attuned to our own internal beliefs and    

reactions can help us to rethink our own biases and question whether we are generalising in certain  

situations.  

The aim of an anti-bias approach to education and care is to create a safe, nurturing and  inclusive  

learning environment where every child can thrive. It also aims to develop children’s awareness and  

appreciation of diversity. This includes diversity in age, race, ethnicity, nationality, culture, gender,  

sexual orientation, ability, belief system and socioeconomic level in their own community and in  

society. Have you ever had a strong reaction to an adult/child interaction you have observed? If so, are 

you able to reflect on whether your reaction was grounded in bias? 

http://www.teachingforchange.org/selecting-anti-bias-books
https://www.naeyc.org/resources/pubs/yc/may2015/building-anti-bias-programs
https://www.naeyc.org/resources/pubs/yc/may2015/building-anti-bias-programs
http://ncac.acecqa.gov.au/educator-resources/pcf-articles/WhatDoesFairMeanDec2010.pdf
http://ncac.acecqa.gov.au/educator-resources/pcf-articles/WhatDoesFairMeanDec2010.pdf
http://www.ecrh.edu.au/docs/default-source/resources/ipsp/exploring-diversity-and-equity-in-education-and-care-services.pdf?sfvrsn=6
http://www.ecrh.edu.au/docs/default-source/resources/ipsp/exploring-diversity-and-equity-in-education-and-care-services.pdf?sfvrsn=6
http://www.aedc.gov.au/early-childhood
http://www.aedc.gov.au/early-childhood


Embedding Practice  
What does embedded practice look like in a sustainable service?   

Children’s Education & Care Assurance 
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Questions you may like to ask…  
 

 What role could the Educational Leader have 

in supporting embedded practice in  

sustainability? 

 How can we involve families in embedding 

sustainability at our service?  

 What connections can we make with wider  

community to support embedded practice in 

sustainability? 

 How do we support educators to reflect  

critically on current practices in sustainability?   

 How can observations of children help us to 

reflect on their engagement and                  

understanding of sustainability?  

 Do children’s responses and interactions with 

the environment at our service give us insight 

into whether or not sustainability is  

embedded?  

 Does embedded sustainability look different 

across age groups and how do we cater for 

this?  

Sustainability promotes living in harmony with our natural world and protecting the environment from 

our environmental footprint. Services play a role in helping children develop an understanding and  

respect for the natural environment and the interdependence between people, plants, animals and the 

land (Early Years Learning Framework, p.13; Framework for School Age Care, p.15). 

With this in mind, how can we go beyond switching off lights and having worm farms to maximise the 

benefits of sustainability and ensure that it is embedded in a meaningful ways? How can we reflect on 

our day as a whole to find opportunities to minimise waste and foster care for the environment? How 

can we continue to build on current sustainability practices and ensure that children are involved and 

invested in the process? What learning can we facilitate so that children are aware of what we are   

doing around sustainability and why? How can we involve children in these practices so they are       

developing lifelong skills and values in caring for their environment and protecting their future? How 

can we give children a voice and ownership of their values and ideas around sustainability and how can 

we make this visible? How will we know when we are successfully and authentically embedding        

sustainability into our practice and that it reflects the principles and practices of the Early Years     

Learning Framework or My Time, Our Place Framework?  

Suggested Links  
Sustainability in children’s education and care – We Hear 
You  

Environmental Education in Early Childhood  

Learning environments  

Creating enabling environments  

Rethinking Outdoor Learning Environments – Part A  
Provocations 

https://wehearyou.acecqa.gov.au/2016/01/28/sustainability-in-childrens-education-and-care/
https://wehearyou.acecqa.gov.au/2016/01/28/sustainability-in-childrens-education-and-care/
http://www.eeec.org.au/
http://www.earlychildhoodaustralia.org.au/nqsplp/wp-content/uploads/2012/11/Environment-makeover-campbell-street-workshop-240312.pdf
http://www.earlychildhoodaustralia.org.au/nqsplp/wp-content/uploads/2012/05/EYLFPLP_E-Newsletter_No13.pdf
http://www.earlychildhoodaustralia.org.au/nqsplp/wp-content/uploads/2013/07/NQS_PLP_E-Newsletter_No59.pdf
http://www.earlychildhoodaustralia.org.au/nqsplp/wp-content/uploads/2013/07/NQS_PLP_E-Newsletter_No59.pdf


Suggested Links  
 

My Time, Our Place - Promoting Collaborative Partnerships between School Age Care Services and Schools  

Continuity of Learning- a resource to support effective transition to school and school age care 

Promoting positive education and care transitions for children 

Strength-based approach 

Transition matters - KidsMatter 

Transitions: Moving in, moving up and moving on  

Transition: A Positive Start to School Resource Kit  

Characteristics of age-appropriate pedagogies - Questions to support teacher re-

flection 

Foundations for learning: Relationships between the Early Years Learning Frame-

work and the Australian Curriculum  

Connections: A resource for early childhood educators about children's wellbeing 

Engaging with Community  
Effective and supportive transitions for children and families  
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             Questions you may like to ask…  

 Have we actively built and maintained relationships with the schools and education and care  
services in our local community?  

 Do we currently have processes to connect with the services children have attended previously or 
will attend in the future? Do these allow for meaningful communication and information sharing? 

 What do we know about each child’s learning journey before they arrive at our service? Do we  
currently plan to build on this prior learning? 

 What do we know about services that children attend at the same time as ours? What do know 
about children’s learning in these settings and how we can make connections? 

 What does the term ‘readiness’ mean to us when referring to transitions? Can it have negative  
connotations?  

 Do we embody a strengths-based approach to communicating about children with families and  
other professionals or do we talk about what children cannot do or have not yet achieved? 

 How do we communicate with families and communities to advocate for early childhood pedagogy 
that promotes belonging and being alongside becoming? 

 How do we support children and families as they build relationships and familiarity with a new 
setting?  

As transitions are a regular occurrence for children and families, education and care services often  
establish practices specifically aimed at promoting continuity. In the ACT, complex transition patterns can 
occur with children attending and moving between a variety of education and care and school settings.  
The strength of the relationships established between settings and amongst professionals working with 
children and families can greatly impact on the success of transitions and the continuity of learning  
experienced.  

When settings understand and respect the role each service plays in promoting learning and wellbeing, 
they can work together with the best interests of children and families at the forefront. A commitment to 
engaging the wider community when organising transitions promotes success for all children as life-long 
learners.  

https://docs.education.gov.au/documents/my-time-our-place-promoting-collaborative-partnerships-between-school-age-care-services
https://docs.education.gov.au/system/files/doc/other/pdf_with_bookmarking_-_continuity_of_learning-_30_october_2014_1_0.pdf
https://aifs.gov.au/cfca/publications/promoting-positive-education-and-care-transitions-children
http://www.education.vic.gov.au/documents/childhood/professionals/learning/strengthbappr.pdf
https://www.kidsmatter.edu.au/sites/default/files/public/KMP20130228_TransitionMatters_0.pdf
http://www.earlychildhoodaustralia.org.au/nqsplp/wp-content/uploads/2013/12/NQS_PLP_E-Newsletter_No70.pdf
http://www.education.vic.gov.au/Documents/childhood/professionals/learning/Transition%20to%20School%20Resource%20Kit%202017%20FINAL.pdf
https://qed.qld.gov.au/earlychildhood/about/Documents/pdf/characteristics-of-age-appropriate-pedagogies-reflection.pdf
https://qed.qld.gov.au/earlychildhood/about/Documents/pdf/characteristics-of-age-appropriate-pedagogies-reflection.pdf
http://foundationinquirylearning.global2.vic.edu.au/files/2013/06/ECA_ACARA_Foundations_Paper-2cq59mi.pdf
http://foundationinquirylearning.global2.vic.edu.au/files/2013/06/ECA_ACARA_Foundations_Paper-2cq59mi.pdf
http://s3-ap-southeast-2.amazonaws.com/everymind/assets/Uploads/connections-resource-book.pdf


The purpose of this section is for us to try and answer questions that you may have. These would need to 
be broad so that other services can relate and engage. Specific questions should continue to be directed 
to authorised officers where contextual advice or guidance may be needed.  

FAQ -Frequently asked questions  
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If you would like receive this publication at another email address or individual educators would like to 

sign up to receive this publication please send contact details to CECA.EducateandInform@act.gov.au.   

General enquiries to Children’s Education and Care Assurance can be made to CECA@act.gov.au. 

Do you have any stories or insights to share?  We would love to hear about challenges and successes to in-

spire others in their journey of continuous improvement! Maybe you could share recent critical  

reflection or even reflection inspired by the Talking Quality publication! To share your story please  

contact CECA Educate and Inform using the following email address: CECA.EducateandInform@act.gov.au.  

Does displaying children’s allergy and dietary information conflict with the requirement 

to maintain confidentiality of information about children and families?  

Regulation 90 (1)(c)(iii)(D)states that a medical conditions policy must require the development of a risk-
minimisation plan to ensure that all staff members and volunteers can identify a child who has a specific health care 
need, allergy or medical condition, their medical management plan and the location of the child’s medication. 

Regulation 90 (1)(c)(iv)(B)requires the development of a communication plan to ensure that relevant staff members 
and volunteers are informed about the medical conditions policy and the medical management plan and risk mini-
misation plan for the child.  

Regulation 181 states that an approved provider must ensure that information kept in a record under the              
Regulations is not divulged or communicated, directly or indirectly, to another person other than  

(a) to the extent necessary for the education and care or medical treatment of the child to whom the             
information relates; or 

(d) with the written consent of the person who provided the information.  

When developing policies and procedures in relation to Confidentiality, an approved provider should take into ac-
count these regulations. This would  include deciding how to ensure the required information is available to all staff 
and volunteers and whether they need to collect written consent to display the information.  
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Spotlight on Practice  
-We need your expertise!  


